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Managerialism, Governance And Education In Time Of Economic Recession 
 
Banji Fajonyomi 
Lagos State University. 

 
Introduction 
In the last decades, managerialism has become an 
important subject in developed and developing 
countries. Its significance has increased in response 
to economic, institutional and ideological changes, 

as well as in its capacity to measure the 
improvement of government effectiveness and as a 
response to criticisms of the costly public sector. 
 

Over the past decades, countries have 
implemented new managerialism to increase the 
efficiency and to enhance the effectiveness and 
performance of public organisations. These 
reforms have also taken place in higher education, 
more or less to achieve the same objectives. New 
managerialism represents the organisational arm 
of neoliberalism. It is the mode of governance 
designed to realize the neoliberal project through 

the institutionalising of market principles in the 
governance of organizations (Lynch, 
2014).Managerialism incorporates not only the 
importation of private business systems and 
techniques into public services but also a set of 
ideas and values justifying a central role for 
managers and management within organisations 
(Farnham & Horton 1996). 

 
The ethos of 'new managerialism' is stripping public 
services of moral and ethical values and replacing 
them with the market language of costs, 
efficiencies, profits and competition. Anything 
which is not easily quantified becomes 
undervalued or abandoned. The ultimate purpose 
of new managerial reforms is to ensure that higher 
institutions are run at reduced costs, thereby 
reducing the cost of public services to capital 
(Lynch, 2013; 2014).  
 
There is no doubt, education is a key factor in a 
nation’s efforts to develop a highly skilled 
workforce to compete in the global economy. The 
restructuring of education systems has involved a 
significant shift away from an emphasis on 
administration and policy to an emphasis on 
management. Educational institutions have during 
the last decades been subjected to many reforms, 
encouraged by the emergence of the knowledge 
society, economic crises, increased competition, 
and demographic evolutions (Dobbins, Knill & 
Vögtle, 2011).The challenge of how best to achieve 
efficiency in education management is a recurring 
theme in the public discourse, and all the more so 

when the public finances are under pressure and 
budgetary restraint assumes a higher priority.  
 
Nigeria is currently experiencing economic crisis 
than many of the developed and advanced 
industrial societies in response to the global 
financial crisis. This has implications for its higher 
education, since achieving increased efficiencies 
and greater effectiveness is particularly difficult in 
an environment of severe economic recession. 
Economic recession does not just occur, certain 
factors trigger recession which include; inflation, 
loss of consumer confidence, excess supply over 
demand, excess demand over supply, and global 
economic crisis (Oyesiku, 2009). The present 
economic recession has severe negative and also 
some positive impacts on aggregate economic 
activities in Nigeria. Over time, in order to be able 
to better respond to unexpected or quickly 
changing circumstances, various governments, 
including Chile, Argentina, and China, began to 
move to a more decentralized higher education 
system where the state provided more of a 
supervisory role rather than completely controlling 
the major functions of institutions. Some 
governments, such as Kenya, Uganda, and Ghana, 
moved to having greater state control over their 

https://www.opendemocracy.net/author/kathleen-lynch
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systems(Arnove & Torres, 2007). This was a useful 
shift for these countries because it better allowed 
them to manage the hiring and firing of senior 
college officials and to prevent universities from 
becoming anti-government. This paper therefore 
beams its searchlight on the nature of new 
managerialism in university governance and the 
influence of economic recession on education in 
Nigeria. 
 

What is New Managerialism? 
The welfare reforms of the 1980s was the 
emergence of new forms of welfare organisation 
involving an enhanced role for management, 
conceptualised as the rise of the New Public 
Management (NPM) or ‘New Managerialism’ 
(Burden 1998; Clarke & Newman 1997). It is 
management strategy for neoliberalism. Its express 
purpose is to institutionalise market principles in 
the governance of all organisations, be they public 
or private (Clarke et al, 2000:7). It involves the 
inculcation of market values and practices into the 
regulation and organisation of public services in 
particular (Farrell & Morris, 2003).  
 
New managerialism involves the introduction of 
private-sector techniques to public sector 
management for effective and efficient operation. 
In the 1980s, problems such as fiscal deficits and 
the growth of neo-liberal market economics led 
governments to exert concerns about the cost and 
size of government in relation to the growth of the 
private sector (Samaratunge & Bennington 2002). 
This has led to the emergence of processes for 
restructuring government organisations and 
services, leading to better outcomes and a more 
efficient and cost-effective public sector, through 
the adoption of a range of policies and practices 
now conventionally referred to as managerialism. 
 
New managerialism is a concept used to refer to 
ideas about changes in the way that publicly 
funded institutions are managed, following the 
widespread restructuring of welfare services in 
Western societies (Ferlie et al., 1996). 
Managerialism is an ideology based on the belief 

that optimisation of the productivity and outcomes 
of all organisations can be achieved through the 
application of managerial expertise, theories and 
techniques; this applies to both private and public 
organisations. Managerialism expressed purpose is 
to institutionalise market principles in the 
governance of all organisations (Clarke, Gewritz, & 
McLaughlin, 2000).  
 
New managerialism focused organizations on 
outputs measured in terms of performance 
indicators; it emphasized the language of choice, 
competition and service users; it promoted the 
decentralization of budgetary and personal 
authority to line managers, and project-led 
contractual employment arrangements rather than 
permanency (Chandler et al 2002; Clarke & 
Newman 1997, Clarke et al 2000).New 
managerialism as opined by Bottery (2000) is a 
hegemonic project that relegates the importance 
of other ethical values – autonomy, criticality, care, 
equality, respect and trust – in favour of narrowly-
defined economic priorities. 
 
Within university system, new managerialism also 
redefined what counts as knowledge, who are the 
bearers of such knowledge and who is empowered 
to act - all within a legitimating framework of 
public choice and market accountability (Lolich, 
2011, Olssen & Peters, 2005).What is important 
about new managerialism is that it was not only 
exported between countries as a mode of 
governance (Harvey, 2005) but also within 
countries from the private to the public sector. 
 

Governance in meaningful context 
Governance first made its appearance in 
development circles in a much quoted paragraph 
on the World Bank's 1989 report titled, “Sub-
Saharan Africa: From Crisis to Sustainable Growth”. 
The etymological roots of the term "governance" 
has roots in the classical Latin word “gubernare” 
for the steering of boats and originally referred 
mainly to the action or manner of governing, 
guiding, or steering conduct. 
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Although, governance is considered by some to be 
synonymous with government, it is generally 
understood to be a broader term, directing 
attention to the distribution of power both internal 
and external to the state (Stoker, 1998). In the 
words of Taylor (2002), whilst governance occurs 
without government, government cannot happen 
without governance. Like other currently 
fashionable terms, such as globalization, 
governance means many different things to many 
different people. To Okeke (2010), governance is 
said to have evolved from the need to organize 
society towards the achievement of a common 
goal. Kooiman (1993) sees governance as the 
patterns that emerged from governing activities of 
social, political and administrative actors, whereas 
Jessop (1998) describes it as any mode of 
coordination of interdependent activities or as 
heterarchy (or self-organization). In the words of 
Marsden & Murdoch (1998:1), governance refers 
to: 
 

..something of a transformation in 
patterns and processes of governing: 
according to one analyst of this 
transformation “governance 
signifies a change in the meaning 
[of] government, referring to a new 
process of governing; or a changed 
condition of ordered rule; or the new 
method by which society is 
governed”. . . At root, this shift is 
considered to be evident in the 
institutions and institutional 
relations which now formulate, 
implement and coordinate policy. 
 

Similarly Stoker (1998:17-18) describes governance 
thus: 

..the development of governing 
styles in which boundaries between 
and within public and private sectors 
have become blurred. The essence of 
governance is its focus on 
mechanisms that do not rest on 
recourse to the authority and 
sanctions of government…. 

Governance for (some) is about the 
potential for contracting, franchising 
and new forms of regulation. In 
short, it is about what (some) refer 
to as the new public management. 
However, governance …is more than 
a new set of managerial tools. It is 
also about more than achieving 
greater efficiency in the production 
of public services. 
 

The above shows that governance is a set of values, 
policies and institutions through which the society 
manages the economic, political as well as social 
processes at different levels. It means to assess or 
evaluate how the entity is performing and make 
further choices on what needs to be done to 
become more effective. Governance for 
development therefore ought to be accountable, 
participatory, responsive, effective, and efficient 
for promoting the rule of law, safeguarding the 
interests of citizens, and marching towards a 
holistic development. 
 

Conceptualizing Economic Recession:  
In practical terms, recession is a period of time 
when a nation's gross domestic product (GDP) 
declines for at least two consecutive quarters in a 
quarter-to-quarter comparison. This implies that if 
an economy grows by 2% in one quarter and then 
contracts by 0.5% in each of the next two quarters, 
it is deemed to be in recession (Mazurek & 
Mielcova, 2013). The National Bureau of Economic 
Research (NBER) (2010) defines a recession as 
when "a significant decline in economic activity 
spreads across the economy, lasting more than a 
few months to more than a year, normally visible in 
real Gross Domestic Product (GDP) growth, real 
personal income, employment (non-farm payrolls), 
industrial production and wholesale retail sales". 
Economic recession implies slump, depression, 
retrogression decline, slide, trough, collapse, crash 
failures (Chamber, 2004). As noted by Mailafia 
(2016), economic recession stagnates wage growth 
and increases the proportion of people on low pay, 
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as well as swelling unemployment and 
underemployment. 
 
From the standpoint of Mazurek & Mielcova (2013) 
cited in Dickson & Ezirim (2017), recessions are 
often described by adjectives such as 'strong', 'big' 
or 'severe'. They, however, identify four classes of 
recessions, namely, minor recession, major 
recession, severe recession and ultra-recession. 
According to them, minor recession refers to the 
mildest recession with smaller magnitude. This 
category typically last for only two or three 
quarters and mean quarterly GDP decline is up to 
about 1.5%. Examples are the recessions that 
occurred in USA between 1969 and 1970; Japan in 
2001 and Sweden in 2008. Major recessions are 
economic events, often on the global scale. They 
lasted from 2 to 4 quarters with mean quarterly 
GDP growth rates decline between 1 and 3%. 
Severe recessions constitute a large-scale 
economic downturn and typically lasted for 1 to 2 
years with mean quarterly GDP growth rates 
decline from 3 to 5%. The extreme recession 
category is ultra-recession in which GDP falls by 
30% or more as compared to the levels prior to a 
recession and last for several years. 
 
The above shows that economic recession squarely 
denotes a period of decline in economic activities 
in a country. It is not a theoretical matter but an 
issue that in self-evident manner tells on the 
psyche and physical appearance of citizens. It 
indicates declining income for government and 
increased levels of struggle by individuals in order 
to make ends meet. 
 

New Managerialism and Education: 
Rethinking the Purpose of Universities in 
Nigeria 
During the 1990s, many higher institutions had 
begun to phase out traditional forms of 
educational governance and adopted forms and 
practices used in private and corporate 
management. Yet, the meaning and 
implementation of these changes is contested. 
Proponents of the new managerialism in 

education argue that managerial methods are 
necessary to respond to the demands of a 
changed environment with dramatically 
increased degrees of uncertainty in a knowledge‐
dependent society. Opponents view the new 
managerialism in the context of capitalist 
corporatism penetrating heretofore sacrosanct 
boundaries of non‐market institutions (Heinz‐
Dieter, 2002).  
 
This paper believes that the ongoing changes in 
education management are better understood 
as instances of organizational learning in 
response to the limits of bureaucratic 
organization in turbulent environments. This is 
because new managerialism represents a way of 
trying to understand and categorise attempts to 
impose managerial techniques, more usually 
associated with medium and large ‘for profit’ 
businesses, onto public sector organisations (Clarke 
et al, 1994; Itzin & Newman, 1995) especially 
universities. Over the past decades, managerialism 
has had a profound influence on the management 
of educational institutions. The impact is more 
pronounced in higher education where there has 
been a global movement to make higher education 
into a marketable commodity that can be traded 
internationally (Marginson, 2006). 
 
New managerialism suggest that higher institutions 
should be organised on the basis of neoliberal 
ideologies associated with 
economic competitiveness within a global market 
place, and that greater efficiency and effectiveness 
in the delivery of services was sought through the 
use of management practices derived from the 
corporate world (Hursh, 2005).The application of 
the new managerialism throughout all areas of the 
tertiary education system has been justified as a 
means of cutting costs whilst simultaneously 
raising standards. New managerialism in 
universities, is likely to place considerable pressure 
on roles and individuals, especially where the 
tensions between the logic of managerial control 
and the conventions of professional autonomy 
become especially acute. 
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Nigeria as a country gives much credence to 
tertiary education as the means for social and 
economic mobility, social transformation, as well as 
the major platform for higher level workforce 
development. 
 

New Managerialism, Economic Recession 
and University Governance 
Managerialism is an increasingly prevalent modern-
day phenomenon. Its influence is said to have 
extended far beyond the organizational setting into 
economic, social, cultural and political spheres and 
to have become so pervasive that it has ‘infiltrated 
every eventuality of human existence. In higher 
education, with the emergence of a more overt 
top-down corporate management approach, 
managerialism is deemed to have ‘seeped into 
every “nook and cranny” of university life’. 
 
It is obvious that economic recession has 
threatened educational investments and 
outcomes. The most worrisome impact is in terms 
of a decline in public expenditures on education 
and the effects this could have on educational 
quality, particularly at public institutions. Over the 
past decades, there has been a movement to 
reduce the amount of public investment in higher 
education generally. There is a growing expectation 
that universities should be self-financing through 
external collaborations with business, in particular 
(Europa, 2011). 
  
In the developed societies, the effects of the 
financial crisis have been in terms of resources. For 
the wealthier, private institutions, the recession 
has impacted endowment and investments. For 
example, Harvard University's nearly $37-billion 
endowment dropped an estimated 30 percent by 
the end of June 2009. These types of wealthy 
institutions make up a very small percentage of 
postsecondary institutions, but public colleges and 
universities have also been hit hard. As observed 
by the Center on Budget and Policy Priorities, 
during the past year, more than 40 states made 
midyear cuts totaling nearly $60-billion 
(Blumenstyk, 2009). This has had serious 

implications for public institutions, which rely on 
state appropriations for their funding. 
 
It is important to note that American universities 
are coping with losses in their endowments and 
budgets by increasing the numbers of full-tuition-
paying students at their institutions. For instance, 
the University of California at Berkeley admitted 
three times as many international students in the 
Fall 2008 in order to boost revenue (Keller, 2008). 
As a result of declining resources, many universities 
have also had to slow down or halt capital projects. 
Student financial aid initiatives have also been put 
in jeopardy during this recession. This is due to the 
fact that student needs have grown due to the 
negative impact of the recession on families.  
 
Another example is at the University of Hong Kong, 
where the total budget for university operating 
funds was cut ten percent for the 1998-2001 
triennial budget cycle, and an additional four 
percent cut had been approved for the following 
three years. Smaller budgets led to more faculty 
members being hired under three-year term 
appointments instead of tenured positions. As of 
March 2001, at the University of Hong Kong, 
approximately 35 percent of faculty members were 
working under contract, compared to 27 percent 
five years previously. 
 
The search for new sources of finance to replace 
declining government funding of higher education 
may have been one of the strong imperatives for 
adopting new managerialism in a number of 
Western economies (Prichard & Wilmott, 1997; 
Prichard, 1998).  This is what Clark (1998) labeled 
as “Entrepreneurial University”. It is used to 
describe the way in which higher education 
institutions are ‘Pushed and pulled by enlarging, 
interacting streams of demand, [and] universities 
are pressured to change their curricula, alter their 
faculties, and modernize their increasingly 
expensive physical plant and equipment—and to 
do so more rapidly than ever’ (Clark, 1998).  
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Economic Recession and Higher Education 
in Nigeria 
Nigeria has witnessed series of economic recession 
since 1975 to date and no solution seems to be on 
sight in spite of our resource endowment and 
numerous economic reform program of Federal 
government. The ailing economy status has been 
ascribed to decade of mismanagement, corruption, 
political instability and military intervention into 
Nigeria politics and government. The economy is 
burdened by the biggest external debt in Africa, 
while its heavy dependence on crude oil revenue, 
let it vulnerable to the plummeting prices of the 
past years (Obadina, 1999). 
In Nigeria, the focus has been specifically on 
faculty. Faculty members are required to retire at 
age 65, but there have been recent calls to change 
this to age 70. Supporters argue this is a way to 
retain experience academics given that the country 
faces staff shortages of about 8,000 at tertiary 
institutions. With the current retirement age of 70, 
shortages are expected to reduce quickly. Some of 
the current shortage in staff is due to younger 
scholars leaving for more lucrative jobs in the 
private sector. However, improving salaries is not 
seen as feasible given the current financial crisis 
(Fatunde, 2009). The current state of the economy 
has forced most higher institutions especially 
universities to review tuition fees (as shown in the 
table below) in order to meet up with financial 
obligation due to reduction in allocation from the 
governments. 

Table 1. List of Nigerian Universities & 
Their Current School Fees 

Federal Universities State Universities 

S/N Name of 
Institutions 

School 
fees  

Name of 
Institution 

School 
fees 

1 Ahmadu 
Bello 
University 

27,000 Lagos State 
University 

25,000 

2 University 
of Ibadan 

30,000 Adekunle 
Ajasin 
University 

31,000 

3 Federal 
University 

32,000 Nazarawa 
State 

35,000 

of 
Agriculture, 
Abeokuta 

University 

4 Bayero 
University 

33,000 Taraba 
State 
University 

37,000 

5 University 
of Calabar 

35,000 Benue 
State 
University 

45,000 

6 University 
of Abuja 

36,000 Akwa Ibom 
State 
University 

53,000 

7 Usaman 
Danfodio 
University 

37,000 Kogi State 
University 

57,000 

8 National 
Open 
University 
of Nigeria 

41,000 Delta State 
University 

58,000 

9 Federal 
University, 
Dutsi-Ma, 
Katsina 

43,000 Kebbi State 
University 
of Science 
& 
Technology 

60,000 

10 University 
of Port 
Harcourt  

45,000 Ladoke 
Akintole 
University 

65,000 

11 Michael 
Okpara 
University 
of 
Agriculture 

46,000 Rivers 
State 
University 
of Science 
and 
Technology 

68,000 

12 University 
of Benin 

47,000 Tai Solarin 
University 
of 
Education 

80,000 

13 Federal 
University 
of 
Technology, 
Owerri 

48,000 Cross River 
State 
University 
of Science 
& 
Technology 

85,000 

14 Federal 
University 
of 

49,000 Ekiti State 
University 

100,000 
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Technology, 
Akure 

15 Federal 
University 
of 
Technology, 
Minna 

50,000 Ambrose 
Alli 
University 

110,000 

16 Modibbo 
Adamawa 
University 
of 
Agriculture, 
Yola 

53,000 Olabisi 
Onabanjo 
University 

115,000 

17 University 
of Lagos 

55,000 Imo State 
University 

120,000 

18 University 
of Uyo 

59,000 Enugu 
State 
University 
of Science 
& 
Technology 

125,000 

19 University 
of Nigeria, 
Nsukka 

60,000 Anambra 
State 
University 

130,000 

20 Nnamdi 
Azikwe 
University 

64,000 Osun State 
University 

135,000 

21 Obafemi 
Awolowo 
University 

65,000 Abia State 
University 

160,000 

22 University 
of Ilorin 

75,000   

23 Federal 
University 
of 
Petroleum 
Resources 

94,000   

Source: Compiled by the Author 
 
The economic recession has also had a myriad of 
impacts on tertiary education in developing 
countries like Nigeria. The Nigerian economy has 
been hit hard by a recession, caused by excessive 
imports, plunging oil revenue and sharply low 
investment inflows (Agri, Mailafia & Umejiaku, 
2017).  This has affected every sector of the 

economy, including education. Economic recession 
requires intense business focus and value creation. 
It affords the opportunity to maximize capacity 
utilization of each employee and argues that as a 
prudent entrepreneurial move, it is important to 
substantially minimize, if not completely avoid, 
manpower cutbacks. Instead, it may be wise to 
maintain the talents in the enterprise, and 
empower them by training and enriching job 
content. It is therefore necessary to directly beam 
the company's key competencies and best 
resources to specific market segments with the 
greatest growth potential and highest profitability 
yields (Manalastas, 2009; Hill & McGowan, 1999). 
Nigeria’s recession was triggered by a sharp drop in 
government revenues and /or a drop in consumer 
spending. A drop in global oil prices (which Nigeria 
cannot control), triggered a drop in revenue and 
government spending due to Nigerian government 
not being able to earn what it used to earn before 
the drop (Agri, Mailafia & Umejiaku, 2017). 
 
While there has been substantial expansion in 
access to education during the last several 
decades, recent events have put gains in a 
precarious state as the world economic crisis has 
spurred reductions in financial resources of most 
institutions. The impact of the economic recession 
has trickled down to low-income countries, but the 
effects have manifested differently. While the crisis 
has affected the stock markets of several countries, 
the bulk of the effects experienced by low-income 
countries include reductions in foreign investments 
and remittances, declining demands for their 
exports, and less aid (Strauss-Kahn, 2009; Annan, 
2009). In the wake of these trends, there is 
increasing concern that educational institutions 
especially higher institutions have been adversely 
affected. 
 
In addition, articulating effectively the specific 
value of achieving equity in tertiary education 
during this time of economic and financial crisis, 
particularly in competition with other sectors for 
the reduced resources remain available, is 
imperative. The capacity of universities across the 
world for sustained funding was negatively 
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impacted in the last twenty-five years thus 
necessitating the need for innovative ideas on 
modalities for confronting the funding challenges 
of the universities. Financial issues have necessarily 
become more prominent. 
 
In recent years, the global higher education sector 
has witnessed a rapid expansion. The number of 
students in tertiary education worldwide has more 
than doubled (UNESCO Global Education Digest, 
2009). During the last several years, state 
appropriations to higher education have fallen 
significantly. Such reductions in state 
appropriations have had serious repercussions on 
the management and tuition levels at public 
institutions. This is evident in allocation to 
education sector in Nigeria since 2000 as shown 
below. 
 

Table 2. Federal Government Recurrent 
Expenditure 
Year Total 

Recurrent 
Expenditure 
(N’Billion) 

Allocation 
to the 
education 
sector 
(N’Billion) 

Allocation to 
education as 
a % of total 
education 
expenditure 

2000 461.60 57.96 12.56 

2001 579.30 39.88 6.88 

2002 696.80 80.53 11.56 

2003 984.30 64.78 6.58 

2004 1,110.64 76.53 6.89 

2005 1,321.23 82.80 6.27 

2006 1,390.10 119.02 8.56 

2007 1,589.27 150.78 9.49 

2008 2,117.30 163.98 7.74 

2009 2,127.97 137.12 6.44 

2010 3,109.44 170.80 5.49 

2011 3,314.44 335.80 10.13 

2012 3,325.16 348.40 10.48 

2013 3,689.08 390.42 10.58 

2014 2,530.34 311.12 12.30 

Source: CBN Statistical Bulletin (2014) 
 
The growth rate of Nigeria’s annual budgetary 
allocation to education shows fluctuating trends as 
the rate of education increases and decreases at 

different intervals. However, the year 2014 
witnessed a declining rate of -20.31% because 
there was a decrease in the expenditure on 
education from the previous year 2013 from 
N390.42billion to N311.12 (CBN, 2014). 
 

 
Government’s Expenditure on Education in 
2016 
 

 
 

Adapted from Abdallah (2016) 
In the year 2016, both federal and state 
governments spent less than 9 percent of their 
total budgets of N12.2 trillion on education. The 
combined expenditure of the federal and 33 state 
governments show that they spent N1.03 trillion 
(8.44 percent) on education. Of its N6.1 trillion 
budget, the federal government spent N367.73 
billion (6.01 percent) on education, while 33 states 
spent N653.53 billion (10.70percent) of their total 
budget of N6.1trillion. This figure is far below the 
26 percent bench mark set by UNESCO on 
education for developing countries.  Also in the 
2017 budget, N448.01billion was allocated to 
education, representing about 6 percent of the 
N7.30 trillion budget. This figure is far below the 26 
percent bench mark set by UNESCO on education 
for developing countries. 
 
So far the budgetary allocation to education is not 
in any way encouraging. It falls far short of 
expectation in a country like Nigeria. 
Unfortunately, the rapid expansion in number of 
universities is not matched with available qualified 
lecturers and increased funding, either by federal 
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or state governments, since most of the expansion 
took place at periods of economic decline in real 
terms. The level of funding of education thus 
declined over the years with attendant decay of 
infrastructure and low staff morale. 
 
The impact of the financial crisis on higher 
education has been considerable, and the crisis 
may lead to reduced funding for education from all 
sources (Altundemir, 2012). As government 
revenues have declined, education institutions 
have suffered in terms of reductions in resources. 
Cuts to the budgets of institutions have especially 
hurt infrastructure projects meant to increase 
access to tertiary education (Annan, 2009). 
 

How some countries have coped with the 
experiences of economic recession and 
management of educational institutions  
 

Gilborn & Marais (2001) in a comparative study of 
five countries that went through economic 
challenges (The countries are Brazil, Costa Rica, 
Hungary, Senegal and Tanzania), came up with the 
following conclusions which may be beneficial to 
Nigeria. 
 

- The crisis had adverse effects on education, 
in terms of both access and quality, but the 
high priority given to the sector by 
government and by households has 
provided some shelter for investment in 
human capital. 

- The balance between public and private 
finance has shifted. All countries respond to 
the constraints on public expenditure by 
shifting some financial burdens to families 
and to enterprises, despite the fall in real 
incomes and profits that economic crises 
entailed. 

- Families accepted an increasing share of the 
cost of education.  

- Alternatives to improve resource use have 
had limited success. Cost per pupil has 
certainly fallen. More often, the results are 
cuts in expenditure rather than conscious 
attempts to improve efficiency. 

- Reallocation of resources has taken place 
among levels of education, among different 
types of expenditure, and among different 
levels of government, for example in Costa 
Rica, Senegal and Tanzania, structural 
adjustment involved reallocation of 
resources among primary, secondary and 
higher education.  

- Quality and success rates have declined. 
Most other case studies also conclude that 
the effects of budget cuts can be seen in 
declining quality in terms of low teacher 
morale and reduced expenditure on books 
and materials. In many cases, school 
success rates have also declined as 
repetition and attrition rates have increased 
in primary and secondary such 

 

Conclusion 
The onset of the 21st century has been a 
watershed in African higher education. These early 
years have been characterized by the need for 
institutions to respond, in structure, process and 
outcomes, to the imperatives of managerialism in 
higher institution governance. This is a 
transformative process in which national 
competitiveness in the global arena has become 
significant the extent that it informs national policy 
agendas. African universities have responded to 
managerialism through institutional massification 
epitomized by the rapid growth in varieties of 
university institutions and student enrollment 
within a short period of time. There has also been 
an increased demand for institutional 
accountability coupled with growing managerism.  
 
New Managerialism is not a neutral management 
strategy, it is borne out of a radical change in the 
organization. As such, it is embedded in a complex 
series of social, political and 
economic organizational  
changes that are tied to neoliberalism in 
particular. It rests on the assumption that the 
market is the primary producer of cultural logic and 
value and that universities and higher education 
generally are best run through the deployment of 
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market logic and market mechanisms. As new 
managerialism reduces economic, educational and 
social problems, and moral dilemmas, to issues of 
governance and regulation, ethical considerations 
are construed as management issues that new 
managerial regimes can resolve. 
 
The purpose of education is increasingly limited to 
developing the neo-liberal citizen, the competitive 
economic actor and cosmopolitan worker built 
around a calculating, entrepreneurial and detached 
self. Given its alignment with neoliberal values, 
managerialism also implicitly endorses a concept of 
the citizen that is market-led. Higher education, are 
defined in terms of human capital acquisition.  
 
Given the interface between education and the 
economy, which propel powerful global institutions 
to exercise growing influence over national 
educational policies. There is need for government 
to improve spending on higher education in 
Nigeria. This is as a result of the increasing need 
and demand for specialized services in different 
sectors within the academic institutions. 
Governments at various levels should increase the 
vote allocated for infrastructure development and 
reconstruction in educational institutions. The 
government should partner international 
stakeholders to provide the resources for the 
various structures required by schools. 
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Abstract 
Citizenship Education is a key to comprehension of what democracy ishow it is acquired or lost in various 
political systems.  It serves as a vital link between individuals and their democratic political community and 
participation in political activities.  The status of Citizenship Education entails very important responsibilities 
and duties that must be fulfilled, if they are not, democracy and political participation is disabled.  The duties of 
responsible citizens include paying taxes, serving in the country’s armed forces when called upon, obeying laws 
enacted by one’s representatives in government, demonstrating commitment and loyalty to democratic 
political community and participating to improve the quality of political and civic life.  This paper therefore 
examines the roles of Citizenship Education as a panacea to political apathy in Africa and Nigeria in particular.  
It will further come up with viable recommendations that are aimed at achieving self-reliance and sustainable 
democracy. 
 

Keywords: Citizenship, Education, Political Participation. 

 

Introduction 
The dire need of improving the quality of life in the 
continent through effective participation of the 
people in politics and political process has 
informed the need for Citizenship Education in 
developing countries of Africa and Nigeria in 
particular.  Traditionally, people participating in 
political activities through knowledge, values and 
skills acquired from the elderly ones.  According to 
Animashaun (2008), African traditional 
apprenticeship system was an impressive and 
commendable form of Citizenship Education which 
constituted a recognized way of inducing, 
enlightenment continuity in the rural life.  As the 
community continues to grow and the population 
becomes larger, there emerged a new demand in 
politics.  There was, therefore, the need for a new 
type of education for political cohesiveness and 
social effectiveness.  Citizenship Education was 
therefore a tool employed by various communities, 
states and nations to improve the qualitative and 

quantitative political participation of the citizenry.  
It should be noted that while a lot of resources and 
budgetary allocation have been devoted to power, 
energy, security, road, food and technology, little 
attention have been given to political participation 
of the populace.  This concern therefore 
necessitated the need for this study. 
 

The Concept of Education 
Adepoju (2008) Education can be defined as the 
ability to read, write and perform some skills for 
one to become morally acceptable to the society.  
At the national level, education is the tool for 
building a united, independent and a healthy, 
egalitarian society that can maintain its traditions 
and values.  Education, is therefore, regarded as 
the producer of manpower needed for the socio-
political-economics development of a nation.  
Consequently, complete education cannot be 
achieved in the classroom alone, a large part takes 
place outside the classroom, hence the slogan 
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“Education from cradle to grave” or “Education 
from dawn to dusk” 
Whitehead (1962) conceptualized education as the 
acquisition of the art of utilization of knowledge.  
He sees the development of techniques using the 
knowledge gained as emphasized.  But Elliot (1968) 
views education as always regarded by man as a 
means of preserving the way of life in which he 
believes.  The e emphases here is on the 
preservation of man’s culture; his way of life. 
 
Shipman (1971) education is the part of 
socialization process that is specially organized to 
ensure that learning occurs.  For learning therefore 
to occur, teaching is the main purpose of activity 
that must take place, as socialization process is 
never accidental. 
 
In a nutshell, for education to occur or to take 
place, such education may be seen to be planned 
or deliberate.  In the way, religious, political, 
military, occupational and recreational institutions 
to mention but few, educate in this systematic 
fashion. 
 
From the above, we can safely deduce that 
education is a way of life which goes on at all times 
in our societies whether such education is planned 
or unplanned, noticed or unnoticed, positive or 
negative.  This way of life may be directed or not 
directed, guided or not guided, but is always 
influenced by society or community where it is 
practiced. Hence, education may be incidental if 
planned or accidental if unplanned.  Therefore, to 
look at education only as an organized process 
would give a limited picture of what actually 
happens in the socialization process where the 
total environment plays a very vital role.  
Therefore, education must be seen to include 
things that are meaningful to the learners that 
would provide them with necessary skills to cope 
with future challenges. 
 

Types of Education in Nigeria 
Generally, education could be categorized mainly 
into two.  These are formal education and informal 

education.  The formal education could be said to 
be the type that is well planned, directed, guided 
and with a well laid down curriculum of instruction, 
which are usually received within the four walls of 
the classroom.  Informal education however, could 
mean the type that is received from home, the 
family, society and the peer group that is aimed at 
imparting the cultures, traditions, norms and the 
values of the community on the younger ones. 
 
However, the National Policy of Education in 
Nigeria (2004) has unequivocally enunciated in 
different types of education in Nigeria.  These are: 
 Early Childhood/Pre-Primary Education:- 

The education that is given in an 
educational institution to children prior to 
their entering the primary school.  It 
includes crèche, the nursery and 
kindergarten. 

 Basic Education: It is of nine year duration 
comprising of six years of primary education 
and three years of junior secondary 
education.  It include adult and non-formal 
education programmes and primary and 
junior secondary education levels for the 
adults and out-of-school youths 

 Secondary School Education: It is education 
children receive after primary education 
before the tertiary stage.  This stage also 
encompass the teaching of Social Studies 
and Citizenship education in the junior 
secondary schools 

 Mass Literacy Adult and Non Formal 
Education: This encourages all forms of 
functional education given to the youths 
and adults outside the formal school 
system, such as functional literacy, remedial 
and vocational education.  Others are: 
Sciences, Technical and Vocational 
Education, Tertiary Education, Teachers 
Education, Technology Education, Open and 
Distance Learning Education and Special 
Education. 

 
From the above, it is critically clear that the place 
of Citizenship Education in Nigeria cannot be over-
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emphasized as it has to start right from the primary 
education and followed up at the secondary 
education. 
 
Citizenship Education is also prevalent and 
pronounced in the adult and non-formal education 
as children are taught right from cradle to obey the 
constituted authority, to be respectful and humble 
to the elderly ones and contribute meaningfully to 
the development of the community.  Citizenship 
education at the level of adult and non-formal 
education include teaching of traits of character 
such as civility, sociability, honesty, self-restraint, 
tolerance, trust, compassion, a sense of duty, a 
sense of political efficacy, capacity for cooperation, 
loyalty, courage, respect for the worth and dignity 
of each person, and concern for the common good 
(Centre for Civic Education, 1994; NAEP Civic 
Consensus Project, 1986). 
 

The Meaning of Citizenship 
In a democracy, the sources of all authority, the 
legitimate basis of all power is the collective body 
of the people, the citizens of the polity.  There is 
popular sovereignty of the citizens and thereby 
government by the consent of the governed.  A 
citizen is a full and equal member of a polity, such 
as a democratic nation-state (Mouffe, 1995). 
 
In some states or countries citizenship is seen as 
the condition of being a citizen is based on the 
place of a person’s birth, known as “jus soli” 
Citizenship.  In some other places, the state of 
citizen is based on the citizenship of one’s parent, 
which is known as “jus sanguinis” citizenship. 
 

The Conceptual Clarification of Citizenship 
Education 
Kerr (2000, 2002), sees Citizenship education as a 
general education category: formal and 
informal/non formal education. 
 
As a social science concept: political, economic and 
social citizenship,  or ancient and modern 
citizenship, or liberal, republican and 
communitarian citizenship Isin and Turner, (2002), 

Kerr (2000, 2002), Citizenship Education is a 
substantial diversion; education about citizenship, 
education through citizenship, education for 
citizenship.  Therefore, citizenship education could 
be said to be the recognized means, methods and 
tools of intuiting the citizen in order to bring out 
the desired change in them vis-a-vis civility, 
morality, humility, self-reliance, collective work, 
dignity and so on. 
 

The Conceptual Clarification of Politics 
Meaning of Politics 
According to Safire (2008), the word politics comes 
from the Greek word (politik) modelled on 
“Aristotle’s affairs of the city” the name of his book 
on governing and government which was rendered 
in English mid-15th century as “Tatinized” 
Polettiques.  Thus, it becomes “politics” in middle 
English since c.1520s.  The singular politics first 
attested in English 1430 and comes from Middle 
French politiques, in turn from Latin “Politicus”.  
Lewis and Short (2011) which is the latinisation of 
the Greek (Politikos), many amongst others “of, 
for, or relating to citizens”  “Civilo” “Civic” 
belonging to the state.  Liddel and Scott (2011) in 
turn from (Polites), Citizen and that from (Polos) 
City. 
 
Politics therefore is the acquisition and application 
of power in a state 
Politics is a complex, delicate and intricate concept.  
Politics is an age-long concept which scholars and 
intellectuals have made many attempts to define.  
As a matter of fact, there are many definitions of 
politics as there are as many scholars of politics. 
Aritotle (384 – 322BC) in Leaplenna (1972) sees 
man as a political animal, because the essence of 
social existence and social relations is politics.  This 
is because when two or more people interacting 
with one another, they are invariably involved in a 
political relationship, be it business transaction, 
public policies and opinions, civic duties and 
responsibilities.  When human beings define their 
positions in the society and as they attempt to 
obtain personal security from available resources 
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and influence others to accept their points of view, 
they find themselves engaging in politics. 
 
Heywood (2002) define politics as the activities 
through which people make, preserve and amend 
the general rules under which they live.  Politics is 
the theory and practice of government, especially 
the activities associated with governing, with 
obtaining legislative or executive power or with 
forming and running organizations that is 
connected with government 
 
Easton (1961) viewed politics as the authoritative 
allocation of values in the society.  This is in line 
with the definition of the German political 
philosopher.  Weber (1947) who defines politics as 
the striving to share power and striving to influence 
distribution of power. 
 
In the final analysis, politics comes into place when 
there is need for human to interact and to share 
power which is limited among people that are 
numerous or at least more than one. 
 

The Conceptual Clarification of 
Participation 
Almond and Verba (1963) in their famous book. 
The Civic Culture: a study of five countries has 
rightly enunciated what the concept of political 
participation is all about, these include 
 Holding public political offices 
 Being a candidate for an election 
 Taking part in political campaigns 
 Attending a political rally 
 Contributing money towards political 

activities 
 Taking part in political discussions 
 Wearing party badges 
 Displaying the stickers 
 Voting during elections 
 Membership of pressure groups 
 Protests, criticisms and petitions 
 
In essence, political participation refers to the 
involvement of the citizens of a country in the 
formulation and implementation of policies for 

their governance and their participation in the 
choice of their leaders. 
 
However, according to Oyediran et al (2001) 
political participation is now considered a part of 
civic duty, like paying tax and voting at election.  
This implies that the citizens have an obligation to 
participate in politics, just as they have obligation 
to vote at elections and to pay tax.  They therefore, 
define political participation as those voluntary 
activities by which members of a society in the 
selection of rulers and directly or indirectly in the 
formation of public policy. 
 

Challenges Facing the Political 
Participation of Citizens in Nigeria 
Alonge (2005), opined that alienation or apathy 
results when a person is not interested in 
governmental affairs.  These take place under the 
following conditions: 
 Legal Restrictions: Franchise is not usually 

granted to all the members of a society 
such as aliens, lunatics and persons who are 
declared bankrupt.  Moreover, the Electoral 
Act may prevent certain category of people 
from participating in politics.  In addition, 
political association, a group or even 
individual may find it extremely difficult to 
meet certain conditions stipulated in the 
Electoral Act to qualify for elective 
positions. 
 

 Finance: Money is the basis of politics.  It is 
required for the organization and 
mobilization of people for support.  Political 
participation will be at low ebb without 
sufficient funds to back up political ideas, 

 

 Psychological Threat: This is normally 
caused by political conflicts emanating from 
electoral manipulations.  For instance, the 
rigging of 1983 Nigerian elections and the 
consequent mass killing and arson in some 
parts of Nigeria, made some people to 
conclude never to vote in an election.  In 
Africa, political opponents are in a state of 
insecurity.  There is a high degree of 



Nigerian Journal Of Sociology Of Education 

 

17 
 

victimization by the governing party.  This 
has scared off certain people from partisan 
politics and has tagged politics as a dirty 
game. 
 

 Disruption of One’s Private Life or Job: 
Politically motivated hired assassinations is 
common in the African society, such as the 
assassination of KudiratAbiola, Pa Alfred 
Riwane, Funsho Williams in Nigeria and 
SamoraMichell of Mozambique. 

     

 Lack of Political Skill and Competence: It 
has been noted that politics is like a game, 
and as in any other games certain skills are 
essential.  Political participation required a 
high level of organization before success 
can be attained at elections. 
     

 Religious Considerations: This may cause 
apathy for certain sects such as Jehovah’s 
Witness who do not subscribe to head 
count or voting. 

 

 Election Irregularities: Irregularities at 
elections such as multiple votings, snatching 
of ballot boxes, impersonation of electoral 
officials, often times put off prospective 
voters as the irregularities in most cases 
affect the outcome of the voting exercise. 

 

 Unfulfilled Promises by the Political Elites:  
During electioneering campaign and 
unveiling of party manifestoes, the political 
elites often make promises of better roads, 
more hobs, housing for all which they do 
not fulfil.  This attitude puts off the voters 
whenever they are called upon for another 
elections. 

 

 Military Regimes: /For most African 
countries, they have experienced more 
years of military rule than the civilian 
administration.  This has affected the 
democratic values and culture of the 
people.  It has thus led to lack of sustainable 
democratic culture such as voters apathy.  
In some fortunate African countries where 
the civilians are in power, the so called 

civilian government more or less still carry 
out government  business as if they are in 
the barracks. 

 

The Relevance of Citizenship Education on 
Political Participation in Nigeria 
Iyamu (2003) perceives that the apparent failure of 
the formal school system to inculcate the desired 
values in the youth, it has led to lack of civic 
consciousness in the Nigerian youth.  These values 
includes payment of taxes, voting during election, 
obeying law and orders. 
 
Furthermore, parents have become increasingly 
indifferent and irresponsible in the proper 
upbringing of their children, as they seem to keep 
more time out of home in pursuance of money to 
the detriment of overseeing the moral and social 
development of their children 
Citizenship education is a nationalistic course that 
is designed for the promotion of responsible 
citizenry.  It is a field of study of desirable 
citizenship transmission towards the promotion of 
national consciousness, good leadership and 
followership. 
 
Citizenship Education is ever relevant to political 
participation for the following reasons 
 It Enhances Effective Participation in 

Politics: Citizens are better enlightened  on 
effective involvement in politics.  It helps 
citizens to develop interest, eagerness and 
enthusiasm in politics and political activities 

 It Enables the Citizenry to Know their 
Rights, Duties and Obligations: It allows 
citizens to know their rights such as right to 
life, right to liberty, freedom of liberty, etc 
and help him know the limitation of the 
rights and obligations. 

 Political Stability, Economic Growth and 
Development: A sound knowledge of 
Citizenship Education will endanger political 
stability as more and more members of the 
society take part in politics.  Political 
stability therefore, lead to a more steady 
economic growth and development which 
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may not be possible in a situation of 
political apathy. 

 Leadership Skills: Citizenship Education 
provides the needed leadership skills, 
norms and values which the younger ones 
would later make use of on assuming 
political leadership.  When people are led 
properly with adequate leadership skill, it 
becomes easy for them to support such 
government, therefore, taking part in 
politics. 

 Political Awareness and Communication: 
Citizenship Education is a veritable tool for 
public awareness.  When there is in-flow 
and out-flow of political communication, 
this will enhance the participation of the 
citizens in politics.  However, if there is 
absent of Citizenship Education, there 
might not be possible. 

 More Patriotic Citizens: Patriotic citizens 
are likely to be involved in politics, this they 
do when they pay for taxes and protect 
public amenities. 

 

Recommendations 
Based on the above, the following 
recommendations are made: 
 Finance: Government should peg and 

monitor the amount of money that are 
spent by politicians in seeking political 
office, so that more competent and 
qualified citizens can take part in politics 
and stand for elective posts. 

 Adequate Security: This should be put in 
place before, during and after election.  This 
will encourage more people to take part in 
politics when it is cleared to them that their 
lives and properties are safe from political 
opponents 

 Impartial Electoral Commission: The 
Electoral Commission must not just be 
heard to be impartial but must be seen to 
be impartial, sincere and just at all time.  
This would lead to the conduct of free and 
fair election and when election is free and 
fair, more and more people would be eager 

to take part  in the election and the 
confidence that they have in the electoral 
commission will be increased. 

 Patronage: More attention should be paid 
by government to the teaching and learning 
of Citizenship Education in our schools.  This 
will help us to maintain the present 
democratic tempo in the nation. 

 Promise: Politicians should endeavour to 
fulfil the promises they make to the 
electorates during the electioneering 
campaign.  Doing this would encourage the 
voters to come out and vote at other 
elections later. 

 

Conclusion 
It is hoped that Africa as a continent and Nigeria in 
particular would be a better place for citizenry to 
live if only the government of these countries pay 
more attention to the study and learning of 
Citizenship Education.  Doing this will enable the 
citizen to take more and effective participation in 
political activities of their different countries.  
Therefore, the more the populace participate in 
politics, the better political culture and 
development they would have.  Also when there is 
political stability and development.  It goes on to 
improve the socio-economic conditions of the 
people and a better living standard for the 
populace 
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Abstract 
This paper examined education as a preventive measure for drug addiction and sustainable development in 
Nigeria. Drug is a chemical substance used to enhance physical or mental well-being. The paper also identified 
how education can serve as a preventive measure for drug addiction in Nigeria; concepts of drug addiction and 
sustainable development were highlighted. The classifications of hard drug were highlighted. These include 
alcohol, opiate, psychomotor stimulants, barbiturate, tranquilizers, antiemetic and psychogenic. The causes of 
drug addiction include but not limited to biology, environment and developmental factors. All these causes 
highlighted will help Nigerians know some of the predisposition factors to drug addiction. Also, reason for drug 
addiction such as curiosity, pressure from friends, family history, overcome frustration, looking for a different 
world, desire to do extra work, relief from pain were vividly discussed which will assist sociologists (Social 
scientists), professional counsellors, educationists, school administrators, parents and students know some of 
the rationale behind people’s use of drugs and ways to combat it.  
 

Keywords: Education, drug, drug addiction, sustainable development. 

 

Introduction 
 Education is a veritable tool needed for a real 

development to take place in any country. All 
stakeholders including counsellors, sociologists, 
psychologists, educationists, parents, students and 
also Government at all levels must work hand in 
hand for its sustainability. In order to prevent drug 
addiction in the society, education serves as an 
important measure. Drug addiction is one of the 
societal ills which have plagued Nigeria in recent 

years. It starts from mere use to abuse which 
deteriorate into addiction. Education is an essential 
tool that can be used for sustainable development. 
Drug addiction education is crucial to sustainable 
development in Nigeria among our growing young 
adults. Dandula (2004) defined drug as a chemical 
that has medicinal performance, enhancing or 
intoxicating effects when introduced into the body 
of a human or other animal. Substances which are 
foods are not considered to be drugs, although 
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active ingredients from foods may be purified for 
use as drug. Also, some chemicals used as drugs 
are identical to substance made in the body (e.g. 
insulin, testosterone). The chemical is considered a 
drug only if it is introduced into body from the 
outside such as by ingestion, injection or topical 
application.  

 
According to Udo (2005), drug is any substance, 
other than food which when taken into the system 
of a living organism may modify one or more of its 
functions. National Institute on Drug Abuse (NIDA) 
(2012) expressed that, drug addiction is a complex 
brain disease. It is characterized by compulsive, at 
times uncontrollable, drug craving, seeking and use 
that persist even in the face of extremely negative 
consequences. 
 
The world today is witnessing an upsurge of issues 
that are of global dimension, for example drug 
abuse, human trafficking, HIV/AIDS, environment 
degradation and pollution are among them. The 
problems including drug abuse heralded an 
unending desire in Nigeria to sensitize the citizens 
especially the youths of the evil of drug addiction 
which has reached an alarming stage. The social 
effects of abuse of drug include: poor academic 
performance, poor attitude to job, road accidents, 
loss of jobs, unstable family set up, among others 
which in turn affect developments negatively. 
These are sources of concern to the government. It 
is important to note, it is not every person who 
uses drug becomes addicted, but many people do, 
(Mayo, 2011). Drug addiction involves compulsively 
seeking to use a substance, regardless of the 
potentially negative social, psychological and 
physical consequences. Certain drugs, such as 
narcotics and cocaine, are more likely to cause 
physical dependence, than other drugs, (Mayo, 
2011). 
 

Education, Drug, Drug Addiction and 
sustainable development 
The National policy on education (NPE) (2004) 
stated that ‘‘no nation can achieve economically, 
socially and make any technological progress and 

self-sufficiency without a good system of education 
to sustain its achievement’’. The NPE (2013) 
corroborated that fact by stating that education is 
an instrument for national development and social 
change. Thus, education serves a useful purpose in 
the development of any country. 
 
For instance, drug is perceived differently by 
various authors. Hornby (2005) defined drug as an 
illegal substance that some people smoke, inject or 
inhale, etc for the physical and mental effect it has. 
Abel (1974) defined drug as a substance other than 
food that affect the body structure and functions. 
According to him, drug exists as an art of great 
benefit to mankind in the prevention and 
treatment of disease, the alleviation of suffering 
and the saving of human life. Dorland Medical 
Dictionary (2007) observed that drug is a chemical 
substance that affects the processes of mind or 
body. It is also known as chemical compound used 
in the diagnosis, treatment or prevention of 
disease or other abnormal condition. United 
Nations Offices on Drugs and Crime (2017) 
described drugs as powerful, seductive and 
unnatural contaminants substances pushed into 
the society which alter one’s mind. Therefore, drug 
is a chemical substance used in the treatment, 
cure, prevention, or diagnosis of disease or used to 
otherwise enhance physical or mental well-being. 
However, drug may be prescribed for limited 
duration or on a regular basis for chronic disorder 
as the case may be.  
 
 Drug abuse is an increasing problem in our affluent 
societies and carries great social, educational and 
economic cost through it impacts on crime and 
health. Buttressing this assertion, United Nations 
Offices on Drugs and Crime (2017) acknowledged 
that about quarter of a billion people (Aged 15 – 
64) used drugs illegally in 2016, of which 11.6 % are 
considered to suffer problematic drug use. This 
statistic shows that people all over the world 
abused drugs. Therefore, intensifying the campaign 
to educate people about the dangers of drugs, 
tobacco and alcohol becomes a necessity in order 
to reduce its effects on humans. From the 
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neuroscientist’s point of view, addiction is 
increasingly seen as an organic disorder of brain 
function, if these could be better understood, 
Counsellors and Sociologists might be able to offer 
more effective psychological treatment to addicts 
(Opoola, 2011). 
 
The definition of addiction has changed in recent 
years. The term was previously applied only to such 
hard drug as heroin, where there are obvious sign 
of tolerance and physical dependency in regular 
users and a painful or even life-threatening 
physical withdrawal syndrome when drug use is 
stopped. For instance, just because someone uses 
drug, does so every day or twice a day, one does 
not necessarily need to label the action as 
addiction unless it is truly hurting the person, so, if 
someone smokes weed everyday and the life of the 
person is stable, such a person is not drug 
addicted. Therefore, the authors defined drug 
addiction as a state of being enslaved to the habit 
or practice of the use of drugs for recreational 
purpose to the extent that its cessation causes 
trauma to self which jeopardizes or shortens the 
user’s life.  
 
According to United Nations General Assembly 
(1987), sustainable development is defined as 
development that meets the needs of the present 
without compromising the ability of future 
generations to meet their own needs. Therefore, 
education serves the monumental milestone that 
can be used to prevent drug addiction in Nigeria. 
 

Classification of Hard Drug 
Addiction Science Network (2009) described 
several common schemes for classifying drug with 
psychoactive properties. The classification scheme 
given focuses on each compound’s main 
psychotropic effect which in some cases classifies it 
differently from what might be considered its 
primary pharmacological effect (i.e. based on 
therapeutic use). 
 

Table 1: Classification of Hard Drugs 

S/N Drug 
Class 

Primary Effect Examples 

1.  Opiates 
/ 
Opioids 
/ 
Narcoti
c 
Analges
ics 

Analgesia, cough, 
suppression, ant 
diarrhea, suppression 
of opiate withdrawal, 
sedation, currently 
used therapeutically 
for the first effects. 

Opinion, 
morphine, 
codeine, 
heroin 
(diacetyl 
morphone
), 
fentanyl, 
methodon
e, 
meperidin 

2.  Narcoti
c / 
Opiate 
Antago
nists 

Block the effect of 
narcotics used to treat 
opiate over dose 

Nalozone, 
naltrezon
e 

3.  Psycho
motor 
stimula
nts 

Stimulate 
psychological and 
sensory-motor 
functioning, used 
therapeutically to treat 
ADMD and narcolepsy, 
sometime is an 
appetite suppressant, 
occasionally anti 
fatigus, formerly for 
asthma and for sinsus 
decongestion. 

Amphota-
mine, 
methamp
h-
etamine, 
cocaine, 
nicotine, 
ephedrine
, caffeine, 
pseudoep
h-edrine 

4.  Barbitu
rates 

General decrease in 
CNS arousely, 
excitability level, used 
therapeutically for 
anesthetic, 
anticonvulsant, 
sedative and hypotic 
effect 

Thiopenta
l, 
secobarbit
al, 
pentobarb
ital, 
phenobar
bital. 

5.  Miner 
Tranqui
lizer’s 

General decrease in 
CNS 
arousal/excitability 
level, but low dose are 
somewhat selective for 
anxiety and much less 
sedative than 

Benzodiaz
epine (e.g. 
diazepam, 
chlordiaze
poxide, 
flumitraze
pan 
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barbiturates, used 
therapeutically as 
anxiolytic, 
benzodiazepines also 
as anesthetic and 
anticonvulsant 

(Rehypnol
) and 
muscle 
relaxant 
(e.g. 
meprobat
amate) 

6.  Major 
Tranqui
lizer’s 
(anti 
psychot
ics’ 
/neurol
eptics) 

General sedation at 
high doses, with 
sedative antipsychotic 
activity at lower doses, 
used therapeutically to 
treat schizophrenia 
and other major 
psychotic disorders. 

Haloperid
ol, 
pimozide, 
flupeuthix
ol, 
chlorprom
azine, 
spiroperid
ol, 
clozapize 

7.  Antidep
ressant
s  

No perceptible CMS 
effect in normal, but 
effectively alleviate 
depression in many 
depressives, used 
therapeutically to treat 
depression. 

Includes 
three 
subclases, 
monoami
ne oxidass 
inhibitors 
(e.g. 
paragyline
), tricyclic 
antidepre
ssant 
(e.g., 
amitriptyli
ne, 
desmethyl
imipramli
ne), and 
selective 
serotouin 
reuptake 
inhibitors 
(sertaline) 

8.  Antima
nic 

Dampens extreme 
mood swings in some 
people, used to treat 
manic-depressive 
(bipolar) disorders 

Lithium 

9.  Alcohol General decreases in 
CNS 

Ethyl alcohol (other alcohol have 
similar actions but are associated 

arousal/excitability 
level, no current 
therapeutic uses, but 
formerly used as an 
anesthetic and a 
sedative 

with very toxic effect e.g. 
methanol. 

10.  Volatile 
anesth
etics 

General decrease in 
CNS arousal/excibility 
level, and 
therapeutically for 
anesthesia 

Nitrous 
oxide, 
nalothane 

11.  Volatile 
solvent
s 

Produce feeling of 
intoxication, can 
produce hallucination 
at high doses, no 
therapeutic use, (all 
can cause marked 
brain damage in 
moderately low 
concentrations 

Toluene, 
benzene, 
naphtha 

12.  Psycho
genics 

Produce altered state 
of consciousness; 
cannabinoids usually 
produce increase 
feeling of “well-being 
and “mellow” 
intoxication. 

Includes 
two 
subclasses 
hallucinog
enics (e.g. 
lysergic 
acid 
diethylami
nde 
(L.S.D), 
mescaline, 
psilocybin
) and 
cannabino
ide (e.g. 
marijuana 
hashish) 

Source: Addiction Science Network (2009) 
 

Abbreviation 
ADND: Attention Deficit Hyperactivities Disorder 
CNS: Central Nervous System 
 

Causes of Drug Addiction 
Addiction is the compulsive use of any substance, 
person, feeling or behaviour with a relative 
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disregard of the potentially negative social, 
psychological and physical consequences. Amal 
(2009) asserted that no single factor can predict 
whether or not a person will become addicted to 
drug. Risk for addiction is influenced by a person’s 
biology, social, environment, age or stage of 
development, traumatic experiences and mental 
health disorder. The more risk factor an individual 
has, the greater the chance that taking drug can 
lead to addiction.  
 
Some of the causes of drug addiction highlighted 
by Amal (2009) are: 
Biological: The genes that people are born with in 
combination with environmental influence account 
for about half of their addiction vulnerability. 
Additionally, gender ethnicity and the presence of 
other mental disorder may influence risk for drug 
abuse and addiction.  
Mayo (2011) explained that like many 
psychological disorders, drug addiction and 
dependence depends on two main factors: 
Environmental: Environmental factors, including 
family’s beliefs, attitudes and exposure to peer 
groups that encourage drug use, seem to play a 
role in initial drug use. A person’s environment 
includes differences from family and friends to 
socio economics status and quality of life in general 
– factor such as peer pressure, physical and sexual 
abuse, stress and parental involvement can greatly 
influence the course of drug abuse and addiction in 
a person’s life.  
Genetics: Once a person started using a drug, the 
development into addiction may be influenced by 
inherited trait. 
Development: Genetic factor such as hereditary 
traits play a critical role during developmental 
stages in a person’s life to affect addiction 
vulnerability and adolescent experience a double 
challenge. Although taking drugs at any age can 
lead to addiction, the earlier that drug use begins, 
the more likely it is to progress to more serious 
abuse. And because adolescents’ brains are still 
developing in the areas that govern decision 
making, judgment and self-control, they are 

especially prone to risk taking behaviours, including 
trying drug abuse.  
Survival of Traumatic Experiences: Drugs are often 
used to self medicate and numb oneself in the 
wake of traumatic event. Survival of abuse, neglect, 
natural disaster, sexual assault or combat can all 
trigger drug abuse and addiction.  
Mental Health Disorders: Some individuals suffer 
mental health problems, ranging from depression 
to schizophrenia, which cause a further drug use. In 
some cases, drug use has led to mental health 
problems, complicating addiction issues.  
 

Structural Functionalism Theoretical 
Framework 
The structural-functionalism approach is a 
perspective in sociology which view the society as a 
complex system whose parts need to work 
together in order to promote solidarity and 
stability. Education has social functions in a society, 
such as socialization, learning, and social 
placement. One of the key ideas in structural 
functionalism is the fact that society is made up of 
groups or institutions which is cohesive, share 
common norms and have a definite culture 
(Friedkin, 2004). It further shows that society is like 
a human body which serves different purposes and 
functions dependently. It also explain why the 
society functions the way it does by focusing on the 
relationships between the various social 
institutions that make up society such as 
education, Government, law, religion etc. (Hak, 
2007). 
 
It is, therefore, important to state that each person 
in the society has roles to play for sustainable 
development of education to be manifested in the 
society. This framework identified how deviance is 
functional for society and how society responds to 
deviance. A drug addict, for instance, is a deviant 
individual who commits an act that is deemed by 
the majority of society as criminal, because it leads 
to public outrage and punishment is always melted 
on a culprit. Sequel to this assertion, because a 
large proportion of Nigerians respond to the action 
as though it is deviant, this draws the boundary 
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between what is and what is not deviant, the 
labeling of this behaviour is the function of what an 
appropriate behaviour is in any good society. 
Sociologists, Counsellors, Educationist and 
Psychologists do well to apply this theoretical 
framework when dealing with an issue of drug 
addiction in Nigeria and beyond.   

 

Reasons for Drug Addiction 
The issue of drug addiction has contributed a major 
subject of study by renowned scholars both in 
Nigeria and beyond. For example, Lily (2012) 
observed that the use of legal and illegal drugs 
among University student is increasing at an 
alarming pace. According to statistic from the 
United Nations, the United State is the biggest drug 
market in the world, one of the reasons behind this 
is the extensive use of drug at Universities in the 
United States (Lily, 2012).  
 
The main reason for drug use differs among 
individual. Currently, the most common reason for 
drug use and abuse among students is to improve 
academic performance, this is the reason why an 
increase in illicit drug use is observed during exam 
time. Aryan (2010) highlighted 7 main reasons for 
drug addiction: 
 

 Curiosity: Frequent reference to drug in 
cinemas, TV, newspaper or mentioning of 
drug by friend makes a person curious to 
have an experience.  

 Pressure by friends: Friends who are drug 
addict coax a person to have a taste of the 
drug.  

 Family history: If a person in a family is a 
drug addict, others may be influenced to try 
it out.  

 To overcome frustrations: Modern life put a 
lot of pressure on the individual as there is 
higher competition in every field. In 
circumstance, individual may become 
frustrated when they cannot realize their 
ambitions and hence seek refuge in drugs.  

 Looking for a different world: Some 
individual believe that drug take them to a 
new world and a new kind of perceptions.  

 Desire to do extra work: Many people, like 
hard working, intellectuals or students 
believe that drug provide them extra energy 
to work; similarly many athletes also take to 
some of the endurance increasing drugs.  

 Relief from pain: It is true that in some 
circumstances drug help in the relieving of 
pain. But constant usage has many harmful 
side effects. 
  

Effects of Drug Addiction 
Deepa (2010) expatiated that substance abuse 
claims many lives around the world every year. 
Apart from resulting aggravated physical and 
mental problems, it also renders severe social and 
economic repercussions on an addict’s life. The 
various impacts of drugs are: 
 
Physiological Effects 

 Intake of drugs increases the heart rate and 
blood pressure and constricts the blood 
vessels.  

 It also causes heart diseases, heart attacks 
and heart failure.  

 It results in high body temperature, strokes 
and brain damage.  

 It may also lead to bowel gangrene and liver 
damage.  

 Drug addicts may even suffer from 
cerebrovascular problems and cancer.  

 Drug addicts also experience irregular 
breathing, respiratory arrest and severe 
lungs damage.  

 Drug addicts suffer appetite loss which 
leads to sudden weight loss.  

 Seizures, loss of consciousness, nausea and 
vomiting are also caused due to 
consumption of narcotic substances.  

 It may also cause loss of sense of smell and 
problems related to nasal septum. 
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 It may also lead to numbness of limbs, 
tremors, arthritis, cramping and muscle 
twitches.  

 Drug can alter the looks of a person 
drastically, and the skin appears bruised 
and inflamed.  

 Craving for drugs can lead to excruciating 
abdominal pain. 

Sometime fight during drugged stupor may also 
lead to fatal injuries.  

 Deadly diseases like AIDS, STDS and 
hepatitis B and C are caused due to 
exchange of contaminated syringes. 

 The combination of alcohol and certain 
drug can even cause death.  

 Drug abuse can cause sudden death due to 
overdose or a slow painful death due to 
side effects (Deepa, 2010). 

 
Psychological Impact 

 Drug affects the neurotransmitter in the 
brain, influencing change in mood and 
feelings.  

 Drug often aggravates the state of existing 
mental health problems.  

 Often time, drug addicts are in the initial 
mental state of evasion or euphoric 
happiness.  

 Addict face paranoia induced hallucinations 
and pseudo hallucination.  

 Experiencing anxiety, tiredness, panic 
attack, loss of confidence and depression is 
common 

 Feelings of rage, agitation, aggression and 
violence are also caused due to drug intake.  

 Often, drug addicts suffer from insomnia 
and fatigue.  

 Addicts exhibit bizarre, confusing and 
erratic behaviour.  

 Addicts experience distorted perceptions, 
disorientation and forgetfulness.  

 Heightened emotional sensitivity can also 
result in chronic irritability and suicidal 
thoughts.  

 Mixed feelings of dependence, detachment 
and withdrawal are observed in substance 
abusers.  

 Exposure to drug induced violence situation 
of parent during their childhood can have 
an adverse impact on the psyche of the 
children (Deepa, 2010).  

 
Social Stigma  

 Drug addiction leads to lonely life as family 
and friends keep a safe distance from them.  

 Addictions not only affect the person’s but 
also his family and friends.  

 Drug addicts are socially dysfunctional and 
like to keep company of other addicts.  

 Drug addiction leads to homeless and 
vagrant lifestyles.  

 People who are into substance abuse do 
not shoulder any responsibilities toward 
their family.  

 Drug addiction has an adverse effect on 
marriage or relationship. 

 Often, it also results in domestic violence 
and child abuse.  

 Children of drug addicts frequently grow up 
with compounded emotional problems due 
to neglect. 

 Substance abusers enter into legal 
problems for their delinquent and criminal 
behaviour.  

 Often times, they are involved in car 
accidents or fights which prove fatal for 
them and others (Deepa, 2010). 

 
Monetary Hassles 

 Drug abusers often exhibit lack of interest in 
work or education related activities.  

 Often, abusers lose their job or drop out of 
education owing to lack of concentration 
and absenteeism. 

 The ever arising needs of buying drugs 
result in financial problems.  

 People indulge in crimes like stealing, 
mugging, prostitution and even murder to 
buy drug.  
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 Sometime addicts even sell their home to 
get money for narcotic. 

 People with drug problem lie for sourcing 
fund for drugs and end up with huge debts 
(Deepa, 2010). 

 

Conclusion 
This paper has established the fact that education 
is a veritable tool that can be used to prevent drug 
addiction in our society. In order to sustain 
development in any nation, education must be 
taken seriously by all stakeholders. It highlighted 
that drug is a chemical substance used to enhance 
physical or mental well-being. Alcohol, opiate, 
psychomotor stimulants, barbiturate, tranquilizers, 
antiemetic and psychogenic etc were some of the 
classifications of hard drugs revealed in this paper. 
It concluded that drug addiction is defined as a 
state of being enslaved to the habit or practice of 
the use of drugs for recreational purpose to the 
extent that its cessation causes trauma to self 
which jeopardizes or shortens the user’s life.  
  
The causes of drug addiction include biological, 
environmental and developmental factors. Also, 
reason for drug addiction includes curiosity, 
pressure from friends, family history and overcome 
frustration, looking for a different world, desire to 
do extra work and relief from pain were discussed. 
 

Recommendations 
It is important to note the following 
recommendations in order to have society free of 
drug addiction: 

1. Social scientists should work hand in hand 
with Federal, State and Local government in 
order to eradicate drug addiction in the 
country. 

2. Professional Counsellors should be licensed 
to practice for the effectiveness of drug 
addiction eradication both in Nigerian 
schools and the society at large. 

3.  Counsellors should give priority attention 
to drug counselling and they should 
establish drug awareness unit in their 
counselling centres. However, the unit 

should not be a panel established to try 
people who use drug as criminals, but to 
help solve their socio-psychological 
problems.  

4. Government should have a well defined, 
comprehensive and realistic policy on drug 
use control; they should control all 
advertisements that enhance drug use on 
radio, television and print media.  

5. Government should set up drug team in 
urban and rural areas and in addition, social 
agency like National Drug Law Enforcement 
Agency (NDLEA) in Nigeria should be 
dynamic and change its strategies in order 
to record more successes. 

6. Tertiary institutions in Nigeria should design 
various programmes to enlighten students 
on the influence of drug on their academic 
and social lives. Therefore, students should 
be given adequate orientation about drug 
use right from their formative years at the 
Nursery, Lower Basic, Basic, Upper Basic 
and Senior Secondary Schools. School 
personnel should work more closely with 
parents on the needs to act as a model to 
their children. 
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Abstract 
This study investigated Teachers' Conditions of Service and Job Performance in Anambra  State public 
Secondary Schools. The study adopted descriptive survey research design. Two sets of self-designed 
validated questionnaires were used /or data collection. Three research questions and three hypotheses 
guided the study. Two hundred and ten teachers and 10 principals randomly selected from 10 public  
secondary schools in Awka Education Zone of Anambra State participated in the study. The statistical tool 
used in the study was the Pearson's Product Moment Correlation Coefficient and all hypotheses were 
tested at 0.05 level of significance. Findings showed that there was a significant relationship between 
government promotion policy and teachers' job performance, there was a significant relationship between 
training and development and teachers' job performance and there was no significant relationship 
between transfer policy and teacher's job performance. Based on these findings, some recommendations 
made in this study include: the Ministry of Education should ensure that promotion policy is fair to all by 
ensuring that teachers are promoted on merit and as at when due. Also, appraisal exercise should always 
provide feedback for teachers so as to help them improve on their performance as this will serve as a sort 
of constructive criticism of teachers 'performance rather than a witch hunting exercise. The study also 
recommended that government should improve teachers' working conditions by providing good 
infrastructure, organizing periodic seminars and workshops because these facilities have a way of 
contributing to teachers' productivity and professional competence. 
 
Keywords: Teachers, Conditions of Service, Job Performance, Public Secondary Schools. 
 

Introduction 
Teaching is a highly noble profession and teachers are 
always a boon to the society. The ultimate process of 
education could be simplified as a meaningful 
interaction between the teacher and the learner. The 
teacher thus plays a direct and crucial role in 
moulding a pupil towards becoming an adult capable 
of contributing meaningfully to the development of 
the nation. The school teacher is seen as the 
instrument of the educational sector in the 
attainment of the goals of education. Teachers are 
the major human resources in education, hence 
their performance is inevitable due to their 
enormous role in nation building which has made 
it important for them to be satisfied and comfortable 
to stay on the job and deliver. Teachers are the 

pivots on which the educational process hang. They 
play significant roles in the implementation of the 
curriculum and educational policies. Since a teacher 
is a role model for the students, teachers' 
performance is very vital in the field of education. 
 
Job performance is the result of specific functions 
or activities of workers in a given period of time. 
The performance of teachers mainly depends on 
the teacher's characteristics such as knowledge 
base, sense of responsibility, and inquisitiveness; 
the student characteristics such as opportunity to 
learn, and academic work; the teaching factors 
such as lesson structure, and communication: 
the learning aspects such as involvement and 
success; and the classroom phenomena such as 
environment and climate, and organization and 
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management. If the teachers take care of these 
factors, their performance can be enhanced to the 
optimum level (Rao& Kumar, 2004). However, as a 
motivating factor for teachers, the condition of 
service, which defines how teachers are 
remunerated, staff discipline, opportunities for 
training and development, promotion policy, could 
take a toll on their job performance if not properly 
taken care of Fafumva (1980) as cited Adclaja (2014) 
maintained that there is no greater factor for the 
social economic and political advancement than a 
good educational system. Teachers ‘job performance 
is equally important for any educational system to 
achieve its goals and objectives. Afolabi (2013) 
however asserted that teachers' conditions of service 
appears unattractive to the teachers. Many teachers 
have raised their voices severally against their 
conditions of service. Teachers have be-mourned the 
way they have been treated shabbily by government, 
the school authority, the students they teach and 
even the parents of their students. Experience has 
also shown that some parents have gone to the 
school to beat up their wards' teachers on flimsy 
excuses of maltreatment of their children/wards by 
such teachers. Also these according to Afolabi, are 
the result of the poor conditions of service and 
inadequate motivation for teachers. The most 
important reason people work is to be able to meet 
their needs through the reward they get. If these 
needs are not properly met, empknee might not be 
motivated to put in their best. Promotion for 
instance comes with higher pay, so teachers like every 
other professional in different fields work to earn 
salary and recommendation for promotion, which 
consequently leads to better pay. Hence the 
determination of reward as a compensation gained 
for service rendered is a majors human resource 
functions, because it involves the measurement of 
both performance and commensurate reward.  
 
The study of the relationship between condition of 
service and teachers' job performance has become 
important to administrators, academics, school 
heads and government, in order to motivate them 
to become more productive and perform their job 
effectively. Most of the strike actions ever 

embarked upon in the past were in a response to 
the inability of the government to meet up with 
their  expectations as regards their  salaries and 
allowance, promotion and other welfares packages. 
The absence of strike actions by teachers however 
does not signify that their condition of service is 
satisfactory because people sometimes engage is 
jobs with unfavourable conditions of service in the 
absence of better one. This situation usually high 
performance by the employees as it seems to be 
general assumption that the employees who are 
happy with their jobs should also be more 
productive at work. 
 

Amstrong (2004) also posited that wages and 
salary are the relevance of performance and are 
very crucial to the long-term growth of any 
educational system around the world. They 
probably rank alongside professional knowledge 
and skill, centre competencies, educational 
resources and strategies as the veritable 
determinants of educational success and 
performance. Professional knowledge, skills and 
centre competencies occur when one feels 
effective in one's job. In other words, professional 
knowledge, skills and centre competencies can be 
seen when one is taking on and mastering 
challenging tasks directed at educational 
success and performance. In addition, needs 
satisfaction and motivation to work are very 
essential in the lives of teachers because they form 
the fundamental reasons for working in life. While 
almost every teacher works in order to satisfy his 
or her needs in life, he or she constantly agitates 
for needs satisfaction. Job satisfaction in this 
context is the ability of the leaching job to meet 
teachers' need and improve the job/teaching 
performance. There has been mass failure in West 
African Examination Council (WAEC), Unified 
Tertiary Matriculation Examination and other 
entrance examinations in Nigeria. For example, a high 
level of failure was recorded in the 2012/2013 
session of WAEC and JAMB. Report has it that 30% 
of the WAEC candidates failed Mathematics and 
about 16,000 candidates did not score up to 200 in 
JAMB and therefore, we can undoubtedly say that 
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the educational standard in Nigeria has been falling 
yearly below expectation and this has been a major 
lingering problem in our educational sector 
(Oguadinma, 2014).The government, parents, 
concerned citizens, students, educationist are 
expressing fear on the falling of education in 
Nigeria. While many have attributed this high level 
failure to student factors, teacher factors and 
failure on the part of the government and it 
agencies. 

Service conditions vary from company to 
company and industry to industry. Hence, the 
conditions under which employees work cannot be 
expected to be the same because organisations 
differ both in size and functions. Conditions of service 
according to Akande (2014) are totality of things 
that must exist or be done before people perform 
their duties in the civil. 
 

service (such as salary, promotion, fringe benefits, 
staff development, terminal benefits). Conditions of 
service according to Afolabi (201-I) specifies 
conditions for post-ing of teachers, training, discipline -
of teachers, duties and obligations expected of 
teachers/workload in the teaching and learning 
processes. The conditions of service is usually 
stipulated in the conditions of service manual, which is 
expected to intimate teachers with the terms and 
conditions of their employment as well their rights 
and duties. 
 

The Concept of Job Performance 
Job performance is a h u m a n  behaviour  which 
results in input  factor for work effectiveness and 
evaluation.  Organization's  success or failure 
depends on jo b  performance of the individual  in that 
organization (Anderson, 2000). Muchinglsy (2003) 
observed that job performance is the set of workers 
behaviour that can be monitored, measured and 
assessed. The achievement of individuals must be in 
agreement with the organizational goals. 
 

Job performance is an individual output in terms of 
qual ity  and quantity expected from every employee in 
a particular job. Individual performance is most of the 
time determined by motivation and the will and ability 

to do the job. Individual employee's performance is of 
high importance, as it culminates into organizational 
performance. Scholars generally agree that when 
conceptualizing performance one has to differentiate 
between an action (i.e., behavioural) aspect and an 
o utco me  aspect of performance (Fres e& Sonnentag, 
2000; Sonnentag, 2000). The behavioural aspect refers 
to what an indiv idual  does in the work situation. It 
encompasses behaviours such as assembling parts of a 
car, teaching basic reading skills to elementary school 
children, or performing heart surgery. Not every 
behaviour is subsumed under the performance concept, 
but only behaviour which is relevant for the 
organizational goals: Performance is what the 
organization hires one to do, and do well (Campbell et 
al., 1993 as cited in Oguadimna, 2014). Thus, 
performance is not defined by the action itself but by 
judgemental and evaluative processes (Motowidlo et al 
as cited in Sonnentag & Frese, 2001). Campbell et al 
submitted that only actions which can be measured 
are considered to constitute performance. The 
outcome aspect refers to the consequence or result 
of the individual's behaviour. The above 
described behaviours may result in outcomes 
such as numbers of engines assembled, pupils' 
reading proficiency, sales figures, or number of 
successful heart operations. In many situations, the 
behavioural and outcome aspects are related 
empirically, but they do not overlap completely. 
 
Outcome aspects of performance depend also on 
factors other than the individual's behaviour. For 
example, imagine a teacher who delivers a perfect 
reading lesson (behavioural aspect of 
performance), but one or two ofj his] pupils 
nevertheless do not improve their reading skills 
because of their intellectual deficits (outcome aspect 
of performance). 
 
Sonnentag and Frese (2001) submitted that in 
practice, it might be difficult to describe the action 
aspect of performance without any reference to 
the outcome aspect. Because not any action but only  
actions relevant for organizational goals 
constitute performance, one needs criteria for 
evaluating the degree to which an individual's 
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performance meets the organizational goals. It is 
difficult to imagine how to conceptualize such 
criteria without simultaneously considering the 
outcome aspect of performance at the same time. 
Thus, the emphasis on performance being an action 
does not really solve all the problems. 
 

Factors Affecting Job Performance 
Anaold, (2001) listed the following as factors that affect 
job performance: 
 
 
 
 
 
 
 
 
 
He went further to analyse them as follows: 

 Job specification - Employee characteristics 
(ability, skills knowledge, total etc) needed to 
perform the job. Performance standard 

 Performance standard  
 

Some of the factors affecting job performance in 
public sectors, according to Obi (2011) are 
bureaucratic bottlenecks, under financing, low level 
of education, low motivation, personality, 
environment among others, which if put in place will 
address the issue of low performance The following 
factors have been pointed out as affecting job 
performance. They are: 

1. Ability - characteristics, traits, skills and 
knowledge 

2. Effort -  manual or mental energy 
3. Motivation - no motivation keep 

performance at average 
4. Equity and expectations - equal treatment, 

impartiality and reward 
5. Task or role perception - if job is seen as 

important 
6. Environmental factors - time, resource, 

equipment, relationship 

7. Performance  appraisal  cycle, employee   
skills/ability/effort  and   behavior,   training, 
promotion procedure, manager's appraisal. 
 

 To this end, this study examines the 
relationship between condition of service as 
measured in terms of remuneration, promotion 
policy, and opportunity for training (as derived 
from Chapter 3 of the Lagos State Teachers' 
Handbook) and development and teachers' job 
performance in Awka Education Zone of Anambra 
State. 
 

Statement of the Problem 
The ability of Nigeria to provide the manpower 
requirements of all the sectors of the economy has 
no doubt been made possible through western 
education. This achievement cannot be isolated 
from the efforts of professional teachers, who since 
the history of formal education in Nigeria appear to 
have nothing substantial to show regarding the 
rewards of their efforts in contributing to build a 
virile nation. 
 
Considering the importance of teachers in the 
realisation of the developmental goals of any 
nation, one ordinarily expects the teaching service 
condition to be attractive enough to retain good 
hands and motivate them to work. The reality 
however is that teachers' reward has always been 
said to be in heaven. Teachers are no longer 
motivated to put in their best. This has accounted 
for a number of unprofessional practices such as 
selling of unauthorised texts to students and 
trading during official hours among teachers so as 
to augment their income. Teachers who are 
politically connected now use their influences to 
facilitate their promotion. This has therefore made 
it a matter of compulsion for teachers to become 
politicians just to get what should rightly be theirs 
after servicing selflessly. Many of the teachers 
whose services are crucial in nation building 
according Obi (2012) are now considering leaving 
the teaching profession, while the youth who are 
now take leaching job, only do that as a last resort 
and are never hesitant to dump it when they get 
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better job offers. The above concerns motivated 
the researcher to investigate the relationship 
between teachers'  conditions of service and job 
performance.  
 

Research Questions 
The following research questions were raised to guide 
the study 

1. What  is  the  relationship  between  
government  promotion policy  and  teachers' 
job performance? 

2. What is the relationship between training and 
development and teachers' job performance? 

3. Is there any relationship between transfer 
policy and teachers' job performance? 

 

Hypotheses 
T h e  following research hypotheses were 
formulated and tested in the study: 

1. There is no significant relationship between 
government promotion policy and teachers' 
job performance. 

2. There is no significant relationship between 
training and development and teachers1 
job performance. 

3. There is no significant relationship between 
transfer policy and teachers' job 
performance. 
 

Methodology 
The study adopted a descriptive survey research 
design to describe the relationship between 
conditions of service and teachers' job 
performance in selected public secondary schools 
in Awka 
Education Zone of Anambra State. 
The population of this study comprised all the 
1,060 teachers and 61 principals in the 61 public-
secondary schools in Awka Education Zone of 
Anambra State (PPSSC, 2018). 
 
The sample for this study consisted of 210 teachers 
and 10 Principals selected from 10 public senior 
secondary schools in Awka Education Zone of 
Anambra State . The teachers were selected from 

10 Public Senior Secondary Schools using simple 
random sampling technique, while the 
principals were selected using purposive 
sampling technique. 
  
Two sets of self-designed instruments were used 
for data collection. The instruments were entitled: 
Teachers' Condition of Service and Job 
Performance Questionnaire (TCSJPQ) for Teachers 
and Teachers' Job Performance Descriptive 
Questionnaire (TJPDQ) for Principals. The TCSJPQ 
comprised two sections. Section A contains items 
which sought personal information about the 
participants, while Section B contained items 
intended to elicit responses to items on conditions 
of service. Responses to items on the questionnaire 
were weighted on a four-point Likert Scale. The TJPDQ 
basically comprised of descriptive items on teachers’ 
job performance. 
 
The research instrument was designed and given to 
two experts in Educational Measurement in the 
Faculty of Education, Nnamdi Azikiwe University 
Awka for structural corrections and suggestions, to 
ensure its validity. It was later given to the research 
supervisor for further scrutiny, vetting and approval 
before its administration before its administration. 
 
The rel iabi l i ty  of the research instrument was 
determined through a pilot study, which was 
conducted on 20 teachers in five schools which 
did not form part of the sample for the study on 
two occasions, within an interval of three weeks. 
The scores of the two tests were correlated using 
Pearson's Product Moment Correlation Co-efficient, 
the test-retest reliability of 0.75 was obtained, and 
this was considered reliable enough. 
 
Data on participants' personal information were 
analyzed using descriptive statistics and simple 
percentage, while Pearson's Product Moment 
Correlation Co-efficient statistical tool was used to test 
the hypotheses at 0.05 level of significance. 
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Result  

 
Presentation of Results Demographic Data of 
Participants 
 
Table 1: Background Characteristics of Participants 
 

Gender 
 

Frequency 
 

Percentage 
(%) 
 

Male 
 

98 
 

48.0 
 Female 

 
106 
 

52.0 
 Total 

 
204 
 

100 
 Highest Educational 

Qualification 
B.A./B.SC./B.ED 
 

105 
 

51.5 
 

PC DC 
 

23 
 

11.3 
 M.A./M.SC./M.ED. 

 
76 
 

37.2 
 Total 

 
204 
 

100 
 Years Teaching 

Experience 
1-5 
 

60 
 

39.4 
 

6-10 
 

42 
 

20.6 
 11-15 

 
57 
 

27.9 
 16-20 

 
33 
 

16.2 
 20+ 

 
12 
 

5.9 
 Total 

 
204 
 

100 
  

Table 1 shows the background characteristics of the 
participants of the study. It shows that 48% of the 
participants were male while 52% were female. This 
implies that more female participated in the study. 
Also 51.5% of the participants were Bachelor Degree 
holders, 11.3% of them were holders of Postgraduate 
Diploma in Education, while 37.2% were Masters 
Degree holders. Likewise, 39.4% of the participants 
had between one and five years teaching experience, 
20.6% had between six and 10 years teaching 
experience, 27.9% had between 11 and 15 years 
teaching, 16.2% had between 16 and 20 years 
teaching experience, while 5.9% had above 20 
years teaching experience. 
 

Answers to the Research Questions 
Research Question 1 
What is the relationship between government 
promotion policy and teachers' job performance? 
The data shown in Table 2 were collected to answer 
research question one. 

 
Table 2: Government Promotion Policy 

S/N STARTEMENT SA 
 

A 
 

D 
 

SD 
 

Total 
 

1 
 
 

I am satisfied 
with the 
promotion 
policy in 
teaching service 
 

94 
(46.3%) 

 

48 
(23.6%) 

 

30 
(14.7%) 

 

32 
(16.1%) 

 

204 
(1 00%) 

 

2 
 
 
 

Government 
promotion 
policy needs to 
be made fair 

134 
 

(66%) 
 

42 
 

(20.2%) 
 

19 
 

(9.4%) 
 

9 
 

(4.4%) 
 

204 
 

(100%) 
 

3 
 
 

I  wi l l  work 
harder if my  
promotion  is 
guaranteed 

108 
 

(52.9%) 
 

67 
 

(32.8%) 
 

18 
 

(8.8%) 
 

11 
 

(5.3%) 
 

20 
 

(1 00%) 
 

4 
 
 

Adequately 
promoted 
teachers are 
likely to 
perform    belter    
than    that 
those    not 
adequately 
promoted 
 

72 
 

(35.5%) 
 

54 
 

(26.6%) 
 

40 
 

(19.7%) 
 

38 
 

(18.2%) 
 

204 
 

(100%) 
 

5 
 
 

1 put in my 
best so I can be 
recommend-
ded for 
promotion 
during the next 
performance 
appraisal 

112 
 

(55.2%) 
 

51 
 

(25.1%) 
 

25 
 

(12.3%) 
 

16 
 

(17.4%) 
 

204 
 

(100%) 
 

6 
 
 

Teachers 
promotion 
should be 
based only 
on previous job 
performance 

105 
 

(51.7%) 
 

26 
 

(12.8%) 
 

41 
 

(20.2%) 
 

32 
 

(15.3%) 
 

204 
 

(100%) 
 

7 
 
 

Teachers who 
view 
government 
promotion 
as being fair are 
likely to put in 
their best 

76 
 

(37.4%) 
 

62 
 

(30.5%) 
 

37 
 

(17.8%) 
 

29 
 

(14.3%) 
 

204 
 

(100%) 
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8 
 
 

Government  
promotion  
policy  does  
not 
encourage  
teachers  to  
improve  on 
their 
performance 
 

29 
 

(14.2%) 
 

53 
 

(26.1%) 
 

64 
 

(31.3%) 
 

58 
 

(28.4%) 
 

204 
 

(100%) 
 

9 
 
 
 

Opportunity   
for   promotion   
to    higher 
Responsibility 
with  
corresponding 
higher pay will 
make teachers 
put in extra 
efforts 
on the job 

121 
 

(59.7%) 
 
 

67 
 

(33%) 
 
 

16 
 

(7.4%) 
 
 

0 
 

(0%) 
 
 

204 
 

(100%) 
 
 

 
 
 

 
 
 

851 
 

(46.4%) 
 

470 
 

(25.6%) 
 

290 
 

(15.8%) 

224 
 

(12.2%) 

1836 
 

(100%
) 

TOTA L     100% 
 
Table 2 shows the participants' responses on 
government promotion policy. It shows that 46.3% of 
the participants strongly agreed that they were 
satisfied with the promotion policy in teaching 
service, 23.6% agreed, 14.7% disagreed and 16.1% 
strongly disagreed. In addition, 66% of the 
participants strongly agreed that government 
promotion policy needs to be made fair. 20.2% 
agreed, 9.4% disagreed and 1.7% strongly disagreed 
with their view. Still on Table 2, 52.9% of the 
participants strongly agreed that they will work 
harder if their promotion 'is guaranteed, 32.8% agreed, 
8.8% disagreed and   5.3%  strongly disagreed.   
Furthermore,   35.5%o  of the participants strongly 
agreed that adequately promoted teachers are likely 
to perform better than that those not adequately 
promoted, 26.6% agreed,   19.7% disagreed and   
18.2% strongly disagreed. In addition, 55.2% of the 
participants strongly agreed that they put in their best 
on the job so that they can be recommended for 
promotion during the next performance appraisal, 
25.1%o agreed, 12.3% disagreed and 17.4% strongly 

disagreed. Table 2 also shows that 51.7% of the 
participants strongly agreed that teachers' promotion 
should be based only on previous job performance, 
12.8% agreed, 20.2% disagreed and 15,3% strongly 
disagreed. Likewise, 37.4% of the participants strongly 
agreed that teachers who view government 
promotion as being fair are l ikely to put in their 
best, 30.5% agreed, 17.8% disagreed and 14.3% 
strongly disagreed. In addition, 14.2% of the 
participants strongly agreed that government 
promotion policy does not encourage teachers to 
improve on their performance, 26.1% agreed, 31.3% 
disagreed and 28.4% strongly disagreed. Still on Table 
2, 59.7% of the participants strongly agreed that 
opportunity for promotion to higher responsibility 
with corresponding higher pay will make teachers 
put in extra efforts on the job, 33% agreed, while the 
remaining 7.4% disagreed. 
 

Research Question 2 
What is the relationship between training and 
development and teachers’ job performance? 
The data shown in Table 3 were collected to answer 
research question two. 
 
Table 3: Training and Development 

S/
N 
 

STATEMENT 
 

SA 
 

A 
 

D 
 

SD 
 

Total 
 10 

 
 

Training is 
needed to refine 
teachers'skill, 
potential and 
knowledge on the 
job. 

175 
 

(86.2%) 
 

17 
 

(8.4%) 
 

12 
 

(5.4%) 
 

0 
 

(0%) 
 

204 
 

(100%) 
 

11 
 
 

Regular training is 
not a guarantee 
for 
increase in 
teacher's job 
performance. 

23 
 

(! 1.3%) 
 

35 
 

(17.2%) 
 

62 
 

(30.4%) 
 

84 
 

(41.2%) 
 

204 
 

(1 00%) 
 

12 
 
 
 

There is the need 
for  adequate 
provision for  
refresher courses  
and seminars for 
teachers in 
educational 
p l a n n i n g  at a l l  
levels .  

148 
 

(72.9%) 
 
 

56 
 

(27.1%) 
 
 

0 
 

(0%) 
 
 

0 
 

(0%) 
 
 

204 
 

( 1 00%) 
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Table 3 presents participants responses to items on 
training and development. It shows that 86.2% of the 
participants strongly agreed that training is needed to 

refine teachers' ski l l ,  potential and knowledge on the 
job, 8.4% agreed, 5.4% disagreed and 0% strongly 
disagreed. Likewise, 1 1.3% of the participants 
strongly agreed that they are aware of training 
opportunities available for teachers in their school. 
17.2% also agreed, 30.4% disagreed and 41.2% strongly 
disagreed.72.9% of the participants strongly agreed 
that regular training is not a guarantee for increase in 
teacher's job performance and the remaining 27.1% 
also agreed. It also shows that 34.8% of the participants 
strongly agreed that there is the need for adequate 
provision for refresher courses and seminars for 
teachers in educational planning at all levels, 33.3% 
agreed, 20.5% disagreed and 11.3% strongly disagreed 
with their opinion. Still on Table 3, 21.2% of the 
participants strongly agreed that improved knowledge 
and practice will  lead to increased productivity in 
teachers,  18.2% agreed, 25.1% disagreed and 35.5% 
strongly disagreed.  In addition, 62.6% of the 
participants strongly agreed that  trained teachers are 
l i k e l y  to i d e n t i t y  learning diff iculties  in  learner 
easily,   13.3% agreed,   12.3% disagreed  and   11.8% 
strongly disagreed. Likewise. 45.8% of the 
participants strong y agreed that the ability of the 
teacher to create meaningful learning experiences will 
be improved with training, 33.3% agreed, 9.9% 
disagreed and 11.3% strongly disagreed with their 
position. In addition, 26.6% of the participants strongly 
agreed that training and development programmes 
for teachers on use of computer technology enable 
them to assist students to learn easily, 33.5% agreed, 
13.3% disagreed and 26.6% strongly disagreed. 
Furthermore, 66% of the participants strongly 
agreed that classroom management training 
promotes teachers classroom behaviour, 20.2% 
agreed, 9.4% disagreed and 4.4% strongly disagreed. 
 

Research Question 3 
Is there any relationship 
between transfer policy and 
teachers' job performance? 
The data shown in Table 4 were 
collected to answer research 
question three.  
 
 

13 
 
 

Improved 
knowledge and 
practice 
wi l l  lead to 
increased 
productivity in 
teachers 

71 
 

(34.8%) 
 

68 
 

(33.3%) 
 

42 
 

(20.5%) 
 

23 
 

(26.1%) 
 

204 
 

(1 00%) 
 

14 
 
 

1 am aware of 
training 
opportunities 
available for 
teachers in my 
school 
 

44 
 

(21.2%) 
 

37 
 

(18.2%) 
 

51 
 

(25.1%) 
 

72 
 

(35.5%) 
 

205 
 

 (1 00%) 
 

15 
 
 

Trained teachers 
are likely to 
identify 
learning 
difficulties in 
learner easily. 

127 
 

(62.6%) 
 

28 
 

(13.3%) 
 

25 
 

(12.3%) 
 

24 
 

(11.8%) 
 

204 
 

(100%) 
 

16 
 
 

The ability of 
the teacher to 
create 
meaningful 
learning 
experiences will 
be improved with 
training. 

93 
 

(45.8%) 
 

68 
 

(33.3%) 
 

20 
 

(9.9%) 
 

23 
 

(11.3%) 
 

204 
 

(100%) 
 

17 
 
 
 

Training and 
development 
programmes, 
for teachers on 
use of computer 
technology 
enable them to 
assist students to 
learn easily. 

55 
(26.6%) 

 
 

68 
(33.5%) 

 
 

27 
(13.3%) 

 
 

54 
(26.6%) 

 
 

204 
( 1 00%) 

 
 

18 
 
 

Classroom  
management 
training 
promotes 
teachers 
classroom 
behaviour 

134 
(66%) 

 

41 
(20.2%) 

 

19 
(9.4%) 

 

10 
(4.4%) 

 

204 
(1 00%) 

 

 
 
 

 
 
 

870 
(47.4%) 

 

418 
(22.8%) 

 

258 
(14.1%) 

 

290 
(15.8%) 

 

1836 
(100%) 
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Table 4: Transfer Policy 
 
S/N STARTEMENT SA  D SD Total 

 Teaching 
service in 
transfer in 
Policy Lagos 
State Civil 
Service  is 
discriminatory 

83 42 49 30 203 

20 Transfer    
policy for 
teacher needs 
To be more 
flexible 
 

45 
 

(22.1%) 

94 
 

(46.3%) 

54 
 

(26.1%) 

11 
 

(5.4%) 

203 
 

(100%) 

21 
 
 
 
 

Transfer    
procedures    
does    not 
make    
provision    for    
teachers 
whose    
qualification/p
rofessional 
status no 
longer match 
the need of 
their schools 

85 
 

(41.9%) 
 
 
 

63 
 

(30.6%) 
 
 
 

34 
 

(16.7%) 
 
 
 

22 
 

(10.8%) 
 
 
 

203 
 

(100%)  
 
 
 

22 
 
 
 

Procedure for 
transfer of 
teaching 
service     
need     to     
be     more 
transparent 

67 
 

(33%) 
 
 

81 
 

(39.4%) 
 
 

48 
 

(23.6%) 
 
 

8 
 

(3.9%) 
 
 

203 
 

( 1 00%) 
 
 

23 
 
 

1 would prefer 
to be 
transferred to 
a school closer 
to my 
residence 
 

108 
 

(53.2%) 
 

52 
 

(26.6%) 
 

28 
 

(13.8%) 
 

16 
 

(7.4%) 
 

203 
 

( 1 00%>) 
 

24 
 
 
 
 

Absenteeism 
among 
teachers will 
drastically    
reduce,    if   
transfer 
pol icy  
allows 
teachers 

31 
 

(15.3%) 
 
 
 

85 
 

(41.9%) 
 
 
 

45 
 

(22.1%) 
 
 
 

43 
 

(20.7%) 
 
 
 

203 
 

(100%) 
 
 
 

some level 
of autonomy 

 
 
 

 
 
 

274 
(22.5%) 

 

168 
(13.8%) 

 

413 
(33.9%) 

 

363 
(29.8%) 

 

1218 
(100%) 

 

 TOTAL     (100%) 

       
Table 4 presents the participants' responses to 
questionnaire items on transfer policy. It shows that 
40.7% of the participants strongly agreed that teaching 
service transfer in policy Lagos State Civil Service is 
discriminatory, 20.7% agreed, 24.1% disagreed and 
14.7% strongly disagreed. It also shows that 22.1% of 
the participants strongly agreed that transfer policy 
for teacher needs to be more flexible. 46.3% 
agreed, 26.1% disagreed and 5.4% strongly 
disagreed. In addition, 41.9% of the participants 
strongly agreed that transfer procedures do not 
make provision for teachers whose 
qualification/professional status no longer match the 
need of their schools, 30.6% agreed, 16.7% 
disagreed and 10.8%) strongly disagreed. Still on 
Table 4, 33% of the participants strongly agreed that 
procedure for transfer of teaching service need to 
be more transparent, 39.4% agreed, 23.6% 
disagreed and 3.9%> strongly disagreed. 
Furthermore, 53.2% of the participants strongly 
agreed that they would prefer to be transferred lo a 
school closer to their residence, 26.6% agreed, 
13.8% disagreed and 7.4% strongly disagreed with 
their opinion. In addition, 15.3% of the participants 
strongly agreed that absenteeism among teachers 
wi l l  drastically reduce, if transfer policy allows 
teachers some level of autonomy, 41.9% agreed, 
22.1% disagreed and 20.7% strongly disagreed. 
 

Test of Hypotheses 
1: There is no significant relationship between 
government promotion policy and teachers' job 
performance. 
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Table 5: Government Promotion Policy and 
Teachers' Job Performance 
 

Variables N Mean SD Df r-cal r-crit Remark 

Government 
promotion 
policy 
Teachers' 
Job 
Performance 

 
204 

25.3 2.7  
202 

 
0.74 

 
0.197 

Reject null 
hypothesis 

Teacher job 
performanc
e  

74.6 2.9 

 
Table 5 shows that the calculated value of r which is 
0.74 is greater than the table value which is 0.197, 
at 0.05 level of significance. Therefore, the nul l  
hypothesis which states that there is no significant 
relationship between government promotion 
policy and teachers' job performance was 
rejected. This shows that was a significant 
relationship between government promotion 
policy and teachers'job performance. 
 
2: There is no significant relationship between 
training and development and teachers' job 

performance. 
 
Table 6 Training and Development and Teachers' Job 
Performance 
Variables 
 

TV 
 

Mean 
 

SD 
 

Df 
 

r-cal. 
Remark 

 

r-crit. 
Remark 

 

 
Training and 
 

23.7 
 

 

 

2.6 
 

 
 

 
 

 

 
development 
 

 
 

 

 

 
 

202 
 

0.35 
Rejected 

 

0.197 
 

Teachers' Job 
 

204 
 

74.6 
 

2.9 
 

 
 

  

Performance 
 

 
 

 

 

 
 

 
 

 
 

 

 
p<0.05 
Table 6 shows that the calculated value of r which 
is 0.35 is greater than the table value which is 0.197, 
at 0.05 level of significance. Therefore, the nul l  
hypothesis which states that there is no significant 
relationship between training and development 

and teachers' job performance was rejected. This 
shows that there was a significant relationship 
between training and development and teachers’ 
job performance. 
 
3: There is no significant relationship between transfer 
policy and teachers' job performance. 
 
Table 7 : Transfer Policy and Teachers' Job 
Performance 
Variables 
 

TV 
 

Mean 
 

SD 
 

Df 
 

r-cal. 
Remark 

 

r-crit. 
 

 Transfer policy 
 

23.3 
 

 

 

2.8 
 

 
 

 
 

 

 
 
 

 
 

 

 

 
 

202 
 

0.12 
Accepted 

 
 

0.197 
 

Teachers' Job 
 

204 
 

74.6 
 

2.9 
 

 
 

  

Performance 
 

 
 

 

 

 
 

 
 

 
 

 

 

p<0.05 
Table 7 shows that the calculated value of r which is 
0.12 is less than the table value which is 0.197, at 
0.05 level of significance. Therefore, the null 
hypothesis which states that there is no significant 
relationship between transfer policy and teachers' 
job performance was accepted as stated. 
 

Summary of Findings 
The test of hypotheses revealed that: 

•    There was a significant relationship between 
government promotion policy and teachers' 
job performance. 

•    There was a significant relationship between 
training and development and teachers' job 
performance. 

•   There was no significant relationship between 
transfer policy and teachers' job performance. 
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Discussion of Findings 
Government Promotion Policy and Teachers' 
Job Performance 
The result of the test of hypothesis one showed that  
there was a significant relationship between 
government promotion policy and teachers’ j o b  
performance. It is common place knowledge that a happy 
worker is a productive worker. Selladurai (2011) also 
noted that the degree of supervision, reward system, 
competitive pressure, job characteristics - variety,  
respons ibi l i ty,  task different autonomy^ economic 
condition and personal life pressure can affect 
performance. This result is consistent with the finding of 
previous studies. Burney et al (2007) found that the level 
of performance of employees relies not only on their  
actual skills but also on the level of motivation each 
person gets. Obajemu, Dekpen & Ojo (2012) had found 
out that promotion plays  an important role in improving 
organisational productivity.  They further submitted 
some workers are motivated when given chal lenging  
opportunities. When workers are promoted at appropriate 
t ime,  such one w i l l  not o nl y  be motivated but such 
strategy wi l l  also prevent high labour  turnover and 
absenteeism. Adelabu (2003) classified factors that affect 
motivation and job satisfaction into three main 
categories, namely job context, j o b  content, and reward 
system ( i n  terms of pay packets and promotion). 
Anderson (2000) organization's success or failure depends 
on job performance of the individual in that organization. 
Anaold, (2001) also submitted that motivation, job 
satisfaction, education training, technology, environment, 
ability of staff affect job performance. Akintugbegbe 
(2000) also maintained that pay and promotion play an 
important role in a working career of teachers since all 
teachers usually respond to the two variables. Igwe 
(2001) pointed out the indices of job performance 
like payment of salary and promotion which she said 
wi l l  be related to the indices under job performance. 
Al imi  (2002) reported th at  from thousands of 
employees in a cross section of jobs, although 
promotion, j o b  motivation and j o b  performance do 
correlate. Adi le (2000) argued that there is a 
re lat io nship between promotion and job 
performance, but he argued that performance should 
come first before promotion. Usmen (2004) also agreed 

that there is a corresponding degree of relationship 
between level of job performance, promotion and high  
level of job satisfaction with minor variation in few 
cases. Okoli (2000) concluded that teachers' 
promotional policies can affect teachers' job 
performance. The reason that could be adduced for this  
is that the morale of staff can be dampened if promotion 
is denied a once product ive teacher. This underscores 
tha need for provision of adequate promotion when 
due. 
 
Training and Development and Teachers' Job 
Performance 
Test of hypothesis two revealed that there was a 
significant relationship between training and 
development and teachers' job Performance. 
Result in Table 6 revealed a significant positive 
relationship between training and development and 
teachers job performance. This implies that 
improved teacher performance is associated with 
training and development, such that increase 
access to training and development programmes 
for teachers would lead to increase in teachers' job 
performance. This result is consistent with the 
findings of previous studies of Cohen and H i l l  
(2000), Harris and Sass (2006), Angrist and Lavy 
(2001), Cohen and Hil l  (2000) found teachers' 
development programmes to have at least small 
impacts on students' performance. Angrist and 
Lavy (2001) found particularly strong effects of 
teacher training. Angrist and Lavy presents strong 
evidence regarding the potential effectiveness of 
teacher training programmes. Similarly Leung 
(2014) and Mojeed (2014) in their study of training 
and teacher productivity also found training to be 
an effective predictor of teachers' productivity. 
Sadiq (2013) had also found a significant 
relationship between training and development and 
teachers' job performance. A well trained teacher as 
one ordinarily expects is likely to be better 
motivated than a poorly training teacher. The 
assertion of Nakpodia (2008) that in-service 
training programme is a process for cont inuo us  
updat ing  of teachers '  knowledge, s k i l l s ,  interests  
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and improving  performance also buttressed this 
result. 
 

Transfer Policy and Teachers' Job 
Performance 
Test of hypotheses three revealed an 
insignificant relationship between transfer 
policy and teachers' job performance. The 
result implies that the ease of transferability 
of transferability of teaching service, teachers' 
autonomy on transfer issues and other 
government polices relating to transfer of 
teaching service do not affect teachers' .sob 
performance. This result is however contrary 
to the findings of some previous studies such 
as Hanushek, Kain and R ivkm 
(2005),Fenech (2006), Jackson (2010) , Boyd 
Lankford. Loeb, Ronfeldt and Wyckoff (2010), 
Habyarimana (2007). Jackson (2010) for 
instance found that teacher effectiveness is 
higher after a transfer to a different school and 
teacher-school matching can explain a non- 
negligible part of teacher quality. Boyd 
Lankford, Loeb, Ronfeldt and Wyckoff (2010) 
found that teachers whose students 
demonstrate higher achievement growth are 
less likely to transfer to another school. 
These results suggest that one reason 
teachers may desire to move is that they are 
a poor fit for their present schools. This 
implies that a better school job matching 
may potentially increase teachers' 
productivity and student achievement rather 
than a rigid transfer policy that does not 
allow for easy mobility of service for teachers. 
One major reason that could be adduced for 
the insignificant relationship between 
transfer policy and teachers' job 
performance is that of difference in the area 
of study. A number of these studies which 
found contrary results to that of the study were 
conducted outside Nigeria, probably in 
societies with greater teachers' autonomy in 
terms transfer of teaching service, which 
may be responsible for changes in teachers' 

job performance as a sort of protest when 
they are transferred. 
 

Summary of the Study 
This study investigated Teachers' Conditions of 
Service and Job Performance in Some Selected  
public Secondary Schools in Awka Education Zone 
of Anambra State. It specifically sought to find out 
the relationship between government promotion 
policy and teachers' job performance, investigate 
the relationship between training and 
development and teachers' job performance, and 
assess the relationship between transfer policy 
and teachers' job performance. Three research 
questions and three hypotheses were formulated 
in the study. Literature review was done in the 
following areas: concept of teachers' conditions 
of service, concept of job performance, government 
promotion policy and teachers' job performance, 
training and development and teachers' job 
performance and transfer policy and teachers' job 
performance. The study adopted a descriptive 
survey research design to describe the 
relationship between teachers' conditions of 
service and job performance in selected public 
secondary schools in Awka Education Zone  
ofAnambra Stae. The population of this study 
comprised all the 1,060 teachers and 61 principals 
in the 61 public secondary schools. The sample for 
this study consisted of 210 teachers and 10 
Principals selected from 10 public senior secondary 
schools in Awka Education Zone of Anambra State. 
The teachers were selected from 10 Public  
Secondary Schools using simple random sampling 
technique, while the principals were selected using 
purposive sampling technique. Two sets of self-
designed instruments were used for data collection. 
The instruments were entitled: Teachers' Conditions of 
Service and Job Performance Questionnaire (TCSJPQ) 
for Teachers and Teachers' Job Performance 
Descriptive Questionnaire (TJPDQ) for Principals. 
Data on participants personal information were 
analyzed using descriptive statistics, the simple 
percentage. While Pearson's Product Moment 
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Correlation Coefficient statistical tool was used to test 
the hypotheses at 0.05 level of significance. 
 

Conclusion 
Decisions concerning the conditions of service 
under which teachers work are important human 
resource decisions because it specifies conditions 
for posting of teachers, training, discipline of 
teachers, duties and obligations expected of 
teachers/workload in the teaching and learning 
processes. This study found that governmental 
promotion policy is significantly related to 
teachers' job performance which motivates their 
passion for the job. Evidence abound in the 
literature on that there is a teacher motivation 
crisis among government school teachers in 
Nigeria. No school system can be higher in quality 
than the level of motivation, performance and job 
commitment of teachers within the system. The 
availability of educational infrastructure in the 
school system will mean nothing if there are no 
competent teachers. The government should 
therefore map out a fair promotion scheme 
without witch-hunting, in order to boost teachers' 
morale. Examples are mapping out  a cenair year 
which if any teacher attains that year in the 
teaching service him/her will be promoted. This 
should however be coupled with a critical appraisal 
of teachers' performance, so that merit and 
excellence will be celebrated in the teaching service 
rather than mediocrity. The teachers' motivation has 
great significance on value to the Nigerian 
educational system in guaranteeing and aiding 
quality assurance. When teachers are highly 
motivated and adequate attention given to them by 
the government, it adds value and q u a l i t y  to the 
educat ional  system by ra is ing its standards  to rise 
to the expected level thereby ensuring quali ty  
educational outcomes and output. 
 
This study  also established a significant relationship 
between training and development and teachers’ job 
performance. Teacher training constitutes a very 
important factor in the growth and development of 
education. They produce the manpower needed 

for the overall growth of the economy. Where 
teacher training is not considered a priority by the 
school management, this wi l l  affect productivity. It 
could be concluded that qual ity  teachers are 
pivotal to educational development because of 
the kind of services they offer. The calibre of 
personnel does determine the output and growth 
of the system within which it operates. During and 
after the course of teachers' training, professional 
teachers are informed of their roles in the 
discharge of their duties, how best to achieve the 
aims and objectives of the educational system. 
 

Recommendations 
In view of the findings of this study, the following 
recommendations were made: 

1. The Ministry of Education should ensure that 
promotion policy is fair in order to ensure that 
teachers are promoted on merit and as at when 
due.  

2. Appraisal criteria should be as transparent as 
possible so that even the teachers that are not 
promoted will have a clear understanding of 
why others are promoted and make sure that 
meet up with the criteria rather than 
criticizing the process.  

3. Appraisal exercise should always provide 
feedback for teachers so as ro help them 
improve on their  performance. This wil l  serve 
as a sort of constructive criticism of teachers' 
performance rather than a witch-hunting 
exercise. 

4. The government should ensure that promotion 
of teachers should always come with 
commensurate financial and non-financial 
incentives to encourage them to work harder. 

5. Government should also lay emphasis on the 
training and retraining of its personnel as this 
w i l l  make them relevant and up to date on 
trends in the educational system within the 
nation and even globally; and help them in 
the course of performing their day to day 
activities/duties.  

6. Government should improve teachers' 
working conditions by providing good 
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infrastructure, organizing periodic 
seminars, workshops etc.These facilities 
have a way of contributing to teachers" 
productivity. 

7. The Teaching Service Commiss ion  through 
the principals  should constantly keep 
teachers informed about any avenue for 
t ra in in g  and development to help develop 
professional competence and function efficiently 
and effectively. 
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Abstract 
This study investigated Stakeholder’ Perceptions of Civic Education As A   Means for Sustaining Socio-political 
Development in Nigeria. The search to provide all the citizens with the knowledge of rights, duties and 
obligations for sustainable Socio-political Relationships under the Sustainable Development Goals (SDGs) led 
the Nigeria Government to introduce the subject of Civic Education in Basic Schools in 2011. The study was a 
comparative study of the Stakeholder’ Perceptions of Civic Education asa   Means for Sustaining Socio-
political Relationships on the basis of gender. The study used descriptive survey design. Two research 
hypotheses were formulated to guide the study. Simple random sampling techniques were employed to select 
240 respondents from among the teachers and students. These comprised 50 students and 10 teachers from 
each of the selected four (4) departments in Federal Science and Technical College, Kuta, Shiroro Local 
Government Area. Structured questionnaire items were used to elicit information for the four (4) research 
questions and the two (2) hypotheses drawn for this study.  The data collected for the study was analyzed 
using percentage and the t-test statistical method of data analysis. Percentage was used to answer research 
questions while the hypotheses were tested using mean rating t-test statistics   at 0.5 significant level.   All the 
two hypotheses formulated for the study were rejected based on the results from the analysis. The findings of 
the study revealed that, Civic Education curriculum is confronted with a lot of challenges in particular in FSTC, 
Kuta, Shiroro as a case study. However, considering the impacts, there is need to address the challenges 
associated with the teaching of Civic Education so as to achieve its goals as a means of sustainable socio-
political relationship in Nigeria. Based on these findings, it was recommended among others that firstly, 
more teachers should be trained and recruited to teach the subject. Also, Civic Education should be introduced 
as a compulsory course in all our higher training institutions because of its political and moral importance.  

Keywords: Civic Education, Sustainable Socio-Political Development, Challenges, and Impacts   
 

Introduction 
Civic   Education is the process or act of educating 
citizens of their rights, enabling them to make their 
own decisions and to take responsibility for their 
own lives and their communities. Civic Education 

teaches knowledge, understanding about politics, 
the law and the economy and skills to participate 
effectively and responsibly in public and 
democratic life (Aikiptanyi,Nwaneri,Idris, and 
Babalola, 2014). The following are the goals of 
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Civic  Education: to enable citizens to acquire 
relevant knowledge about the affairs of the state at 
all level; to enable citizens to acquire knowledge 
about their rights, duties and responsibilities ;to 
enable citizens to know the importance of 
democracy and political participation. Others 
are    to enable citizens to see the need for 
tolerance and national unity, and to prepare 
citizens for leadership position by exposing them to 
qualities of good leadership (James and Paul, 2010; 
James, Paul, Magee, Liam, Scerri, Andy, Steyer, 
Manfred, 2015; and Aikptanyi et al, 2014).   
 
Civic Education Curriculum is a product of the 
determined effort of the Federal Government of 
Nigeria , the National Council on Education and 
Nigerian Educational Research and Development 
Council ( NERDC) to fashion out a curriculum that 
will be apt to the attainment of  Nigeria’s 
educational goals that bear direct relevance to the 
accomplishment of the Millennium Development 
Goals (MDGs) later renamed Sustainable 
Development Goals(SDGs) and the crucial aspect of 
the National Economic, Empowerment and 
Development Strategies (NEEDS)..It is a new 
integrated core compulsory subject drawn from 
elements of Government, History and Social 
Studies in an operational form for both Basic and 
Post-basic schools which would enable the nation 
achieve her objectives in concrete and measurable 
terms (Ukegbu, Gbenga, Abdulrahman, Ken, and 
Anyaoha, 2010).                  
 
Sustainability can be defined as the practice of 
reserving resources for future generation without 
any harm to the nature and other components of 
it.  Sustainable development has been described in 
terms of three dimensions, domains or pillars. In 
the three-dimension model, these are seen as 
"economic, environmental and social”. This has 
been expanded by some authors to include a 
fourth pillar of culture, institutions or governance. 
One of the core concepts in sustainable 
development is that Civic Education  can be used to 
assist people meet their developmental needs and 

achieve meaningful socio-political relationship 
(James and  Paul ,2010; White, Stallones,  and Last, 
2013, Melvin & Hendrix, 2014; Lynn , Kahle, and 
Eda,   2014). 
 
 In this study, the researcher looked at sustainable 
development in term of sustaining   positive socio-
political interrelationships in the Nigerian society 
through the medium of Civic Education as a subject 
being offered in schools especially Basic schools. 
However, the challenges of Civic Education since 
the time it was first introduced are enormous. 
These include among others; lack/shortage of 
qualified teachers; it is a duplication of Social 
Studies and Religious Studies; it has not curbed 
immorality; it exposes students to practice of 
indecent behavior; and It is a wasting of public fund 
(FME, 2015). 
 
In spite of the challenges, Civic Education as a 
subject being taught in Nigeria schools has a lot of 
impact. It could empower the youth through youth 
empowerment skills. Improvement in socio-
political relationships in Nigeria may be observed 
after the implementation of Civic Education subject 
in schools. Well organized Civic Education classes 
may have a benefit when the recipients could use 
the knowledge, ideas in improving their 
relationships with others in the society. It 
could   help citizens to be aware of their rights; it 
might also help citizens to know how to say no to 
corruption; it has created awareness of one’s 
duties and obligations to society; it could 
encourage self-reliance among citizens and so on 
(Aikiptanyi et al, 2014). 
 
Religious Studies and Social Studies seemed to be 
the only subjects that dealt with moral instructions 
in schools. Today a subject like Civic Education is 
becoming popular as medium of creating 
awareness to the younger generation on duties, 
rights, knowledge, experiences and traditions of a 
society. The speed of change in contemporary 
society has made the introduction and 
implementation of such subject as Civic Education 
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imperative. We need to see the innovations as 
being a response to, and an attempt to confront 
the pressures of a society undergoing constant 
transition (David & Olubukola, 2011).  This study 
explained the essence of Stakeholder’ Perceptions 
of Civic Education as a      means of sustaining 
socio-political development in Nigeria, using FSTC, 
Shiroro, Niger State as a case study.  
  

Statement of the Problem 
Majority of   Basic and Post-basic schools lack 
specialized teachers to handle the subject of Civic 
Education because there was no provision for the 
training of the teachers to teach Civic Education as 
a core before including it in the National Policy of 
Education. Hence, students in those schools such 
as nomadic and schools at the borders are not 
offering it. This could be proved based on the 
released statistics by Teachers Registration Council 
of Nigeria (2012).There is shortage of current and 
comprehensive Civic Education textbooks (Ukegba 
et al, 2010).  
 
In addition, many of the stakeholders in education 
have tried to assess the impact of the subject since 
its inception especially, as regards the moral and 
political life of the people. Many of the youths in 
our schools and societies are still engaged in one 
social vice or the other. In addition, political apathy 
or low level of political awareness and concern is 
still displayed particularly in time of election. This is 
why the researcher was interested in finding out, 
the challenges and benefits of Civic Education as a 
means for sustainable development in Nigeria 
based on teachers’ and students’ perceptions using 
Federal Science and Technical College, Kuta-Shiroro 
as a case study.  
 
 Some studies have been carried out 
on   Importance of Civic Education in schools. Some 
of the researches were designed to investigate: The 
Morality of Democratic Citizenship: Goals for Civic 
Education in the Republic's Third Century 
(Butts,1988); Task Force on Civic Education 
Statement of Purpose (Carter, & Elshtain, 1997); A 

Framework for Civic Education (Centre for Civic 
Education, 1991). But research work on 
Stakeholders’ Perception of Civic Education as a 
Means for Sustainable    Development, particularly. 
With reference to Federal Science and Technical 
College, Shiroro, Niger State, has not been carried 
out. Also, the present study is an empirical study 
making it a unique one from the previous research 
works. This gap has therefore, prompted the 
researcher to carry out this study. 
 

Research Questions 
The following research questions were raised for 
the study; 

1. What are Basic stakeholders’ perceptions of 
the challenges of Civic Education in 
FSTC, Shiroro L.G.A., and Niger State? 

2. What are perceptions of the impact of Civic 
Education in FSTC, Shiroro, Niger   State? 

 

Hypotheses 
The following null hypotheses were formulated and 
tested in this study: 

1. There is no significant difference in the 
perception of stakeholders of the challenges 
of Civic Education in FSTC, Shiroro, Niger 
State based   on gender. 

2. There is no significant difference in the 
perception of stakeholders of the impact of 
Civic Education in FSTC, Shiroro, Niger 
State   based on gender. 

 

Methodology 
This study covered all the teachers and students of 
the Federal Science and Technical College (Post-
basic Schools), Kuta, Shiroro, Local Government, 
Niger State. A representative population that 
comprised students and teachers from two (2) out 
of four (4) departments of National Business and 
Technical Education (NABTE) that is, Catering Craft 
Practices (CCP) and Business Studies; Mathematics, 
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Sciences/Computer; as well as Humanities in FSTC, 
Shiroro were involved. In all 240 respondents were 
randomly selected from among the students. These 
comprised 50 students and 10 teachers from each 
of the four (4) departments. The selection was 
through simple random sampling technique as 
advocated by Daramola (2006). 
 
The sample size that was selected was based on 
Research Advisors (2006) that stated that from a 
population of 450-500 (Population of Post- basic 
School including both the teachers and students) at 
significant level/confidence of 95% and margin of 
error 0.05%, 240 respondents are appropriate. 
Therefore, 240 respondents were sampled for this 
study. Structured questionnaire items were used to 
elicit information for the two (4) research 
questions. And the two (2) hypotheses drawn for 
this study. Two types of questionnaire were issued 
out-one for the students and the other for the 
teachers the demographic data would be used to 
identify teachers that have participated in TPD 
between 2006 and 2011 MDG TPD programmes.  
  
 The instrument was based on researcher’s self-
developed questionnaire that consisted of two (2) 
parts (A and B).Part A was on stakeholders’ self-
information, while part B contained items that 
were to provide answers to the research questions 
and the hypotheses. The questionnaire was 
structured using Liker-type of ranking order as each 
response were assigned a number that was used to 
compute the score obtained. 
 
 The validity of this instrument was determined by 
using face and content validity where experts in 
measurement and evaluation in the Department of 
Social Sciences, Faculty of Education, University of 
Ilorin, and Ilorin, Nigeria were required to assess 
the items on the questionnaire before their 
application to this study. The reliability of the 
instrument was based on test-retest method as the 
instrument was found reliable at coefficient of 
0.74. This was done through administering the 
instrument to forty (40) students and eight (8) 

teachers in two other departments outside the 
sampled school used for this study. The Pearson 
Moment Correlation coefficient statistic was used 
to correlate the data from the two-time 
administration of the instrument. The 
questionnaire was delivered by and collected by 
hand from the respondents and collated. 
Percentage was used to answer research questions 
while the hypotheses were tested using mean 
rating t-test statistics at 0.5 significant levels.  
   
Table 1: Socio-Demographic Variables of the 
Stakeholders 
Variable Level Frequency 

(f) 
Percentage 

(%) 

Teachers 

  
  
Departments 

Catering Craft Practices 10 25.0 

Business Studies 10 25.0 

Mathematics /Computer 
Sciences 

10 25.0 

Humanities 10 25.0 

Total 40 100.0 

  
Gender 

Male 31 77.5 

Female 8 20.0 

No Response 1 2.5 

Total 40 100.0 

Students 

  
  
Departments 

Catering Craft Practices 50 25.0 

Business Studies 50 25.0 

Mathematics /Computer 
Sciences 

50 25.0 

Humanities 50 25.0 

Total 200 100.0 

  
  
Class 

SSC/NTC 1 68 34.0 

SSC/NTC 2 67 33.5 

SSC/NTC 3 65 32.5 

Total 200 100.0 

  
Gender 

Male 151 75.5 

Female 49 24.5 

Total 200 100.0 

 

Results  
 
Research Questions 
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Research Question1: What are the stakeholders’ 
perceptions of the challenges of Civic Education in 
FSTC, Shiroro LGA, Niger State?  
                               
Table 2: Stakeholders’ Perceptions of the 
Challenges of Civic Education  
  Teachers Students 

Perception F % F % 

Negative 9 22.5 38 19.0 

Positive 31 77.5 162 81.0 

Total 40 100.0 200 100.0 

 
Table 2: shows the stakeholders’ perceptions of the 
challenges of Civic Education in FSTC, 
Shiroro LGA, Niger State as a means for sustainable 
socio-political development in Nigeria. It shown in 
the table that 9(22.5%) and 38(19.0%) of the 
teachers and students respectively had negative 
perception of the challenges of Civic Education as a 
means for sustainable socio-political development 
in Nigeria while 31(77.5%) and 162(81.0%) of them 
respectively had positive perception. There is an 
indication from this result that the majority of the 
stakeholders had positive perception of the 
challenges of Civic Education as a means for 
sustainable socio-political development in Nigeria.  
 
Research Question2: What are stakeholders’ 
perceptions of the impact of Civic Education in 
FSTC, Shiroro, Niger   State? 
 
Table 3: Stakeholders’ Perceptions of the Impacts 
of Civic Education 

  Teachers Students 

Perception F % F % 

Negative 23 57.5 126 63.0 

Positive 17 42.5 74 37.0 

Total 40 100.0 200 100.0 

 
Table 3: shows the stakeholders’ perceptions of the 
impacts of Civic Education in FSTC, Shiroro 
LGA, Niger State as a means for sustainable socio-
political development in Nigeria. It shown in the 
table that 23(57.5%) and 126(63.0%) of the 
teachers and students respectively had negative 

perception of the impacts of Civic Education as a 
means for sustainable socio-political development 
in Nigeria while 17(42.5%) and 74(37.0%) of them 
respectively had positive perception. There is an 
indication from this result that the majority of the 
stakeholders had negative perception of the 
impacts of Civic Education as a means for 
sustainable socio-political development in Nigeria. 
This implies that the expected impacts of the 
introduction of Civic Education as a means for 
sustainable socio-political development in Nigeria 
have not been yielding the desired results. 
 

Hypotheses 
Hypothesis 1: There is no significant difference in 
the perception of stakeholders of the challenges of 
Civic Education in FSTC, Shiroro, Niger State based 
on gender. 
 
Table 4: t-test of Significant Difference in the 
Perception of Stakeholders of the Challenges of 
Civic Education in FSTC, Shiroro, Niger State based 
on Gender. 
 
Gender N Mean Std. 

Deviation 
Std. Error 
Mean 

T df P 

Male 182 1.6989 .55254 .04096 -.651 237 .516 

Female 57 1.7544 .59042 .07820 

 

Table 4 shows the difference in the perception of 
stakeholders of the challenges of Civic Education in 
FSTC, Shiroro, Niger State based on gender. It can 
be observed from the table that there was no 
significant difference in the perception of 
stakeholders of the challenges of Civic Education of 
male (M = 1.69, SD = 0.55) and female M = 1.75, SD 
= 0.59; t (237) = .516, p > .05 stakeholders. Since 
the p-value is greater than.05 thresholds, we 
therefore do not reject the stated null hypothesis. 
The result concludes that there was no significant 
difference in the perception of stakeholders of the 
challenges of Civic Education in FSTC, Shiroro, Niger 
State based on gender. The mean ratings of both 
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males and females stakeholders were not 
significantly different from each other. This further 
implies that males and females stakeholders’ 
perception on the challenges of Civic Education in 
FSTC, Shiroro, Niger State do not significantly 
different from each other. 
 
Hypothesis 2: There is no significant difference in 
the perception of stakeholders of the impact of 
Civic Education in FSTC, Shiroro, Niger State based 
on gender. 
 
Table 5: t-test of Significant Difference in the 
Perception of Stakeholders of the Impacts of Civic 
Education in FSTC,  Shiroro , Niger State based on 
Gender. 
Gender N Mean Std. 

Deviation 
Std. Error 
Mean 

T df P 

Male 182 1.8173 .64936 .04813  
-

1.833 

 
237 

.068 

Female 
57 2.0029 .72117 .09552 

 
Table 5 shows the difference in the perception of 
stakeholders of the impacts of Civic Education in 
FSTC, Shiroro, Niger State based on gender. It can 
be observed from the table that there was no 
significant difference in the perception of 
stakeholders of the impacts of Civic Education of 
male (M = 1.82, SD = 0.65) and female M = 2.00, SD 
= 0.72; t (237) = -1.833, p > .05 stakeholders. Since 
the p-value is greater than.05 thresholds, we 
therefore do not reject the stated null hypothesis. 
The result concludes that there was no significant 
difference in the perception of stakeholders on the 
impacts of Civic Education in FSTC, Shiroro, Niger 
State based on gender. The mean ratings of both 
males and females stakeholders were not 
significantly different from each other. This further 
implies that males and females stakeholders’ 
perception on the impacts of Civic Education in 
FSTC, Shiroro, Niger State do not significantly 
different from each other.  
 

1. frequency and percentage were used to 
answer the research questions while t-test 

was used to test the two hypotheses. Their 
mean rating was compared. 

2. for Challenges, because the items were 
negatively worded, someone who has 
higher rating has negative perception while 
those with lower rating have positive 
perception. Therefore, mean rating of 1.00-
2.00 were considered as positive perception 
while 2.1- 4.0 were considered as negative 
perception. 

3. for Impacts, because the items were 
positively worded throughout, someone 
who has higher rating has positive 
perception while those with lower rating 
have negative perception. Therefore, mean 
rating of 1.00-2.00 were considered as 
negative perception while 2.1- 4.0 were 
considered as positive perception. 

 

Discussion of Findings 
Based on the research questions answered, it 
revealed that,  the  majority of the stakeholders 
had positive perception of the challenges of Civic 
Education as a means for sustainable socio-political 
development in Nigeria. This finding supported the 
finding of Ukegbu et al (2010) who studied 
shortage of human and material resources as 
among the challenges of introduction of Universal 
Basic Education in Nigeria. There is an indication 
from this result that the majority of the 
stakeholders had negative perception of the 
impacts of Civic Education as a means for 
sustainable socio-political development in Nigeria. 
This implies that the expected impacts of the 
introduction of Civic Education as a means for 
sustainable socio-political development in Nigeria 
have not been yielding the desired results. This 
study is not consistent with the findings of 
Akpiyany (2014) on the significance of Civic 
Education in the nation building. 
 
Based on the findings of this study, discussion on 
accepted null- hypotheses is hereby presented as 
follows. The result concluded that there was no 
significant difference in the perception of 
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stakeholders of the challenges of Civic Education in 
FSTC, Shiroro, Niger State based on gender. The 
mean ratings of both males and females 
stakeholders were not significantly different from 
each other. This further implies that males and 
females stakeholders’ perception on the challenges 
of Civic Education in FSTC, Shiroro, Niger State do 
not significantly different from each other. This 
finding agreed with the observation of FRN (2013) 
on the challenges which confronted newly 
introduced subjects, Civic Education inclusive. The 
mean ratings of both males and females 
stakeholders were not significantly different from 
each other. This further implies that males and 
females stakeholders’ perception on the impacts of 
Civic Education in FSTC, Shiroro, Niger State do not 
significantly different from each other. The finding 
may be attributed to the submission of Aikiptanyi 
et al (2014) that, both males and females do 
benefit from subject of Civic Education.  
  

Conclusion 
In view of the findings of this study and the 
discussion arising therefore, the general conclusion 
arrived at is that, Civic Education in FSTC, Kuta-
Shiroro in is confronted with a number of 
challenges. However, considering the impacts, 
there is need to address the challenges associated 
with the introduction and teaching of the subject 
under discussion so as to encourage better 
students’ performance and achievement in the 
subject as well as meeting the societal goals of 
teaching the subject.. 
 

Recommendations 
In view of this, the following recommendations 
become imperative: 

1. Firstly, more funds should be committed to 
the Information and Communication 
Technology as well as other material 
resources needed for effective teaching of 
Civic Education. 

2. More teachers should be trained and 
recruited to teach the subject. 

3. Civic Education should be introduced as a 
compulsory course in all our higher training 
institutions because of its political and moral 
importance. 
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Abstract 
Despite robust provisions for equal access to qualitative education as stipulated in the Nigeria National Policy 
on Education, successful implementation of educational policy for sustainable economic development has been 
a serious challenge. Formal education is central to the economic development of individual and nation at large, 
as such must be encompassing, particularly the right kind of formal education. This paper discusses the 
concept of Formal Education and its Economic role in the society. The paper argues that quality formal 
education with skill acquisition for its learners will go a long way in addressing economic health of the nation. 
Among others, the paper recommends that revitalization of Nigerian education should be given adequate 
attention so as to have productive workforce for other sectors of the country as well as empower its graduates 
to be employers of labour rather than employees.  
 
Key words: Formal Education, Labour Force, Society, Learning, Economic Recovery 
 

Introduction 
Education is as old as man himself. Education is 
lifelong process, which begins at birth and ends 
only at death. Every society perpetuates itself by 
propagating new generations, in order for a society 
to continue through time, it must transmit its 
values, attitudes, behaviour patterns, accumulated 
knowledge and skills to each generation. This 
transmission is the general task of the education in 
any given society. 
 
Education is generally conceived as a process of 
imparting knowledge and skills to younger 
generation of a society. Education seeks to socialize 
individuals so as to equip them with the desired 
mode of behaviour that is in conformity with the 
way of life of the society in which they live. The 
Nigerian National Policy on Education (FGN, 2004) 
stated that for the benefit of all citizens, the 
country's educational goals shall be clearly set out 
in terms of their relevance to the needs of the 
individual and those of the society, in consonance 
with the realities of our environment and the 
modern world. Thus in this period of Economic 
Recovery in Nigeria, the importance of Formal 
Education cannot be over-emphasized. We could 
recall that recently, President Muhammadu Buhari 

launched the Nigeria Economic Recovery and 
Growth Plan (NERG or the PLAN), which seeks to 
propel Nigeria back to sustainable, accelerated 
development and restore economic growth in the 
medium term (2017 to 2020), following the high 
rate of inflation and recession. This calls for quality 
formal education at all levels of education. Of 
course, education is seen as one of the potent tools 
used in every society to combat social plight of the 
day, therefore this paper examines the significant 
role of formal education in promoting economic 
growth of our dear nation.   
 

The concept of education 

Education can be broadly seen as the attempt to 
shape or modify behaviour of an individual with a 
view of equipping him or her with desirable skills, 
habits and attitudes to adequately adjust to the 
communal life and contribute effectively to its 
growth and preservation. According to Baikie 
(2004), Education is the biggest industry that 
touches on every fabric of our human endeavour. 
 
Where did the word education come from? Craft 
(1984) noted that there are two different Latin 
roots of the English word "education." They are 
"educare", which means to train, to bring up or to 
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mold, and "educere", meaning to lead out. 
Education as a universal concept has different 
meaning from place to place and from time to 
time. The concept embraces and encompasses all 
those human experiences through which 
knowledge is acquired. It is important to note that 
education has no single definition, different 
educationists and scholars from various disciplines 
have defined education in various ways according 
to their perspectives or disciplines. For instance, 
Anuforo (2013) sees education as the process by 
which an individual is initiated into the way of life 
of his community. That is, it is a process of 
socialization which begins at birth and continues till 
death. Akinkuotu (2012) equally defined education 
as the transfer of past knowledge, skills, and values 
of the entire human society from generations to 
generations in order to prepare the individuals for 
their positive contributions to themselves and their 
society and to help the individual to attain the 
development of his potentialities and also to 
achieve his ideal self-fulfillment in the society of 
which he is a part. 
 
Similarly Fafunwa (1979) defines education as the 
aggregate of all the processes by which a child or 
adult develops the abilities, attitudes and other 
forms of behaviour which are of positive value to 
the society in which he lives. This means that, it is a 
process of disseminating knowledge either to 
ensure social control or guarantee rational 
direction of the society or both. According to 
Roshni (2013), education is the process of 
imparting or acquiring general knowledge, 
developing the powers of reasoning and 
judgement, and generally preparing one’s self or 
others intellectually for matured life. Hogan (2006) 
sees education as the transmission of knowledge 
by either formal or informal methods. According to 
Jeffreys as cited in Ezewu(1983), education is the 
nurturing of personal growth, education is nothing 
other than the whole life of a community, viewed 
from the particular standpoint of learning how to 
live that life. 
 

Education does not mean only acquiring the 
knowledge of subjects but also to develop 
complete and responsible human being. By 
complete education it means love and 
compassions, which can transform the present 
situation in its totality. Education is not merely a 
matter of training the mind. Training makes for 
efficiency, but it does not bring about 
completeness (Nwosu, 2014). Thus education goes 
beyond mere training. 
 
At this juncture, it is important to note that 
education could be Informal, Formal and Non-
formal. Informal is acquired through interaction 
with members of the family, peer group, society 
and things around (environment). Formal is 
acquired through the medium of organized 
learning, i.e. school or institutionalized learning. 
Non-formal is acquired through deliberate and 
systematized efforts to organize learning outside 
the regular school activity. Specifically, this paper 
considers Formal education and pays attention to 
its roles in perpetuating societal norms and values 
in Nigeria, especially during this delicate period of 
economic recovery. 
 

Defining Formal Education 
Formal education could be defined as a systematic, 
organized model, structured and administered in 
line with governing rules and regulation, presenting 
a kind of rigid curriculum as regards objectives, 
content and methodology. According to Cornwall 
(2011), formal education is an integration of the 
teachers, the students and the institution into one 
entity. In other words, it is a system of education 
adopted by every society for upward development 
of their wards ranging from primary to university. 
For Dib (2008), formal education institutions are 
administratively, physically and curricularly 
organized and required from students a minimum 
classroom attendance. Needless to say that formal 
education confers varying level of degrees to their 
pursuant under strict set of regulations.  
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Again, formal education is another way of assessing 
students’ behaviours and characters against the 
acceptable mode of behaviours in his/her society. 
In support of this, Cornwall (2011) observed that 
formal education adopts expositive method so as 
to ascertain behavioural standards and character 
formation among the students. That is, formal 
education serves as awareness provider for youths 
about the rules and regulation guiding conduct in 
the society involving students’ standards, values 
and attitudes as related to their ethics, efficacy and 
efficiency. Of course, these values are essential for 
individual development to the extent that formal 
education constitutes the real needs of the 
students and society at large.  
  

Formal Education and its place in our 
Society 
In every society, education is seen as the main key 
to the development of the individual and the 
society. This is why there has been lots of emphasis 
particularly in recent times for all people all over 
the world to have access to basic education. The 
reason for this being that education performs 
functions both for individuals and the society 
(Alufohai, 2011). 

Formal education can be seen as a systematic, 
organized education model, structured and 
administered according to a given set of laws and 
norms, presenting a rather rigid curriculum as 
regards objectives, content and methodology. 
Formal education as noted by Anuforo (2013) is 
otherwise referred to as Western education. It is 
the kind of education brought to Africa by early 
Christian missionaries and colonialists from Europe 
and America in the early 19th century.  To him this 
is characterize by the establishment of an 
institution of learning known as a school, the 
provision of buildings which are partitioned into 
classrooms where people recognized as teachers 
and learners gather for teaching and learning the 
use of a body of structured knowledge programme 
of activities called the syllabus for instruction. 
 

However, Ajuzie (2011) defined formal education 
as an educational process, a carefully planned and 
organized educational programme carried out in 
institutions of learning (schools, colleges and 
universities). She equally noted that definite goals 
and objectives to be achieved are specified for 
both teachers and learners. Formal education 
engages the services of professionals or subject 
specialists (the master thinkers) who are deemed 
to possess more knowledge than the learner. 
 
Formal education is provided by the society 
through the government. The government assigns 
the ministry of education the responsibility for 
approving the establishment and running of 
institutions of learning, designing the curricula of 
institutions of learning (Nursery, Primary, 
Secondary and Tertiary), recruiting teachers and 
ancillary staff, providing teaching/learning facilities, 
etc. The Ministry of Education such through 
agencies such as the Nigeria Educational Research 
and Development Council (NERDC), Universal Basic 
Education Commission (UBEC), the National 
Commission for Colleges of Education (NCCE), the 
National Board for Technical Education (NBTE) and 
the National Universities Commission (NUC), 
monitors and evaluates the activities of institutions 
of learning at the Federal State and Local 
government levels (Anuforo, 2013). 
 
Formal education is central to the development of 
a nation. It is only through the implementation of a 
formal system of learning that any country can 
hope to develop a knowledgeable society and 
progress towards the achievement of societal 
goals. This conviction took a hold in Europe, Britain 
and in the United States during the 19th century, 
and it was during this period that the basic tenets 
of a formal learning system were established and 
developed. Social problems threatened to destroy 
the very fabric of society, and education was seen 
as a powerful solution. In line with this, Ukeje 
(1984) highlighted the following as aims and 
purpose of formal education; 
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1) To develop the full potentialities of every 
child, while at the same time taking into 
consideration the needs and welfare of the 
country 

2) To develop social and individual efficiency, 
so that the individual can become more 
effective in the society. 

3) For the preparation and training of young 
people for the problems, tasks and the 
future as they exist today and can be 
foreseen tomorrow. 

4) To develop the discipline of the body. 
5) For self -fulfillment or self-realization. 

However, governments became heavily involved in 
efforts to formalize a system that would not only 
equip citizens with basic functional skills, but it 
would also train them to become responsible and 
capable members of society. American thinking 
was unique in that it considered the best approach 
to place responsibility for formal education in the 
hands of individual states and school districts 
(moneyinstructor.com, 2017). 
 
From Jeffrey’s definition of education as quoted by 
Ezewu (1983), for an individual to live in society 
and interact with his fellow men as expected, he 
should have been prepared by educators in an 
environment (school) that nurtured him to meet 
this expectation. Education then plays the role of 
preparing or nurturing individuals to live in society 
and thus being able to perform specific functions 
for society. To him formal education serves society 
in four ways: 

(1) It prepares the individual’s mind so that he 
may be internally consistent and 
harmonious with himself, thus developing 
the right type of personality required for 
living in society. 

(2) It equips the individual with knowledge, 
skills and values of the past that are 
cherished and valued by the given society, 
so they may be preserved from one 
generation to another. 

(3) As the individual must live in society and is 
expected to play his role effectively by 
contributing to the society. Education must 
equip him with such skills, attitudes and 
values which will make him function 
properly in that society. 

(4) The future is most uncertain and it has to 
be planned for so that it may be better than 
the past and the present, education then 
also equips the individual to bring about 
useful changes in society. 
 

Concept of Economic Recovery  
Generally, description surrounding economic status 
of a nation could either be ‘Economic growth or 
recession’. In essence, economic recession signifies 
inability of a country to meet the needs in goods 
and services internally without depending on other 
countries. Occurrence of economic recession calls 
for its recovery which is often referred to as 
Economic growth. On the contrary, economic 
recovery or growth is an increase in the capacity of 
an economy to produce goods and services, 
compared from one period of time to another. That 
is, economic recovery is the increase in the 
inflation-adjusted market value of the goods and 
services produced by an economy over time (IMF, 
2014). This is usually measured in terms of Gross 
National Product or Gross Domestic Product, 
although alternative metrics are used sometimes.  

From the above, economic recovery/growth refers 
to an increase in aggregate productivity. Often, but 
not necessarily, aggregate gains in productivity 
correlate with increased average marginal 
productivity. This means the average labourer in a 
given economy becomes, on average more 
productive. It is also possible to achieve aggregate 
economic recovery without an increased average 
marginal productivity through extra immigration or 
higher birth rates (Free Encyclopedia, 2017). 
According to Bjork (2009), an increased in 
economic growth is caused by more efficient use of 
inputs (such as labour productivity, physical capital, 
energy or materials) this is referred to as intensive 
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growth. GDP growth caused only by increases in 
the amount of inputs available for use (increased 
population, new territory) is called extensive 
growth.  
 
Several factors are responsible for the recovery of 
economy of a nation such as discovery of new or 
better economic resources, growth of the labour 
force, creation of superior technology or other 
capital goods as well as increased in specialization 
especially when labourers become more skilled. In 
any of these factors, qualitative education system 
facilitates improved performance on the part of 
nation’s workforce.  
 

Formal Education and Economic recovery 
Education can be broadly seen as the attempt to 
shape or modify behaviour of an individual with a 
view of equipping him or her with desirable skills, 
habits and attitudes to adequately adjust to the 
communal life and contribute effectively to its 
growth and preservation. According to Baikie 
(2004), education is the biggest industry that 
touches on every fabric of our human endeavour. 
 
National Policy on Education (2004) stipulated that 
the aims and objectives of formal education is 
based on the five main National objectives of 
education in Nigeria as contained in the second 
National Development Plan. The five main 
objectives include the following: 

1) A free and democratic society 
2) A just and egalitarian society 
3) A great and dynamic economy 
4) A united, strong and self-reliant nation 
5) A land full of bright opportunities for all 

citizens.    
 
Sequel to the above, one can clearly see that 
formal education as prescribed by the National 
Policy on Education is geared towards nation 
building. This is the reason why in Nigeria formal 
education is regarded as an instrument "par 
excellence" for effecting National Development. 

According to Worsley as cited in Kumar (2017), 
education trains in skills that are required by the 
Economy. The relation between the economy and 
education can be an exact one. For example the 
number and productive capacity of engineering 
firms are limited by the number of engineers 
produced by education. In a well-developed 
economy, it is planned years in advance to produce 
a definite number of doctors, engineers, teachers, 
technicians, scientists among others, to meet the 
social and economic needs of the society. 
 
Likewise, more education in the Labor force 
increases output in two ways: education adds skills 
to labour, increasing the capacity of labour to 
produce more output; and it increases the worker’s 
capacity to innovate. This implies learning new 
ways of using existing technology and creating new 
technology in ways that increase his or her own 
productivity and the productivity of other workers. 
The first of these emphasizes the human capital 
aspect of education. This means that education 
improves the quality of labour as a factor of 
production and permits technological 
development; the second places human capital at 
the core of economic growth and asserts that the 
resources generated by human capital are the 
source of self-sustaining economic growth that 
human capital not only produces higher 
productivity for more educated workers but for 
most other labour as well (Worldbank, 2017). 
 
Thus Qurratulian as cited by Alufohai (2011) posits 
that literacy brings all the positive changes in 
variable factors of production as well as in 
infrastructure development. From the analytical 
point of view, economic prosperity and literacy are 
the two directly proportional procedures with 
great influence on each other. If a country 
workforce is educated, skilled, organized 
competitive and prepared to go ahead, no one can 
stop such an economy from being prosperous. In 
addition to this, the consequence of increased 
formal education and its opportunity will have a 
multiplier effect on the labour force, which in the 
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long run will create a healthy economy. Thus Ajuzie 
(2005) noted that with extensive education, a 
citizen may become better placed occupationally 
with an enhanced income status, decent place of 
residence, life style and higher living standard. 
Education also serves as key to climbing socio-
economic ladder in an upward mobility. Formal 
education is a progressive factor of equality among 
members of an open-class society. 
 
 Concisely, economic development depends on 
qualitative workforce and this qualitative 
workforce can be acquired by developing 
professional, social and communication skills 
through literacy and education. Once the people 
are educated, they will work much better to satisfy 
their needs, simultaneously, the country’s 
economy will grow and develop. 
 
Formal education provides all the Human resources 
needed to occupy and service various sectors of 
the economy and thus a pre-requisite for smooth 
and successful transition from a period of 
economic recession to the period of economic 
recovery. According to Nwagwu cited in Ajuzie 
(2011), education is universally accepted as a form 
of investment in human beings, which yields 
economic returns and contributes to a nation’s 
future wealth and development by increasing the 
productivity capacity of its citizens. It is therefore 
apparent that education is an indispensable tool 
for meeting the nation’s economic, moral, social, 
cultural and political aspirations. Furthermore, it 
inculcates in the individual, knowledge, attitudes, 
desirable values, skills, dexterity and character that 
foster national development and self-actualization.  
 
Formal education is a source of social mobility. This 
is because formal education (Schooling) helps 
improve productivity, raise the quality of jobs in 
the economy and increase economic growth. In 
other words, there is a connection between Labour 
forces with higher level of formal education and 
levels of economic recovery and growth. That is 
why government at all levels strives to ensure that 

formal education is embedded in the strategy for 
sustainable economic recovery. From the foregoing 
therefore, one can itemize the following as action 
points: 

i) Formal education curriculum must be 
redesigned to meet current global best 
practices. 

ii) Government must be committed to an 
investment plan for the development of a 
world class education system for Nigeria. 

iii) The current workforce should be encouraged 
to go for further studies so as to improve 
their productivity. 

 

Recommendations  
i) Government should allocate adequate fund 

to the educational sector in the national 
annual budget of the country. This will make 
more money available for educational 
projects that are geared towards economic 
recovery and sustenance. 

ii) In addition to the above, per capita 
expenditure and relative government 
investment in education must be increased 
significantly in order to meet the teeming 
population demand for good and adequate 
education 

i) iii). It is important that Nigerian education 
system be given adequate attention so as to 
have productive workforce for other sectors 
of the country as well as empower its 
graduates to be employers of labour rather 
than employees.  

iii) There is also the need for Curriculum reforms 
and implementation that can align with global 
best practices. 

iv) Enactment of Policies that can support 
compulsory formal education for all populace, 
especially at the higher level.  Government 
should promote and propagate education to 
the advantage of its citizens.  

v) Federal ministry of Education, Educational 
Administrators and Stakeholders in the 
business of education should be versatile in 
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all areas in order to strike a balance between 
the status-quo and innovations in the 
educational sector. This will help to develop 
the Learner and position him to contribute his 
quota to nation building and of course 
contribute positively during the period of 
economic recovery. 

 

Conclusion 
This paper discussed formal education and its 
economic role in Nigeria. Formal education has 
great economic impart, especially in the modern 
society where the knowledge of ICT and computer 
dominate economic growth in the world. To 
improve individual economic level and that of the 
nation, our formal education system should 
emphasize quality and be tailored towards this 
direction in line with best practices in the world.  
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Abstract 
Education remains the bedrock on which any buoyant economy is built, and the catalyst that boosts rapid 
economic growth and development of any country. The importance of education in national and social-
economic growth and development is unquantifiable. The aim of this study is to determine the place of 
education in society as a panacea for economic recovery and to explain the dynamic relationships among these 
concepts. Education is not only an institution but also a procedure taken place in society. The paper highlights 
on how education as a veritable tool can best serve as a means of economic recovery. They are via; knowledge 
based society, quality education and all inclusive functional and practicable entrepreneurship education. To 
conclude the article, throughout the world, the place of education in society and of its multiple benefits to the 
economic and social environment are well known, and education is recognized as being “single most important 
path to development and to reducing poverty”. The study therefore recommends among others, that there is 
the need for functional and practicable Entrepreneurship Education encouraged by political, social, economic 
policies of successive governments.  
 
Keywords: Education, Society, Economic Recovery 
 

Introduction 
The concept of education has been defined and 
viewed from different perspectives by various 
scholars. Education is a process that helps 
individual to develop his or her whole being, 
physical, mentally, politically, socially and 
technologically to enable him or her to function in 
any environment in which he or she may find him 
or herself (Alaku, 2015). According to the National 
policy on Education (2004), education is the 
greatest investment that the nation can make for 
the quick development of its economic, political, 
sociological and human resources. 
 
We are living in a society dominated by change. 
The technical, economical and social evolution has 
shaped people’s way of living and thinking. Human 
beings are to educate and to be educated. The 
primary aim of education is to sustain individual 
and societal improvement. This process contains 
both tangible and moral dimensions. Educational 
programs and policies play a pivotal role in this 

social and individual progress. Social progress 
clearly indicates a general development in the 
community in terms of economic, social and 
cultural aspects. To put it differently, this is to state 
a society which is considered to be progressing and 
changing from a fairly less decent situation to a 
favourably better conditions with respect to 
economic, social and political issues. The main 
difference between the living and the non-living is 
that the former always renews itself. One of the 
mechanisms which provides and maintain this 
renewal is education. Thus, the comprehension and 
explanation of the role of education in this social 
development is of paramount importance so as to 
understand the previously stated progress and 
change. The question to be asked is how education 
can be managed to rescue or recover economy 
from recession. 
 

Conceptual Clarifications 
Education: The concept of education has no 
definite meaning, as scholars have deduced several 
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opinions about it. It is a process of imparting 
knowledge to people for individual and society 
development (Shukla, 2005; Okpaga, 2013). The 
Federal Republic of Nigeria, FRN (2013) sees 
education as an instrument par excellence for 
effective national development. Generally, 
education is a process of cultural transmission and 
renewal. It is a process whereby, members of that 
society carefully guide the development of the 
younger ones, initiating them into the culture of 
the society (Daramola, 2012 in Alaku, 2015). If 
individuals are to become fully integrated and 
contributing members of the society to which they 
belong, they must learn the norms, values, 
attitudes, beliefs which amount to the culture of 
that society. Education therefore cannot be 
separated from all other sub-system like the 
economic system, political system, family system, 
religious system etc. Educational system of any 
society must reflect the needs, values aspirations 
and demands of that particular society concerned; 
that may have been why the Nigeria government 
aptly described it as an instrument for effecting 
national development (FGN, 2004).  
 
The predominant opinion is that education is 
simply the process of making a person useful to 
himself and the society at large. It therefore 
follows that education plays a pivotal role in the 
progress of all nations. It is no wonder that it has 
occupied a central position in the priority list of 
many countries in their march to socio-economic 
progress (Alaku, 2015). 
 
Society: A society is a group of individuals involved 
in persistent social interaction, or a large social 
group sharing the same geographical or social 
territory, typically subject to the same political 
authority and dominant cultural expectations. 
Societies are characterized by patterns of 
relationships (social relations) between individuals 
who share a distinctive culture and institutions; a 
given society may be described as the sum total of 
such relationships among its constituent of 

members. In this study, society refers to nations of 
the world such as Nigeria. 
 
Economic Recovery: An economic recovery is the 
phase of the business cycle following a recession, 
during which an economy regains and exceeds 
peak employment and output levels achieved prior 
to downturn. A recovery period is typically 
characterized by abnormally high levels of growth 
in real gross domestic product, employment, 
corporate profits, and other indicators. 
 
Historically, the boom in the oil sector has 
impacted the economic growth in Nigeria; 
however, the current global oil market crisis and 
recent depression in the Nigerian economy has 
created services problems for progressive 
economic growth. It is against this background that 
this study seeks to determine the place of 
education in society as a panacea for economic 
recovery in Nigeria. 
 

Education and Society 
The Federal Republic of Nigeria, FRN (2013) sees 
education as an instrument par excellence for 
effective national development. Education is 
therefore, the reoccupation of man to enable him 
have self realization, enhance poverty eradication, 
self reliance and contribute to the economic 
development of his nation.  Ikeotuonye and 
Ukwueze (2013) in Ukwueze (2015) conclude that 
education is for self emancipation and societal 
development. From these perception and 
positions, education could be seen as an agent of 
change that improves man as well as his society. 
Societal and natural conditions determine the role 
and the function of education (Iyamu, 2016). 
Within the relationship between education and 
society, the most salient feature of education is its 
communal side. The social context is imperative for 
education to function well. Society and education 
complete each other. Society cannot carry on 
without education and vice versa. Education 
influences not only the person being educated but 
also the whole community by starting from his/her 

https://en.wikipedia.org/wiki/Social_group
https://en.wikipedia.org/wiki/Social_group
https://en.wikipedia.org/wiki/Social_relation
https://en.wikipedia.org/wiki/Culture
https://en.wikipedia.org/wiki/Institutions
https://en.wikipedia.org/wiki/Business_cycle
https://en.wikipedia.org/wiki/Recession
https://en.wikipedia.org/wiki/Gross_domestic_product
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family. In other words, raising sufficient number of 
efficient people for more prosperous society is the 
duty of education and educational institutions 
which have certain functions in the community 
(Iyamu, 2016). Each educational institution 
establishes relationships throughout mutual 
interactions. If established a prior and hierarchical 
sequence, society can be regarded as the objective 
and the education can be considered as the 
indispensible means of this objective. In this 
respect, to research into the functional relationship 
between education and society and its other 
institutions is of great importance for community 
development. 
 
Education leads to lower incidence of health 
problems, poverty eradication, reduced mortality 
and increased life expectancy (Pargaru, et ‘al, 
2009). Health education, if included in the general 
education, tied to common organisms or other 
means of communication, can be more effective 
and less costly. In a world of evolution, of 
technological know-how, education plays an 
essential role. It is a top rank social institution that 
can contribute to increased democracy and 
equality, facilitating the rapport between man and 
nature (Pargaru, et ‘al, 2009). 
 
According to Töffler (1995) “we are living a 
moment in which the whole power structure that 
kept the world together is falling apart and a new 
power structure is being born, affecting the human 
society on every level, and this power structure is 
knowledge”. 

 
Thus, the developed countries of the world will 
rapidly evolve on the coordinates of a so-called 
knowledge based society, and the new direction of 
society will be towards knowledge and learning. 
Given this context, education stands as the basis 
for a society focused at the future, and knowledge 
becomes the key component of economic and 
social growth. In the knowledge-based economy, 
the individuals need to be trained across the 
various levels specific to the professional forming 

system, adapting to the demands of the knowledge 
based society. The knowledge based economy and 
society have changed the political, economic, social 
and moral background of the world. The new 
society is a certainty and is one of organizations, 
where the primary resource is knowledge. A 
knowledge based society implies a large demand of 
overly-qualified workforce, forcing the population 
to learn how to operate with information and 
knowledge. Therefore, the development of the 
knowledge based society is dependent on the 
creation of knowledge, on its spreading via 
education and tuition and on its dissemination via 
communication and on its involvement in 
technological innovation. The outlook of the 
societies supporting knowledge-based economies 
is shaped by the human creative potential, which 
increases the importance of the innovative process 
and knowledge dissemination process in the 
modern economy (Pargaru, et ‘al, 2009). The link 
between the knowledge-based society and society 
itself is made by combining four interlaced 
elements: the build-up of knowledge, its 
transmission via education and training, its 
dissemination as information via media and its 
utilization in technological innovation.  
 
The 21st century knowledge based society tends to 
expand to a global proportion. Acknowledging the 
rapid moral depreciation of knowledge and 
abilities, the modern society prepares to adopt a 
new approach to education in order for it to 
function as a life-long institution of learning. In the 
knowledge based economy, people need to learn 
before entering the labour market, while in school, 
passing through several levels of education, as well 
as afterwards, adapting through various sub-
systems specific to the permanent education to the 
increasingly complex demands of the world’s 
dynamics. 
 
Education as an essential activity in the 
development of society has seen major 
transformations, from which the new methods and 
models of the modern educational system have 
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resulted. Furthermore, the innovative and 
development activities depend on the ability of the 
social partners to make sure that education and 
creativity are factors that stimulate and promote 
the activities carried out by the individual(Mimar, 
2012). The mission of the educational system 
becomes a key component of change. The change 
is induced by several factors, the first of which 
must be the capability to innovate, the willingness 
to cooperate, to interconnect activities that are 
both competitive and high-performance oriented, 
in the sphere of knowledge, in industry and 
services, in the community life. The human 
intelligence and creativity need to be regarded as 
inexhaustible resources of learning and as means 
of integrating the human being in the labyrinth and 
paradox of the future world (Mimar, 2012). 
 
Changing the way of thinking is affecting not just 
the emotional and conceptual level, but also the 
actions carried out in the economic background, 
with direct effects on the strategically important 
directions of the economic policies. If during the 
pre-industrial and society the focus was on the 
classic manufacturing factors, in the knowledge 
based economy new sides of the human factor 
need to be re-discovered, after previously being 
quantified only as residual factors (Suciu, 2002; De 
la Fuente,  et ‘at, 2002). Going even further, the 
shift of paradigm needs to be done from the public 
consumption to the investment in ‘know-how’, 
based on the self-evident truths that education 
contributes to the personal development, to the 
social cohesion, to the productivity; it exerts a 
significant influence on the economic growth and 
reduces the social costs. Also, the professional 
education and training bring economic and social 
benefits through the increase of personal, civic, 
vocational competences, contribute to the 
development of entrepreneurship, both by creating 
entrepreneurial spirit as a career option, as well as 
by developing other specific skills Nzokurum and 
Odulade, 2014).  Education becomes essential to 
any economy, as the relationship between the 
individual and society becomes more complex via 

education, as the individual gains the capability to 
make his contribution that would balance the 
benefits of his living among other individuals. This 
is why, in a society of the future, education will 
play an essential role in creating the new way of 
life specific to knowledge and learning based 
society. The introduction in the educational system 
of new teaching techniques is a prerequisite to 
national economic and cultural success, as well as 
to increased economic competitiveness. The 
human civilization with its new technologies can 
only exist while the focus on the elements and 
variables of human personality. The traits of 
intellectual and original creativity seem to tend to 
play a major role. “The immediate change is the 
intellectualization of the work process that puts the 
accent on creativity and opens a new free horizon 
to the decision-making process” (Töffler, 1995). 
 
In the midterm, the forecasts show a series of 
priorities in terms of training and education, 
triggered by the availability of new technologies, 
thus leading to the creation of a new way of 
thinking and acting.  According to Drucker (1999) in 
Pargaru (2009), the people of the future will be 
“knowledgeable workers, service providers, trained 
and educated according to the society’s 
performance criteria, able to embed in their 
attitude and behaviour the values, the demands 
and the commitments of society and behave as 
educated people, able to influence through their 
knowledge and competences the present, to shape 
the future, being prepared to live in a global 
environment, where the primary resource will be 
knowledge”. The end purpose of the realization of 
a knowledge-based society is the creation of a new 
way of life, specific to an open society (Ciobanu, 
2003). Keeping the free access to education, 
regardless of age or academic rank previously 
gained, is economic and social necessity. 
 
To this end, “the future knowledgeable workers 
and service providers need to be given the chance 
to go to a knowledge-based work activity, to be 
able to at any point in their life continue their 
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education, to make a professional orientation and 
re-orientation at any moment, according to the 
demands of the labor market” (P. Drucker, 1999, 
177). Education can provide people not only with 
the best technological know-how, but also by 
training potential innovators, to create an advance 
in knowledge and create economic growth. A more 
education population leads in turn to a more 
developed society. Increasing the population’s level 
of education will also create a more stable labour 
market, by decreasing overall unemployment. It is 
well known that well educated individuals have a 
higher participation rate on the labour market, and 
the extent of their active lifetime is generally 
superior to the one of lower educational level. 
 
The more time is allocated to an individual’s 
education, the better that individual is likely to face 
the new challenges generated by the knowledge 
based economy and society. In this context, the 
investment in education becomes the most 
important investment of the society and of the 
organizations, with long lasting results, as “the 
ideas, the knowledge in general, can be used and 
reused forever, and grow in value as they are being 
utilized, this contributing to the success of society”. 
The society based on information and knowledge 
assumes the intensive usage of information in all 
the domains of human activity and existence, with 
significant economic and social impact.  
 
The new information and communication 
technologies are used both on individual level and 
within organizations with high flexibility, resulting 
from the independence of human activity related 
to space and time. Therefore, the rapid 
development of the IT&C sector in the last few 
years has had an increasing impact on the global 
economy and society, bringing fundamental 
changes to the manufacturing and distribution 
models, to the occupation of the workforce and to 
the day-to-day life. Starting from the 
acknowledgement of education as a main factor in 
the building of knowledge based society; we see 
that in the context of the economic crisis, a more 

holistic vision is required, of an educational system 
placed in a world more that is more dynamic than 
ever, an educational system with the capacity to 
meet all present and future demands, which makes 
use of new and diversified sources of funding. The 
attempt to create the knowledge based society 
starts off successfully by bringing together the 
entire set of present day values that must prove 
the capacity of recreating the attitudes and 
practices of a global society. The perspective of 
knowledge summons and aligns the efforts 
towards: 

 Producing new knowledge through research 
activity; 

 Transferring knowledge through education 
and professional training; 

 Disseminating the knowledge by publishing; 

  Utilizing knowledge in the society’s best 
interest, especially through innovation; 

 
A society of knowledge is one in which information, 
regarded as a sub-component of the processes of 
knowing and representing reality, of conceiving 
and communicating, inherent to the human action 
on a society and organizational level, represents 
power in the most general level of understanding. 
 
The informational revolution is not limited only to 
the IT&C domain, but regards the very role of 
information plays in society; it has lead to the 
expansion of the frontiers of knowledge, making a 
decisive mark on all the components of the global 
system, so that obtaining, owning and making use 
of knowledge would become the pinnacle of a 
society where education plays the main role, even 
when society itself is passing through a profound 
economic crisis. This study underlines the ways in 
which education remains the key element in the 
knowledge-based society, even if in today’s 
economic crisis it is currently facing difficulties. This 
challenge could bring about a new configuration of 
the educational process in a new society of the 
future, with different sets of values (Pargaru, 
2009). 
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Education involves all experiences that an 
individual acquires inside or outside the school. In 
this respect, education is a quite significant process 
generating the basic foundations of socio-economic 
development. It is not sufficient to evaluate the 
value of education in terms of vocational 
knowledge and skill. The economic value of 
education relies upon attitudes, values, social and 
communicative skills rather than productive norms 
and technical knowledge. No matter whether it is 
national or local, any study regarding social 
development is to be considered within the 
framework of social relationships. Resource 
budgeted for education is not expenditure but a 
crucial and profitable investment. All developed 
countries in today’s world try their best to attract 
well qualified labour force. Undoubtedly, carrying 
societal development provided with education to a 
more advanced level is possible by creating an 
attraction center for educated people. 
 
Definitely, education does contribute to economic 
development, productivity and recovery. The most 
important contribution of education is not only to 
upgrade the living standards of citizens but also to 
enable them to become better citizens. In addition 
to being a human right, education today is a 
prerequisite for development and also an effective 
means for both taking knowledge-based decisions 
and improving democracy. Education improves and 
strengthens developmental capacities of 
individuals, communities, groups, institutions, and 
countries. However, trying to educate a person 
mentally without educating morally is to bring a 
menace into the society’ indicated, this is possible 
via educating people to become supporters of each 
other but not enemies at all. In this vein, education 
can create a safer, healthier and more prosperous 
world and enhance the living standards by 
changing the visions and perspectives of 
individuals. 
 
In a fundamental sense, education is the cultural 
process by which successive generations of men 
and women take their place in history (Lawton, 

1975).  By nature, human beings are not equipped 
for life, but with capacities that enable them to 
learn how to live. Since it is generally agreed that 
acquired characteristics are not inherited, 
education assumes the full burden of bringing 
people up to date and creating the ‘modern 
individual’. An educated man understands his 
world well enough to deal with it effectively. In 
short, the purpose of education is to combine 
inheritance, participation and contribution. 
 

Education and Economic Recovery 
The impact of education on economic growth has 
always been an interesting subject for economists 
and other specialists.  Education remains the 
bedrock on which any buoyant economy is built, 
and the catalyst that boost rapid economic growth 
and development of any country. The importance 
of education to national and social economic 
growth and development is immeasurable. 
Education must be a priority for a proper 
development of a country. Education is a form of 
human capital, just like labour, health, experience, 
training and other factors. In the 21st century, one 
of the best anti-poverty programmes is a world-
class education. Bergerhoff, (2013) raised the 
question about “whether countries benefit from 
educating international students?” The author 
proposes a model and used it for analysis. The 
model was actually a “Solow style” simplification of 
the Lucas model (Lucas, 1988), that investigate the 
effects of internationalization in higher education 
on economic growth. They concluded that, nations 
of the world have their GDP/GNP increased as a 
result of high enrolment of international students 
in their colleges and universities. It therefore, 
follows that when a nation’s educational system is 
viable to attracting international students, such a 
nation’s economy can be seems to be improve as 
well as increasing the rating of the educational 
standard of the country. 
 
The type of education required for the recovery of 
Nigerian economies lies majorly in entrepreneurial 
education (vocational and technical education, 
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business education) and value/peace education. 
This does not in any way suggest that other types 
of education are not useful. Nevertheless, it is time 
to face the fact that to tackle the problem of 
poverty, food insecurity, unemployment, etc, there 
is need for entrepreneurial education. It therefore 
becomes expedient for education at all levels to 
give recognition and place to entrepreneurial 
education and value education. This involves 
revisiting the curriculum at all levels of education, 
training and retraining of teachers in order to 
abreast them with the new focus, objectives and 
teaching techniques required.  
 
The basic education (i.e. primary and junior 
secondary) is to impact basic knowledge in 
security. The knowledge will equip pupils and make 
them to know the danger of being used by 
insurgency groups and the role they can play in 
fighting insecurity. At secondary level, attention 
must be give to vocational, technical and business 
education. The emphasis should be to acquire skills 
and experiences through practicals. Less emphasis 
should be placed on theory. 
At tertiary level, emphasis should be given to 
entrepreneurial education and peace education. 
Also, funds should be created and set aside for 
about one hundred (100) best performing students 
in entrepreneurship each year as, start-up capital 
for the business they intended. However, mentors 
should be provided to offer guidance where 
necessary. This can be done by individual 
institution, their owners and/or in partnership with 
philanthropic individuals, government and non- 
governmental organizations. As such, if the 
national goals, as spelt out in Nigeria’s Policy on 
Education that is, “a united, strong and self-reliant 
nation; a great and dynamic economy; a just and 
egalitarian society, a land of bright and full 
opportunities for all citizens; and a free and 
democratic society can be achieved, the nation’s 
economy will be transformed. 
 

Conclusion 

The Nigerian economy can be recovered through 
the instrument of education. Education provides 
people with skill that can earn them worthwhile 
means of livelihood.  This is because education will 
not only improve on people’s ability to acquire and 
use information, but will also deepen their 
understanding of themselves and the world, enrich 
their minds by broadening their experiences, 
improve their choices as consumers, producers and 
citizens. It will also develop and sustain the 
citizenry in the quest of achieving higher standard 
of living as well enhance the productivity level for 
the development of the nation and the growth of 
the economy. Above all, investment in education 
will not only promote entrepreneurship but will 
also bring about innovation in the society. 
Education is very important and to develop the 
Nigerian economy systems is very objectively. 
 

Recommendations 
In the light of the analysis and conclusion, this 
paper recommends that: 

1. Education should be given the necessary 
attention by the government in other to 
open vista of knowledge to help revamp the 
Economy 

2. Stakeholders in Education should open up 
the road map to welcome new ideas and 
create new synergy with other societies in 
the world to be able to create a knowledge 
based society free from man-made policy 
that will hinder economy recovery. 

3. There is the need for all inclusive functional 
and practicable Entrepreneurship Education 
encouraged by political, social, economic 
policies of successive governments. 
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Abstract 
This paper examined the role of education in achieving sustainable economic growth in Nigeria. It explored the 
plight of Nigeria in recession and established the imperativeness of economic growth to improve the socio-
economic condition of the populace and also discussed the programmes so far adopted towards achieving the 
goal. The paper hence x-rayed education and the current educational structure of Nigeria with a bias for 
Universal Basic Education (UBE) for a plausible linkage to economic growth in Nigeria, identifying underlying 
problems. The paper argued strongly the indispensable role of education in sustaining economic growth in 
Nigeria. It was thus recommended among others that; the government should ensure the appropriate 
implementation of the current educational policies at the various levels of our education system. Also, the 
government should invest more in education given that it is the surest way to sustain economic growth in 
Nigeria. Private organizations should support the educational sector in the country to ensure a steady supply of 
qualified manpower for their operations. 
 
Key words: Education, Economic Recession, Sustainable Economic Growth. 
 

Introduction  
The need for   economic growth for a country in 
recession or has   just been through a period of 
recession is an imperative. Nigeria was officially 
declared   a country in recession in the year, 2016 
with its attendant consequences. A period of 
economic recession is a period of downturn in the 
economy of any nation. The economy under this 
condition is not only stagnated but shows a 
negative Gross Domestic Product (GDP) growth 
rate in consecutive quarters. Nigeria was 
considered a country in recession when her first 
and second quarters GDP growths were – 0.36% 
and -1.5% in 2016 (Educacinto, 2017). Economic 
recession is a period of general decline, defined 
usually as a contraction in   GDP and marked by 
high unemployment, stagnant wages and fall in 
retail sales (Business Dictionnary online). This is a 
situation of great concern for every country 
affected by the unfortunate phenomenon. A 
buoyant economy would enable a country to meet 
up with all indicators of development such as 
improved healthcare services, sufficient food 
supply, improved infrastructure, decreased rate of 

unemployment, security of lives and properties and   
unhindered access and retention in education for 
all.  
 
Nigeria especially in recent times cannot boast of a 
conducive and enabling environment for the 
operations of her citizenry. Attention has been 
drawn to diverse fields of human endeavour in 
search of formidable means of achieving economic 
growth in this recession to forestall a further 
damage to the nation’s economy. Although her 
second quarter growth rate for 2017 is 0.55%, 
Nigeria by this positive value cannot claim to have   
conquered recession given that the economic 
indices of recession are still very much with us. For 
instance, unemployment is still high, inflation rate 
is still above 15%, debt profile between 2015 – 
2017 has increased by 67%, exchange rate is still 
unfavorable   (Educacinfo, 2017). Nigeria thus, is 
not only in need of a sharp escape from recession 
but a sustainable economic growth and 
development. For growth to be sustainable means 
that it will continue for a very long time without 
causing damage to the environment, to the benefit 
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of present and future generations. A sustainable 
economic growth in Nigeria would be incremental 
and endure through the ages. Education becomes a 
shoulder to lean on given the pivotal role of 
education in the development and transformation 
of any nation.  
 
Ilechukwu, Njoku and Ugwuozor  (2014) opined 
that education holds the master key that unlocks a 
country’s potentials towards national 
transformation and sustainable human national 
development of which economic growth is key.  
Education is the development of the cognitive, 
affective and psychomotor domains and abilities of 
an individual for optimal function and performance 
in the society. The individual has to be helped to 
maximize his mental, emotional and psychological 
abilities which will be beneficial to him and the 
society in which he belongs The cognitive and 
intellectual gains that children and youth make in 
school contribute to the social and economic 
benefit derived from education for all members of 
the society. A better educated workforce not only 
leads to more research and innovation but the 
benefits of this economic innovation are then 
spread more widely and powerfully throughout a 
better educated public which in the long run 
results in economic growth. Emerging research 
suggests the significant role cognitive, social and 
emotional skills play in explaining the effects of 
education on economic and social outcomes 
(QECD, 2010). 
 

Concept of Education 
Education is a broad concept that means different 
things to different people. Education varies as 
widely in its forms, philosophy, contents, and 
methods as there are different societies in the 
world. Amadi (2011) perceived education as a 
means of socializing people into the community, 
for upholding customs and traditions as well as for 
the modification and changing of same in 
conformity with existing ideologies, ideological 
expansion and reformation. Furthermore, 
education is an instrument for effecting national 

development.  It can hence be defined as 
production and reproduction of knowledge of 
people’s way of life with the aim of preserving and 
maintaining the social structure that will be able to 
guarantee social order and changes in the society. 
Holborn and Haralambos (2004) saw education as 
institution that enables individuals to think freely 
and rationally which makes social progress and 
innovation possible. Social progress and innovation 
are the key elements of development. 
 
Rafferty in Anuforo (2013) defined education as a 
process of raising the intellectual tone of society, 
cultivating public mind, purifying national taste by 
giving enlargement and sobriety to the ideas of the 
age, facilitating the exercise of private life. Also, 
Okafor (1992) defined education as a process of 
discipline through training and study in the 
acquisition of skills and knowledge, a process of 
acculturation by which the individual is helped to 
attain the development of his potentialities and 
their maximum activation when necessary 
according to right reason to achieve thereby, his 
perfect self-fulfillment.  Furthermore, Daudu in 
Weli (2014) conceptualized education as the 
process of imparting and acquiring knowledge and 
skills about ideas, values and concepts borne out of 
learning practice and experience. Also, Roshni in 
Emeri (2014) perceived education as a process of 
imparting or acquiring general knowledge, 
developing the powers of reasoning and judgment, 
and generally preparing one or others intellectually 
for mature life. The definitions portray education 
as instrumental in human and societal 
developments. 
The four broad objectives of Nigerian Education are 

i. The inculcation of national consciousness 
and national unity. 

ii. The inculcation of the right   values and 
attitudes for the survival of the  Nigerian 
society. 

iii. The training of the mind in  understanding 
of the world around 

iv. The acquisition of appropriate skills and the 
development of mental, physical, and social 
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abilities and competencies as equipment for 
the individual to live and contribute to the 
development of the society   (FGN, 2013). 

 
The purpose of education in any society hence, is 
to equip individuals physically, intellectually, 
morally and socially for effective participation in 
the affairs of the local and international 
communities. 
 
Formal education in Nigeria has been undergoing   
restructuring at the various levels to equip its 
products with the requisite skills to contribute 
meaningfully to the economic development of the 
nation. For instance, the current Universal Basic 
Education (UBE) which is billed to be of 9 –year 
duration, comprising of 6years of primary 
education and 3 years of Junior secondary 
education. It shall also   include adult and non 
formal education programmers at primary and 
junior secondary level for adults and out-of school 
youths. (FGN, 2013). 
 
The curriculum of instruction for the first 6years 
and last 3years of the programme encompasses 
the basic subjects that will enable recipients to 
further knowledge, development of basic skills and 
values. The curriculums is  hence organized as 
follows: 
 

 Core Subjects: These are; Mathematics, English 
language, Nigerian languages, Science, Social 
Studies, Arts and Music, Practical Agriculture, 
Religious and Moral Instruction, Physical 
Education. 

 Pre-vocational Electives: Wood work, Metal 
work, Electronics, Mechanics, Local Crafts, 
Home Economics, Business Studies. 

 Non-vocational Electives: Arabic Studies and  
French.(Anuforo, 2013) 

 
This curriculum is targeted at providing learners 
the opportunity for general education which will: 

 Prepare them for useful living within the 
society. 

 Enable them to discover their talents 

 Help them develop practical skills 

 Encourage them to appreciate the Nigerian 
culture, art and language. 

 Inspire them to be self reliant 

 Enable them to have a broad view of life and 
respect others’ view. 

 Appreciate the dignity of labour and live as 
good citizens. 

 Encourage them to live in harmony and work 
for unity, peace and progress of the nation. 

 Enable them to develop cognitive, affective and 
psychomotor skills needed for effective living in 
the society.(FGN, 2013) 

 
Effective realization of the objectives in graduates 
of the system through effective implementation 
will provide a good spring board for further societal 
attainments and invariably increased economic 
growth. A successful basic education programme is 
succeeded by the new senior secondary school 
education curriculum aimed at preparation for 
useful living within the society as well as 
preparation for higher education, geared towards 
economic growth. Given the global changes in the 
economic landscape, the new curriculum is 
designed to ensure that on graduation, 

 the products would have acquired at least one 
functional trade and thus, be functionally useful 

 become ICT literate 

 become better prepared for higher education 
and the world of work, for those who may not 
continue with formal education 

 develop further, the culture of citizenship 
ethical and civic values acquired during the nine 
years of basic education.  

 
The new secondary education curriculum became 
operational in September 2011 (Anuforo, 2013) 
and to achieve the  objectives, the structure of the  
curriculum then embraced. 

 Cores subjects: English Language, General 
Mathematics, Computer Studies/ICT, Civic 
Education   and. Trade/Entrepreneurship 
Education or Subjects. 
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 Four Fields of Studies comprising: Sciences 
and Mathematics, Technology, Humanities 
and Business Studies. This affords a student 
a potential area of specialization .in the 
higher institution 

 Elective Subjects: These are subjects 
chosen by students outside their fields of 
studies. For instance a student of senior 
secondary humanities is required to choose 
one elective subject from any of;  
Technology, Business Studies or Science and 
Mathematics fields..   

 
 Entrepreneurship education is key in making 
education a tool for achieving economic growth or 
recovery as it will in the long run ward off 
unemployment. At the secondary school level, it is 
designed to comprise of  thirty five (35) subjects 
including: Auto body repair and spray painting, 
Electrical installation and maintenance, Printing 
craft practice, Animal husbandry , GSM 
maintenance, Garment making, Catering and craft 
practice etc. It is expected that the skill acquired at 
this level will even equip the learner for further 
entrepreneurial education at the tertiary level 
outside his main course of study such that upon 
graduation he is armed with an additional means of 
livelihood apart from the obtained certificate. 
 
It is gratifying to note that formal educational 
reforms has brought non-formal education right 
into the classrooms to accord it the deserved 
recognition as an important tool in economic 
development. This is in line with the submission of 
Ilechukwu et’al, (2014) that the formal, informal 
and non-formal education sectors must work 
together to accomplish the Education for 
Sustainable Development (ESD) goals and 
objectives. 
The above highlighted educational structure 
appears to be in line with the four major thrust of 
the ESD (1992) document which are: 

1. Promoting and improvement of Basic 
Education 

2. Re-orienting existing education at all levels 
to address Sustainable Development  

3. Developing public understanding and 
awareness of sustainability  

4. Training  
 
Education for sustainable development is a holistic 
virtuous cycle of educational enterprise involving 
teaching and learning which is globally relevant for 
economic growth, human empowerment and 
development and environmental protection. 
Sustainable Development as captured at the World 
Summit in Sustainable Development (WSSD, 2012) 
has it that, sustainable development is built on 
three interdependent and mutually reinforcing 
pillars – economic growth, social development and 
environment protection and sustainability. 
Education for Sustainable Development is thus an 
ideal approach to teaching and learning based on 
the ideals and principles that underlie sustainability 
(Ilechukwu et’al, 2014). However, as laudable as 
the UBE programme may appear, its 
implementation is fraught with several challenges 
ranging from inadequate funding, lack of enough 
competent teachers, poor public enlightenment to 
poor monitoring/evaluation. These must be 
sufficiently addressed to reap the desired benefits 
of the programme. 
 

Concept of Economic Recession  
Economic recession is a period of general economic 
decline and is typically accompanied by a drop in 
the stock market, an increase in unemployment 
and a decline in the housing market. A recession is 
a significant decline in economic activity spread 
across the economy, lasting more than a few 
months, normally visible in real GDP (Gross 
Domestic Product), real income, employment, 
industrial production and wholesale  and retail sale 
(National Bureau of Economic Research, NBER). 
 
With very low negative rates of growth, it will be 
extremely difficult for countries to undertake 
policies that can significantly reduce poverty and 
inequality and enhance the standard of living- the 
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fiscal resources needed to set up comprehensive 
social programmers, for example will be much 
more difficult to muster when growth is sluggish 
(Razari, 2003). This has been the case of Nigeria 
within this period of recession. 
 

Causes of Recession 
Amadeo (2017) identified seven most important 
causes of recession as follows: 

1. High interest rates: When rates rise, they 
limit liquidity, or the amount of money 
available to invest. 

2. A stock market crash: The sudden loss of 
confidence in investing can cause the 
draining of capital out of businesses 
resulting in recession. 

3. Falling housing prices and sales: As 
homeowners lose equity, it forces a cut 
back in spending as they can no longer take 
out second mortgages. Overtime, it will 
cause foreclosures. 

4. A slowdown in manufacturing orders 
5. Massive swindles: savings and loans crisis 

resulting from land slips, questionable loans 
and illegal activities lead to recession. 

6. Deregulation  
7. Wages price control: Laying off of workers 

or cutting down of wages (lowering of 
wages) can lead to recession as this reduces 
the purchasing power of the people. Also, 
included are asset bubbles which is when 
the prices of internet companies, stocks or 
houses become inflated beyond their 
sustainable value. The bubble sets the stage 
for a recession to occur when it bursts; and 
deflation which encourages people to wait 
until prices are lower which even 
aggravates depression. 

 
Nigerian economy through the years has been 
highly import driven and undiversified – a thriving 
ground for recession hence the need for the 
government to draw a roadmap for economic 
diversification that would drive sustainable 
development. 

 

Towards Exiting Recession in Nigeria 
The Federal Government of Nigeria on April, 2017 
launched an Economic Recovery and Growth Plan 
(ERGP). This medium term plan for 2017 – 2020 has 
its specific objectives as to restore economic 
growth, has been developed for the purpose of 
restoring economic growth while leveraging the 
ingenuity and resilience of the Nigerian people. 
Given the three broad strategic objectives of ERGP 
which are; restoring growth of the economy, 
investing in the Nigerian people and building a 
globally competitive economy as a blueprint to 
recovery in the short term and a strategy for 
sustained growth and development in the long 
term. The ERGP hopes to build on the smart Nigeria 
Digital Economy Project to increase the 
contribution from Information Communication 
Technology (ICT) and ICT enabled activity to GDP. 
The overall goal of a digital led strategy for growth 
centres on establishment of an ICT ecosystem in 
Nigeria. 
 
To achieve the above initiative, there is need to 
strengthen ICT in pedagogical practices in Nigerian   
schools. Education will play a key role in enthroning 
ICT skills needed for the 21st century world of work 
among the Nigerian citizenry. ICT   has the 
capability of pushing business organization forward 
being  a   central way of achieving cost 
effectiveness in business endeavour (Klopper in 
Adu 2015). Adu  (2015) submitted that ICT has 
helped many developing countries in terms of 
investment, trade liberalization and bilateral trade 
agreement, all of which promote development and 
sustainability. 
 
Indeed Nigeria has the potential to become a major 
player in the global economy by virtue of its human 
and natural resources endowment. However, this 
potential has remained relatively untapped over 
the years. Education is a key to unlock this as 
education has the potential of developing the 
human resources through imparting the relevant 
skills to tap and manage the natural resources. The 
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skills needed to explore and tap the solid mineral 
deposits for instance are provided by well directed 
education as well as that needed for mechanized 
farming for enhanced agricultural produce. Science 
and Technology is a field of education that 
guarantees this. Education plays a key role in the 
ability of a developing country to absorb modern 
technology and to develop the ability for self-
sustaining growth and development (Todaro and 
Smith, 2009).  
 
Technological change and global competition 
demand the mastery of competencies and 
acquisition of new skills for man and this education 
provides through schools. The ERGP targets to 
invest in education to fill the skill gap in the 
economy and meet the international target set 
under Sustainable Development Goals (SDGs). 
 
Sustainable growth emphasizes the creation of 
sustainable improvement in the quality of life of all 
people through increase in real income per capital, 
improvement in education, health and general 
quality of life and improvement in quality of 
natural environmental resources (Ilechukwu et’al, 
2014). The Bruntland Commission (1981) defined 
sustainable development as the development that 
meets the needs of the present without 
compromising the ability of the future generations 
to meet their own needs. 
 
No nation can develop without massive investment 
in the educational system. This is because a 
country’s development is tied to the quality of its 
human resources which is the most important and 
critical factor of production and development. The 
21st century is knowledge-driven and only 
countries with optimal investment in education can 
be globally competitive and sustainably developed. 
(Ilechukwu et’al, 2014). Nigeria must increase her 
educational investments for immediate and long 
term benefits. 
 

 
 

Concept of Economic Growth 
The economy is a social system that produces, 
distributes and consumes goods and services in a 
society (Roshni, 2012)   Economic institution 
provides the means for producing and distributing 
goods and services intended to meet humans 
needs and human desires for  luxury 
(Ogunbameru,2009).  Economic growth hence is an 
increase in  the capacity of an economy to produce 
goods and services compared from one period of 
time. It can be measured in nominal or real term, 
the latter of which is adjusted for inflation 
(investopedia, 2017). Traditionally, aggregates of 
economic growth is measured in terms of Gross 
National Product (GNP) or Gross Domestic Product 
(GDP). Economic growth as well refers to an 
increase in aggregate productivity. A growing or 
more productive economy can make more goods 
and provide more services than before. The 
economic growth rate provides insight into the 
general direction and magnitude of growth for the 
overall of economy. 
 
Economic growth leads to increase in production 
and generation of income and equitable 
distribution of this income among the population 
to improve the quality of life ( Roshni, 2012) 
Discovery of new or better economic resources is 
one of the sure ways  to generate economic 
resources. Education through science could 
produce more geologists and other scientists that 
explore mineral deposits to grow the economy. 
Crude oil deposits in a country for instance, could 
be a source of tremendous wealth for the country. 
Without a team of seasoned experts to be engaged 
in the exploration, drilling .refining and even down 
to the marketing of the final product, this resource 
could be basically useless to man or of limited 
economic benefit. Education trains the geologists, 
chemists, engineers and other scientists needed to 
drive the entire process.  
 
Economic growth could be achieved through 
growing of the labour force which supplies more 
workers to generate more economic goods and 
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services. Education supplies the man power need 
of the society through equipping its products with 
the requisite knowledge and skills. Economic 
growth is further achieved through creating of 
superior technology or other capital goods. 
Education through science and technology has 
been making giant strides in this direction. 
Increasing specialization is as well another method 
of achieving economic growth. This involves 
labourers becoming more skilled at their crafts, 
raising their productivity through more practice. 
 

Education and Sustainable   Economic 
Growth 
The economy of any nation is driven by a strong 
manpower base and education makes this happen. 
Education provides the human capital for the 
economy with the requisite knowledge and skills to 
be productive. The stronger the manpower base 
the more buoyant the economy. Nigerian economy 
may be in distress today for various reasons but 
the oil boom era of the 1970s provided a robust 
economy. Nigeria’s over dependence on crude oil 
and the current dwindling oil prices may be partly 
responsible for Nigeria’s present economic ordeal 
but the fact remains that the exploration of oil as 
well as solid mineral deposits depend largely on 
educational products in the field of science and 
technology and the allied disciplines. These had 
and are still capable of bringing so much wealth to 
our nation. Every sector of the national economy 
depends on the services of experts in different 
disciplines. Okan, Metiboba and Tinuola (2013) 
emphasized that   specialized skills needed by the 
labour force for the task in the society can only be 
acquired through education. 
 
Also, the  Human Capital Model developed by 
Becker (1964 and Minear 1962), empirically  
estimates  the returns of incremental schooling  
largely in form of marked-value increase in 
productivity associated with more schooling. The 
value of this increase in skills and productivity is  
reflected in earning difference between identical 
individuals with different levels of schooling. 

Hanusheck  and Wofmann (2007) opined that the 
cognitive skills of a nation’s students have a large 
effect on its subsequent economic growth rate. 
Increasing the average number of years of 
schooling attained by the labour force boosts the 
economy only when increased levels of school 
attainment also boost cognitive skills. In other 
words, it is not enough simply to spend more time 
in school, something has to be learned there. 
When there is an enabling environment, the level 
of academic attainment in the learners is 
enhanced. 
 
Education is primarily a way to train children in the 
skills they will need as adults to find good jobs or 
create employments and live well, with broader 
social and economic benefits for individuals, 
families and the society at large. Furthermore, the 
widespread improvement of social and economic 
conditions is a direct outcome of an educated 
population that is better able to use information to 
make good decisions and which is collectively 
better trained for work. (Mitra & Zheng, 2013). 
Effective education can help ensure a safer, 
healthier, more prosperous and environmentally 
sound world while simultaneously contributing to 
social, economic and cultural progress, tolerance 
and international cooperation. Education raises 
income levels and improves standards of living 
(Nnabuo and Asodike, n.d). 
 
The role of education for sustainable development 
is to help people develop the attitudes, skills and 
knowledge to make informed decisions for the 
benefit of themselves and others, now and for the 
future and to act upon those decisions (Ilechukwu 
et’ál,  2014). Similarly, Weli (2014) submitted that 
education equips human resources with the 
needed knowledge, skills and competencies, which 
would make them functional and contribute to the 
all-round development of the nation of which 
economic growth is key. 
 
With such indispensable role of education in 
economic growth, education that would achieve 
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this needs so much support. The 21st century is 
knowledge–driven and only countries with optimal 
investment in education can be globally and 
sustainably developed.  Ilechukwu etál, (2014) also 
asserted that no nation can develop without 
massive investment in the educational system. This 
according to them is due to the fact that a 
country’s development is tied to the quality of its 
human resources which is the most important and 
critical factor of production and development and 
education is saddled with this onerous 
responsibility. In the view of  Abubakar (2014), the 
greatest investment a nation can make for the 
development of its economic, sociological and 
human resources is that of education.  Education 
according to him provides us with people 
possessing   the necessary knowledge and skills to 
drive national development.  
 
Regrettably, despite this obvious truth about 
education, the Nigerian educational sector has not 
been receiving the expected support especially 
with respect to funding. For instance, Nigeria is yet 
to implement the UNESCO recommendation of at 
least 26% of (GNP) budgetary allocation to the 
education sector by developing countries. For 
instance in the last five years, the best Nigeria has 
done in this direction is; 10.21% in 2013, 10.70% in 
2014, 7.03% in 2015, 6.01% in 2016 and 6.41% in 
2017 (Nigeria Budget Office, 2017). This poor 
funding has far reaching effect on our educational 
sector as seen in massive dilapidations of school 
facilities  such as worn out paintings, leaking roofs, 
windowless and door less classrooms, 
unavailability of laboratories and technical 
equipment and lack of modern teaching and 
learning materials  The net effect of this will be 
falling standard in education. Kayode (2012) 
remarked that inadequate funding has impaired 
the performance and standard of Nigerian 
education which adversely affects its products.  
 
On the contrary, governments in America and 
some other countries of the world have invested 
heavily in education as an institution with 

significant responsibilities both for individual child’s 
development and broader social and economic 
welfare (Mitra, 2014). It is evident that some of 
these countries and particularly America, do not 
only enjoy social and economic stability but are 
looked up to as “World Power” due to their early 
recognition of the indispensable role of education 
in the socio-economic growth of a nation. Thus, a 
strengthened genuine commitment to prioritize 
education in Nigeria in this period of recession 
would be putting the country on a strong pedestal 
to economic recovery and sustainable economic 
growth.. 
 

Sociological Implications 
A blossoming economy brings relief and joy to 
people while an economy in distress causes 
hardship and grumbling among the populace. 
Going by the popular maxim that “a hungry man is 
an angry man”, one would rather prefer to govern 
a group of happy people to those who are 
disgruntled as nothing may ever go right! The 
success of all societal activities is hinged on the 
strength of the economy. A strengthened economy 
raises the socio-economic status of individuals 
which translates to better living standards for 
enhanced productivity.  
 
Poverty induced crimes are as well kept at bay. This 
paper has established a causal link between 
education and economic growth. A population that 
is better educated has less unemployment, 
reduced dependence on public assistance 
programmes and greater tax revenue. Education 
also plays a key role in the reduction of crime, 
improved public health and greater political and 
civic engagement (Mitra and Zheng, 2013). 
Effective education improves decision-making 
abilities that then help individuals stay out of 
trouble and live better, healthier and longer lives. 
 
When education in Nigeria has received its right of 
place and a robust economy established, the 
Nigerian populace are better equipped to 
participate in programmes that would ensure 
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unity, peace, security and sustained economic 
development of the country. 
 

Conclusion 
The period of economic recession in any nation is 
not the best of times for its people. For various 
reasons, nations are plunged into economic 
recession but the country and its people must 
make genuine effort not to remain so entrapped. 
The economic hardship experienced by an average 
Nigerian in this recession is a constant reminder 
that the imperativeness of economic growth in any 
nation is not negotiable. While urgent 
interventions to arrest the problem are welcomed 
which may serve as temporary measures, 
education remains the key to a sustainable 
economic growth in Nigeria. Education equips the 
human capital with the requisite knowledge and 
skills to drive the economy. Educational  
investments is a pathway to achieving economic 
growth. Educational policies must be duly 
implemented. The current UBE programme for 
instance, must be given all the support and 
enforcement it deserves to work. 
 
Nigeria must sufficiently invest in education, 
exceeding even the 26% of GNP UNESCO bench 
mark, for good returns as highly developed 
manpower will always be needed in every 
economy. In fact, the higher order work skills 
needed for the 21st century world of work to 
ensure global competitiveness is provided by 
education and the higher the investment in 
education the more sophisticated the provided 
skills and the better for the economy! Also, proper 
implementation of the existing educational policies 
and programmes would assist education at all 
levels to achieve this set mandate of ensuring 
sustainable economic growth in Nigeria. 
 

Recommendations 
 Policy makers should take into account the 

wider social benefits of education when 
allocating resources across public policies and 
give it the top priority it deserves. 

 Government should ensure that public schools 
are well funded with conducive  learning 
environment, adequate facilities and an 
attractive remuneration for the teachers to 
teach culturally – relevant curriculum that 
reflects the needs of the country. 

 The government should have a policy reversal 
that accords education a pride of place on the 
list of national priorities for sustainable human 
and national development. 

 Government should create initiatives that 
would restore growth, bring about a 
competitive economy and provide an enabling 
business environment. 

 There should be efficient retraining and 
recruitment of qualified teachers to ensure the 
success of particularly the Universal Basic 
Education Programme. There should as well be 
effective monitoring to ensure compliance by 
the all relevant stakeholders. 

 The government should not just ensure a free 
and compulsory basic education but should 
grant scholarships especially to indigent 
students to further their education as the best 
brains may not be found among the well to do. 
This will give everyone the opportunity of 
contributing towards the economic 
development of the nation. 
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Abstract 
Economic recession is seen as an unpleasant factor which has negative effects on the economic betterment of 
the individual person in any society. This often leads to unemployment, inflation, loss of income, insufficient 
food provision, inadequate clothing and dilapidated shelter. Is it based on this, that this paper examined 
education as an imperative for economic recovery in Nigeria. Therefore, the paper discussed Education, 
economic recovery and the roles played by education in ensuring economic recovery. The paper suggested that 
for Nigeria to fully recover from economic recession, quality education should be emphasized. Also there should 
be no too much value attached to paper qualification, rather, the ability of the individuals to defend their 
certificate should be emphasized as this will help the citizens to be serious in acquiring the needed skills in the 
various disciplines. There should be improvement in the funding of the education sector in the country as this 
will help in providing the necessary facilities needed for providing quality education. 
 
Keywords: Education, Economic Recovery. 
 

Introduction 
Economic challenges is seen as those unpleasant 
factors which have negative effects on the 
economic betterment of the individual person. 
Such factors that readily come to the mind in 
today’s Nigeria include: unemployment, inflation, 
loss of income, insufficient food provision, 
inadequate clothing and dilapidated shelter. 
However, if one look out a little into the wider 
society, he/she finds additional factors, which pose 
serious economic challenges to the welfare of the 
society as a whole. These include non-functional 
healthcare system, inadequate funding of the 
education sector, poor sanitation, and bad 
drainage, absence of public convenience, highway 

potholes and erosion gullies. Moreover, the rising 
prices of currently produced good and services are 
now factors in the market because total production 
has become grossly inadequate. Factors of 
production are said to include: labour, land, capital 
and management. For total output to be more 
adequate, labour and capital must be combined in 
a productive ratio. It follows that now that we are 
experiencing large scale unemployment and 
automatic cut back the level of investment has 
occurred in the economy. It is in the light of the 
aforementioned that Koo (2009) asserted that 
unemployment is particularly high during 
recession. 
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Managers have adopted an attitude of wait and see 
before risking their capital into future and it is this 
same attitude of “wait-and-see” that aggravates 
the already existing inability of the economy to 
produce more adequately. Thus, raw materials lie 
waste and land previously “earmarked” for certain 
kinds of production cannot be easily used. Reflect 
that each day wives or housekeepers return from 
the market, they go through their budget against 
their sloping bag to check if they have lost some 
money. This is what the Nigerian economy has turn 
into today. And the only way out of this economic 
problem faced in Nigeria today is through 
education for self-reliance. This why Amos (2008) 
submitted that not only does improving education 
improve the economic outcomes of individuals 
who earn degrees — the individual gains also 
compound to benefit the economy at the local, 
state, and national levels. 
 
Education is the totality of life experience that man 
acquires and which enable him to cope with and 
derive satisfaction from living in the world. It 
enables him to achieve social competence and 
optimum individual development. Not all types of 
education can give such ample opportunities. For 
an individual to benefit from such opportunity, he 
has to receive the required quality education. 
Sulaiman (2000) states that human beings have 
feelings and potential with the ability of extending 
their knowledge or ignorance to other people. 
When poorly trained they become a source of 
trouble and a further deterioration of matters in 
the society. 
 
This shows that the importance of education in the 
overall development of a nation cannot be over 
emphasized. That is why Osokoya (2008), has 
rightly observed in this direction that more than 
ever before, nations and international 
organizations are spending vast amount of money 
on education on the main assumption that 
educated population contributes to the socio-
economic development of the society as a whole 
and to the well-being of individuals within the 

society. He further observed that this widespread 
belief that education is a major means of achieving 
industrialization permeates the world, and both 
technologically developed and developing 
countries attempt to design education programmes 
to achieve their economic goals. This is why in 
Nigeria’s philosophy of education, NPE (2004), it is 
believed that:  

(a) education is an instrument for national 
development in this end, the formulation of 
ideas, their integration for national 
development and ideals are all aspects of 
education;  

(b) education fosters the worth and 
development of the individual for each 
individual’s sake, and for the general 
development of the society.  

 
The policy further states that “education shall 
continue to be highly rated in the national 
development plans because education is the most 
important instrument of change; any fundamental 
changes in the intellectual  and social outlook of 
any society has to be preceded by any educational 
revolution. And for the Nigerian economy to be 
recovered from recession, there is need for quality 
education for self-reliant as this might be the 
lasting solution to the economic challenges in 
Nigeria. It is in this vain that this paper discusses 
education as an imperative for economic recovery 
in Nigeria. 
 

Theoretical Framework 
The study anchored on structural functionalism 
whose major proponents are Auguste Compte 
(1789 – 1857), Emile Durkhem (1858 – 1917), 
Talcott Parson (1902 – 1979), Robert K. Merton 
(1910 – 2003). The functionalist approach view 
society as a living organism which is composed of 
mutually dependent parts such as the head, eyes, 
legs, and so on. These parts performs separate 
functions. And as a body cannot do without some 
of its parts, so does society. Therefore, anything 
that affect the functioning of one of the part of the 
society, will affect the entire society. Azikiwe 
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(2008) submitted that the structural functional 
analysis highlights the role of schooling in 
socialization, delves into how formal education 
promotes social integration, places people in the 
social hierarchy, and encourages cultural 
innovation. She explains further that structural 
functional theories argued that education performs 
many functions: cultural transmission and 
reproduction, social control, teaching of special 
skills, selection of students for future adult roles 
and promotion of change. Education in every 
society is geared towards helping the individuals in 
the society to have the desired skills that will boost 
the economic activities of their country. It is upon 
this theoretical framework that this paper is base; 
it discussed education as an imperative for 
economic recovery in Nigeria. 
 

The Concept of Education 
Education is an indispensable tool in human 
society. This is because education affords an 
individual the requisite skills to function 
independently and appropriately. It also opens out 
the horizons of one’s imagination and thus throws 
challenges to him thereby making him critical 
about things in his environment. It is on this 
premise that Obekpa (2007) submitted that the 
general emphasis of education is to mould the 
individual into a nation by subjecting him or her to 
a selected and controlled environment for the 
purpose of attaining social compatibility and 
optimum development. For Dewey (1966), 
education is a life-long process, a continuous 
reconstruction and reorganization of experiences 
which adds to the ability to direct the course of 
future experiences, whether in an organized or 
random form whether in formal or informal 
situation. Wikipedia (2017) Sees education as a 
form of learning in which the knowledge, skills, and 
habits of a group of people are transferred from 
one generation to the next through teaching, 
training, or research. Sule (2000) affirmed that, the 
functionalists perceive education as the acquisition 
of acceptable values, knowledge and skills. Sule 
further explained that these attributes are so 

internalized by the individual that they form his 
actions, general attitudes in the society as well as 
his approach to life in a positive manner. From all 
these it is seen that education is the totality of life 
experience that man acquires and which enables 
him to cope with and derive satisfaction from living 
in the world. 
 

Economic Recovery 
An economic recovery is a period of increasing 
business activity signaling the end of a recession. 
Much like a recession, an economic recovery is not 
always easy to recognize until at least several 
months after it has begun. Economists use a variety 
of indicators, including gross domestic product 
(GDP), inflation, financial markets and 
unemployment to analyze the state of the 
economy and determine whether a recovery is in 
progress (Investopedia, 2017). Wikipedia (2011) 
sees an economic recovery as the phase of the 
business cycle following a recession, during which 
an economy regains and exceeds peak employment 
and output levels achieved prior to downturn. A 
recovery period is typically characterized by 
abnormally high levels of growth in real gross 
domestic product, employment, corporate profits, 
and other indicators. This is a turning point from 
Contraction to Expansion. This often results in 
increase in consumer confidence. 
 
Dave (2017) submitted that economic recovery 
occurs when an economy strengthens after a 
period of recession. In an economic recovery, 
various indicators will turn higher, including Gross 
Domestic Product annualized growth and 
employment.  In an economic recovery, businesses 
will see an uptick in demand and will start hiring. 
People will begin going back to work, confidence 
will start to increase and consumers will open their 
purses/wallets more. Governments will usually try 
to bring an economy out of a recession by 
increasing the money supply (through the lowering 
of interest rates) and increasing spending (on 
infrastructure programs, etc). According to Riley 
(2011), a recovery occurs when real national 

http://www.investopedia.com/terms/r/recession.asp
http://www.investopedia.com/terms/f/financial-market.asp
http://www.investopedia.com/terms/u/unemployment.asp
http://ec.tynt.com/b/rf?id=arwjQmCEqr4l6Cadbi-bnq&u=Investopedia
https://en.wikipedia.org/wiki/Business_cycle
https://en.wikipedia.org/wiki/Recession
https://en.wikipedia.org/wiki/Gross_domestic_product
https://en.wikipedia.org/wiki/Gross_domestic_product
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output picks up from the trough reached at the low 
point of the recession. The pace of recovery 
depends in part on how quickly AD starts to rise 
after a downturn. And, the extent to which 
producers raise output and rebuild their stock 
levels in anticipation of a rise in demand. The state 
of business confidence plays a key role here. Any 
recovery in production might be subdued if 
businesses anticipate that a recovery will be only 
temporary or weak in scale. It might follow a 
deliberate attempt to stimulate demand using 
macroeconomic policies. In the case of the UK in 
2009-2010 a number of strategies were used to 
boost confidence and demand and prevent the 
recession turning into a damaging depression. The 
United States of America experienced an economic 
recovery following the 'Great Recession' of 2008. 
Some economists believe that the country is not 
yet fully recovered, although some may disagree. 
Likewise, Nigeria is also on the process of 
experiencing an economic recovery following the 
recession that the country is currently witnessing. 
 

The Role of Education in Economic 
Recovery 
Education in a broad sense is a process by which an 
individual acquires physical and social capabilities 
demanded by society in which the individual is 
born into to function effectively. It is an ultimate 
value and hence, through the provision of social 
service, it is an agent of change. This shows that 
the importance of education in any given society 
cannot be overemphasized; for it equips the 
individual with the necessary knowledge, skills, and 
values that enable individuals to function 
effectively in society. Education alone, if well 
planned and delivered, is capable of strengthening 
our democracy and engendering economic growth 
(Aruwa, 2004). Thus, it is an important key for the 
development of any society and the best legacy a 
country can give to her citizens. 
 
Education helps in the development of individual 
and society at large. It plays a vital role in the 
industrialization of the economy, by providing 

manpower with professional, technical and 
managerial skills. It creates positive attitude and 
makes possible attitudinal changes necessary for 
the socialization of individuals, modernization and 
overall transformation of societies.  For a society to 
be transformed, it requires that individuals’ minds 
should be broadened in order to explore emerging 
opportunities. 
 
Education is commonly regarded as the most direct 
avenue to rescue substantial number of people out 
of poverty owing to the tendency for employment 
opportunities especially for higher skilled workers 
to be created, which eventually leads to growth 
(Babatunde & Adefabi, 2005). It is perhaps in 
recognition of this that academic researchers and 
policy makers have been preoccupied with analysis 
of the impact of education on economic growth. As 
a matter of fact, the role of education in any 
economy is more crucial today than ever before 
because of the knowledge based globalised 
economy. Such attention is also rooted in the fact 
that productivity greatly depends on the quantity 
and quality of human resource, which itself largely 
depends on investment in education. Dickens, 
Sawhill and Tebbs (2006) submitted that 
investment in education leads to the formation of 
human capital, comparable to physical and social 
capital, and that makes a significant contribution to 
economic growth. Thus, a fundamental way of 
generating sustainable economic growth has been 
educational development. The basic importance of 
education is to enable individuals with knowledge 
to be better able to apply that knowledge. 
Therefore, it is noteworthy to mention that returns 
on investment in education translate to economic 
growth and of course extend to improvement in 
the quality of the society because education can 
affect children’s attitudes and assist them to grow 
up with social values that are more beneficial to 
themselves and the nation at large (Babatunde & 
Adefabi, 2005). This mean that for a country under 
recession to get of the recession, the country 
needs to go back to the drawing board which is the 
education sector to restructure the sector into the 
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one that will bring about improvement on the 
economy of the country. For education in every 
society is geared towards helping the individuals in 
the society to the desired skills that will boost the 
economic activities of their country. For example, 
in the mid-19th century, Horace Mann championed 
public education because he believed that the 
success of the country depended on “intelligence 
and virtue in the masses of the people.” He argued 
that, “If we do not prepare children to become 
good citizen...then our republic must go down to 
destruction” (The New York Times, 1953). This is 
supported by Goteng (2014) who affirmed that, 
whatever society wants in the society should be 
put in the school; if you want quality through 
honesty, hard work, sacrifice, devotion and 
respect, teach these to the young at their tender 
ages. This shows that the value of education is 
underlined by the fact that each society establishes 
an educational system designed to serve its 
present and future needs; that is to say to serve as 
an instrument for stability on one hand and on the 
other as an instrument of change and renewal. 
Which will in turn bring about a lasting solution to 
economic recession witness in the country. 

 
Conclusion 
As it is seen from the above that an economic 
recovery occurs when an economy strengthens 
after a period of recession. In an economic 
recovery, various indicators will turn higher, 
including Gross Domestic Product annualized 
growth and employment. Therefore, for a nation 
like Nigeria who has under economic recession to 
recover from that recession, quality education is 
imperative for economic recession. The nation 
therefore, has to promote quality education as this 
can be the only lasting solution to economic 
recession witness in the nation. Therefore, the 
nation’s education sector should emphasize on 
practical education rather than theoretical 
education as it is currently practice in most 
Nigerian schools. This will help in developing the 
individual citizens who will in turn contribute their 
quota in the development of the nation’s economy. 

 

Recommendation 
For Nigeria to fully recover from economic 
recession, the following suggestions are important: 

1. As is not all types of education can give such 
ample opportunities acquire the totality of 
life experience that man acquires and which 
enables him to cope with and derive 
satisfaction from living which enable him to 
achieve social competence and optimum 
individual development. Therefore, quality 
education should be emphasized in Nigeria. 

2. There should be no too much value 
attached to paper qualification, rather, the 
ability of the individuals to defend their 
certificate should be emphasized as this will 
help the citizens to be serious in acquiring 
the needed skills in the various disciplines. 

3. There should be improvement in the 
funding of the education sector in the 
country as this will help in providing the 
necessary facilities needed for providing 
quality education. 

4. The education industry should be 
restructured in that the best should be the 
ones admitted and employed in the 
educational system and not leaving 
education sector as a stepping stone for the 
unemployed as it is seen in Nigeria today. 
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Abstract 
Nigeria witness economic recession as a result of decline in crude oil prices sincemid-2014, along with a failure 
to diversify the sources of revenue and foreign exchange in the economy, led to a recession in the second 
quarter of 2016. The problems faced in the oil sector, negatively impacted the entire economy of the nation 
thereby preventing the economy from contracting. It is in the quest for lasting solution that this paper 
examines the role of science and technology education in promoting economic growth and sustainable 
development in Nigeria. As the importance of education especially science and technology education cannot be 
over emphasized in the growth and sustenance of the Nigerian economy.The paper recommended that 
teachers of science and technology education should be exposed to regular training to keep abreast with 
current trends in science and technology education and education should be adequately funded. Institutions 
created to support Science and Technology Education and necessary equipment should be provided with the 
wherewithal to perform these functions. 
 
Keywords: Science, Technology, Education, economic growth. 
 

Introduction  
After more than a decade of economic growth, the 
sharp and continuous decline in crude oil prices 
sincemid-2014, along with a failure to diversify the 
sources of revenue and foreign exchange in the 
economy, led to a recession in the second quarter 
of 2016. The challenges in the oil sector, including 
sabotage of oil export terminals in the Niger Delta, 
negatively impacted government revenue and 
export earnings, as well as the fiscal capacity to 
prevent the economy from contracting. This led to 
high rate of unemployment, inflation, loss of 
income, insufficient food provision, inadequate 
clothing and dilapidated shelter. Many Nigerians 
lost their job as most of the organizations have to 

reduce their staff strength just to be able to 
manage their organizations as the nation witnessed 
economic recession(Okafor, 2012). 
 
Nigerian governments have over the past years 
launched various renewals or recovery plans aimed 
at boosting or reforming the economy. The nation 
has witnessed numerous plans or programmes 
ranging from the 7-point agenda (2007) of Umar 
Musa Yar’Adua administration, through the Vision 
20-20 (2010), National Industrial Revolution Plan 
(2014) and the Nigeria Integrated Infrastructure 
Master Plan (2014) of the Goodluck Jonathan 
administration, all the way to the 
MuhammaduBuhari government’s Strategic 
Implementation Plan for the Budget for Change 
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(2016) just with the aim of recovering and boosting 
the Nigerian economy but the problem continue to 
linger.This might be due to the fact that science 
and technical education which can help the people 
to develop themselves and their nation through 
acquiring technical skills was neglected. As it is a 
known fact that whatever a nation wants to 
achieved should be put in the nation’s education. 
This means that in searching for a lasting solution 
to the above problem, there is the need for 
education to be brought to the fore especially 
science and technology education. As scientific 
advances and technological change are important 
drivers of recent economic performance. The 
ability to create, distribute and exploit knowledge 
has become a major source of competitive 
advantage, wealth creation and improvements in 
the quality of life. 
 
The case of the developed nations and fast growing 
economies has shown that a deliberate and 
strategic policy implementation is the magic for 
achieving target goals and sustainable economic 
development. In Nigeria, the long neglect of 
Education especially Science and Technology 
including poor funding of research and 
development are more responsible for her 
economic woes. However, according to 
Okafor(2012), it is now clear that Science and 
Technology have become part and parcel of the 
world’s culture and every person and nation now 
want to use them maximally for adequate 
development and improvement of the society 
hence, the implication of this sector of education 
to the transformation ofeconomic sector and 
sustain the development of Nigeria cannot be over 
emphasized.This shows that the importance of 
education especially science and technology 
education cannot be over emphasized in the 
growth and sustenance of the Nigerian economy. It 
is on this premise that this study discusses the role 
of science and technology education in promoting 
economic growth and sustainable development in 
Nigeria. 
 

Theoretical Framework 
The study anchored on structural functionalism 
whose major proponents are AugusteCompte 
(1789 – 1857), Talcott Parson (1902 – 1979), 
Robert K. Merton (1910 – 2003). The functionalist 
approach view society as a living organism which is 
composed of mutually dependent parts which 
performs separate functions but cannot do without 
some of its parts, so does society. Therefore, 
anything that affect the functioning of a part of the 
society, will affect the entire society. The economic 
aspect of the society was affected as the nation is 
in recession which affected the whole society. 
Science and technology education in every society 
is geared towards helping the individuals in the 
society to acquire the desired skills that will 
develop technology industries which will provide 
the basis for chip production, information and 
communication and computer system which will 
help in the growth and sustainable economy. It is 
upon this theoretical framework that this paper is 
based; it examineThe Role of Science and 
Technology Education in Promoting Economic 
Growth and Sustainable Development in Nigeria. 
 

Science and Science Education 
Science has been defined by several authors in 
several ways. According to Hornby (2000), science 
is the study ofknowledge which can be made in a 
system and which usuallydepends on seeing and 
testing facts and stating general natural laws. 
Merriam-Webster (2004) define science as 
knowledge of facts, phenomena, laws and 
proximate causes gained and verified by exact 
observation, organizedexperiment and correct 
thinking. Uza, (2014) define scienceas“cumulative 
verifiable and communicative knowledge”. 
According to writer, pure science is the 
investigation of nature to satisfy the need to know, 
while applied science isthe application of pure 
science to solve practical humanproblems. Aniodoh 
(2002) defined science as the systematicstudy of 
man and his environment based on the 
deductionsand inferences which can be made, and 
the general lawswhich  can be formulated from 
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reproducible observation andmeasurements of 
events within the universe. From the above 
definitions, science can be regarded as a way of 
thinking inthe pursuit of understanding nature and 
a way of investigating a body of established 
knowledge. It is a process as well as aproduct, and 
may also be looked at as attitude formationusually 
regarded as the scientific attitude.  
 
These characteristics and attributes of science are 
very necessary forthe growth and sustainability of 
the Nigeria economy. As a scientific process, it is a 
basic enquiry about things, an endeavour which 
leads to discovery and seekstoexplain man’s 
immediate environment. Through scientific 
processes like observation and experimentation, a 
body ofknowledge is arrived at which leads to 
scientific product. Thescientific attitude, are those 
attributes or traits which scientists must exhibit 
anytime, anywhere in their lives. The implication of 
these characteristics to Nigerianeconomic growth 
and sustainability according to Okafor(2012) is 
that,science trains the citizenry to be persistent, 
industrious, objective and fair minded. Other 
important traits associatedwith science include but 
not limited to curiosity, humility,scepticism (or 
critical mindedness), objectivity, 
rationality,suspended judgement, open-
mindedness and honesty (Okafor,2012). 
 
Science education is the instruction or training by 
which people learn to develop their critical 
thinking. Science education fulfils this function 
through basic and integrated process skills. The 
concept “science education’’ as used in this 
context, does not just mean instruction or training 
in onlyScience Education Department but also in 
those other branches of learning such as natural, 
physical, social andapplied sciences, plus all other 
aspect of human endeavor (Okafor, 2012). 
 

Technology and TechnologyEducation  
Okeke (2007) defines technology as a disciplined 
process ofdevising and utilizing techniques to 
convert resources tomaterial objects. Uza(2014) 

defined technology as a body ofknowledge and 
devices by which man masters hisenvironment. It is 
a systematic study of the methods andtechniques 
employed in the industry, research, agriculture 
andcommerce to improve the life of man in his 
environment.Technology is not synonymous with 
applied science beingmore empirical in its 
approach to solving problems. Uza(2014) further 
stressed that the three major technologies 
agriculture, medicine and engineering all made 
substantial progress before they were wedded to 
science. Fundamentally,technology is an extension 
of man’s capacity to see furtherand clearer, hear 
more, travel faster and for greater 
distancesetc.Technology is the making, usage and 
knowledge of tools,machines, techniques, crafts, 
systems or methods oforganization in other to 
solve a problem or perform a specificfunction. In 
Nigeria,it can adequately be applied to our 
economic growth and sustainability. 
 
According to KempandSchwaller (1988), technology 
education is a comprehensive educational 
programme concerned with technology, its 
evolution, utilization, and significance. American 
Industrial Arts Association(1985) sees technology 
education as comprehensive, action-based 
educational programme concerned with technical 
means, their evolution, utilization, and significance. 
Wright, Israel, and Lauda (1993) defined 
Technology Education is an educational 
programme that helps people develop an 
understanding and competence in designing, 
producing, and using technology products and 
systems. This shows that technology education is 
an education that is designed to help people 
acquire technical skills to develop themselves and 
become self-reliant. 
 

Economic Growth and Recovery 
According to Balcerowicz (2001), economic  
development  is  a  process  that  generates  
economic  and social,  quantitative  
and,particularly,  qualitative changes,  which causes  
the national  economy to cumulatively and 
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durablyincrease its real national product.Center for 
the Advancement of the Steady State Economy 
(2014) defined economic growth, is an increase in 
the production and consumption of goods and 
services.This occurs when there is an increase in 
the multiplied product of population and per capita 
consumption, and integrated whole consisting of 
agricultural, extractive, manufacturing, and 
services sectors that require physical inputs and 
produce wastes, often and generally indicated by 
increasing real gross domestic product (GDP) or 
real gross national product (GNP).Bacescu-
Carbunaru (2000) sees economic growth is, in a 
limited sense, an increase of thenational  income  
per  capita,  and it  involves  the  analysis,  
especially in quantitative  terms, of  thisprocess, 
with a focus on the functional relations between 
the endogenous variables.In a wider sense, 
itinvolves  the  increase  of  the  GDP,  GNP and NI,  
therefore  of  the  national  wealth,  including  
theproduction capacity,  expressed in both 
absolute and relative size,  per capita, 
encompassing also thestructural modifications of 
economy. Economic growth is a process whereby 
an economy's real nationalincome as well as per 
capita income increases over a long period of 
time.Here, the process implies the impact of 
certain forces which operate over along period and 
embody changes in dynamic elements. It contains 
changes inresource supplies, in the rate of capital 
formation, in demographic composition,in 
technology. 
 
An economic recovery is a period of increasing 
business activity signaling the end of a recession. 
Much like a recession, an economic recovery is not 
always easy to recognize until at least several 
months after it has begun. Economists use a variety 
of indicators, including gross domestic product 
(GDP), inflation, financial markets and 
unemployment to analyze the state of the 
economy and determine whether a recovery is in 
progress (Investopedia, 2017). Wikipedia (2011) 
sees an economic recovery as the phase of the 
business cycle following a recession, during which 

an economy regains and exceeds peak employment 
and output levels achieved prior to downturn. A 
recovery period is typically characterized by 
abnormally high levels of growth in real gross 
domestic product, employment, corporate profits, 
and other indicators. This is a turning point from 
Contraction to Expansion. This often results in 
increase in consumer confidence. 
 
Dave (2017) submitted that economic recovery 
occurs when an economy strengthens after a 
period of recession. In an economic recovery, 
various indicators will turn higher, including Gross 
Domestic Product annualized growth and 
employment.  In an economic recovery, businesses 
will see an uptick in demand and will start hiring. 
People will begin going back to work, confidence 
will start to increase and consumers will open their 
purses/wallets more. Governments will usually try 
to bring an economy out of a recession by 
increasing the money supply (through the lowering 
of interest rates) and increasing spending (on 
infrastructure programs, etc). According to Riley 
(2011), a recovery occurs when real national 
output picks up from the trough reached at the low 
point of the recession. The pace of recovery 
depends in part on how quickly AD starts to rise 
after a downturn. And, the extent to which 
producers raise output and rebuild their stock 
levels in anticipation of a rise in demand. The state 
of business confidence plays a key role here. Any 
recovery in production might be subdued if 
businesses anticipate that a recovery will be only 
temporary or weak in scale. 
 

Sustainable Development 
Sustainable development is actually a very broad 
concept to define because it is continuously 
evolving. It tends to investigate and emphasize the 
development of the present without compromising 
the future of the upcoming generations 
(Brundtland commission, 1987). Sustainable 
national development can be seen as a process of 
improving the range of opportunities that will 
enable people to achieve their aspirations and full 

http://www.investopedia.com/terms/r/recession.asp
http://www.investopedia.com/terms/f/financial-market.asp
http://www.investopedia.com/terms/u/unemployment.asp
http://ec.tynt.com/b/rf?id=arwjQmCEqr4l6Cadbi-bnq&u=Investopedia
https://en.wikipedia.org/wiki/Business_cycle
https://en.wikipedia.org/wiki/Recession
https://en.wikipedia.org/wiki/Gross_domestic_product
https://en.wikipedia.org/wiki/Gross_domestic_product
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potential over a period of time while maintaining 
the resilience of economic, social and 
environmental systems. Basically it involves a 
knowledge base which revolves round three basic 
concepts which are the economy, the environment, 
and the society. The members of a society are 
financially empowered and responsible to not 
damage the environment so that our children’s 
future is not compromised (McKeown, 
2002).Sustainable development leads to fulfillment 
of societal ideals considered relevant to the needs 
and aspirations of the society. Factors, which 
influence such developments, are based on human 
ability to explore, invent, and utilize. Satisfaction of 
spiritual, physical and material needs and the 
mastery of the environment are parameters of 
development when applied to the human society. 
While many nations around the world have 
embraced the need for education to achieve 
sustainability, a lack of vision and awareness has 
impeded progress in Nigeria, which can be partially 
attributed to lack of planning, proper supervision 
and implementation of well designed policies. By 
addressing these critical issues, the Nigerian 
government can prevent or reduce delays or 
derailment of sustainable development projects 
and ultimately attain sustainability. To achieve this 
in Nigeria, the relevant focal points for sustainable 
development must be identified and addressed. 
 

The Role of Science and Technology 
Education in Promoting Economic Growth 
and Sustainable Development 
Science and Technical education are necessary for 
the growth and sustainability of Nigeria’s economy. 
This is because they are instruments per excellence 
for social and economic reformation, 
reconstruction and then transformation. Science 
and Technology Education according 
toAkase,Mwekaven, AwuheandTombuwua 
(2015)should be able to contribute in solving 
societal problems such as insecurity, provision of 
food, shelter, health, clothing, transportation, 
communication, raw materials, energy, agriculture, 
power, printing, photographing, potable water, 

beverages, navigation of land, sea and air, as well 
as defence and other social amenities. The driving 
force for technological development for Nigeria’ 
national transformation agenda is economic and 
physical survival. To achieve the above goals 
physically, Nigerians needs food, good health, 
defence capabilities and safe shelter. For economic 
survival there is also the need to develop 
transportation, communication, trade, machine 
tools and information devices(Akase,Mwekaven, 
AwuheandTombuwua, 2015). Formal education in 
science and technology will help develop high 
technology products for meeting the needs and the 
growth of theeconomy of Nigeria. 
 
Science and Technologies significantly affect 
human as well as otheranimal species’ ability to 
control and adapt to their naturalenvironments. 
Recent technological developments includingthe 
television, telephones, printing press and the 
internet havelessened physical business to 
communication and allowedhumans to interact 
freely on a global scale. It should be notedhowever 
that not all technologies have been used for 
peacefulpurposes.  
 
As Nigeriafaces the challenges of economic 
recession,there is the need to develop technology 
industries which willprovide the basis for chip 
production, information andcommunication and 
computer system. Science and Technology 
educationis unarguable the key, the hub or catalyst 
that drives thedevelopmental efforts of any nation. 
This is clearly seen inthe transformation 
experiences of Asian countries like China,Malaysia, 
Singapore and Korea etc (Orkaaet al 2011). 
 
Consequently, the implicationsaccording to Akase, 
Mwekaven, AwuheandTombuwua (2015) 
therefore, are usingscience and technical education 
to; 

1. inculcate transparency and good 
governance in people. 

2. develop sustainable 21st century skill; 
3. develop  appropriate technology 
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4. evolve appropriate private–public 
partnership; and  

5. inculcate adequate entrepreneurial and ICT 
skills in ouryouth. 

 
Okafor(2008) agrees with the above implications 
and also stressed that, adequate science and 
technologyfor sustainable National Transformation 
should involve the following: 

1. Establishment of post basic Education 
VocationalEnterprise Institutions (VEIs) and 
post-secondaryEducationInnovative 
Enterprise Institutions (IEIs). The 
VEI’svocational courses should be based on 
science and technologyand should include 
those for requisite skills to operate in 
thelabour market and desire to be engaged 
in 
productivetechnical/technological/business 
activities. 

2. Training to cover competences and skills 
acquisitionrequired for job opportunities in 
construction, beauty,hospitality, music, 
travel industries and enterprises and 
wouldprovide ground work for career in a 
wide range of areas. 

3. Develop civic education to strengthen 
value-orientation. 

4. Create direct link to large number of 
businesses andindustries that will put 
graduates in touch with leadingcompanies 
for recruitment; and   

5. Improve access to enhance employment-
oriented skillstraining for the eradication of 
poverty and generation ofemployment and 
wealth. 

 
Therefore, the Innovative Enterprise Institutions 
(IEIs) should take careof the development of 
creative thinking and transformation ofknowledge 
through technological and scientific processes 
intowealth and broader economic base. There 
should also beinnovative technologically based 
training that promotesapplication of expertise to 
improving our society and thus,fulfilling our 

national goals. Added to the above is the need 
totry and keep improving the creative process with 
fresh ideas. 
 

Recommendation 
Based on the importance of science and technology 
education as portrayed in the preceding sections of 
this study, the following recommendations are 
made: 

1. Teachers of science and technology 
education should beexposed to regular 
training to keep abreast with currenttrends 
in science and technology education.  

2. There should be a periodic review of the 
curriculum tosuit evolving technologies.  

3. Training methods should alsochange. 
Students should be engaged in field work 
and madeto write reports. 

4. Education should be adequately funded. 
Institutions createdto support Science and 
Technology Educationand necessary 
equipment should be provided with 
thewherewithal to perform these functions. 

5. Government should encourage the 
commercialisation ofsuccessful research in 
Science and technologyin our institutions of 
higher learning. This will lead toinnovations 
and inventions and create “technology 
incubationcentres” near people. 

6. Government should ban importation of 
certain goods orplace high tariffs on them 
and encourage local production ofgoods. 
This will force the nation to look inwards 
just like theAsian countries had done in the 
past. 

7. There should be an increased awareness of 
the importanceof Science and Technology 
Education.  

8. Ourroadside mechanics and other 
technicians with talents butlack training in a 
formal school setting should be helped 
toimprove their skills. 
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Conclusion 
Due to the decline in crude oil prices, along with a 
failure of Nigeria to diversify her sources of 
revenue and foreign exchange,Nigeria 
witnessedeconomic recession that negatively 
impacted not only government revenue but the 
entire economy that culminated to high rate of 
unemployment, inflation, loss of income, 
insufficient food provision, inadequate clothing and 
dilapidated shelter. Many Nigerians lost their job as 
most of the organizations have to reduce their staff 
strength just to be able to manage their 
organizations as the nation witnessed economic 
recession. 
 
Therefore to find a lasting solution to the above 
problem, this paper concluded that science and 
technology education should be given adequate 
attention as its importance in the growth 
development and sustenance of the economy 
cannot be over emphasized. This is due to the fact 
that science and technology education helps the 
individuals to acquire the necessary skills for self 
and national development. 
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Abstract 
This economic downturn in the past few years has inevitably driven nations in the world especially Nigeria 
towards deepening the search for lasting solution to this economic challenges and entrepreneurship skills in 
individuals can be the solution. It is on this note that this paper examined entrepreneur education and 
economic recovery in Nigeria. It looked at the relationship between entrepreneurship education and economic 
recovery. The study found out that education is a vital instrument for human capital development and 
entrepreneur education is key not only to the recovery of the economy of the nation but also to the sustenance 
of the economy of the nation as it equips the individuals citizens with desired skills to make them self-reliant 
which in turn contribute to the economy of the nation. It was therefore suggested that there should be 
adequate funding of entrepreneur education as inadequate fund lead to poor quality entrepreneurship 
education, as laboratories and workshop materials require constant supply and replacement. And the need to 
improve entrepreneurship education should begin by giving greater attention to our pre-school, elementary, 
secondary and vocational schools. 
 
Keyword: Entrepreneur, Entrepreneurship Education, Economic Recovery. 
 

Introduction 
In the past few years many countries of the world 
especially Nigeria are witnessing what is today 
referred to as economic recession. Economic 
recession is an unpleasant factor which have 
negative effects on the economic betterment of 
the individual person. Such factors that readily 
come to the mind in today’s Nigeria include: 
unemployment, inflation, loss of income, 
insufficient food provision, inadequate clothing and 
dilapidated shelter. Many Nigerians lost their job as 
most of the organizations have to reduce their 
workers to be able to manage their organizations. 
This bring the rate of unemployment to the 
increase as even those employed are losing their 
job. The prices of goods in the market have been 
increasing on a daily basis as a result of the hyper-

inflation witness due the economic recession 
witness in the country. This global economic 
downturn in the past few years has inevitably 
driven nations in the world especially Nigeria 
towards deepening the search for lasting solution 
to this economic challenges and entrepreneurship 
skills in individuals can be the solution if well 
handled. Arguably, entrepreneurship skills enhance 
the capability to make new ventures, encourages 
creation of the creative minds, self-dependent and 
economic development of any nation. In Nigeria, 
government is leaving no stone unturned in a bid 
to see that all citizens irrespective of their status 
are economically empowered through 
entrepreneurial programmes. This is because there 
are very few government jobs for all potential 
graduates and the array of unemployed individuals. 
Entrepreneurship is widely believed to be a vehicle 
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for self-dependence, poverty reduction and 
economic empowerment.  
 
Consortium for Entrepreneurship skills (2004), 
conceives it as a form of education that seeks to 
prepare people especially youths to be responsible 
enterprising individuals, who become 
entrepreneurs and entrepreneurial thinkers and 
contribute to economic development and 
sustainable communities. According to Sobel 
(2008), entrepreneurship is considered as the 
process of discovering new ways of combining 
resources. This shows that entrepreneurship skills 
are like catalyst for business formation, it teaches 
students and youths how to start and run their own 
businesses, play the stock market roles and balance 
personal life. All the definitions point to developing 
individuals, realising their potentials and 
maximising opportunities for self- empowerment 
and economic growth. 
 
An entrepreneurial skill according to Olagunju 
(2004), is the ability of an individual to exploit an 
idea and create an enterprise whether big or small 
not only for personal gain but also for social and 
developmental gain. It is the ability to create 
something new with value by devoting the 
necessary time and effort, assuming the resulting 
rewards of monetary and personal satisfaction and 
independence. Entrepreneurial skills are acquired 
through training that emphasizes the acquisition 
and development of appropriate knowledge and 
skill that will enable an individual to maximize the 
resources around him within the limit of his 
capability. Entrepreneurial skill consists of effective 
utilization of ideas, information and facts that help 
a learners develop competencies needed for firm 
career commitments such as setting up business, 
marketing, services or being productive, wealth 
creators, employers of labour and self-reliant 
thereby contributing in nation building. These 
skills, implicit in school entrepreneurial skills 
curriculum, includes among others: ability to 
construct and use; simple electrical continuity 
tester, solar collector, telescope, compound 

microscope, simple transmission system, 
mechanical work, carpentry work, agriculture and 
many others. 
 
Entrepreneurship skill is important to every 
individual because it contributes a variety of 
benefits and functions that changes the individual’s 
life. And the learning of entrepreneurship skills is 
growing fast due to the fact that it can offer 
endless opportunities for individuals in the society. 
This could help in a great way to boost the 
economic activities of the nation which might also 
help in the recovery of the dwindling economy of 
the nation. It is based on this that this paper seek 
to examine entrepreneur education and economic 
recovery in Nigeria.  
 

Theoretical Framework 
The study anchored on structural functionalism 
whose major proponents are Auguste Compte 
(1789 – 1857), Talcott Parson (1902 – 1979), 
Robert K. Merton (1910 – 2003). The functionalist 
approach view society as a living organism which is 
composed of mutually dependent which performs 
separate functions but cannot do without some of 
its parts, so does society. Therefore, anything that 
affect the functioning of a part of the society, will 
affect the entire society. The economic aspect of 
the society was affected as the nation is in 
recession which affected the whole society. And 
education in every society is geared towards 
helping the individuals in the society to acquire the 
desired skills that will boost the economic activities 
of their country. It is upon this theoretical 
framework that this paper is base; it examine 
entrepreneur education and economic recovery in 
Nigeria. 
 

Entrepreneur Education 
Entrepreneur is an individual who has developed 
an ongoing business activity where none existed 
before. Meredith (1983) defined an entrepreneur 
as a person or persons who possesses the ability to 
recognize and evaluate business opportunities, 
assemble the necessary resources to take 
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advantage of them and take appropriate action to 
ensure success. Entrepreneurs are people who 
constantly discover new markets and try to figure 
out how to supply those markets efficiently and 
make a profit. He is a person that searches for 
change, responds to change, and exploits change 
by converting change into business opportunity. 
 
Entrepreneurship, according to Omolayo (2006) is 
the act of starting a company, arranging business 
deals and taking risks in order to make a profit 
through the education skills acquired. Another 
view of entrepreneurship education is the term 
given to someone who has innovative ideas and 
transforms them to profitable activities. To him, 
entrepreneurship can be described as “the process 
of bringing together creative and innovative ideas 
and coupling these with management and 
organizational skills in order to combine people, 
money and resources to meet an identified need 
and create wealth. In the same vein, Nwangwu 
(2007) opined that entrepreneurship is a process of 
bringing together the factors of production, which 
include land, labour and capital so as to provide a 
product or service for public consumption. 
However, the operational definition of 
entrepreneurship is the willingness and ability of a 
person or persons to acquire educational skills to 
explore and exploit investment opportunities, 
establish and manage a successful business 
enterprise.  
 

Objectives of Entrepreneurship Education 

Entrepreneurship education according to 
Paul (2005) is structured to achieve the following 
objectives: 

a) To offer functional education for the youth 
that will enable them to be self-employed 
and self-reliant. 

b) Provide the youth graduates with adequate 
training that will enable them to be creative 
and innovative in identifying novel business 
opportunities.  

c) To serve as a catalyst for economic growth 
and development.   

d) Offer tertiary institution graduates with 
adequate training in risk management, to 
make certain bearing feasible. 

e) To reduce high rule of poverty. 
f) Create employment generation. 
g) Reduction in rural-urban migration. 
h) Provide the young graduates with enough 

training and support that will enable them 
to establish a career in small and medium 
sized businesses. 

i) To inculcate the spirit of perseverance in 
the youths and adults which will enable 
them to persist in any business venture they 
embark on. 

j) Create smooth transition from traditional to 
a modern industrial economy. 

 

Economic Recovery 
An economic recovery is a period of increasing 
business activity signaling the end of a recession. 
Much like a recession, an economic recovery is not 
always easy to recognize until at least several 
months after it has begun. Economists use a variety 
of indicators, including gross domestic product 
(GDP), inflation, financial markets and 
unemployment to analyze the state of the 
economy and determine whether a recovery is in 
progress (Investopedia, 2017). Wikipedia (2011) 
sees an economic recovery as the phase of the 
business cycle following a recession, during which 
an economy regains and exceeds peak employment 
and output levels achieved prior to downturn. A 
recovery period is typically characterized by 
abnormally high levels of growth in real gross 
domestic product, employment, corporate profits, 
and other indicators. This is a turning point from 
Contraction to Expansion. This often results in 
increase in consumer confidence. 
 
Dave (2017) submitted that economic recovery 
occurs when an economy strengthens after a 
period of recession. In an economic recovery, 
various indicators will turn higher, including Gross 
Domestic Product annualized growth and 
employment.  In an economic recovery, businesses 

http://www.investopedia.com/terms/r/recession.asp
http://www.investopedia.com/terms/f/financial-market.asp
http://www.investopedia.com/terms/u/unemployment.asp
http://ec.tynt.com/b/rf?id=arwjQmCEqr4l6Cadbi-bnq&u=Investopedia
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will see an uptick in demand and will start hiring. 
People will begin going back to work, confidence 
will start to increase and consumers will open their 
purses/wallets more. Governments will usually try 
to bring an economy out of a recession by 
increasing the money supply (through the lowering 
of interest rates) and increasing spending (on 
infrastructure programs, etc). According to Riley 
(2011), a recovery occurs when real national 
output picks up from the trough reached at the low 
point of the recession. The pace of recovery 
depends in part on how quickly AD starts to rise 
after a downturn. And, the extent to which 
producers raise output and rebuild their stock 
levels in anticipation of a rise in demand. The state 
of business confidence plays a key role here. Any 
recovery in production might be subdued if 
businesses anticipate that a recovery will be only 
temporary or weak in scale. It might follow a 
deliberate attempt to stimulate demand using 
macroeconomic policies. In the case of the UK in 
2009-2010 a number of strategies were used to 
boost confidence and demand and prevent the 
recession turning into a damaging depression. The 
United States of America experienced an economic 
recovery following the 'Great Recession' of 2008. 
Some economists believe that the country is not 
yet fully recovered, although some may disagree. 
Likewise, Nigeria is also on the process of 
experiencing an economic recovery following the 
recession that the country is currently witnessing. 
 

Relationship between Entrepreneur 
Education and Economic Recovery 
Education is a vital instrument for human capital 
development. The synergy between education and 
society is such that the needs of the society are 
reflected in the national philosophy and objectives 
of education. Hence, the school curricula at various 
levels of education reflect the national ethos. That 
is why the National Policy on Education (NPE), 
widened the scope of secondary school curriculum 
to integrate technical and vocational studies with 
the intention of empowering the individual for self-
employment in accordance with the national 

objective of “producing a self-reliant nation and a 
land of equal and bright opportunities” for all 
citizens (FRN, 2004). In a bid to ensure that the 
young school leavers from Nigeria educational 
system acquire appropriate vocational, technical 
and entrepreneurial skills for economic 
empowerment and national development, 
different systems of education (6-5-4, 6-3-3-4 and 
at present 9-3-4) have been adopted at different 
times. In addition, global changes in science 
curriculum as a result of knowledge explosion and 
new wave in science and technological 
development demand for qualitative science 
teaching. This view identifies with those clearly 
spelt out in the objectives of science teaching (FRN, 
2004). 
 
This shows that entrepreneur education is key not 
only to the recovery of the economy of the nation 
but also to the sustenance of the economy of the 
nation as it equips the individuals citizens with 
desired skills to make them self-reliant which in 
turn contribute to the economy of the nation. It 
will go a long way to reduce the rate of 
unemployment, inflation, loss of income, 
insufficient food provision, inadequate clothing and 
dilapidated shelter. It is based on this that Oli, 
(2000) opined that the youths should be equipped 
with appropriate scientific and technological 
knowledge and entrepreneurial skills that will 
empower them economically for survival in our 
modern age of science and technology. And also 
Okeke and Egbunonu (2008), posited that exposing 
students to entrepreneurial skills through practical 
lessons could enable them acquire skills to develop 
the capacity for critical thinking, generate ideas; 
and be able to repair and/or service simple 
electrical connections and wirings in the home, 
service and maintain mobile phones, electricity 
generating sets, radios, and other household 
electronics. The knowledge and entrepreneurial 
skills acquired could be of value by helping them 
develop skills for wealth creation and help the 
nation out of recession. It has been pointed out 
that entrepreneurship education is a tremendous 
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force that can have an impact on growth, recovery 
and societal empowerment (Okeke and Egbunonu, 
2008)). As such, it is clear that Nigeria and the 
world in general are in need of more 
entrepreneurial societies, which can address more 
complex, interlinked and fast changing problems. 
Greater awareness is needed about the clinical role 
education has in developing the next wake of 
leaders, innovators and entrepreneurs who cannot 
only create jobs and values, but also empower 
others to dream of a better life. 
 
 

The Problems of entrepreneurship 
education in Nigeria  
Despite the fact that entrepreneur education is 
very importance and key to economic recovery and 
sustenance, there are some problems militating 
against entrepreneurship education in Nigeria. 
These include among several others: 

1. No correlation between the Courses and 
the Kind of Skills that the Market Needs: It 
was reported that, even though the labour 
market demand for professional skills in 
engineering, business administration, 
health services, accounting and marketing, 
49% of graduates produced in Nigeria over 
the years were in the Arts, Education, Law 
and Social Sciences. As such, there is a 
mismatch both in quantity and quality 
(Saraki, 2010).  

2. Inadequate Funding: The much needed 
facilities and equipment for making learning 
more meaningful and rewarding are hard to 
come by. Because budgetary provisions do 
not favour the educational sector at all the 
level of government in Nigeria. Over the 
years, the government capital expenditure 
allocated to education as a percentage of 
the total capital budget ranged from as low 
as 1.71 in 1999 and not up to 9% in 2002 
(Amaghyonyeodiwe and Osinubi, 2006). 

3. The Existence of a Wide Gap between 
Theory and Practice: There exists a wide 
gap between theory and practice in 

Nigerian entrepreneurship education, as 
little attention is given to practical activities, 
which will enable the trainees to master 
and practicalize the various skills they were 
trained to real life situations. A 2003 World 
Bank report noted university graduates are 
poorly trained and unproductive on the job 
and the shortcomings are particularly 
severe in oral and written communication, 
and in applied technical skills.  

4. The Inadequate Provisions of Instructional 
Materials: Material that promotes the 
efficient delivery of entrepreneurship 
education is inadequately provided in the 
school system and that continues to bedevil 
the quality of entrepreneurship education 
in Nigeria. Text-books, laboratory and 
workshop equipment and other 
instructional materials are inadequate 
when compared to student enrolment. 

 

Conclusion  
The paper examined the relevance of 
entrepreneurship education economic recovery in 
Nigeria. It pointed that entrepreneur education is 
key to economic recovery in Nigeria. The some of 
the roles played by entrepreneurship education 
towards economic recovery include: increase in the 
Gross Domestic Production (GDP) and in the supply 
of skilled labour, thereby reducing the rate of 
unemployment. Finally, the paper recommends the 
provision of adequate funds. The paper also 
pointed out that despite the importance of 
entrepreneur education, there are problems 
militating against entrepreneur education. These 
problems include inadequate laboratories and 
workshop materials, the inadequate provision of 
instructional materials, the existence of a wide gap 
between theory and practice, inadequate funding. 
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Recommendation 
The following recommendations would assist in 
improving the quality of entrepreneurship 
education in Nigeria: 

a) Inadequate fund lead to poor quality 
entrepreneurship education, as laboratories 
and workshop materials require constant 
supply and replacement. Therefore, 
adequate funding should be given to 
entrepreneurship education to help takle 
the problem. 

b) The need to improve entrepreneurship 
education should begin by giving greater 
attention to our pre-school, elementary, 
secondary and vocational schools. These 
areas are the building blocks of society's 
educational foundation, as not everyone 
needs a university education. Thus, the 
society must make meaningful use of the 
current Universal Basic Education (UBE) 
programme, which is expected to provide 
free education to children of school age. 

c) Academia, government and members of the 
press need to intensify their efforts in both 
print and electronic media to raise the 
awareness of the importance of 
entrepreneurship education in spurring 
economic growth and in achieving 
development goals in Nigeria. 

d) To supplement the efforts of the 
government, the private sector should 
assist in the form of financial and material 
donations, and collaborate with institutions 
of learning to help the primary and 
secondary schools to improve their teaching 
standards, governance and their community 
relations. 
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Abstract  
This paper examined the role of Information and Communication Technology in Economic Recovery and 
Enhancement of Education in Nigeria. It discussed the need for establishing sustainable ICT sector and the 
opportunities it offers against the challenges Nigeria is facing in her rigorous efforts to participate fully in the 
information-driven society and economy recovery. The paper adopted a descriptive survey design. The study 
was carried out in Enugu North Senatorial District (Igbo-Etiti, Igbo-Eze North, Igo-Eze South, Uzo Uwani, 
Udenu, and Nsukka LGAs). The population of the study was 230. The instrument for data collection was 
structured questionnaire developed by the researchers. Two research questions were posed for the study. 
Mean and standard deviation were used to answer the research questions. The finding of the study revealed 
that the inability to implement suggested recommendations and policy in Nigerian Economy Recovery and 
Growth Plan stands as a setback to the Economy. Another discovery of the study is that Nigerian economy is 
characterized by structural challenges that limit its ability to sustain growth, job creation and achieve real 
poverty reduction. From the findings of the study, the paper recommended that economic measure must be 
designed carefully to minimize dangers and ensure that stimulus funds are well spent to the benefit of the 
industry, consumers and the society at large. Again, the Federal Government should seek ways to implement 
the Nigerian Economic Recovery programme at the grassroots, which will help to restore the nation’s economic 
status following the high rate of inflation and recession challenges in the country. 
 
Keywords: Role, ICT, Economy Recovery, Enhancement, Education. 
 

Introduction 
There is no doubt to say that Nigeria has the 
potential to become a major lead player in the 
Africa economy by virtue of its human and natural 
resource endowments. However, this potential has 
remained relatively untapped over the years 

(Ministry of Budget and National Planning, 2017). 
After a shift from agriculture to crude oil and gas in 
the late 1960s, Nigeria’s growth has continued to 
be driven by consumption and high oil prices. Also, 
the previous economic policy has left the country 
ill-prepared for the recent collapse of crude oil 
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prices and production in the country. Furthermore, 
the structure of the economy also remains highly 
import dependent, consumption driven and 
undiversified. Oil accounts for more than 95% of 
exports and foreign exchange earnings while the 
manufacturing sector accounts is less than 1% of 
total exports (Ministry of Budget and National 
Planning, 2017). 
 
From the analyses presented by the Ministry of 
Budget and National Planning (2017) showed the 
high growth recorded during 2011- 2015, which 
averaged 4.8% per annum mainly driven by higher 
oil prices, which was also largely non-inclusive. 
However, the majority of Nigerians remain under 
the burden of poverty, inequality and 
unemployment. General economic performance 
was also seriously undermined by deplorable 
infrastructure, corruption and mismanagement of 
public finances. Decades of consumption and high 
oil price-driven growth which led to an economy 
with a positive but jobless growth course to the 
nation (Ministry of Budget and National Planning, 
2017). The challenges in the oil sector of the 
nation, including sabotage of oil export terminals in 
the Niger Delta, negatively impacted government 
revenue and export earnings, as well as the fiscal 
capacity to prevent the economy from contracting 
(Ministry of Budget and National Planning, 2017). 
 
Notwithstanding, the current administration 
recognizes that the economy is likely to remain on 
a path of steady and unreasonable reject if nothing 
is done to change the course. It is in this context 
that since inception in May 2015, Government has 
made several efforts aimed at tackling these 
challenges and changing the nation economic 
challenges in a fundamental way. Furthermore, the 
earliest action was the prioritization of three policy 
goals thereby tackling corruption, improving 
security and re-building the economy. 
Consequently, the Strategic Implementation Plan 
(SIP) for the 2016 Budget of Change was developed 
as a short-term intervention for this purpose. At 
present, at least visible successes and 

achievements have been recorded (Ministry of 
Budget & National Planning, 2017). From the above 
viewed, it is recognized that more needs to be 
done to drive the country economic towards 
sustainable speed up development.  
 
An Economic Recovery is a medium term plan 
developed and established to build a strategic 
implementation plan for the purpose of restoring 
economic growth while leveraging the ingenuity 
and resilience of the people and the nation’s most 
priceless assets. It is also articulated with the 
understanding that the role of government in the 
21st century must evolve from that of being an 
omnibus provider of citizens’ needs into a force for 
eliminating the bottlenecks that impede innovation 
and market-based solutions. Anonymous (2011) 
defined an economic recovery is the phase of 
the  business cycle following a recession, during 
which an economy regains and exceeds peak 
employment and output levels achieved prior to 
downturn. A recovery period is typically 
characterized by abnormally high levels of growth 
in real gross domestic products, employment, 
corporate profits, and other indicators. 
Investopedia (2016) defined an economic recovery 
as a period of increase in business activity signaling 
the end of a recession. According to them, an 
economic recovery is not always easy to recognize 
until at least several months after it has begun.  
 
In another development, Bismarck (2017) also 
opined the impact of Telecommunications towards 
the economy recovery of the nation, such as: High 
inflation environment still threatens shareholders’ 
value; Inability to pass on cost increases without 
reducing call rate; Brings about sector diversity in 
the stock exchange; Increase in cost of managing 
outpost; Currency issue to result in decline in 
capital expenditure. While in the area of 
manufacturing will lead to rising foreign currency 
denominated debt obligation and Shift to 
inexpensive substitute (Bismarck, 2017). 
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Several definitions have been given to explain and 
interpret the acronym ICT and the one given below 
seems to be the closest, which defined ICT as a 
generic term referring to technologies that are 
used for collecting, storing, editing and passing on 
dissimilation of information in various forms. 
However, the definition separates distinct fields of 
ICTs and at the same time links them together so as 
to operate as an entity. It is now a fact as 
evidenced by developments from other countries 
that ICT as a sector can contribute immensely to 
the national economic recovery of a nation. Tinio 
(2009) defined ICT as a diverse set of technological 
tools and resources used to communicate, and to 
create, disseminate, store, and manage 
information. These technologies include 
computers, electronic data processing, 
broadcasting technologies, telephony, 
telecommunications, audiovisual equipments, the 
Internet and related services. According to Gwang-
Jo Kim (2009), ICT in education is a comprehensive 
approach to innovate education systems, methods, 
and management of the process. It is unfortunate 
that ICT is not perceived as a reliable vehicle for 
education. Neither is it considered a powerful tool 
for economic growth in Nigeria (Ukpe, 2013). 
 
Furthermore, the roles ICT have become within a 
very short time, one of the basic building blocks of 
modern society (Daniels, 2002). Many countries 
now regard the understanding of ICT and mastering 
the basic skills and concepts of ICT as part of the 
core of education and alongside economic 
recovery. However, there appears to be a 
misconception that ICT generally refers to 
‘computers and computing related activities. In 
another development, Pelgrum and Law (2003) 
state that near the end of the 1980s, the term 
‘computers’ was replaced by ‘IT’ (information 
technology) signifying a shift of focus from 
computing technology to the capacity to store and 
retrieve information. This was followed by the 
introduction of the term ‘ICT’ (information and 
communication technology) around 1992, when e-
mail started to become available to the general 

public (Pelgrum and Law, 2003). Furthermore, ICT 
cover Internet service provision, 
telecommunications equipment and services, 
information technology equipment and services, 
media and broadcasting, libraries and 
documentation centres, commercial information 
providers, network-based information services, and 
other related information and communication 
activities. To UNESCO (2002) information and 
communication technology (ICT) may be regarded 
as the combination of ‘Informatics technology’ with 
other related technology, specifically 
communication technology. The various kinds of 
ICT products available and having relevance to 
education, such as teleconferencing, email, audio 
conferencing, television lessons, radio broadcasts, 
interactive radio counselling, interactive voice 
response system, audiocassettes and CD ROMs 
have been used in education for different purposes 
(Sharma, 2003; Sanyal, 2001; Bhattacharya and 
Sharma, 2007; Yusuf, 2005; Al-Ansari, 2006). 
Furthermore, ICT have the potential to innovate, 
accelerate, enrich, and deepen skills, to motivate 
and engage students, to help relate school 
experience to work practices, create economic 
viability for tomorrow's workers, as well as 
strengthening teaching and helping schools change 
(Davis and Tearle, 1999; Lemke and Coughlin, 1998; 
cited by Yusuf, 2005; Kundishora, 2015). 
 
For the purpose of this study, the researchers 
defined Information and Communication 
Technology as a wide range surrounding the use of 
computers, communications equipment and the 
services associated with them to dissimilate 
message across all human endevours. This means 
that ICT is not just considered as applications and 
systems but also as a relevant skill for life. In this 
sense, it is viewed in line with literacy and 
numeracy as a fundamental skill that every 
individual needs so as to live “confidently, 
effectively and independently in society the society 
where they live.  
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Furthermore, ICT can also effectively assist the 
nation’s economic recovery, integration, improve 
standards of living, and improve biodiversity 
utilization and management. On the other hand, 
the country is facing a serious setback towards the 
needs to establish sustainable ICT sector and 
rigorous efforts to participate fully in the 
information society and knowledge of economy 
recovery. However, some of this setback is also 
known as causes which have lead to ineffective 
execution of ICT and Economic Recovery in Enugu 
North Senatorial District. Some of these causes 
include unreliable power supply, inadequate and 
poor ICT infrastructures, limited connectivity, 
inadequate educational facilities, inadequate 
capacity, few qualified ICT instructors, inadequate 
teacher education programmes, large classes due 
to limited teachers, insufficient educational 
resources, outdated and unrelated curriculum, 
bottleneck and redundant regulatory policies. With 
all this challenges, yet other part of the African 
countries are rating Nigeria to be one of the richest 
developing countries in terms of natural resources 
and economic development in Africa. 
 
Therefore, there is need for the government in all 
sectors of the economy and educational 
institutions to improve its provision of ICT 
equipments to enhance in all human endevours 
and the society at large. The problem of this study, 
therefore, put in question form is: What are the 
role of ICT in Economic Recovery and Enhancing 
Education in Enugu North Senatorial District, 
Nigeria? 
 
Information and Communication Technology has 
increased the flexibility of delivery of education so 
that learners can access knowledge at anytime and 
from anywhere. It has influenced the way students 
are taught and how they learn as well stands as 
learner’s driven and not by teachers. This in turn 
would better prepare the learners for lifelong 
learning as well as to improve the quality of 
learning (Noor-Ul-Amin, 2015).  
 

One of the most vital contributions of ICT in the 
field of education is Easy Access to Learning. With 
the help of ICT, students can now browse through 
e-books, sample examination papers; previous year 
papers etc and can also have an easy access to 
resource persons, mentors, experts, researchers, 
professionals, and their supervisors. This flexibility 
has heightened the availability of just-in-time 
learning and provided learning opportunities for 
many more learners who previously were 
constrained by other commitments (Young, 2002 
and Noor-Ul-Amin, 2015).  In other word, ICT also 
allows the academic institutions to reach 
disadvantaged groups and also tackle the means to 
recover the nation economy through monitoring 
devices for more accountability and database 
inventory (Young, 2002). 
 
Furthermore, ICT can be used to remove 
communication barriers such as that of space and 
time and also allow for the creation of digital 
resources like digital libraries where the students, 
teachers and professionals can access research and 
course material from any place at any time 
(Bhattacharya and Sharma, 2007; Cholin, 2005). It 
also eliminates geographical barriers by allowing 
learners to access the internet at any location or 
login from any place (Sanyal, 2001; Mooij, 2007; 
Cross and Adam, 2007; UNESCO, 2002; 
Bhattacharya and Sharma, 2007). On the other 
hand, ICT provides new educational approaches 
(Sanyal, 2001). ICT enhances the international 
dimension of educational services (UNESCO, 2002). 
It can also be used for non-formal education like 
health campaigns and literacy campaigns and for a 
nation economy recovery (UNESCO, 2002).  
 
Information and Communication Technology in 
Education according to Gwang-Jo Kim (2009), 
Chandra and Patkar (2007) and Noor-Ul-Amin, 
2015) can serve the following purposes: a 
restructuring education system; diversifying 
teaching-learning methods and practices; engaging 
all stakeholders of education and adapt rapidly to 
changes in society and the environment; and 
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enhancing education efficiency, effectiveness, and 
productivity. ICT is increasingly and becoming a 
powerful tool for education and economic 
development. In another development, Unwin 
(2009) contends that ICT can be a catalyst by 
providing tools which teachers use to improve 
teaching and by giving learners access to electronic 
media that make learning concepts clearer and 
more accessible (Ukpe, 2013).  
 
It is of extreme certainty that investing in ICT for 
education would lay the groundwork for 
transforming Nigeria economy recovery backdrop, 
setting or conditions. Research carried out by Ukpe 
(2013); Bottino (2003), Bhattacharya and Sharma 
(2007), Mason (2000) and Lim and Hang (2003) has 
shown that investing in education can have 
unwavering impact on economic recovery, growth 
and development of any country. Furthermore, ICT 
has revolutionized the developed world economy 
with changes in different economic activities 
(Kodakanchi, Abuelyaman, Kuofie & Qaddour, 
2006). 
In another study carried out by Song, Heo and Lee 
(2009) and Tinio (2009) have also shown that given 
the proper infrastructure, ICT can be an enabler for 
socioeconomic development of a nation economic. 
Torero and Braun (2006) in their study postulated 
that a country’s ICT infrastructure can make a 
direct contribution to her gross domestic product 
and also have all-encompassing impacts 
throughout the economy, by reducing business 
transactional costs, improving organizational 
process and functions, improving the logistics of 
material to production and finally for the ultimate 
consumer (Bhatnagar, 2005; Kodakanchi et al, 
2006). Furthermore, ICT can also bridge the gap 
and expand access to education, facilitate learner-
centered learning in Nigeria where teacher-
centered processes can be overcome or succeed 
(Anderson, 2009; Selwood et al, 2003; and Unwin, 
2009).   
 
The economic impact of ICT in Nigeria is closely 
linked to the extent to which different ICT 

technologies have diffused across our economies. 
This is partly because ICT is a network technology; 
the more it’s used the more benefits it generates 
irrespective of its challenges (Adesote and Fatoki, 
2013). The diffusion of ICT currently differs 
considerably between the government and private 
sectors due to considerable challenges. These 
challenges have undermined the intended success 
to promote ICT for economy recovery.  Some of 
these challenges needs to be addressed as 
postulated by Ukpe (2013) include: unreliable 
power supply, inadequate and poor ICT 
infrastructures, limited connectivity, inadequate 
educational facilities, inadequate capacity and cost 
hinder access, few qualified ICT educators, 
inadequate teacher education programs, large 
classes due to limited teachers, insufficient 
educational resources, outdated and unrelated 
curriculum, bottleneck and redundant regulatory 
policies that hinders potential benefits.  
 

Population of the Study 
 

S/N Senatorial 
District  

Locations Population 

1 Enugu North  Igbo-Etiti 
L.G.A 

47 

2 Enugu North Igbo-Eze 
North L.G.A 

46 

3 Enugu North Igbo-Eze 
South L.G.A 

35 

6 Enugu North Nsukka L.G.A 38 

5 Enugu North Udenu L.G.A. 28 

4 Enugu North Uzo-Uwani 
L.G.A 

36 

 Total 230 

   

Purpose of the Study  
The general purpose of the study is to examine the 
role of Information and Communication 
Technology in Economic Recovery and Enhancing 
Education in Enugu North Senatorial District, 
Nigeria. Specifically, the study intend to: 
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1. examine the role of ICT in Recovering the 
Economy and Enhancing Education in Enugu 
North Senatorial District.  

2. examine the ICT challenges towards 
economic recovery in Nigeria. 

 

Research Questions 
The following questions have been posed to guide 
this study. 

1. What are the role of ICT in Recovering the 
Economy and Enhancing Education in Enugu 
North Senatorial District? 

2. What are the ICT challenges towards 
economic recovery in Nigeria? 

 
Methodology 
This study adopted a descriptive survey design to 
investigate the role of ICT in Economic Recovery 
and Enhancing Education in Nigeria. The study was 
carried out within the five selected Local 
Government Areas (Igbo-Etiti, Igbo-Eze North, Igo-
Eze South, Uzo Uwani, Udenu, Nsukka) in Enugu 
North Senatorial District. To achieve the objective 
of the study, structured questionnaire was 
designed to elicit information from the 
respondents. The population of the study was 230 
selected from Enugu North Senatorial District. The 
population size can be managed and therefore 
there was no sampling. The instrument for data 
collection was structured questionnaire developed 
by the researchers. The questionnaire was divided 
into two sections. Section 1 sought for information 
on respondents. Section II contained items relating 
to respondents perception on the role of 
Information and Communication Technology in 
Economic Recovery and Enhancing Education in 
Nigeria and the challenged affecting Nigerian 
system of education towards ICT and knowledge of 
economy recovery?  Cronbach Alpha method was 
used to determine the reliability of the instrument. 
The researchers personally administered the 
questionnaires to the respondents. Data generated 
were analyzed using mean and standard deviation.  
 

 

Research Question 1: 
What are the role of ICT in Recovering the 
Economy and Enhancing Education in Enugu North 
Senatorial District? 
Table 1: Mean ratings of the role of ICT in 
Recovering the Economy and Enhancing Education 
in Enugu North Senatorial District 
 

S/N Items X D Decision 

1 ICT can improve the logistics 
of material for production 
and for to the final 
consumers 

3.75 0.60 SA 

2 ICT can be used to remove 
communication barriers such 
as that of space and time  

3.19 0.36 A 

3 The use of ICT can help to 
tackle the means of 
recovering the nation’s 
economy through 
monitoring devices for more 
accountability and database 
inventory 

3.52 0.72 SA 

4 ICT have all-encompassing 
impacts throughout the 
economy, by reducing 
business transactional costs, 
improving organizational 
process and functions 

3.76 0.93 A 

5 ICT can be used to prepare 
the workforce for the 
information society and the 
nation economy 

3.22 0.40 SA 

76 ICT can be used for non-
formal education like health 
and literacy campaigns which 
enhances a nation’s 
economic recovery 

3.50 0.71 A 

87 ICT provides wider 
availability of best practices 
and best course material in 
education. 

3.34 0.54 A 

88 ICT allow for the creation of 
digital resources like digital 
libraries where the students, 
teachers and professionals 
can access research and 
course material 

3.99 1.19 SA 
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19 With the help of ICT, 
students can have an access 
to resource persons, 
mentors, experts, 
researchers and their 
supervisors 

3.00 0.20 A 

110 Effective use of ICT for the 
purpose of education has the 
potential to bridge the digital 
divide 

4.21 1.41 A 

111 ICT applications possessed 
advantages of sustained 
economic growth and social 
development through the 
use of information 
infrastructures 

3.60 0.86 SA 

112 ICT provides academic 
institutions the platform to 
reach disadvantaged groups 

3.05 0.25 SA 

113 ICT can potentially help to 
restructure Nigerian System 
of Education 

3.88 0.95 SA 

 Cluster Mean 0.54 0.70 SA 

 
The data in table 1 above shows the mean scores 
and standard deviation of Mean ratings of the role 
of ICT in Recovering the Economy and Enhancing 
Education in Enugu North Senatorial District, Enugu 
State. From the result, the respondents 
acknowledged that all the items in the table are the 
role of ICT in Recovering the Economy and 
Enhancing Education in   Education in Enugu North 
Senatorial District  
 
The items had the mean scores ranging between 
3.19 - 4.21 with the corresponding standard 
deviation of 0.20 - 0.95 which is above the agreed 
criterion mean of 2.5 rating scale of the decision 
rule.  The overall mean score show a cluster mean 
of 0.54 with the corresponding standard deviation 
of 0.70. This indicates a decision level of strongly 
agree. Consequently, the table also shows that all 
the items in the table are the role of ICT in 
Recovering the Economy and Enhancing Education 
in Enugu North Senatorial District. 
 

 

Research Question 2: 
What are the ICT challenges towards economic 
recovery in Nigeria? 
 

Table 2: Mean ratings of ICT challenges towards 
economic recovery in Nigeria? 
S/N Items X D Decision 

14 Lack of motivation on the 
part of teachers to adopt 
ICTs as teaching tools in the 
classroom instruction  

3.45 0.35 SA 

15 Lack of funding to support 
the purchase of the ICT 
equipments  

3.28 0.22 A 

16 Low levels of basic skills and 
a weak framework for ICT 
devices 

3.45 0.36 SA 

17 Poor connectivity caused by 
inadequate and poor ICT 
infrastructure 

3.52 0.48 SA 

18 Redundant regulatory 
policies that hinders 
potential benefits 

3.45 0.35 A 

19 inadequate capacity due to 
high cost of ICT devices  

3.30 0.29 A 

20 inadequate educational 
facilities and education 
programmes that support 
ICT development 

3.78 0.52 SA 

21 Insufficient educational 
resources and outdated 
curriculum 

3.53 0.47 SA 

22 Few qualified ICT educators 3.47 0.33 SA 

23 Large classes due to limited 
teachers 

3.83 0.77 A 

24 Unreliable power supply 3.20 0.23 SA 

1 Cluster Mean 3.48 0.39 SA 

 
Table 2 above shows the mean scores and standard 
deviation of ICT challenges towards economic 
recovery in Nigeria. The result shows that the 
respondents accepted the fact that all the items 
listed in the table above are ICT challenges towards 
economic recovery in Nigeria. This is because; each 
of the items has its mean score between 3.20 to 
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3.83 which is above the agreed criterion mean of 
2.5. Equally, the overall mean score show a cluster 
mean of 3.48 with the corresponding standard 
deviation of 0.39. This also shows a decision level 
of strongly agree. This is an indication that the 
respondents strongly agree that all the items in the 
table are the ICT challenges towards economic 
recovery in Nigeria. 
 

Discussion OF The Findings  
The results of the findings in table 1 shows a 
decision level of strongly agree that all the items in 
the table are the role of ICT in recovering the 
economy and enhancing education. The above 
research findings agree with the findings of Young 
(2002) which noted that one of the most vital roles 
of ICT in recovering the economy and enhancing 
education include easy access to learning, easy 
access to resource persons, mentors, experts, 
researchers, professionals, and their supervisors 
and also tackle the means to recover the nation 
economy through monitoring devices for more 
accountability and database inventory. The findings 
also supports the findings of  Noor-Ul-Aminm 
(2015) which asserts that Information and 
Communication Technology in education can serve 
the following purposes: restructuring education 
system; diversifying teaching-learning methods and 
practices; engaging all stakeholders of education 
and adapt rapidly to changes in society and the 
environment; and enhancing education efficiency, 
effectiveness, and productivity. 
 
The results of the findings in table 2 shows an 
indication that the respondents strongly agree that 
all the items in the table are the ICT challenges 
towards economic recovery in Nigeria. The findings 
are in agreement with study of Ukpe (2013) who 
noted the followings as considerable challenges of 
ICT towards economic recovery in Nigeria, such as 
unreliable power supply, inadequate and poor ICT 
infrastructures, limited connectivity, inadequate 
educational facilities, inadequate capacity and cost 
hinder access, few qualified ICT educators, 
inadequate teacher education programs, large 

classes due to limited teachers, insufficient 
educational resources, outdated and unrelated 
curriculum, bottleneck and redundant regulatory 
policies that hinders potential benefits. 
 

Conclusion  

The place of ICT in recovering the economy and 
enhancing education in Nigeria cannot be 
overemphasized. Its full integration in education 
helps to ensure quality education in all fields of 
human endeavours and as well reshape the 
nation’s economy. Despite the fact that some 
educators do not support the introduction and 
adoption of ICT into the education system, while 
majority of educators strongly feel that ICT is the 
most valuable tool to overcome the problem being 
faced in pedagogy. ICT has become a major tool in 
acquiring, processing and disseminating adequate 
knowledge and information especially in the 21st 
century. However, for Nigeria to make an effective 
use of ICT for the recovery of our economy and 
education, the challenges that have been 
highlighted in the study have to be addressed. If 
addressed and properly implemented, the role of 
ICT will have a great potential for knowledge 
dissemination, sustain the nation’s economic 
growth, quality learning and social development. 
ICT is also assumed to be part of the growth of our 
economy with the availability of highly educated 
workers.  
 

Recommendations  
From the findings of the study, the paper 
suggested the following recommendations: 

 The economic measure of the country must 
be designed carefully to minimize dangers 
and ensure that stimulus funds are well spent 
to the benefit of the industry, consumers and 
the society at large. 

 The Federal Government should launch the 
Nigeria Economic Recovery Programme which 
will help to restore the nation’s economic 
status following the high rate of inflation and 
recession challenges in the country. 
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 Adoption and proper utilization of ICT 
facilities will lead, among others, to increased 
yields and quality production of goods and 
services and above all. 
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Abstract 
Education in every human society is primarily concerned with categorization into groups through grading 
system. It is even a basis for engaging in meaningful and profitable economic activities. On this ground, formal 
education provides and prepares work force for the bourgeoisie in the capitalist states. Education in a capitalist 
state is essentially the instrument used to procure cheap labour. The dominant culture ensures that wider gaps 
are created whenever they sense that the assumed proletariat will break even economically. In recent times, 
there are upsurge of economic woes in most capitalist states in the world. Labour has become so cheap with 
skyrocketed good prices with deplorable social conditions. Education; though the instrument of the bourgeoisie 
if properly managed, will intervene to regulate fundamental issues and ameliorate prospects for economic 
recovery in a society of capitalism. The thrust of this paper centred on theoretical framework, social 
consciousness in education and economy, the educational and economic intrigues in capitalist society, issues 
and prospects, conclusion drawn with recommendations for the ameliorations of the situation. Some of the 
recommendations include, values re-orientation, proper globalization of education and economy, others are 
contained in the paper. 
  
Keywords: Capitalism, economic recovery, education, issues, prospects. 
 

Introduction 

Every human society has institutions often refers to 
as social institutions. These institutions are 
controlled and used for the benefits of the upper 
class in almost every human society. The abused of 
the control often creates problem for the 
proletariat in the society. 
 
In the world of capitalism, it encourages a mode of 
product characterized by the monopolization of 
means of production by a few and invariable 
change of labour power into community that can 

be brought or sold. This explains why Rodney 
(2004) stressed that capitalists made their profits 
from the human labour that always lie behind that 
machine. 
 
It becomes expedient noting the words of Nwagwu 
and Mohammed (2014) on capitalism as a system 
where the economic and political structure of a 
country are maintained by private individuals or 
corporations for profits maximization in contrast to 
state ownership of means of wealth. This means 
that, the essence of the government and profit 
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ownerships are for exploitation and profit 
maximization. In Nigeria society for example, the 
exchange rate at a time and even means of survival 
for the commoners are biting harder; whereas, 
those in government are living and swimming in 
luxuries at the expense of the majority. 
 
Within the educational and economic institutions, 
there is always the social consciousness. 
Educationally, it is seen as a being for personal and 
societal development. An educated perceives 
himself as being in the class of the intellectuals; 
though there are levels of education leading to 
hierarchical institutions either Federal or state, 
public or private. Of course, Nwagwu and 
Mohammed opined that private schools offer 
qualitative education than public schools; but in 
staffing, the public institutions are staffed with 
lecturers who are professionally and academically 
needed in the system. 
 
Managing education will invaluably lead to the 
ideal economic recovery. Education in a capitalist 
society must be radically managed because of the 
future of capitalism. The feature of capitalism is a 
reality of our economic woes because of the 
ownership of means of production and co-
ordination are in the hands of the few individuals 
with their exploitative tendencies. The issues of 
alienation are predominant in the capitalist 
societies. Abercountrie, Hill and Tunner (2002) 
explained the issue of alienation thus: 
 

Alienation occurs when, once 
objectified, man no longer 
recognizes himself in his product 
which has become alien to him, is no 
longer his own and stands oppose to 
him as an autonomous power. 
Objectification, however only 
becomes alienation in the specific 
historical circumstances of 
capitalism. In capitalist society, one 
group of people, capitalists 
appropriate the products created by 

others. This is the origin of alienation 
and Karl Max saw alienation both as 
a subjective state of people’s 
feelings and as economic 
arrangements of capitalism. 

 

Theoretical Framework 
The theoretical framework employed in the paper 
woven around conflict theory. In this respect 
therefore, its interconnectedness to education, 
economic, capitalism and management are given 
due consideration and analysis. Conflict theory 
focuses on the competition between groups for 
power, income and social status, giving special 
attention to the prevailing importance of the 
institutions in the conflict. Anderson and Taylor 
(2012) the unequal distribution of education allows 
it to be used to separate groups. The higher the 
educational attainment of a person, the more likely 
that person will be middle to upper class. This 
means that when we have equal distribution of 
education, it will provide equilibrium state in the 
states. It becomes reasonable to face the task head 
long by ensuring equal treatment without 
necessarily allowing education as a mean of 
discrimination. Education in a capitalist society 
must be manage and used to reduce the negative 
side effect of capitalism which provides for 
exploitation and maximization of profit. 
 
The great thinker, famous economic historian, Karl 
Marx comprehensively examined the nature and 
imperatives of capitalism. Nwagwu and 
Mohammed (2014) quoting Ifeanacho (2007) 
explained the history of class conflict and its stages:  
 

- The primitive stage: The force of 
production includes provisions of nature 
and such implements as stones and spears. 
Men first liberate himself from nature and 
also distinguishes himself from other 
animals. 

- The slavery mode: The slavery mode ushers 
private ownership of property. 
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- The feudal mode, during the feudal mode, 
further improvements is made on the forces 
of productions. 

- The capitalist mode: The capitalist mode is 
characterized by significant advancement in 
the nature of productive forces and 
relations of production. He stressed further, 
the perpetual sophistication of technology 
multiplies geometrically the rate of 
production and capacity for profit. 
Ownership of the means of production is 
legitimized and concentrated in the hands 
of a few. The sophistication in technology 
aids maximization of profit through more 
intensive exploitation of the worker. Re-
investment further expands the prospects 
of profit maximization for the capitalist 
class. The relations of production threw up 
different class configurations depending on 
the specific society. 

 
This era of exploitation is making few people to 
corruptly enrich themselves thereby creating 
unbearable conditions in the society. Nwagwu et 
.al (2014) quoting Rodney (1964), the extended 
capitalist system which for money years embraced 
the whole world, one part being the exploiters and 
the other acting as overlords, one part making 
policy and the other dependent. 
 
The need therefore to reduce the societal conflict 
and economic exploitation in the world of 
capitalism or capitalist system of globalization calls 
for proper using and managing education for 
economic recovery system. There is the need to 
develop values in socialism so as to reduce 
individualism for collectivism and communalism.  
 

Features of Capitalist Society 
Njoku (2005) identified the following features: 

- Ownership of the means of production 
(land, factories, machines and natural 
resources) is held by individual not the 
state. 

- Capitalistic economy is competitive. This 
keeps everybody – worker, business 
investor on his toes, ever alert to changes in 
the market and look out for ways to 
improve his efficiency and thereby 
improves changes in the market. 

- The fundamental law of capitalism is the 
pursuit of maximum profit. The capitalist 
society provides ample opportunities of 
profit. 

- There is collective production while 
appropriate is private. 

- Production itself is for exchange, for sale 
and for the market. 

- The principle of alienation and division of 
labour. 

 

Social Consciousness in Education and 
Economy 
Anderson and Taylor (2002) quoting Centers (1949) 
opined that class consciousness is the perception 
that a class structure exists and the feeling of 
shared identification with others in one’s class, 
others with whom on perceives common life 
chances. Basically, there are two dimensions of 
class consciousness; the ideal that a class structure 
exists and one’s class identification. 
 
In education and economy, class inequality in the 
society is buttressed by ideas that support (or 
actively promote) inequality. It has been registered 
in people’s mind that the economy cannot be in a 
boom state. Social consciousness that standard of 
education is at the lowest and does not make one 
gainfully employed affects positive value. 
 
In the same vein, beliefs that people are 
biologically, culturally or socially different are used 
to justify the higher position of some groups. In this 
regard, Karl Marx used the term false 
consciousness to describe the class consciousness 
of subordinate classes who had internalized the 
view of the dominant class. If the view is accepted 
without questioning, it needs not be overtly 
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coerced into accepting the roles designate by the 
ruling class. 
 
Acceptance that the economic doom cannot 
become economic boom indicates defeat which is 
enhanced with poor education. Therefore, 
education that is well managed and co-ordinated 
will support egalitarian policies. Class status also 
operates directly on support for social policies, 
with high status person much less likely to support 
egalitarian policies (Heaton, 1987). In furtherance 
to this, the working class is more likely to perceive 
that their lives are controlled by others in the 
classes above them. Class consciousness in 
education and economy shape our beliefs, actions 
and activities. Some of these are shaped through 
socially constructed perceptions. Ideally, sound 
education will re-direct false consciousness for 
ideal consciousness. 
 

The Educational and Economic Intrigues in 
Capitalist Society 
In most capitalist societies, the educational policies 
deceptively promised equal rights, freedom, 
opportunities and so on. The essence of education 
is to produce obedient work force through the elite 
curriculum. The labours are paid off at engaging in 
the production process. In the same vein, teachers 
or lecturers are completely alienated from their 
students; once the certificate is issue. 
 
The workers are exploited through maximization of 
profit by their employers who offer them stipend 
for their labours. In the same vein, capitalism is at 
high side in most of our schools. The exorbitant 
schools fees and administrative charges, the 
teaching and non teaching staff are out to make 
money. Bribery and corruption are visible elements 
in our societies. Thus, capitalist society is out for 
exploitation and profit making. 
 
Consequently, the system encourages principles of 
differentiation. The well-to-do are gradually 
separating themselves from the commoners whose 
children could be more intelligent. The existence of 

private tertiary institutions is gradually creating a 
special class for special people in the society. 
 
Regrettably, capitalism which allows for cheap 
labour has been encouraging of casualisation of 
intellectuals. Evidently, it will be difficult to get the 
best from the casualised intellectuals. Invariably, 
most proprietors of privately owned institutions do 
pay ridiculous salaries to their workers. Some of 
the above are the intrigues of the capitalist society. 
They are the elements that dehumanize 
predominant members of the society. 
 
Without doubt, education as a vital instrument in 
revitalizing and developing a nation needs full 
attention through proper funding. The best way to 
destroy a nation is to destroy its educational 
system. Inadequate funding affects administration, 
qualities of teaching technological advancement 
which are catalyst for educational and economic 
stability. 
 
The emergence of most private schools came into 
being because of the inability of the state to 
adequately provide for the educational needs of 
her citizenry. The consequent effect of these 
schools are nothing; but involvement in gross 
exploitation of both parents and students. Jegede, 
Ezekiel and Ogunleye (2014) noted that several 
universities that have received operating licenses 
from the Federal Government charged fees beyond 
the reach of most Nigerians. 
 
Consequently, most public institutions; especially 
tertiary institutions are becoming non affordable to 
the commoners because of the fees and 
administrative charges. Thus, education requires 
urgent attention where access to qualitative 
education will really be free in the real sense of it. 
 

Issues 
Unemployment, poverty and inequalities (Socio-
economic). The negative upsurge of social and 
economic conditions of the majority of the people 
is abysma. These triple – challenges facing our 
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society must be addressed. The scourge of 
unemployment and the ever spiraling disparities of 
wealth between the rich and the poor are major 
threats to the society at large. Dosunmu and 
Pemede (2018) explaining high level of poverty 
under the underclass maintained that Africa in 
general is known to have dire poverty levels where 
people struggle to survive. These people find it very 
difficult to eat and get good education. This 
explains why our youths are fast becoming tools in 
the hands of those that are influencing them 
monetarily. Resources that should be used for 
economic benefits are used for insurgencies. 
 

Corruption and Fraud 
Nigeria is amongst the countries where corruption 
has become persistently heard phenomenon. Its 
presence threatens sustainable development of 
Nigeria. Unfortunately, corruption derails 
resources meant for citizenry and social welfare 
benefit. The most notable forms of corruption and 
fraud include: money laundry, diversion of public 
fund for private use, existence of ghost workers 
etc. In 2012, Transparently International 
Corruption Perceptions index ranked Nigeria very 
high among the 176 countries in terms of levels of 
corruption in general. Thus, level of corruption has 
reached the endemic level. 
 

Vipsm Theory 
This theory centered on categorizing human 
beings. It recognizes other people as being very 
important persons, bearing an implicit depiction 
those other ordinary members of society are less 
important. This theory has crept into daily human 
experiences, social and political relations in Nigeria. 
Thus, human success under such circumstances get 
skewed in favour of the connected few elite and 
those who wield political power in our country. 
How do we explain unpaid workers salary by 
governors in spite the Paris club financial aids? 
How do we recover the lootings from those who 
played active role in the grap of power at the 
centre? 
 

Prospects 
The prospect is enormous with the utilization of 
education for the economic recovery. The nation 
will be repositioned internationally. The economic 
doom will change to boom. More importantly, the 
crawling economy will stand erect with gross 
national and domestic income at it best. 
 
The historic role of president Buhari at fight 
corruption and fraud would have yielded strong 
effect if all the past leaders who enriched 
themselves through public fund are made to face 
the music; including his political cronies, either at 
state, local or national levels. With education as 
instrument of economic recovery, the best comes 
into all the social institutions. Hence, there should 
be no sacred cow in Nigeria. 
 

Conclusion 
Managing education for economic recovery in a 
society of capitalism starts with adequate funding 
of our educational system. Adequate funding must 
be accompanied with making education to be 
under the exclusive list. Ideal value orientation is 
required for all and sundry, especially students at 
all levels of education. A society that fosters 
egalitarianism and abhore bribery and corruption, 
control profit maximization and gross alienation 
will inevitably enjoy abundance prospect in 
education and economic boom. 
 

Recommendations 
In order to manage education for economic 
recovering in captitalist society, the following 
recommendations are made: 

i. The setting up of EFCC and ICPC be 
empowered legally to prosecute and 
recover the stolen monies and seizure of 
their property. In fact, tough measures be 
taken against the convicted as done in 
China for those who involve in corruption. 

ii. Educational system should use value 
orientation at re-shaping and re-construct 
our values for industry and ideal values. 
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Therefore, all negative vices be discouraged 
through the sincerity of purpose. 

iii. A curriculum should be designed for our 
school. It should be centered around two 
ideologies – capitalism and socialism. The 
two should be taught comparatively with 
emphasizes on socialism. Perhaps, it should 
be emphasized in higher institutions. Thus, 
it should be a compulsory course 

iv. Consequently, proper funding of education 
should be seen as a must by the 
government. Adequate funding is required 
and if need be put education under the 
exclusive list. Educational system should be 
funded in such a way that there will be free 
access and made compulsory at all levels. 
Therefore, all immoral acts as bribery and 
corruption and illegitimate acts in the 
society and educational system especially 
be curtailed. 

v. Finally, there can be a shift from partial 
capitalism to absolute socialism to reduce 
high level of corruption and fraud in the 
country. 
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Abstract 
The study investigated impact of economic recession and gender on fathers and mothers decision about boys 
and girls access to school. The study was conducted in Keffi metropolis of Nasarawa State, Nigeria. Two 
research questions and three hypotheses guided the study which used survey design. A sample of 201, consists 
of 105 each for fathers and mothers was selected randomly form the target population of 670 parents. The 
instrument of the study was developed by the researchers and validated. The reliability coefficient of 0.86 was 
obtained using Cronbach Alpha procedure. The analysis of data was conducted using SPSS IBM version 20. 
Research questions were answered using percentages while the hypotheses were tested using X2 – tests. The 
results of the study showed that economic recession and gender have negative impact on parental decision 
about their children’s access to school. Based on the results of the study, it is recommended among others that 
fathers and mothers should diversify the source of their earnings to cushion the effects of economic recession 
and their decision about boy and girl access to school during economic recession should be based on child’s 
ability and not on gender. 
 
Key words: Economic recession, gender, parental decision, access to school. 
 

Introduction 
Economic recession is simply a period of reduced 
economic activity. The term economic recession 
has been given different names by different 
authors. Some authors call it great depression, 
economic melt-down or economic slowdown, while 
others simply calls it economic hardship. 
Nonetheless, in spite of   different names given to 
it, the meaning is almost the same. To a lay person, 
economic recession means a period of hardship 
when people lose their jobs; the prices of food 
items and virtually everything are on the increase 
daily. It does no know any boundary and can occur 
in any country and in both developed and 
underdeveloped economies. 
 
In the United States of America (US) the first 
known economic depression occurred in 1930, and 
the recent one began in December, 2007 and 
officially ended in June, 2009 (National Bureau of 
economic Research, 2013). According to 

Organization of Economic Cooperation and 
Development (OECD, 2014), in 2010 many 
countries witnessed the most  severe economic 
crises since the great depression of 1930, showing 
an increased and persisted unemployment Finland 
witnessed her own  share of economic recession  in 
1992 with unemployment level peaking  at 20 
percent  (Mortimer, Zhang, Hussemann & Chen-Yu 
Wu, 2015). 
 
In Nigeria, it is difficult to pin-point precisely when 
the first economic recession occurred, it seems it 
started in 1981 during Shagari regime and 
continued through Banbangida to Abacha  regimes. 
It was during Babangida regime that Nigeria 
currency (Naira) was first devalued to meet one of 
the conditions prescribed by the International 
Monetary Fund (IMF) for granting loan to Nigeria. It 
was also the same period that structural 
adjustment programmes (SAP) was introduced by 
the Abacha regime as a means of combating the 
recession. During the recession, there was 
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embargo on employment, many workers lost their 
jobs, prices of imported items were sky-rocketed 
due to their scarcity in the market. 
 
Presently, Nigeria is again experiencing another 
economic recession. There is a continuous rise in 
unemployment; many workers are losing their jobs 
daily because many employees of labour cannot 
pay workers salary. Some workers have not been 
paid for many months. It seems. It seems primary 
school teachers and pensioners are the most 
victims, nationwide. 
 
During recession, unemployment becomes more 
common place, and increase disadvantages in 
families. Many parents lose their jobs and those 
employable cannot find any job. Apart from the 
collar-jobs, parents who engage in business also 
experience a sustainable loss in their sales or 
reduction in their business transactions. Couple 
with income loss and uncertainly in income flows, 
parents experience a lot of financial pressure 
leading to stress and social stigma. 
 
One of the most obvious result of parental 
unemployment is the reduced economic resources 
of the family. Gangl (2010) has shown that in US 
and Western Europe, unemployment reduces not 
only workers’ immediate earnings, but also 
subsequent earnings. According to him, lowered 
parental earnings, limit parental opportunities to 
financial support and children’s access to material 
resources. 
 
Ho noted that the unemployment of the parent 
that has higher average earning is likely to have 
more negative effects. In particular, when men 
have higher average earnings than women, the 
unemployment of the father should be expected to 
result in negative child outcomes. This argument 
fits with economic theory on family (Becker, 1991) 
suggesting that maternal unemployment is not 
necessarily as harmful as that of the father. 
According to Becker, mothers may have a lower 
threshold to protect themselves against 

unemployment by adopting to their traditional role 
as home makers at least in case of longer   
unemployment spell. In dual-earner families, 
maternal employment may also be sees as a 
supplement for paternal employment and they can 
switch from dual-earner to male breadwinner 
family easily. 
 
However, the more mothers share equal wage 
earner status with fathers, the more children can 
be expected to be harmed also by mothers’ 
unemployment. 
 
Besides, parental unemployment has social stigma 
both the parents and their children. This 
mechanism operates through the feelings of 
disgrace, humiliation and low self-esteem 
associated with unemployment. It weakness social 
connections and trust, and generates psychological 
stress (Jahoda, 1982; Mckee – Ryan et al, 2005). 
There is evidence that stigmatization related 
unemployment may prolong the individual 
unemployment spell (Biewen & Steffes, 2010) an 
increase health problems ( Turner, 1995) as well as 
the chances of premature death (Martikainen & 
Valkonen,  1996). 
 
Further, children of unemployed parents are also 
stigmatized especially in communities where their 
parents are unemployed but other parents are 
working (Levine, 2009). According to Christofferson 
(1994) parents social and emotional disadvantages 
may disturb children’s well-being, psychological 
and cognitive development and social ties. Parental 
unemployment has been found   to have 
intergenerational negative psychological effects by 
generating more pessimistic outlook to the 
possibilities in life in general (Davis-Kean, 2005). 
Children may be socialized to see themselves as 
marginalized and without opportunities, thus 
inhibiting their striving for higher attainment. 
Previous studies have show that parental 
unemployment is associated with the children’s 
unemployment in the adulthood. O’Neill and 
Sweetman (1998) found that having an 
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unemployed father at the age of 11-16 almost 
double the adult employment risk of the sons. 
Miller (1998) showed that youth unemployment is 
related to parental unemployment, and maternal   
unemployment had even a bigger impact than that 
of the father, this is especially if the mother is a 
breadwinner in the family.  
Further, parental unemployment during childhood 
can have a crucial impact on educational choice. 
Coelli (2011) found in Canada that parental job loss 
when children are at the high school age (16-17) 
affects post-secondary education enrolment. He 
argued that this occurs due to the income loss of 
the unemployed parents. This consents with the 
previous findings showing that in US parental 
income loss during the high school years affects 
college attendance (Jencks & Tach, 2005). Also Kalil 
and Ziol-Guest (2008) applying US survey data 
found an association between father’s job loss and 
children’s grade repetition  and school suspension. 
 

Gender Inequality in Allocation of 
Domestic Chores 
Many studies that have analyzed household work 
find that domestic chores play an important role in 
lives of children in less developed countries. For 
example, Edmonds (2006) found that in Nepal, the 
presence of younger siblings is correlated with 
more domestic work for older sisters and more 
market work for older brothers, the large 
differences observed in hours worked by oldest 
sisters are due to more time spent on domestic 
work. Kruger and Berthelon (2007) found that in 
Nicaragua, the presence of pre-school children in 
the household reduces the probability that girls 
attend school but not boys. Besides, girls are 
adversely affected by an absent mother in the 
household, that the negative effect on girls is 
attenuated when stepmother is present, in effect 
when there is no stepmother, the girl must act as a 
surrogate mother and her education suffers 
(Ritchie, Lloyd & Grant, 2004).  
 
Regrettably, Spence (2006) found that when faced 
with limited resources and competing financial 

demands, parents prefer to invest in the education 
of their sons and not lose their daughters’ domestic 
chores, that the traditional thinking based on 
culture or religion may prevent girls from attending 
school because their labour has always been seen 
as necessary and respectable on the home front, 
and in some cases, parents may view education as 
promoting behavior considered unfavourable to 
girls’ future marital prospects. Hence, according to 
Ritchie, Lloyd and Grant (2004) many girls who 
work would have remained in school had they not 
been working. They concluded that, though work is 
strongly associated with not being in school for 
both boys and girls, a strong causal relationship 
exists between work and lack of school attendance 
for girls. 
 
According to Larson and Verma (1999) boys spend 
less time on domestic work as compare with girls. 
Similarly, in their study, Ritchie, Lloyd and Grant 
(2004) found that except in rural Nicaragua, for 
non-students in almost all cases, girls reported 
more total work hours than boys did whether or 
not they are students. The same study showed that 
girls spend much more time than boys on non-
economic household task, the differences became 
substantial among girls who were not enrolled in 
school, that male students enjoy more leisure time 
than female students. 
 
Another study by Buvinic, Guzman and Lloyd (2007) 
reported that as boys become young men, they 
increasingly concentrate their work time in 
economical productive activities while girls as they 
become young women, face the contradiction of 
having to maintain and often increase their time in 
domestic work while at the same time seeking to 
join labour market. Their study indicated that girls 
spend substantial amount of time daily on 
domestic chores that on average girls work a total 
average of 1 – 2 more hours a day than boys, if 
time spent on domestic chores is combined with 
time spent in economic activity. 
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In another study, Kruger and Berthelon (2007) 
reported that the data available for Latin America 
indicate that girls allocate more time to domestic 
chores than boys. Their study suggests that 
household work may be as strong a deterrent to 
schooling as market work since an equal 
proportion of children that do not attend school 
report not working in market activities. The same 
study using Brazil data also suggests that domestic 
chores may be a stronger deterrent to schooling of 
girls than of boys: 51 percent of boys do not attend 
school also do not work in market activities 
compared to almost 70 percent of girls. The data 
also reveal that young girls in Brazil spend 5 more 
hours per week working domestic chores than 
boys. 
 

Statement of the Problem 
Economic recession lowers parental earnings limits 
parents opportunities to financial support and 
children’s access to materials resources. Besides 
parental unemployment has been shown to have 
negative impact on the development of social skills 
and traits, family formation, education and health 
among others (Hobcraft & Kiernan, 2001; 
Wagmiller, Lenon, Kwang, Philip, Aberti & Aber, 
2006). To cope with the economics hardship, 
parents tend to forgo other demand in preference 
to other social obligations. Hence, it is assumed 
that economic recession may likely have impact on 
parental decision about children’s access to school. 
It is also assumed that due to economic hardship, 
parents   may likely be influenced by gender in 
their decision between boy and girl as to who 
should have access to school. Inspite of these 
unverified assumptions, a large body of research 
tends to focus more on consequences of economic 
recession on parents in terms of job-loss, loss of 
resources and social stigma. There is no empirical 
evidence to show the impact of economic  
recession  and gender on parental  decision about 
boy and girls access to school.  In particular, Keffi 
metropolis of Nasarawa State. Nigeria. Therefore, 
the main problem of this study is, what impact do 

economic recession and gender have on parental 
decision about boy and girl access to school? 
 
The main purpose of the study is to investigate the 
impact of economic recession and gender on 
parental decision about children’s access to school. 
Specifically, the study sought to: 

1. determine the impact of economic 
recession on fathers’ decision about boy 
and girl access to school 

2. verify the impact of economic recession on 
mothers’   decision about boy and girl 
access to school  

3. ascertain the impact of gender on fathers 
and mothers’ decision about boy and girl 
access to school during economic recession  

 

Research Questions  

The following research question guided the study: 
1. What impact does economic recession have 

on fathers’ decision about boy and girl 
access to school? 

2. What impact does economic recession have 
on mothers’ decision about boy and girl 
access to school? 

 

Hypotheses  
The following hypotheses were formulated to 
guide the study and tested at 0.05 level of 
significance. 

1. Economic recession does not have impact 
on fathers’ decision about boy and girl 
access to school 

2. Economic recession does not have impact 
on mothers’ decision about boy and girl 
access to school 

3. Gender has no impact on parental  decision 
about boy and girl access  to school during 
economic recession  

 

Methodology 
This study adopted descriptive survey design. A 
descriptive   survey design can be used where a 
sample of the population is studied by collecting 
and analyzing data considered to be representative 
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of the target population (Hale, 2011). The study 
was conducted in Keffi metropolis of Nasarawa 
State, Nigeria. The population of the study 
comprised 670 parents, fathers’ and mothers’ aged 
20-50, who agreed to participate in the study. 
Fathers and mothers were identified at various 
locations where they meet for financial 
transactions. Fathers and mothers were biological 
and non-biological parents of the children under 
their custody. A sample of 210 comprised 105 each 
for fathers and mother was selected through 
random sampling techniques from the target 
population. 
The researchers developed the instrument of the 
study, titled Impact of Economic Recession and 
Gender on Parents Decision about Children’s 
Access to School Questionnaire (IERGPQ). 
 
It is a structured questionnaire also adopted for the 
interview schedule for the illiterate parents.  The 
questionnaire is divided into two sections, A, and B. 
Section A contains the biodata of the parents (Sex 
and age), while section B has 15 items designed to 
elicit responses form the fathers and mothers 
about the impact of economic recession and 
gender on parental decision about children access 
to school. This section of the questionnaire is 
categorised into: boy, girl. 
 
The instrument was validated by three 
professionals one each in sociology of education, 
gender studies, and measurement and evaluation 
from Nasarawa State University, Keffi. The drafts of 
the questionnaire were given to the validators 
along with purpose of the study, research 
questions and hypothesis to face-validate the 
content of the questionnaire. The reliability of the 
questionnaire was determined by conducting a 
trial-test on 30 fathers and mothers outside the 
target population. Adopting Cronbach alpha 
statistics, a reliability coefficient of 0.86 was 
obtained, and this is  considered high and adequate 
for the instrument. 
 

 

Data Collection  
Four research assistants were employed by the 
researchers to assist in data collection. The 
research assistants were persons who have post-
secondary education, who understand and speak 
English Language and Hausa very well. They were 
trained to administer questionnaires on the 
respondents and wait for the respondents to 
complete it and retrieve the questionnaires on the 
spot. The assistants were also trained how to 
conduct interview at the homes of the illiterate 
respondents and record the responses on the spot. 
They were also trained to ensure that respondents 
do not copy from each other   while completing the 
questionnaires, and also entertain questions arising 
form the exercises. The retrieval rate of the 
administered questionnaires was 100 percent. Data 
analysis was conducted using the statistical 
programmes for social sciences (SPSS) IBM version 
20. Percentage was used for answering research 
questions, while X2 –tests were adopted for testing 
null hypothesis at 0.05 level of significance. 
 

Results 
The data collected for the study were analyzed 
statistically using SPSS-IBM version 20 and 
presented in tables as follows: 
 

Research Question One 
What impact does economic recession have on 
fathers’ decision about boy and girl access to 
school? 
 
Table 1: Percentage fathers’ decision about boy 
and girl access to school during economic 
recession 
Item Access to 

School 
Fathers’ Decision 

 who do Father 
decide to: 

Gender 

  Boy Girl 

  Number % Number % 

1.  Send to 
school? 

80 *76.19 25 23.81 

2.  Withdraw 
from school? 

32 30.48 73 69.52 
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3.  Suspend from 
going to 
school? 

16 15.24 89 84.76 

4.  Remain at 
home and 
doing 
hawking? 

45 42.86 60 57.14 

5.  Remain at 
home and 
assist on the 
farm? 

28 26.67 77 73.33 

6.  Remain at 
home and do 
petty-trading? 

15 14.29 90 85.71 

7.  Work in order 
to support 
family budget? 

37 35.24 68 64.76 

8.  Remain in 
school in spite 
of economic 
recession? 

75 *71.43 30 28.57 

9.  Go to school 
first due to 
economic 
hardship? 

63 *60.00 42 40.00 

10.  Get married 
due to 
economic 
hardship? 

29 27.62 76 72.38 

11.  Delay going to 
school? 

33 31.43 72 68.57 

12.  Learn skills 
outside 
school? 

24 22.86 81 77.14 

13.  Go to boarding 
school inspite 
of economic 
hardship? 

49 46.67 56 53.33 

14.  Go to day-
school due to 
economic 
hardship? 

90 *85.71 15 14.29 

15.  Pay the school 
fees first due 
to economic 
hardship? 

77 *73.33 28 26.67 

 
Table 1 indicates that most of the decisions taken 
by fathers about boy and girl access to school 
during economic recession are in favour of boy. 
This means that economic recession has impact on 
fathers’ decision about boy and girl access to 

school. Table 1 also shows that gender has impact 
on fathers’ decision which is bias against girl. 
 

Research Question Two 
What impact does economic recession have on 
mothers’ decision about boy and girl access to 
school? 
 
Table 2: Percentage of mothers’ decision about 
boy and girl access to school during economic 
recession. 
 

Item Access to School Mothers’ Decision 

 who do mothers 
decide to: 

Gender 

  Boy Girl 

  Number % Number % 

1.  Send to school? 84 *80.00 21 20.00 

2.  Withdraw from 
school? 

75 *71.42 30 28.57 

3.  Suspend from 
going to school? 

73 *69.52 32 30.47 

4.  Remain at home 
and doing 
hawking? 

70 *66.67 35 33.33 

5.  Remain at home 
and assist on the 
farm? 

63 *60.00 42 40.00 

6.  Remain at home 
and do petty-
trading? 

28 26.67 77 73.33 

7.  Work in order to 
support family 
budget? 

63 *60.00 42 40.00 

8.  Remain in school 
in spite of 
economic 
recession? 

35 33.33 70 66.67 

9.  Go to school first 
due to economic 
hardship? 

32 30.48 73 69.52 

10.  Get married due 
to economic 
hardship? 

33 31.43 72 68.57 

11.  Delay going to 
school due to 
economic 
hardship? 

32 30.48 73 69.52 

12.  Learn skills 
outside school? 

37 35.24 68 64.76 

13.  Go to boarding 38 36.19 67 63.80 
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school inspite of 
economic 
hardship? 

14.  Go to day-school 
due to economic 
hardship? 

38 36.19 67 63.80 

15.  Pay the school 
fees first due to 
economic 
hardship? 

40 38.10 65 61.90 

 
Table 2 indicates that most of the decision taken by 
the mothers’ about boy and girl access to school 
during economic recession are in favour of girls. 
This means that economic recession has impact on 
mothers’ decision about boy and girl access to 
school. Table 2 also indicates that gender has 
impact on mothers’ decision which is bias against 
boy. 
 

Hypothesis one 
Economic recession does not have impact on 
fathers’ decision about boy and girl access to 
school 
Table 3: X2 – test of fathers’ decision about boy 
and girl access to school during economic 
recession 

 Value df Asymp. 
Sig 
(2 sided) 

Pearson Chi-
square 

201.000σ 196 2.34 

Likelihood Ratio 81.242 196 1.000 

Linear by linear 
Association 

13.931 1 .000 

No. of valid 
cases 

15   

 
Table 3 indicates that the X2 – test at symp.sig (2 
sided) is .000 which is P<0.005 level of significance, 
hence there is significant difference. The 
hypothesis is rejected. Therefore, it is concluded 

that economic recession has impact on fathers’ 
decision about boy and girl access to school. 
 

Hypothesis Two 
Economic recession does not have impact on 
mothers’ decision about boy and girl access to 
school. 
 
Table 4: X2 – test of mothers’ decision about boy 
and girl access to school during recession. 
 

 Value df Assymp. 
Sig 
(2 sided) 

Pearson Chi-square 165.000σ 121 .005 

Likelihood Ratio 72.924 121 1.000 

Linear by linear 
Association 

14.000 1 .000 

No. of valid cases 15   

 
Table 4 indicates that X2 – test at symp.sig (2 sided) 
is .000 which is P<0.05 level of significance, hence 
there is significant difference. The hypothesis is 
rejected. Therefore, it is concluded that economic 
recession has impact on mothers’ decision about 
boy and girl access to school. 
 

Hypothesis Three 
Father and mother do not differ on decision about 
boy and girl access to school during economic 
recession 
 
Table 5: X2 – test of parental decision about boy 
and girl access to school during economic 
recession. 
 

 Value df Assymp. 
Sig 
(2 sided) 

Pearson Chi-square 165.000σ 154 .258 

Likelihood Ratio 72.924 154 1.000 
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Linear by linear 
Association 

.044 1 .834 

No. of valid cases 15   

 
Table 5 indicates that X2 – test at symp.sig (2 sided) 
is .834 which is P>.005 level of significance, hence 
no significant difference. The hypothesis is 
accepted. Therefore, it is concluded that fathers 
and mothers do not differ on decision about boy 
and girl access to school during economic 
recession. It means that gender has impact on 
fathers and mothers decision. 
 

Discussion 
The main purpose of this study was to investigate 
impact of economic recession and gender on 
parental decisions about their children’s access to 
school. Specifically, the study sought to determine 
impact of economic recession and gender on 
fathers and mothers decision about boy and girls 
access to school. The result of the study showed 
that fathers’ decision about boy and girl tends to 
favour boy more than girls. For example, of 105 
fathers studied, 76.19 percent preferred sending 
boy to school; 71.43 percent wanted boy to remain 
in school inspite of economic hardship; 60.00 
percent would want boy to go to school first due to 
economic hardship. 
 
Nonetheless, the same fathers would want to 
withdrew girl from school (69.52 percent); suspend 
girl from going to school (84.76 percent); wanted 
girl to remain at home and do hawking and assist 
on the farm (73.33 percent); do petty-trading 
(64.76 percent); girl should work to increase family 
budget (64.76 percent). The result of the study 
clearly indicated that the decision of the fathers is 
not only due to economic hardship but also due to 
influence of gender. 
 
The result of the study resonates with other similar 
studies. For example, Blair (1992) argued that 
young men and women are typically allocated 
different kinds of domestic chores; that girls are 
responsible for more domestic chores than boys 

(Peters, 1994). Spence (2006) found that when face 
with limited resources and competing financial 
demands, parents prefer to invest in the education 
of their sons and not lose their daughter domestic 
chores, that the traditional thinking based on 
culture and religion may prevent girls from going to 
school because their labour has always been seen 
as necessary and respectable on the home front; 
and in some cases, parents may view education as 
prompting behaviour considered unfavourable to 
girls’ future marital prospects. 
 
Similarly, Dakore (2000) found in Zambia that many 
girls were engaged in labour to contribute to the 
family budget, hence child domestic labour is 
another way through which families cope with 
poverty. The same study reported that girl workers 
were happy to help their parents cope with poverty 
but regretted their inability to be in school. Parents 
of the girl workers expressed similar feelings that 
although they appreciated the contribution of their 
children to the family budget, most of them 
lamented the inability of their children to be in 
school. 
 
Apart from investigating fathers decision about boy 
and girl access to school, the study also 
investigated mothers’ decision about boy and girl 
access to school during economic recession. The 
results of the study showed that mothers decision 
tends to favour girl more than boy. In the face of 
economic hardship, mothers, of 105 investigated, 
71.42 percent wanted to withdraw boy from 
school; 66.67 percent wanted boy to remain at 
home and do hawking; 69.52 percent decided that 
boy should remain at home and assist on the farm. 
However, 66.67 percent wanted girl to remain in 
school inspite of economic hardship and that girl 
should go to school first due to economic hardship 
(69.52 percent). 
 
Surprisingly, mothers like fathers wanted girls to 
get married due to economic hardship (68.57 
percent); delay going to school (69.52 percent); 
and learn skills outside the school (64.76 percent). 
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The result of the study related to girl marriage in 
particular resonates with Buvinic, Guzman and 
Lloyd (2007) who found that in some societies, girls 
are married very young often with the support of 
their parents who argue that early marriage is in 
the best interest of their daughters and the family. 
Similarly, Obidigbo (2005) noted that in Nigeria, 
parents believe it is of no use sending their girl 
child to school because another person will marry 
her and she will be another person’s family, that 
other parents believe if you send a girl to school, 
she will be exposed and civilized and cannot be 
under man any longer. 
 
Besides, the results of the study showed that both 
fathers and mothers preferred sending boy to 
school during economic hardship: 76.19 percent for 
fathers and 80.00 percent for mothers. This is a 
common gender bias against girl both from fathers 
and mothers. This is in consonant with Anzaa 
(2013) who found that parents in Tiv, Nigeria prefer 
to send a boy-child to school if they do not have 
enough money to send both boy and girl. Similar 
study by Karo (2005) showed that parents in 
Nigeria prefer a boy to be better equipped in order 
to get a good job and provide for the family, that 
girls are mainly for the purpose of reproduction 
and domestic chores, hence there is no need to 
educate them as this is a waste of resources. 
 
Owing to the impact of economic recession and 
gender on parental decision about their children’s 
access to school, there is a need to recommend 
ways of taking decision as regards to children’s 
access to school, and how to avoid bias in decision 
making more especially during economic hardship. 
 

Conclusion 
From the results of the study, it is concluded that: 
1. In most of the cases investigated, fathers 

decided more access to school for boy than 
girls during economic recession. 

2. Fathers were influenced by gender in deciding 
who should have access to school during 
economic hardship. 

3. In most of the cases investigated, mothers 
tended to support girl to have more access to 
school than boy, during economic hardship. 

4. Mothers like fathers were influenced by gender 
in their decision as to who should have access 
to school during economic hardship. 

5. There is no significant difference between 
fathers and mothers decision about boy and girl 
access to school during economic recession. 

 

Recommendations 
Based on the results of the study, the following 
recommendations are made: 
1. Fathers and mothers should acquire vocational 

skills that will enable them to be self-employed 
so that they will not rely solely on salary paid in 
their employment. This can cushion the effect 
of economic hardship since they will have 
alternatives for livelihood. 

2. Fathers and mothers should diversify their 
source of earnings by acquiring professional 
skills in different fields of human endeavour so 
that they are not employed in the same job. 
This can sustain the family even if one of them 
becomes unemployed during economic 
recession. 

3. Parents decision about boy and girl access to 
school during economic recession should be 
based on the child’s potential ability but on 
gender. A child who exhibits more potential 
ability than another should be given priority to 
have access to school irrespective of the child’s 
sex even in the face of economic hardship. 

4. Employers of labour should compensate 
parents by paying their entitlements 
immediately they are laid off or retired from 
service. This can alleviate their hardships during 
economic recession. 
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Abstract 
The paper focuses on the assessment of social studies education as instrument for strengthening Slate, Economic, 
Empowerment and Development strategy for poverty eradication in Ogun slate. Social Studies, being a problem-
solving subject can serve as a- potent instrument for strengthen (SEEDS) for poverty eradication in Ogun slate, this 
work is an opinion survey that draws data from lecturers and non-academic staff 'of three Colleges of Education in 
Ogun slate. One hundred and eighty (180) academic and non-academic staff were used as sample for the study. It 
has two research objectives and hypothesis which borders on the potency and strategies of social studies for 
potential instrument in strengthen SEED for poverty eradication. Data were collected using structured 
questionnaire containing mostly closed ended questions. The instruments were validated by expert in the field of 
social studies and test- retest method which yielded a correlation of 0.92 through the adoption of piercing product 
correlation co-efficient statistical method. Questions basically bothered on the potential of social studies education 
as a tool for strengthen SEED in the eradication of poverty. The questionnaires were administered by the 
researchers using on the spot technique to avoid retrieval difficulty and failure. Data was collected, collated and 
further analysed in descriptive form using percentage distribution through .social science analytical software 
package (spss 20. 0) the PPMC statistical analysis tool was used in the analysis of data at 0.05 level significance. 
The study finds significance relationship in the potency of Social Studies education as effective tool in 
strengthening seed to eradicate poverty in Ogun stale. It was recommended that the course, content of social 
studies should be reviewed to accommodate current issues that have become global phenomenon; social studies 
education should be taught at all levels of education in our halls of learning. 
 
Keywords: Eradication, Strengthening, Social Studies, Instruments, Poverty. 
 
Introduction 
The teaching and learning of Social Studies 
prepares the students/learners for effective 
participation of the progress in the Nigerian 
society. This enlightens the Social Studies learner 
on his/her roles that can advance and better the 
society, Social Studies is a problem-solving subject 
or discipline. It positions an individual and exposes 
him or her to the importance of problem-solving 
mentality instead of bemoaning a circumstance. 
Social Studies According to Shuaibu and Peter 
(2015) as a core subject in the primary, secondary 
and the tertiary levels of education. It is geared 
towards solving the problems that man face in his 
environment. The environment is dynamic in 

nature, and so there is need for man to change 
along with it. 
 
Social Studies education lays emphasis on 
individual and group responsibilities, so as long as 
its orientation is geared towards the achievement 
of the socio-economic goals of the society. It is not 
only concerned with the maintenance and 
transfer of worthy aspects of education but aims 
to contribute to socio-economic improvement and 
fuller functioning of economic ideas. In the words 
Mezeobi, Fubaru and Mezeobi (2015) Social 
Studies is, an integrated field of study which 
probes man's symbiotic relationship with his 
environments, endows man with the reflective 
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and contemplative capacities, intellectual, 
affective, social, work skills and economic skills to 
enable man understand his world and its 
problems, and to rationally solve or cope with 
them for effective living in the society. Social 
Studies examines man in his environment from 
the comprehensive perspective of social: being, 
political being, legal, being, religious being, 
cultural being, knowledgeable being, economic 
being and scientific/ technological being (Shuaibu 
and Peter 2015). In itemizing the aims and 
objectives of Social Studies education, Danladi and 
Jarimi (2011) stated that the cognitive objectives 
should be stated as generalization rather than the 
collection of specific facts. 
 
According to Danladi (2010), Social Studies is 
perceived as that "field of education or the 
common learning of man’s interaction with his 
social, physical, economic and political 
environments which influences and brings about 
human improvement and economic improvement. 
The reason being that Social Studies education is 
social responsibility (Danladi, 2009). Social 
responsibility is one of the goals of Social Studies 
education, that is toward producing effective 
citizens, this is important because the provision of 
social and economic needs of the citizens is a 
collective responsibility. This social responsibility 
involves the provision of economic needs that 
include; employment opportunities, shelter, 
nutritious foods and better income. It should be 
put in mind that, the all-round development of 
the human being is all about his/her economic 
status. It be noted that, members of a given 
society should be guided towards their social 
responsibility, the Nigerian constitution according 
to Danladi (2010) provides that the Nigerian 
citizen has some fundamental human rights to 
enjoy, economic security inclusive. The 
components-of shelter, food and clothing are 
classified as the basic economic need of every 
citizen in a particular nation. That is government 
should try as possible to put in place those 
measures that could make the citizens meet their 

economic needs of the society. This has made the 
various Nigerian governments to try and design 
series economic empowerment programmes that 
may alleviate the suffering of the people of their 
economic, poverty and unemployment problems 
that has pervaded the society. Some of these 
economic empowerment programmes According 
toShuaibu, and Peter, (2015) are National 
Economic Empowerment and Development 
Strategy (NEEDS); this is at national level. State 
Economic Empowerment and Development 
Strategy (SEEDS) at the state levels and Local 
Economic Empowerment and Development 
Strategy (LEEDS) at the local level of the Country. 
This research is dwelling on how Social Studies 
education can strengthen the state economic 
empowerment and development strategy to 
reduce poverty in the society. 
 
State Economics Empowerment and Development 
Strategy (SEEDS) like the National Economic 
Empowerment and Development Strategy 
(NEEDS) is a strategy re- accelerating economic 
development and modernization. SEEDS is similar, 
in many respects to the National Economic 
Empowerment and Development Strategy 
(NEEDS) which was launched by the federal 
government in March, 2004. The National 
Planning Commission has produced a set of 
guidelines for preparing SEEDS document at the 
state level, the guidelines are widely available. 
SEEDS is expected to attract more financial and 
technical assistance from the federal government 
and international development partners in the 
nearest future. Amadi and Ogunwo (2CG4) 
submitted that, SEEDS defines policy targets in the 
areas such as primary health care, basic 
education, etc., and provides a reasoned and fully 
costed strategy of how they will be achieved. As 
much as possible, a participatory process which 
involves the state assembly, the state executive 
council, the private sector and people across the 
state have been involved in developing the SEEDS. 
Also, the SEEDS document is published and made 
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available in the form of a political commitment 
from the government to the people. 
 
Through this, according to Sabates (2008) the 
state government presented a coherent fiscal 
strategy, and sets budgets that are reliable guide 
to actual spending. Such budgets demonstrate a 
clear link between research allocations and the 
poverty reduction strategies defined in the SEEDS. 
State government also have to set realistic 
budgets for IGR, VAT and statutory allocations 
based on historical collection patterns and federal 
government indications, loans and grants are 
evidenced by signed agreements. The state 
government according to Amadi (2003) is 
expected to have a consistent policy on the 
delivery of services, informed by baseline data 
and through the SEEDS process. Service delivery 
strategies in key sectors take due account of 
national and local policies and other service 
providers, including other tiers of government, 
plans to ensure due process particularly in 
procurement procedures' are developed and 
positively assessed against federal government 
due process standards. Above all, services 
delivered are tailored to the needs of citizens and 
citizens have a mechanism to measure service 
equality. 
 
SEEDS like NEEDS focuses on four key strategies 
this is according to Baker and Celia (2009) arc 
reorienting values, reducing poverty, creating 
wealth and generating employment. It is based on 
the notion that these goals can be achieved only 
by creating an environment in which business can 
thrive, government is redirected to providing basic 
services and people are empowered to take 
advantage of the new livelihood opportunities the 
plan will stimulate. SEEDS sets out far-reaching 
public reforms that will make clear that corruption 
and graft will be punished.The Nationa1 
Orientation Agency and its state-level 
counterparts will be strengthened to lead a 
campaign to re-instill the virtues of honesty, hard 
work, selfless service, moral rectitude and 

patriotism. The campaign will draw on resources 
from a variety of government agencies, non-
governmental organizations (NGOs) and 
community-based organizations, including 
schools, colleges, universities and private sectors, 
religious, social, cultural and traditional 
organizations. 
 
Arising from the above, SEEDS through Social 
Studies education according to Adediran, and 
Olugbuyi (2017) can help in reducing poverty in 
the Country, Social Studies education that has 
been termed as a problem-solving subject and 
.interactive subject which can help in solving 
economic problemsin the societythrough rational 
thinkingand emotional awareness interacting to 
examine personal behaviour pattern, clarify and 
actualize economic values. 
 
SEEDS through Social Studies can promote the 
independence of both individual and nation. 
Nigerian should be self-reliant and should 
concentrate on how to use available resources in 
Nigeria and the lives of Nigerians. With that, 
SEEDS through Social Studies will empower the 
people by allowing the private sector to thrive. 
SEEDS create opportunities for employment and 
wealth creation. It will empower people to take 
advantage of these opportunities by creating a 
system of incentives that reward hard work and 
punish corruption by investing in education, and 
by providing special programmes for the most 
vulnerable members of the society, it will also 
promote private enterprises that will be the 
engine of economic growth under SEEDS. It will be 
the executor, investor and manager of businesses. 
The government will play the role of enabler, 
facilitator, and regulator, helping the private 
sector grow, create jobs, and generate wealth. 
Deregulation and liberalization will diminish 
governmental control and attract private sector 
investment. Also, SEEDS aims to reconstruct the 
government to make it smaller, Stronger, better 
skilled and more efficient at delivering essential 
services. It seeks 'o transform the government 
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from a haven of corruption to an institution that 
spurs development and serves the people. 
Reforms and regulations will be implemented to 
ensure greater transparency and accountability 
and corrupt practices will be outlawed, 
Government activities and budgetary will be 
informed by a frame work that connects policy 
with government income and expenditure. 
 
Poverty which comes as result of general scarcity 
or the state of one who lacks a certain amount of 
material possession or money. Poverty which, has 
also been termed as a multi-faceted concept 
which includes social,economic and political 
elements. It is also being seen as lack of means 
accessary to meet basic needs such as food, 
clothing and shelter. Poverty also occurs when 
people in a country do not enjoy a certain 
minimum level of living standard as compared to 
the rest of the population and which vary from 
country to country, some homes within the same 
country (World Bank, 2015). Through the laudable 
objectives of SEEDS and Social Studies being a 
problem solver discipline, will in no small measure 
reduce the poverty in Nigeria by assisting in 
getting the minds of Nigerians away from 
depending on foreign aids, import of material and 
human resources for jobs in Nigeria. This study 
therefore examines Social Studies as an antidote 
in strengthening SEEDS to reduce poverty in the 
Country. 
 

Hypotheses of the Study 
i. There is no significant relationship in the 

view of respondents on the potency of 
Social Studies education as an antidote in 
strengthening SEEDS for poverty reduction 
in Nigeria. 

ii. There is no significant relationship in the 
view of respondents on the strategies of 
Social Studies education as an antidote in 
strengthening SEEDS for poverty reduction 
in Nigeria. 

 

 

Methodology 
The study was carried out in the three Colleges of 
education in Ogun State, One hundred and eighty 
(180) Social Studies students were drawn for the 
study. Sixty (60) Social Studies students from each 
College of education were sampled. Data were 
collected using structured questionnaire 
containing mostly close ended questions. The 
instrument was validated by experts in the field of 
Social Studies and Test-retest method which 
yielded a correlation of 0.92 through the adoption 
of Pearson Product Moment Correlation 
Coefficient statistical method. Questions basically 
borders on the potential of Social Studies 
education as an antidote in strengthening SEEDS 
for poverty reduction in Nigeria. The 
questionnaire was administered by the researcher 
and retrieves them back on the spot to avoid lost. 
Data collected, collated and further analyzed in 
descriptive form using percentage distribution 
through the Social Science Analytical Software 
Package (SPSS 20.0). The Pearson Product 
Moment Correlation (PPMC) was used in the 
analysis of data at 0.05 alpha level. 
 

Presentation of Data Analysis and Result  
Ho1: There is no significant relationship in the 
view of respondents on the potency of Social 
Studies Education as an antidote in strengthening 
SEEDS for poverty reduction in Nigeria. 
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Table 1 
Pearson Product Moment Correlation (PPMC) 
Statistics to test the potency of Social Studies 
Education in strengthening SEEDS for poverty 
reduction. 
 

Varia-
bles 

N Mean S.D Corr. Criti
cal 

Df R Dec. 

    Index r r   rule 

Potenc
y    of     
Social. 
Studies 
Educati
on 

108 51.7315 3.3837 —    Ho1 

    .547** .195 106 .000 Rej. 

Strengt
hening 
jnglhe
ning 
SEEDS 
for 
povert
y 
reducti
on 

108 26.2778 2.47920      

** Correlation is significant at the 0.01 level (2-
tailed) 

 
The Pearson product moment correlation statistics 
in Table 1 revealed that existence of significant 
relationship in the view of respondents on the 
potency of Social Studies as an antidote in 
strengthening SEEDS for poverty reduction in 
Nigeria. This was as a result of the outline of the 
correlation statistic which showed that the 
calculated correlation index r value of .547 is higher 
than the critical value of .195 the calculated p.000 is 
lower than the .05 level of tolerance confirming the 
presence of significant relationship between the two 
variables, therefore, the null hypothesis which 
states that there is no significant rekJonship1 in view 
of respondents on the potency of Social Studies 
education as an antidote in strengthening SEEDS for 
poverty reduction in Nigeria is hereby rejected. 
 

Hypothesis Ho2: The null hypothesis states that, 
there is no significant relationship in the views of 
respondents on the strategies of Social Studies 
education as an antidote in strengthening SEEDS for 
poverty reduction in Nigeria. 
 

Table 2 
Pearson Product Moment Correlation (PPMC) 
Statistics to test the relationship in the strategies of 
Social Studies education as an antidote in 
strengthening SEEDS for poverty reduction in 
Nigeria. 
 

Variabl
es 

N Mea
n 

S.
D 

Corr. Critical D
f 

R Dec. 

    Index 
r 

r   Rule 

Potenc
y     of     
Social. 
Studies 
Educati
on 

108 51.7
315 

3.383
7 

—    Ho2 

        

   .547** .195 106 .000 Rej. 

Strategi
es of 
Social 
Studies 
Educati
on  

108 26.2
778 

2.479
20 

     

for 
poverty 
reducti
on 

        

** Correlation is significant at the 0.01 level (2-
taiied) 
 
Details contained in Table 2 revealed significant 
relationship between the potency of Social 
Studies education for poverty reduction in 
Nigeria. This is due to the fact that the result of 
the Pearson product moment correlation's 
calculated correlations index r value of .785 is 
greater than .195 (r critical) while the calculated 
p. value of .000 is lower than the 0.01 level of 
tolerance. This therefore suggests that the null 
hypothesis which states that there is no significant 
relationship in the view of respondents on the 
strategies of Social Studies education as an 
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antidote in strengthening SEEDS for poverty 
reduction in Nigeria is hereby rejected. 
 

Findings 
1. Social Studies education is a potent tool for 

strengthening SEEDS for poverty reduction 
inNigeria. 

2. The curriculum content of Social Studies 
education is rich to strengthening SEEDS 
forpoverty reduction in Nigeria. 

 

Discussion of Findings 
Pearson Product Moment Correlation statistic in 
Table 1 indicated that existence of significant 
relationship between the potency of Social 
Studies education as an antidote in strengthening 
SEEDS for poverty reduction. This was as a result 
of the outline of the correlation statistic which 
revealed that the calculated correlation index r- 
value of .547 is higher than the critical value of 
.195 the calculated p.000 is lower than the .05 
level of tolerance confirming the presence of 
significant relationship between the two variables, 
therefore the null hypothesis 1 is hereby rejected. 
These findings revealed that the course content of 
Social Studies is rich and is therefore capable of 
strengthening SEEDS to reduce poverty in Nigeria. 
This study was in connection with Adediran, 
Adelegun and Olugbuyi (2017) who stated that 
Social Studies is a problem solver who can 
through its critical thinking minded ability can 
provide avenue for citizens to be reliable by 
influencing government to provide funds for the 
citizens to establish small scale enterprises in 
order to meet with their economic needs. Also, 
according to Shuaibu and Peter (2015) Social 
Studies education constitute vital curricular 
instruments for raising effective citizens who 
could constitute the basis not only for national 
development but measures of developmental 
programmes for economic empowerment. 
 
From the second hypothesis which state that 
there is no significant relationship in the views of 
respondents on the strategies of Social Studies 

education as an antidote for strengthening SEEDS 
for poverty reduction. Details contained in Table 2 
revealed significant relationship between the 
potency and strategies of Social Studies education 
in strengthening SEEDS for poverty reduction in 
Nigeria. This is due to the fact that the result of 
the Pearson Product Moment Correlation 
calculated correlation index r value of- 785 is 
greater than .195 (r critical) while calculated p. 
value of .000 is lower than 0.01 level of tolerance. 
This therefore suggests that the null hypothesis 2 
is hereby rejected. This revelation is in 
consonance with the opinion of Danladi (2010) 
who was of the opinion that. Social Studies 
education has been referred to as an applied field 
which integrates knowledge from the social 
sciences and other relevant areas of knowledge 
for the purpose of coping and solving ethical 
religious, spiritual, moral, social and economic 
issues in the process of interactions with the 
environments. Social Studies education is 
therefore capable of enhancement of sustainable 
self-respect which involves freedom from poverty 
of dignity as well as poverty of food or income. 
This is important because the person who is 
deprived of food may fall prey of social disease or 
illness (ILO, 2004). 
 

Conclusion and Recommendations 
Findings from this study revealed that Social 
Studies education is capable of strengthening 
SHEDS for poverty reduction in Nigeria, since 
Social Studies education lays emphasis on 
individuals and group responsibilities so long as its 
orientation is geared towards the achievement of 
the socio-economic goals of the society. However, 
government has an indispensable role to 
enterprise, manpower and national developments 
of the Nigerian society. In this area, government 
should provide the necessary and adequate 
financial resources for the citizens to access for 
their promotion of economic empowerment. 
Danladi (2010) stated that the citizens, parents, 
students   A and communities should organize 
themselves into cooperative societies in order to 
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meet the financial base that is required to access 
some of the available facilities like the SEEDS, 
NEEDS, FADAMA etc. This approach will serve as 
the enhancement of facilitating the socio-
economic partnership that is required for 
interdependency and economic empowerment. It 
should be noted as credited to Akanbi (2007) that 
no human being an achieve all by him/herself 
alone, no matter how good his/her ideas; there is 
need for concerted effort. Also, SEEDS should be 
implemented in order to provide courses that 
build vocational and entrepreneurial skills. It will 
also enable construction companies, local and 
state governments to assume responsibility for 
providing low-cost housing. The paper also 
recommends that the course content of Social 
Studies should be reviewed to accommodate 
current issues that have become global 
phenomenon. 
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Abstract 
This paper examined the role of women education on economic recovery in Delta state. Three research 
questions were raised to guild the study. Descriptive survey research design was adopted for the study while a 
sample of 120 respondents were selected from five higher institutions in Delta state using stratified random 
sampling technique. The population of the study comprised of all women in the selected schools both academic 
and non-academic. The sampled respondents were presented with 14 items questionnaire. The Data collected 
from the respondents were analyzed using mean score method to answer the research question. The findings 
of the study revealed that women education played significant roles one economic recovery on Delta state. The 
findings also revealed that there were several factors that militated against women education. Based on the 
findings, the study recommended among others that society should encourage women education by removing 
all the bottle necks and traditional practices hindering women education. 
 
Keywords: Role, Women education and Economic recovery. 
 

Introduction 
An  economic  recovery  is  the  phase  of  the  
business  cycle  following  a  recession  during  
which  an  economy  region  exceed peak 
employment and  output levels achievers  prior  to 
donation.  A recovery period is typically 
characterized by abnormally high levels of growth 
in real gross domestic product, employment, 
corporate profits and other indicators. This is a 
turning point from contraction to expansion. This 
often results in increase consumer confidence, 
which can mostly be achieved through women  
education. 
 

A  woman’s  education  is imperative  to  the  
advancement  and  development  of  her  
community  and  country  as  a  whole. Improving  
women’s’  education  can  bring  tremendous  
development  in a country’s  economic  and socials, 
in  a  society where women  are  educated. They 
can be  role models  for  the  younger  members of  
their  community and promote  education  as  well 
as  contributes  to  solving country’s national 
challenges alongside  men. This would also lower 
infant mortality by breaking down the gender 
disparity in school enrolment. Nigeria will 
experience great improvement in quality of life, 
alleviation of poverty and a showing of population 
growth as well as other analogies benefits. 



Nigerian Journal Of Sociology Of Education 

 

138 
 

 
Harbouring a gender inclusive society  by  
education  will  promote  sustainable  human  
development  and  economic  recovery. 
 
The role of women education in economic recovery 
cannot be overemphasized. Economic recovery can 
only be possible when women are educated. Hence  
the  popular  saying “Educate  a  man,  you  
educate an individual but educate a  woman, The 
entire nation  is educated. No wonder Igwe (2013) 
maintained that  women  education  presupposed  
that  women  generally  should be  equipped  with  
necessary skills, knowledge, altitude, beliefs  and  
values  that would enable them   function  well  in  
their immediate  society  and  beyond.  On  the  
other hand, Onyema (2013) also  opined  that  
women  education  is  the  most  effective  and  
efficient  way  of  combating  poverty  and  hunger, 
preventing  disease from  attacking  children  and  
family  members,  educating  women  through  pre-
marital  educational  to  avoid  over  population,  
thereby  maintaining  reasonable family  size  and  
the  quality  of  life  and  above  all,  maintaining  
responsible parenthood  and  understanding  
demographic  situation  and  popular dynamics  
and their inter-relationships  with  the 
environment,  resources  and  socio-economic  
development  and  economic  recovery  in  the  
country. 
 
This  can  only  be  achieved  according  to Nwosu 
(2010)  when  all  the  cultural norms  and  
traditional  practices  that  devalued, 
disempowered and  disposed  women  are  
dismantled  via  women  education. 
 

Women Education: An overview 
This  refers  to every  form  of  education  that  
aimed  at improving  the knowledge and skills of  
women  and  girls, it  includes general  education  
at  schools and  colleges, vocational and technical 
education, professional  education, health 
education among others. Women education 
encompasses both literally and non-literally 

education. In  other words, the  educational  
empowerment  of  women  in  Delta state and of 
course in  Nigeria at  large, is  the foundation  of  all  
other forms  of  empowerment, such as economic, 
technologies  and political empowerment Ojobo 
(2008). 
 
Women education is very imperative since that is 
the only sure way to curb ill-treatment and all 
forms of discrimination and inequalities against 
women. Education of women can help them 
participate effectively in economic recovery 
because it is the only powerful tool that can 
empower women and bring them out of abject 
poverty, powerlessness, chavimism, subordination, 
marginalization and dependency Emenyi (2006). 
 
Women education avails women the opportunity 
to cooperate with their male counterpart thereby 
availing them the opportunity of receiving an 
education that made them to be rational, 
competent, and independent. Opara (2004) 
contended that female education is important 
because it is projected as the fillip to economic 
empowerment and recovery which is starkly 
contrasted from poverty and deprivation. Women 
education also avail women the opportunity to 
campaign against their subjugation, limitation and 
relegation through conscious self awareness. This 
was why Okeke (2004) reiterated that women in 
their varied search for recognition should not 
pursue equality with men as their main objective 
but should strive  to identify areas in which they 
are functional and pursue them to a conclusive end 
so that complex identity between both sexes would 
be achieved.  
 
No society or community can develop fully without 
women cooperation, understanding and effective 
participation. Specifically, women have contributed 
immensely to nation building in education, 
agriculture, health care, language, politics, tradition 
and culture which form basis for economic 
recovery. 
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Women also play prominent roles in the 
development of states in pre-colonial Nigeria. For 
instance, during the period of Hausa states and 
after Sokoto Jihad, mention were made of women 
scholars particularly Shehu Dan Fodiyo’s daughters 
namely Asmau, Khadijat, Maryann among others. 
Time will not permit us to mention likes of Dr. Dora 
Akunyilu (Former Director of Nationa Agency for 
Food and Drug Administration Control (NAFDAC), 
Oby Ezekwesilsi and Ngozi Okonjo Iweala. These 
prominent personalities could not have 
contributed so immensely without being educated.     
 
Moreso, Wollstonescraft advocacy for equity and 
women’s education prompted Chukwuma (2000) in 
addition that: 
The single impetus to female upliftment is the 
international decade for women from 1975-1985 
instituted by the United Nations. This puts women 
in the fore, attracted government attention and 
gave rise to the formation by women agencies and 
commission throughout the continent. It indeed 
gave rise in Nigeria to women education and 
women in development in 1987 through Better Life 
for Rural Women Programme. These are therefore 
the antecedent of African ferminism. These gave 
the muel needed edge to the African women’s 
quest for opportunities in education, economic 
enterprise, jobs and status. 
 

Theoretical framework 
The structural functionalist theory is suitable for 
this study. The theory was propounded by Talcott 
Parson (1902-1979) Shankar Rao, 2011 and 
(Hughes and Koelher, 2008). Functionalism holds 
that associations comprised institutions like family 
systems, or structured be it sub-system or super 
system or structures. These perform designated 
roles to enable society function as an entire whole. 
This as suggested has a role to play. If this role is 
not performed or partially performed the society 
will be dysfunctional. 
 
In the same vein, the family being the oldest and 
smallest society of human organization, is made up 

a people saddled with roles, and responsibilities. 
The smallest instance of role shift could cause 
dysfunctioning or malfunctionism of such a society. 
A family may remain in abyss of financial 
constraints if the woman does not contribute 
financially given the present economic recession in 
the country. This theory is relevant to the subject 
of discuss since it supports the role of women 
education in economic recovery. 
 

Challenges of Women Education 
Despite the laudable contributions, achievements 
and roles played by women education in ensuring 
sustainable development and economic recovery, it 
is however, unfortunate to mention that women 
education in Delta state and Nigeria at large is 
being limited by a number a barriers.  These 
limitations are mostly tied and traceable to the 
historical and socio cultural values of the society. 
Yakubu (2004) opined that the low status of 
women is as a result of men seeing them as sex 
objects, either as lover or mothers. He opined also 
that a woman should be a woman, mother, child 
bearer or supporter of man, if she talks too much, 
she is uncivilized, if educated, she is a weird 
specimen. The introduction of the Victorian ethos 
portrayed the woman as the angel of the house 
whose role in the family was restricted to child-
bearing, home keeping, among others. Moreso, the 
factor of early marriage especially in some parts of 
Nigeria remains a major impediment to women 
education according to Ogunsola (1977). 
 
The issue of finance was also another serious 
impediment to the phenomenon of women 
education in Nigeria, boys education is being given 
preferences to that of the girl child on the basis 
that the girl child will end up in another mans 
house or in the kitchen. 
 
Other serious challenges of women education are 
the barriers created by socio-cultural norms, 
traditional practices and religious forces as 
identified by Federal Ministry of Education (FME, 
2007). 
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Statement of the Problem 
It is sometimes said that women are not logical 
that their thoughts are less subject to control by 
the rules of logic and that they depend upon 
institution and emotion more than men. It is also 
believed that women are naturally so constitute 
that they cannot be otherwise. This conception had 
been used to rationalize much prejudice against 
higher profession and top business and industrial 
positions. All these opinions about women are 
more cultural biases having no factual base on the 
capabilities of women.  
 
However, research has shown that Nigerians have 
negative attitude towards women education so 
much so there is a great social distances between 
men and women, including the relationship among 
spouses. This separation is symbolized as well as 
reinforced by the sexual division of labour and as 
such men have done their best to inculcate the 
sense of inferiority in women throughout the ages 
(Akpa, 2001). This study therefore, was carried out 
to establish whether women education is 
significant to economic recovery in Delta state. 
 

Research Questions 
1. What are the roles of women education in 

economic recovery of Delta state? 
2. What are the significant impact of women 

education in economic recovery of Delta 
state? 

3. What are the factors militating against 
women education in Delta state?. 

 

Methodology 
The study adopted descriptive survey design to 
investigate the role of women education in 
economic recovery of Delta state. The study was 
carried out among women within five selected 
higher institutions in Delta State University, Abraka 
(DELSU), Federal University of Petroleum Institute 
(FUPRI), Delta State Polytechnic Ozoro (DSPZ), 
Delta State Polytechnic Ogwashi-Uku (DSPO) and 
Federal College of Education (Technical), Asaba 

(FCET). To achieve the objective of the study, 
structured questionnaire was designed to elicit 
data from respondents. The questionnaire was 
divided into two sections. Section “A” sought for 
responses on bio-data of participants while the 
section ‘B’ contained items relating to respondents 
views on the role of women education in economic 
recovery of Delta state. The impact of women 
education in economic recovery of Delta state, the 
impact of women education in economic recovery 
and factors militating against women education in 
Delta state. One hundred and twenty (120) women 
were selected from the higher institutions using 
stratified random sampling technique. The 
researchers’ personally administered copies of the 
questionnaire to the respondents. Data generated 
were analyzed using mean scores and percentage. 
Twenty (25) women where selected from Delta 
State University, Abraka (DELSU) and Delta State 
Polytechnic, Ozoro, twenty (20) where selected 
from Federal University of Petroleum Institute 
(FUPRI) and Delta State Polytechnic Ogwashi-Uku 
(DSPO), thirty (30) where selected from Federal 
College of Education (Technical), Asaba (FCET). The 
questionnaire was validated by two academic 
Doctors from Delta State University, Abraka 
(DELSU) and Federal College of Education 
(Technical), Asaba (FCET) respectively. The 
correction they made where incorporated before 
distributing them to participants.      
 

Population of Study  
S/N Names of Institution Both Teaching & 

Non Teaching 
(Women) 

1.  Delta State University, Abraka 
(DELSU) 

25 

2.  University of petroleum 20 

3.  Delta state polytechnic, Ozoro 25 

4.  Delta State Polytechnic, 
Ogwashi-Uku 

20 

5.  Federal College of 
Education(Technical) Asaba 

30 

 Total 120 
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Results  
Research Question 1: What are the roles of 
women education in economic recovery of Delta 
State? 
 

S/N ITEMS  ̅ S.D DECISION 

1.  Economic recovery 
and independence will 
only come through 
women education and 
employment. 

3.51 0.17 S.A 

2.  Women education is a 
pre-requisite for 
poverty alleviation 

3.45 0.16 SA 

3.  Education will 
empower women to 
contribute towards 
the development and 
prosperity of the state. 

3.43 0.15 S.A 

4.  Educated women are 
better informed to 
quality of life and 
infant mortality. 

3.29 0.13 S.A 

5.  Educated women are 
more informed on 
their rights for justice 
to guide against 
violence in society. 

3,24 0.13 A 

6.  Educated women 
prove to be highly 
successful in fields 
endeavour.  

3.21 0.13 A 

 Cluster mean 3.37 02 SA 

 
Table 1 shows the mean scores and standard 
deviations of the women on the roles of women 
education on economic recovery in Delta state. 
From the result, the items had their mean scores 
ranging between 3.24 – 3.51 with the 
corresponding standard deviation of 0.13 – 0.17. 
This entails that the respondents acknowledged 
that all the items in the table are the roles of 
women education on economic recovery in Delta 
state. The overall mean score show a cluster of 
mean of 3.37 with the corresponding standard 
deviation of 0.12. This indicates a decision level of 
strongly agree. This implies that all the role of 
women education factors identified here have the 
capability of contributing significantly to economic 
recovery in Delta state. 

 
Research Question 2: What are the significant 
impacts of women education on economic 
recovery in Delta state? 
 
Table 2: significant impacts of women education 
on economic recovery. 
 

S/N ITEMS  ̅ S.D DECISION 

7.  Women education 
impacted on economic 
recovery by providing 
pre marital education, 
demographic 
information and 
population situation to 
build a healthy nation. 

3.22 3.34 A 

8.  Women education 
impacted on economic 
recovery by providing 
information or 
promotion of better 
family life via birth 
reduction and human 
development. 

3.26 3.33 A 

9.  Women education 
impacted on economic 
recovery by making 
women dependent and 
more productive to 
assist their male 
counterpart 

3.33 3.32 SA 

10.  Women education 
impacted on economic 
recovery by making 
women productive and 
successful in the 
professions. 

3.45 3.15 A 

  3.32 3.33 SA 

 
The data on table 2 above show the mean scores 
and standard deviation of the women who 
acknowledge that all the items above are 
significant impact of women education on 
economic recovery in Delta state. This table also 
disclosed that items 7 and 8 had the lowest scores 
of 3.22 and 3.26 respectively, indicating that 
women education has helped Delta state reduce 
over population issues and has also provided 
information on promotion of better life and human 
development. The remaining items had their mean 
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scores ranging between 3.33 and 3.45. The overall 
mean score shows a cluster mean of 3.32 with 
standard deviation of 3.33. This shows a decision 
level of strongly agree. Consequently, the result 
also shows that all the items in the table are 
significant impact of women education on 
economic recovery in Delta state. 
 
Research question 3: What are the factors 
militating against women education in Delta state. 
 
Table 3: Factors militating against women 
education in Delta state. 
 

S/N ITEMS  ̅ S.D DECISION 

11.  Women education has 
been challenged with 
factors traceable to the 
historical and socio 
cultural values of the 
society 

3.34 3.32 SA 

12.  Early marriage also is 
another factor 
militating against 
women education in 
Delta state 

3.36 3.33 A 

13.  Financial constraints 
especially with the 
recent 
commercialization and 
privatization policy on 
education has posed a 
great challenge to 
women education in 
Delta state. 

3.22 3.34 A 

14.   Problem of inequality 
of educational 
opportunities among 
men and women has 
militated against 
women education in 
Delta state 

3.44 3.32 SA 

  3.32 3.33  

   
The data on table 3 above shows the mean scores 
and standard deviations of women who 
acknowledged that all the items above are the 
items above are the factors militating against 
women education in Delta state. This task also 
disclosed that items 11 and 14 has the highest 

means scores of 3.34 and 3.44 indicating that 
problems of women education is not devoid of 
historical and socio cultural practices and 
disparities in inequality of a educational 
opportunities. The remaining items had their mean 
scores between 3.22 and 3.26 with the overall 
means core cluster of 3.32 and 3.33 which equally 
show a high level of strongly agree. The result 
showed that all the items in the table are the 
possible factors militating against women 
education in Delta state.  
 

Conclusion  
The development of any nation depends on the 
quality and quantity of education of both its male 
and female citizens. Therefore, when women in 
society are deprived the opportunity of acquiring 
formal education, it will result in an immeasurable 
loss in various sectors of the economy. Since the 
education of women is essential in the economic 
recovery of every society, it is expedient that all 
hands should be on deck to ensure that women 
acquire quality education so as to enable them 
contribute immensely to the nation’s economic 
recovery. 
 

Recommendations 
For women to be able to do that effectively; it is 
therefore recommended that  

- State government to encourage women 
education by removing all the bottle necks 
and traditional practices hindering women 
education. 

- Appropriate human, financial and material 
resources should be provided by state 
government and corporate bodies to 
encourage women education. 

- Government to provide free scholarship to 
women at all levels of education and 
formulate educational laws and policies 
that will protect the right and privileges of 
women.   
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Abstract 
This paper examines economic recovery in Nigeriathrough quality education. Nigerian economy is currently in 
an amorphous state and her youths, which constitute over 60% of a population of about one hundred and 
seventy million, are ill-equipped educationally to change the situation. Quality education is the only potential 
weapon that can reverse the trend. The concept of Quality education, Strategiesfor achieving quality 
education, challenges facing quality education in Nigeria, unemployment status and strategies for economic 
recovery also were discussed, as well as its implications for counseling. Conclusion was drawn based on the 
discussions reached with useful suggestions made, which include among others that our educational 
curriculum should be modified to emphasis vocational, practical and skills acquisition, that quality education 
should be made accessible to all and education should emphasize quality and not quantity to equip youths with 
entrepreneurial capacity. 
 
Key words:  Quality education, unemployment status.Youth empowerment,economic recovery. 
 
 

Introduction 
Education is the bedrock for every segment of 
national development and an instrument designed 
for national advancement, particularly when it is 
relevant to the needs and aspirations of the nation 
(FGN, 2004). Education is the catalyst that 
stimulates the development of all sectors of the 
country, including our culture, polity, laws, and a 
cornerstone for economic recoveryand human 
transformation. Education is the best legacy any 
good parents can bequeath on their children as it 
makes worthy contributions to lives, inculcate 
honesty and cultural values, and expand our 
horizon of consciousness. For education to achieve 
its objectives, it has to imbibe quality.  
 
Quality education is aimed at inculcating relevant 
cognitive, psychomotor and affective knowledge 
and skills to learners as instrument for personal 
and national growth.  Quality education enables 
students to imbibe good character, attitudes, and 
acquire mental and physical skills that will enable 

them to contribute meaningfully to the society. 
Quality education is the key index for any 
meaningful economic development. Efanya (2015) 
averred that the future of Nigerian greatness lies in 
the effectiveness of our schools and the quality of 
our education. 
 
For more than 57 years of independence, our 
educational system has not witness significant 
growth in terms of its contributions towards 
economic, social, political and educational 
development. It has not addressed the changing 
needs of the modern industrial society. The 
curriculum remains at variant with the societal 
needs, obsolete teaching method, poor teaching 
materials and the teachers, who are at the 
epicenter of our educational system are clustered 
with unqualified personnel. Adopting quality 
education can help to correct the anomalies 
bedeviling the current curriculum and transform 
the national economy. 
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It is an illusion to think that meaningful 
developmental stride can be achieved without 
access to quality education. The assertion by our 
key political office holders that our economy is in 
recession is not least expected in a country that 
pays lip service to education, where paper 
qualification is honoured and highly valued, and 
where certificate are bought without fear of 
litigation. For decades, our education sector has 
been neglected, the budgetary allocation to it has 
been far below the UNESCO (2005) recommended 
standard of 26% of the annual budget, and grant to 
research development fell below the expected 0.4 
GDP. Instead of doing the needful, successive 
governments were occupied with introduction of 
policies and programme that merely address the 
face values of the problems.  No wander our 
educational system has been in a state of 
quagmires and pitiable since independence. For 
our educational system to achieve its desired 
objectives and contribute to economic recovery, 
government should address the issue of quality 
education in all levels of the educational sector, 
which may eventually become the panacea to our 
economy recovery.  It is disheartening to note that 
only three African universities made up the global 
top one thousand, without a mention of the 146 
universities in Nigeria. Nigeria has 35 scientist and 
engineers per million inhabitants compared with 
168 for Brazil, 2,457 for Europe and 4,100 for USA 
(Jegede, 2016).These issues raised the curiosity of 
the authors of this article in advocate for quality 
education in Nigeria for her economy recovery. 
 

Statement of the problem 
Quality education is machinery for economic 
transformation, a catalyst for change and a 
precursor for youth empowerment. When the 
current educational system is retooled towards 
quality education, the buck will be at its disposal to 
revitalize our moribund industries, rein invigorate 
our agriculture, make our country tourism and 
investor friendly, and empower our young men and 
women to find fulfillment in life by contributing to 
the nation’s socio-economic goals. Quality 

education has the potentials to develop our youths 
and transform the national economy for good. 
 
Many Nigerian universities exist only in names and 
have become a mess in terms of academic 
prowess. Students admitted for technology related 
disciplines are thought only in theories because 
there is deficiency in functional laboratories to 
train them in practical. The current educational 
system in Nigeria is bedeviled with enormous 
challenges that have prevented it from achieving 
the desired objectives. The challenges include 
obsolete curriculum, insufficient qualified 
manpower, inadequate facilities, attitudinal 
problems, poor funding etc. The deficiency of our 
educational system has been brought to the fore 
by the huge ratio of able body youths roaming the 
streets in search of elusive jobs. This study intends 
to discuss the extent to which quality education 
can help to empower our teeming youths and 
contribute towards economic recovery in Nigeria? 
 

Concept of quality education 
Quality education is a multi-dimensional concept. It 
is the kind of education that satisfies the yearnings 
of the government, the needs of the society and 
the desires of industries. Quality education can be 
viewed from different perspectives. Students refer 
to it as a system where skills are acquired and their 
effort acknowledged and to parents, it is an avenue 
that stimulates the process of teaching and 
learning. The society regards education to be of 
quality if the products can suit the job demands of 
industries and solve societal needs. The model of 
quality education should therefore address the 
curriculum, teachers, materials and fund to adapt 
to the modern trend. 
 
Okeke (2001) defined quality education as the 
standard of education, quality of service and 
quality of management. According to him quality 
education relates to relevance, significance, 
productivity, the product, defined goals to be 
achieved, culture of academic excellence and 
effectiveness. Association of African University 
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(2008) defined quality education as fitness for 
purpose, transformation from one state to the 
other with value-added, attainment of a flawless 
product, excellent, attainment of exceptional high 
standard. According to UNICEF (2000), quality 
education should include a learning environment 
that is safe and well protected, with sufficient 
facilities and resources, qualified and professional 
teachers that utilizes effective teaching methods 
and assessment techniques that are focused on the 
child, facilitates learning, and is always open for 
further development and observable results that 
include acquiring appropriate attitudes, relevant 
knowledge and useful skills that the child can use 
to effectively participate in society as well as global 
community. 
 
United Nation Education Scientific and Cultural 
Organization (2005) noted that quality education is 
expected to encourage learners’ creativity and 
emotional development, support the objectives of 
peace, citizenship and quality. It is indispensible for 
every nation, especially developing ones like 
Nigeria to embracequality education as it holds the 
key to national stability, national integration and 
economic recovery and development. Education 
should develop skills, not certificate and develop 
new subject areas like biochemistry, 
nanotechnology, bio-engineering etc. based on 
current needs. Quality education enables people to 
develop all aspects of their attributes and skills to 
achieve their potentials, and contribute to the 
social and economic development of their society.  
 

Strategies for achieving quality education 
Developed nations are not immune to quality 
education nor do they have absolute monopoly to 
it. Nigeria as a country can aspire to attain quality 
education as well if she puts 
thefollowingStrategiesfor achieving quality 
education into consideration:  
 

(i) Review the current education curriculum -
-- The current school curriculum needs to 
be reformed and revamped for good. It 

should be reversed to keep pace with 
global development, discovery and 
innovative research and social needs. 
Educational curriculum should equip 
people with a repertoire of relevant skills 
to be self-employed, not prospective job 
seekers or hunters of jobs that are not 
readily available. Education should also 
develop knowledge economy and apply 
research to the need of the society and 
industries. Teachers should be adequately 
trained to be able to impart knowledge.  

(ii) Technical Vocational Education and 
Training ---Technical Vocational Education 
and Trainingis designed to develop 
occupational skills and to give individual 
the knowledge to live, learn and work as 
productive citizens in a global society 
(Dike, 2009). Vocational and technical 
education nurture skills that are necessary 
for agricultural, industrial, commercial and 
economic development and thus build a 
self-reliant nation (Obunadike, 2013). 
UNESCO (2005) noted that revitalizing this 
important sector is among the ways to 
improve economic opportunities, not only 
for the citizens themselves but for national 
economic recovery. 

(iii) Accelerates research undertaking--- 
African countries spend 0.42 percent of 
their GDP on research and development. 
The targeted one percent benchmark has 
only been attained by Tunisia (Jegede, 
2016). Education should also develop 
knowledge economy and apply research to 
the need of the society and 
industries.Tertiary institutions should 
develop research versus industry linkage to 
have solid foundation for economic 
growth. Quality education shows 
commitment to people oriented research 
aimed towards harnessing and galvanizing 
all intellectual and scientific force of 
inquiry towards finding solution to 
problems. 
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(iv) Training of teachers -- UNESCO (2005) 
stressed that Nigerian needs 1.4 million 
teachers by the year 2030 and 450,000 
lecturers in the higher education sector. 
Government should equip teachers 
training institutions with learning and 
teaching tools and ensure that only 
qualified teachers are employed to teach 
in our schools. Teachers should therefore 
be adequately qualified and professionally 
prepared, pedagogically skilled and well-
motivated to be able to facilitate quality 
education. Teachers should be well trained 
to be able to impart knowledge. 
Furthermore, teachers’ welfare should not 
be toiled with and should be enhanced to 
motivate them. 

(v) Increase funding for education--
Government should provide adequate fund 
to the education sector, which should be 
promptly released and prudently utilized. 
Federal Government education spending 
averaged nearly two billion US dollars 
annually between 2010 and 2014, which 
amounts to7.8% of aggregate spending or 
0.5% of real GDP, (Nwoko, 2015). This 
amount is grossly inadequate to sustain 
quality education programme and enhance 
economic transformation in the country. 
The government should strive to meet up 
with the UNESCO (2000) recommended 
standard of 26% of the annual budget to 
education and contribute 0.42 percent of 
their GDP on research development. 

 
Achieving economy recovery through quality 
education---United Nation Education Scientific and 
cultural Organization (2005) noted that quality 
education is expected to encourage the learners’ 
creative and emotional development, support 
objectives of peace, citizenship and quality. There 
is the need for quality education to reboot 
employment opportunities for youths and inspire 
economy recovery. Quality education empowered 
youths to contribute to national economy through 

payment of taxes and boasting foreign exchange. 
They commercialize new products, promote social 
welfare, and facilitate the transfer of technology, 
redistribution of wealth and employment 
opportunities. 

(i) Quality education encourages 
entrepreneurship spirit ---Quality 
education helps to inculcate spirit on 
learners. Entrepreneurship mindset is a 
reliable engine for economic growth, 
wealth creation and employment 
generation. Ogbonna (2016) noted that the 
solution to graduate unemployment is not 
atomic science but a matter of mindset 
and orientation to encourage young 
entrepreneurs. Youth entrepreneurs are 
reliable engine for economic growth, 
generation of new wealth, encourages 
exportation and hit the glass ceiling in 
terms of income. Entrepreneurs bring 
about discoveries, innovations and 
creativity in the country, thereby 
engineering multiplier effect into the 
economy. Entrepreneurs contribute to the 
economy through job creation, use of 
technologies, production of goods and 
services, creation of new market, added 
wealth and raise the Gross Domestic 
Product (GDP) of the nation and earning of 
foreign exchange. Entrepreneurial spirit is 
an important factor in the development of 
any nation. Entrepreneurship spirit among 
youths is a national value that should be 
cultivated and encouraged to change the 
way we think, live and work. Social 
benefits of youth’s entrepreneur include 
the reduction of prostitution, robbery, 
kidnappings, militancy, drug addiction and 
some other criminal activities that pervade 
our country 

(ii) Quality education de-emphasizes paper 
qualifications ---Quality education 
develops skills and not certificate for 
learners. The school curriculum should be 
redesigned to encourage skill acquisition 
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instead of the current trend of paper 
qualifications. The content and learning 
experiences should be properly selected to 
equip learners with useful skills for self-
sustenance and economy recovery. The 
present educational system tend to 
encourage students to write more on 
theories, repeat accurately what was 
taught in the class,  and rehearse more of 
lesson notes instead of learning by doing, 
discovery, innovation and solving real 
societal problems (Amede, 2016).  It is 
examination oriented and students’ goal is 
to pass the examinations through rote 
learning. Quality education has the 
potential to correct these deficits. 

(iii)  Encourages the study of science and 
technology ---Quality education uses ICT 
base learning interventions to produce 
high quality graduates. Science courses 
should be encouraged in schools and 
harmonizes the policy of education with 
that of other sectors of the economy 
(Jegede, (2015).  There is an emerging 
paradigm in the world today to shift 
towards science and technology. Clearly 
and incontrovertibly, mathematics, science 
and technology hold the key to the present 
and future development in Nigeria, and 
occupy the role as the major driver 
towards economy recovery. 

(iv) Developing morality ---Moral rectitude 
should not be ignored if the aspiration of 
national development and economy 
recovery will see the light of the day. 
Quality education should address our core 
ethical values, internal mechanism and 
honesty that are prerequisite for 
development. Quality education should 
inculcate the right virtues, and avoid 
tendencies that may undermine our quest 
for development. The virtues that quality 
education inculcates in the characters of 
learners can instill national solidarity and 

halt the high rate of corruption plaguing 
Nigeria as a country. 

(v) Manpower development ---Adams (2016) 
stressed that Nigeria needs technical 
manpower with sound innovation, 
creativity and the ability to take risk to 
help the nation move forward. Quality 
education encourages the acquisition of 
creative skills and capacity building for 
products of our schools system. Nigeria 
needs experts to manage different sectors 
of our economy. It is disheartening to note 
that the crude oil that sustains our 
economy is under the control of foreign 
expatriates. It is expected that our 
educational system should develop skillful 
personnel in engineering, agriculture, 
Health, technocrats, administrators etc. to 
mention just a few. Quality education 
determines the level of national stability, 
integration and economic development. It 
is indispensible for every nation, especially 
developing ones like Nigeria to imbibe 
quality education.  

(vi) Technology ---Quality education gives 
priority to science and technology 
education by providing and utilizing 
appropriate tools to train learners in useful 
skills, and attach  premium to manpower 
development. Ugwuanyi (2016) stressed 
that the Federal Government is giving 
serious attention to science and 
technology as a way of diversifying the 
economy in response to the crash in crude 
oil prices at the international market and 
the militant activities in the Niger Delta. He 
reiterated that with adequate technology 
in place, Nigeria can become self-
sufficient, even in the absence of crude oil. 
Quality education can help the 
government to actualize that noble 
objective of economic diversification and 
national transformation. 

(vii) Attitudinal change--- Quality education 
assists students to develop positive 
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attitude, rational thinking ability, clear 
vision, timely decision, drive and passion, 
and value system that can foster self-
reliance. Quality education helps students 
to change their mentality towards studying 
only to pass   examinations at the expense 
of skills acquisition (Amede, 2016). 

(viii) Quality education encourages agricultural 
development ---Quality education can 
enable many of our youths to become agro 
entrepreneurs and can use Agriculture to 
tackle her unemployment problems and 
economy recovery. Nigeria has 910,768 
km2 of arable land, 13,000 km2 of water 
and 21 agricultural research institutes. We 
have good weather condition with 
abundant rainfall and sunshine all the year 
round. We have large and healthy 
population of which about 60 percent is 
made up of youths under 35 years of age. 
The land is fertile and has different 
ecological zones to grow different types of 
plants. Quality education teaches youth’s 
modern skills of farming. Youths are taught 
how to use herbicides, insecticides, 
pesticides, fertilizers and current farming 
innovation in both animal and crop 
production. The outcome will help to 
engage the teeming unemployed youths 
and improve the much talked about 
internally generated revenue.  

(ix) Poverty reduction---Poverty level in 
Nigeria is indeed staggering. Nigeria is one 
of the top three countries in the world that 
have the largest population of poor 
people, with  more than half the 
population living in less than one dollar a 
day. National Bureau of Statistics (NBS) 
(2014) asserted that a staggering 112.519 
million Nigerians live in relatively poor 
conditions. The figure represents 69% of 
the country’s total population estimated to 
be 170 million. Some 70% of Nigerians live 
in less than USS 1.25 a day. Poverty is 
severe in rural areas, where up to 80% of 

the population lives below poverty line 
with poor social services and 
infrastructures. According to Osinbanjo 
(2016), 110 million Nigerians, implying 6 
out of 10 Nigerians live in abject poverty. 
The sociological consequences are social 
deprivation, insecurity, criminality, 
kidnapping, street urchins and beggars 
which abound across the country. Quality 
education has the potentials to revamp the 
economy and create job opportunities that 
will eventually reduce poverty in Nigeria. 
This can be achieved through the 
empowerment of youths by availing them 
access to quality education, useful skill 
acquisition and creating enabling 
environment for developing their 
potentials. 

 

Challenges facing quality education in 
Nigeria 
Quality education in Nigeria is being hampered by 
poor funding, deficient curriculum, poor quality of 
education, poor implementation of policies and 
programme, poor attitudinal dispositions and lack 
of facilities.  
 
Obsolete curriculum: Obsolete curriculum 
constitutes a major weakness to our educational 
system, and an impediment to quality education in 
Nigeria.Buhari (2016) identified obsolete up to date 
curriculum as the major cause of low quality 
engineering products in Nigeria. Outdated 
equipment, lack of robust Wi-Fi network for 
teachers and students, books with outdated 
information and use of old language constitute the 
current educational curriculum. Emphasis on paper 
qualification should be discouraged. Curriculum 
should be re-examined and reviewed to keep pace 
with global development and societal needs. 
 
Inadequate funding: Inadequate funding is the 
core problem of not attaining quality education in 
Nigeria. The nation cannot attain its peak of 
development without judicious allocation of 



Nigerian Journal Of Sociology Of Education 

 

150 
 

finance to the education sector. Budgetary 
allocations to education by the federal, states and 
local government areas in Nigeria have consistently 
fallen below the UNESCO (2005) suggestions 
(Nwoko, 2015). The government should strive to 
adequately allocate fund to the education sector to 
build quality institutions and personnels. 
 
Poorly trained teachers: The success of any 
educational programme depends on the quality 
and competence of teachers who are the epicenter 
of the teaching and learning process. No 
educational system can grow above the level of the 
teachers in the system. The number of trained 
teachers is insufficient and devoid of necessary 
skills(UNESCO, 2005). They are not regularly 
exposed to professional development and training 
programme. 
 
Poor implementation of policies and programme: 
Poor implementations of educational policies and 
programme have halted the dream of achieving 
quality education in Nigeria. Successive 
governments have established some programme 
with the prospect of revamping our educational for 
good, but contrary was the case due to poor 
implementations. The programme of Universal 
Basic Education, the policy of Entrepreneurship 
Education as a course for all levels of education 
and 6-3-3-4 educational system are some 
educational policies and programme that have not 
achieved their objectives because of inadequate 
implementation. 
 

Consequences of poor quality education in 
Nigeria as it affect economy recovery 
Nigerian educational system prioritizes paper 
qualification at the expense of vocational skills. 
That is why, for instance, most engineers cannot 
perform simple engineering feats. This is because 
Nigerian educational system is anexpired 
one(Gamalier, 2018). The poor quality of 
educational system inNigeria has multiplying 
effects on the social, economic, moral and political 
indices. 

 
Nigeria has a population of about 180 million 
people with a staggering statistics of about 50 
percent unemployed. Nigerian economically active 
population is about 103 million (age 15-64) and 
labour force of about 75 million available and 
actively seeking for job. Over 60 percent of 
Nigerian population consisted of young people 
below the age of 35 and about 80 percent of them 
are either unemployed or underemployed (Brunus, 
2016).Nigerian unemployment rate rose for the 
seventh straight quarter to 13.3% in the third 
quarter of 2016 from 12.1%. Nigerian Bureau of 
Statistics (NBS), (2016) opined that  Nigerian 
unemployment crisis worsens, rate jump by 
518,000 in three months while economically active 
or working age increased from 105.02 million in the 
fourth quarter of 2015 to 106 million by the end of 
march, 2016. The same source quoted that more 
than 3.67 million lost their jobs in 2106. 
 
That Nigeria is in recession is no longer news as the 
economic indicators of GDP, inflation, 
unemployment, foreign debts,   export etc. are 
their worst possible rates. Inflation shrank at 
17.85%, GDP contracted by 2.06% and the 
economy by 0.36%. Nigerian economy is 
suffocating because of paucity of foreign exchange 
earnings caused by the slump in international price 
of crude oil and the recent onslaught on oil 
pipelines and field by Niger Delta Avengers. 
Militancy and insurgency are thriving because 
unemployed youths see their financial inducement 
as a way to sooth their already flayed nerves. The 
possible way out of this menace is quality 
education. 
 
Core inflation rate in Nigeria increased 17.85%in 
January 2017 over the same month in the previous 
year. According to Oladeinde (2017), Nigeria 
inflation rate increases, hit 18.72% from 18.55 % in 
December, 2016.According to Trading Economics 
(2016), the Gross Domestic Product (GDP) in 
Nigeria shrank 1.3% year-on year in the fourth 
quarter of 2016, following a 2.24% decline in the 
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previous year. Osalor (2016) asserted that GDP 
contracted by 17.5% in second quarter of 2016 
compared to 1.9% in the first quarter.Debt 
Management Office (2016) indicated that data on 
the country’s debt profile rose by #12.6 trillion at 
the end of December, 2015 to #16.3 trillion by June 
30th, 2016. Nigerian total debt stock owed by states 
and federal governments stood at #3.19 trillion by 
June 30th 2016 while domestic debt incurred by 
federal governments stood at 10.61 trillion. 
 
Nigerian currency has slumped about 40% against 
the dollar and the slide is accelerating without 
friction. The United State dollar hit an all-time high 
of above 500 Naira at the parallel market in the last 
quarter of 2016, making it difficult for exporters to 
sustain their current level of operations. The 
manufacturing sector is getting bleaker by the day 
as their dividends dwindle amidst the biting 
economy crunch. Industries are grappling with high 
cost of input, accompanied by weak consumer 
purchasing power, with little hope of redemption. 
Companies are recording unprecedented loss of 
investment which has forced them to downsize 
their workforce by retrenching workers, thereby 
worsening the unemployment rate. 
 

Implications for school counselors 
Counselors are in pole position to help youths 
benefit from quality education and contribute to 
economic recovery. Youths have the potential to 
excel in various activities when properly guided. 
Quality education is necessary in order to develop 
youth’s expertise as entrepreneurs that can 
identify business opportunities and exploit them. 
The need to expose youths to quality education is a 
prerequisite for self-development and economic 
transformation. Counselors should harness the 
latent capacity of youths towards attaining quality 
education by providing them with vocational 
guidance, career counseling, assertiveness training, 
and making information available to them.  
 
Vocational guidance is concerned with the world of 
work. It enables youths to make choices that are 

realistic with the needs of the society. According to 
Kolo (1992), vocational guidance is a process of 
helping individual to have a clear understanding of 
his aptitudes, ability, interest, ambition, resources 
and limitations in relation to the world of work. 
UNESCO (2000) viewed vocational guidance as the 
process of helping an individual to choose an 
occupation, prepare for it, and enter it and 
progress in it.Counselors should assist youths to 
acquire knowledge through quality 
education.Counselors should help youths to choose 
skills in relation to their aptitude and ability, 
develop business plans, set academic goals, and 
handle school related stress and discrimination. 
 
Career counseling is the process of helping 
individuals to prepare for their career choices and 
achieve success in them by developing their 
talents, competence personal inadequacies. 
Counselors should expose youths to training 
programme through seminar, conferences and 
workshops. Youths should be trained in social skills, 
networking facilities, creative enterprises and 
cultural norms in relation to their choice of career. 
These aspects of training constitute quality 
education. Counselors should guide against fantasy 
in the choice of career and should focus on mastery 
instinct for student’s career choice. This is because 
mastery instinct gives one job satisfaction and self-
actualization. 
 
Youths need to be assertive to be successful in 
their academic endeavour. Counselors in particular 
play crucial roles in exposing youths to 
assertiveness training. Assertiveness training 
enables youths to express their opinions, ideas, 
desires, feelings etc. in social situations without 
intimidating others (Amede&Okoh, 2016). 
Counselors should use each or a combination of 
techniques likeBehaviourrehearsal, Modelling, Role 
play etc. to achieve the set objectives of the 
assertiveness training. It is imperative for youths to 
communicate with teachers, school mates, 
employers, and parents. They should be exposed to 
verbal and non-verbal communication, one on one 
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interactions, online communication and 
communication skills if they are to gain from 
quality education and successfully contribute to 
national and economic recovery. 
 
Cognitive restructuring is a counseling technique 
that alters negative thoughts and believes into 
neutral or positive statements. Cognitive 
restructuring technique is designed to uncover 
dysfunctional and maladaptive thoughts that often 
accompany psychological distress and problems 
(Okoli, 2002). According to Okoli (2002), all 
behaviours whether deviant, adaptive or 
maladaptive, appropriate or inappropriate, are 
learned and maintained according to some 
principles. Counselors should organize orientation 
programme for youths to make them unlearn some 
thinking patterns and cultural norms that stall 
youth’s self-actualization and national 
development. Counselors should help them to de-
emphasizes paper qualifications and opt for skills 
acquisitions through quality education. 
 
Knowledge is power but accurate knowledge 
comes from relevant information. Youths should be 
given information in their areas of interest. 
Counselors owe it a duty to create public 
awareness on the use of information technology by 
encouraging them to access the internet, print and 
electronic media, and information about the labour 
market. The Counselors provides information that 
helps students on job placement, prospect, and 
employment opportunities. 
 
Counselors should help students to resolve 
problems related to attitude, motivation and 
underachievement in academic activities, which is 
quite different from academic failure. Counselors 
should employ the use of Study Habit Inventory 
Test, Intelligent Test, and Aptitude Test among 
other to direct students appropriately in order to 
gain optimally from quality education. 
 
Counselors should help youths to imbibe personal 
values, such as discipline, integrity, accountability, 

selflessness and volunteering. They also assist 
them to acquire management, leadership and 
communication skills to engender a new breed of 
value-driving youths whose ideas are tailored 
towards transforming the nation. They should help 
youths to develop personality attributes like 
honesty, confidence, and perseverance which are 
fundamental to deriving maximum benefit from 
quality education. 
 

Conclusion 
Nigerian economy and other developmental 
indices have witness a tremendous slide in recent 
years because of drop in oil production and their 
prices due to  pipeline destruction by Niger Delta 
Militants. The consequence of course is economic 
recession, which is characterized with high rate of 
unemployment and inflation of goods and services, 
general low standard of living, retrenchment of 
workers and the inability of state and Local 
Government Areas to pay their workers. A practical 
way out of these perils is quality education. 
Government needs robust educational policies that 
include school counselors, and should move 
beyond parochial partisan and ethnic interests and 
vigorously pursue the entrenchment of quality 
education in schools. For Nigeria to salvage her 
economy and solve the recurrent social problems 
militating national development, youths should be 
made to access quality education and contribute 
towards economy recovery. On the basis of 
conclusion drawn, useful suggestions were made. 
 

Recommendations 
 Government should formulate strategies and 

build quality institutions that will create 
opportunities to engage our youths in 
meaningful enterprises and to discourage 
them from criminal activities and purposeless 
traveling 

 Vocational, technical and entrepreneurship 
education should be made compulsory in 
schools to encourage the spirit of 
entrepreneurship among the youths.  
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 Quality education should be made accessible 
in schools. Education should emphasize 
quality and not quantity to equip youths with 
entrepreneurial capacity. 

 Government should increase her expenditure 
on skill acquisition because it is skills that lead 
to production. Training should be about 80 
percent practical to ensure masterly of 
knowledge. 

 The law should make it mandatory for every 
level of education in Nigeria to employ 
counsellors to facilitate youths to become 
entrepreneurs. 
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Abstract 
The socioeconomic impact of female education in a developing economy like ours cannot be overemphasized. 
The paper titled the role of girl child and women education in economic recovery and sustainability in Plateau 
State attempts a critical look at the present economic depression or recession Nigeria is recovering from and 
the role of empowering women through education towards sustaining the economy and contributing to its 
development. The paper looked at the concept of girl-child and women education and the issues surrounding 
women education in Plateau State, how Education plays the role of empowerment for women towards 
contributing to the economic wellbeing of their societies through small business units, the contribution of such 
small businesses towards economic development in terms of creating employment opportunities, local content 
development and the less dependence on consumption of imported goods and services. The paper 
recommended that women empowerment through education should be given utmost attention by removing 
the barriers that hinder girl-child and women education towards economic viability. 
 
Keywords: Girl-child education, women education, economic recovery and sustainability. 
 

Introduction 
Issues of girl child/women education has been 
prevalent since the inception of this century as 
women education have been neglected in most 
African cultures Nigeria inclusive from the 
introduction of western education even up till now. 
For various reasons and practices, the girl-child has 
always been seen as inferior to the boys in most 
African societies which even plays out not just 
during childhood but all through adulthood. 
 
Inequalities emanating from lack of women 
empowerment through education has further 
divided the gap even in the work place as Duflo 
(2011) observed that small numbers of women 
work and for the same work they earn less than 
men, this is largely due to the disparities in 
qualifications as seen in most establishments. Poor 
women have more unpaid jobs, longer working 
hours and have poor working conditions during bad 
times to support their families, this is often 
observed when they have less qualification 
compared to their male counterparts in the same 

office and made to work often like unskilled 
laborers whose services are seen as less technical 
and intellectually demanding,  for instance, women 
form the population for cleaners, messengers and 
such other positions both in government and 
private establishments mostly in the black 
continents all owing to their lack of qualification to 
fit in and compete favorably with their male 
counterparts.  
 
There can be no significant or sustainable 
transformation in societies and no significant 
reduction in poverty until girls receive the quality 
basic education they need to take their rightful 
place as equal partners in development (Bellamy, 
2002). This statement underpins the importance of 
the girl-child and women education in a country 
like ours where the contribution of women to 
economic growth is needful. Notable improvement 
have been made on girl-child’s access to education 
as a result of numerous intervention programmes 
of United Nations International Children Education 
Fund (UNICEF), governmental and non-government 
organizations all over the world, particularly in 
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Africa and Asia, this notwithstanding, access to and 
quality of education are still a challenge for many 
girls and women in Plateau state due largely to 
cultural and religious orientations, (UNESCO, 2008;, 
Ezulike & Nwokocha, 2016).  
 
Different governments have emerged over the 
years in the State with no clear programmes of 
action to improve women education within the 
state as most of the girls are still out of school, in 
most cases they do not exceed secondary schools 
but given out in marriage to a man where they are 
basically home makers and child bearers and 
nothing more. Succinct to say as observed by Kazi 
(2007) that the enrolment level of the girl-child has 
increased based on the campaigns mounted by 
mostly non-governmental organizations and 
international bodies such as the UNESCO but a lot 
is yet to be achieved mostly in rural areas of 
Plateau State. The status of a Plateau girl or woman 
is that of minor laborer as some of them are seen 
hawking food items, some are laborers in 
construction site, some go into early marriages 
while some just become nuisance and drug addicts, 
prostitutes and other social misfits the society is 
striving hard to rid itself of. From the foregoing, 
these vices and dangers the girl-child and women 
are exposed to can be curtailed if they are sent to 
school from early stages of development. Reasons 
which readily surface when parents are asked why 
their girl-children are not in school range from lack 
of finances to religious and cultural perceptions of 
the what education stands to put into their girl-
children. The major focus of this paper was to look 
at the economic importance of women education 
in a country like ours that needs the development 
and growth of small scale businesses which drives 
any emerging economy to her full potentials. 
 

Factors Hindering Girl-Child/Women 
Education for Socio-Economic 
Development In Plateau State 
The significance of Education in the development 
of every nation has been established worldwide as 
not just factual but needful. It is important for 

nations to educate her citizens whether males and 
females in order to realize meaningful sustainable 
development. Culturally, it is perceived that formal 
education is meant for the male folks who are seen 
as not just superior to the females but have the 
right to be afforded anything that will lead to 
development as well as given the best 
opportunities for self-advancement and 
development. The cultural belief and practice in 
most African nations, Plateau inclusive, is that girls 
are seen as home managers and should be raised 
through non-formal education in the home as well 
as learn how to be skillful and enterprising in 
simple subsistence crafts and trade to support the 
home where she resides and one she will make as 
their needs are to be met by the man (Kazi, 2007). 
Thus, the need for education is perceived by 
culture as not being relevant to the woman, since 
she is not going to practice any profession aside 
fixing things in the house. This accounts for a lot of 
women involved in petty trading like selling of food 
items, tailoring, small scale farming etc. all in the 
idea of supporting the male folk or their husbands 
and will not involve in what will often take them 
away from the home where they have to tend to 
the children, make food for the household, attend 
to in-laws and parents etc. In the words of Abdalla 
(2003), the culture of the Nigerian people finds it 
rigid to contain the place of education of the 
woman despite the achievements of education as 
laudable as they appear in our society. The 
patrilineal family system in our society, coupled 
with the conception of education solely as a means 
of livelihood rather than a way of life.   
 
Poverty, unemployment and poor rate of growth 
and productivity are some of the major economic 
factors affecting the homes which in turn hinder 
the girl child education. Generally, the economic 
factors has forced most families on the Plateau to 
relegate education in its priority list not even to 
mention that of the girl child as she is a wife to a 
man somewhere. Rufai (2003) clearly argued that 
the economic hardship of abject poverty and 
unemployment have led to the decline of women 
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education. The unavoidable choice as regards who 
should benefit from continued schooling is guided 
by traditional norms and values that presents 
women as social and economic liabilities to the 
society and therefore should be relegated to where 
they pose little or no threat to realizing the societal 
goal as far as education is concerned.  
 
The prevailing economic situation and the 
accompanied ever increasing cost of education is a 
heavy load on families some of whom decide to 
marry off their daughters to be relieved because 
marriage provides a convenient means of reducing 
the weight of maintaining the females in schools, 
(Kapitsa, 2008 in Nwokocha & Gabas, 2017). This 
economic adversity as it bites on families makes 
the government look vulnerable as the government 
cannot do much in terms of implementation rather 
make policies on the girl child education.     
 
In rural areas of Plateau State, farmers value the 
time and labor of their girl child than sending her 
to school, to them there is no greater occupation 
than farming, and so why should the girl take up 
another occupation when she can be trained on 
how to farm. To the household, girls are more 
helpful, they farm, fetch firewood, waters and help 
in food processing and cooking. According to Pane 
(2003), the rural area is seen and perceived as the 
areas that provide food to feed the entire nation, 
agriculture is their pride, how can someone 
abandon what should be a community task to 
search for Western education. 
 

Women Education as A Right 
Girls and women’s right to education is guaranteed 
under international laws for which Nigeria is a 
signatory to and one of such laws is captured in 
Article 10 of the Convention on the Elimination of 
all forms of Discrimination against Women 1979, 
(UNESCO, 2008). This is the most comprehensive 
provision on girls and women’s right to education. 
This law provides that states have the Obligation to 
take all appropriate measures to eliminate 
discrimination against women in order to ensure to 

them equal rights with men in the field of 
education and to ensure: 

a. The same conditions for access to studies at 
all education levels, both in urban and rural 
areas 

b. The same quality of education; the 
elimination of any stereotyped concept of 
the roles of men and women 

c. The same opportunities to benefit from 
scholarships and other study grants, to 
access programmes of continuing 
education, including literacy programmes 
and to participate in sport and physical 
education 

d. The reduction of female students drop-out 
rates 

e. Access to educational information on 
health, including advice on family planning 
(World Bank, 2001). 

Other international laws that guarantees women 
education includes the International Covenant on 
Economic, Social and Cultural Rights (1966), the 
Convention on the Rights of the Child (1989), 
UNESCO Convention against Discrimination in 
Education (1960) and the International Covenant 
on Civil and Political Rights. The provisions of these 
pieces of laws are express in the pursuit of equality 
of both the male and females in the provision of 
educational opportunities and they emerged based 
on the challenges and discrimination of the females 
from education which is the best empowerment 
anyone can be given. 
 
In Nigeria, Chapter two of the Nigerian constitution 
dealt with rights of citizens and one of the major 
rights highlighted in the portion of the constitution 
is the right to education which is an inalienable 
right of every citizen both males and females but 
this portion of the constitution seems to be the 
least visited pages of the constitution by both the 
lawmakers and civil society organizations fighting 
for the rights of citizens (Federal Republic of 
Nigeria Constitution, 1999, in Ezulike & Nwokocha, 
2016).Garba (2003) opined that “the Nigerian 
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society still suffers from evils of child labor in the 
form of child beggars, hawkers, child marriage and 
discriminatory treatment to women and most 
people are unaware of their legal and educational 
rights”. Social discrimination, violence against 
women, molestation and other violent acts in our 
society today are meant to deter the girl-child 
education and have posed a threat to social 
cohesion and equality of gender in this democratic 
era. The consequences of these social problems 
according to Abdalla (2003) result in exploitation 
and imbalance in social progress and development 
of the entire social system which makes 
educational dysfunctional, low GDP, per capita 
income and economic downturn. 
 
Abdalla concluded that social discrimination 
against the girl child should be regarded as 
barbaric, ignorance and unprogressive agenda, 
therefore, the government, individuals and non-
governmental organizations should rise to the 
challenges of current line by providing quantitative, 
qualitative and equal opportunities to educational 
advancement of which is part of development right 
of every individual in a society. The Blue print on 
girl-child Education in Nigeria (1986) argued that 
females who are in the majority in most developing 
countries are neglected in the education of the 
citizens; they are largely confined by cultural 
orientation while men are sent to school and seen 
as the only ones that have ambitions and needs to 
be valued in the educational process. From the 
preceding, the access to education is the key to 
societal progress and development because it has 
the innate potential to change peoples’ value 
system positively as well as the society at large 
which makes it not just dehumanizing but a huge 
crime to exclude the girl child from acquiring 
education. 
 
The United Nations Education Scientific and 
Cultural Organization (UNESCO) states that, “every 
individual of every country and every continent 
should be entitled to Education as a right” 
Paragraph 18 of the Nenna Declaration (1993), also 

stated clearly that human rights of a woman and 
the girl are inalienable integral and indispensable 
parts of human rights, also the Nigerian 
constitution stipulates rights to education as a 
social right of every Nigerian citizen and did not 
exclude any gender. Regrettably, facts suggests 
that these declarations has not been utilized and 
implemented by developing countries, Plateau 
State inclusive possibly due to poor policy making 
of their respective governments and worst 
implementation of the policies on ground. Gender 
discrimination has created a wide gap in our 
education and general development within the 
Nigerian society which is felt in all spheres of her 
development. 
 

The Role of Education of Women towards 
Economic Development 
One of the aims of Women Empowerment through 
Education is equal distribution of opportunities 
between the sexes, both men and women should 
be provided equal economic, social, legal, and 
political opportunities for their development. 
Empowerment will imply that women will increase 
their self-esteem, self-confidence, and 
understanding of their own potential, appreciate 
themselves and value their knowledge and skills. 
Golla, Malhotra, Nanda, & Mehra, (2011) suggests 
that to increase opportunities for women in 
economy, they must have an access to better jobs, 
a business environment that supports them in 
doing business, access to financial sector that meet 
their needs and job security in times of crises, to 
protect legal rights of women, and to make sure 
that their voices are heard are important elements 
of empowerment, they further suggested that 
National economies suffer when they discriminate 
against women. Women have skills and 
opportunities to help businesses, economically 
empowered women have more contribution to 
their families, societies and national economies.  
 
Women should beam powered with their rights to 
education to enable them achieve other social 
rights to health, security, jobs, skills, decision 
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making authority, better living standard, and 
respect for the realization of their potentials and 
self-worth. It is important to emphasize that no 
society can achieve full development without the 
contribution of women from their economic roles 
to social roles and other major roles which cannot 
be quantified in the society. Empowering women 
with the skills to realize their economic 
contribution to every society cannot be 
overemphasized as most small scale businesses in 
Plateau state are run and managed by women who 
create employment opportunities, pay taxes to the 
authorities, which contributes to revenue 
generation for the government, send their wards to 
school and meet other demands in the home which 
of course contribute to the betterment of the state 
and country at large which if left for the 
government to do will not be feasible. Women 
empowerment includes women awareness of their 
rights, self-confidence to have control over their 
lives both at home and outside and their ability to 
bring a change in the society through the 
establishment of big businesses in pursuit of their 
dreams. Education serve that big purpose of self-
worth and value, confidence and the key that 
unlocks inherent abilities in individuals, if women 
without any form of formal education can cope in 
running small businesses, meeting needs both at 
family level and societal levels, how much can be 
achieved when the potentials are unlocked, (Dutta, 
2006). 
 
Empowerment has many elements which depend 
upon and relate to each other i.e. economic, social, 
political and personal. And the first way to the 
realization of these efficiencies starts with 
education of the girl-child and women in general. If 
a woman can run a small table of garri and make 
profits to train her children as the economic crunch 
left most men without jobs, how much more can 
she achieve if she is educated to enable her apply a 
level of knowledge to improve her trade in terms of 
coming up with packaging her commodity, creating 
a market, advertising her goods etc. Women can 
change their status in the economy and also of the 

societies but this can only be achieved if they are 
empowered with the basic which is education. 
Oftentimes, contributions of women in the 
economy are ignored, and their work is 
underestimated as they are seen as illiterate who 
rather dependents to contributors of development. 
 
Women empowerment through education 
increases participation of women in the labor force 
and reduces poverty in the economy, education 
will provide women with the skills, knowledge, and 
access to resources, eliminates wrong value 
systems and oppression, beliefs from the society. It 
creates a situation where there is no gender 
discrimination and both (males and females) use 
their skills to build a friendly society. Education 
develops skills, knowledge and confidence in 
women that can help them in achieving 
opportunities in economy. Gender equality 
promotes economic growth, employment and 
education opportunities for women reduce 
household poverty. When women labor force 
participation is low and the focus in the gender 
segmented labor markets which show gender 
inequality as women are provided less education 
and training, little or no access to credit, 
uncertainty to own their property, hard business 
registration procedures, and no entry in business 
networks the economy will remain stagnated 
without any meaningful growth (Kabeer, 2012). 
 

Contributions of Women towards 
Economic Recovery 
With the Nigerian economy still struggling through 
a slow and spotty recovery, it is in everyone’s 
interest to help women make the most of their 
potential through education and to contribute their 
quota to the standard of living within their 
societies. There is compelling evidence that women 
can be powerful drivers of economic growth. For 
example, women are more likely than men to 
invest a large proportion of their income in the 
education of their children, caring for the 
dependents, savings as well as meeting daily needs 
of the home, the children will grow up and their 
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improved status becomes a positive social and 
economic factor in their society. Thus, small 
increases in the opportunities available to women 
and release of the cultural and political constraints 
that hold them back, can lead to dramatic 
economic and social benefits, (Sohail, 2014). 
 

Economic Recovery through Care Economy 

The contribution for economic recovery that barely 
involves the circular flow of income is often 
neglected but very important in both developing 
and developed economies. Around the world, 
women are the primary caregivers for children, the 
elderly, and the sick. It is a fact so obvious that it 
hardly seems to bear mentioning, and yet so 
fundamental to any discussion of women’s roles 
that it cannot be emphasized enough. Women in 
developing countries spend about 2.4 hours more 
than men on unpaid work (including care work) 
each day(Ghazala & Humala, 2012).. In less 
developed countries, unpaid work also includes 
household chores that compensate for a lack of 
infrastructure, such as getting water and finding 
fuel, subsistence agriculture which often times see 
the sales to generate funds . One study found that 
if care work were assigned a monetary value, it 
would constitute between 10 and 39 percent of 
GDP. Women’s Work and Economic 
Empowerment. (n.d.) suggests that countries must 
walk a fine line in determining how to address this 
issue; such care work is clearly a burden that falls 
largely upon women, and thus is a barrier to 
women’s economic development. If companies and 
governments want to see women reach their 
maximum economic potential, these organizations 
must play a role in helping to provide care. This 
conclusion is that developing countries that have 
the highest public spending as a percentage of GDP 
on child care and education services for children 
under age 5 have higher employment among 
mothers with young children, (Ghazala & Humala, 
2012). 

 
 

Girls/Women Economic quantification 
towards economic recovery 
Human capital theory suggests that just as physical 
capital (machines) augments people's economic 
productivity, so human capital acquired through 
education improves the productivity of individuals. 
Studies of the sources of economic growth 
demonstrate persuasively that education plays a 
major role as a factor in the rise of output per 
worker. The new growth theories in economics 
place education and human resource development 
at the center of their explanation for long-term 
economic growth, (Naomi, 2012). Confidence has 
grown in the belief that education affects economic 
growth because many studies have shown the 
positive correlation between a country's 
educational effort and its economic status, and 
causality has been attributed to education. 
Prominent examples of this are the so-called 
"miracle" economies of East Asia, (Ghazala & 
Humala 2012). If female schooling raises human 
capital, productivity, and economic growth as 
much as male schooling does, then women's 
disadvantage in education is economically 
inefficient. Research world-wide shows that, in 
general, the economic benefits from women's 
education calculated as the economic rate of 
return to education are comparable to those from 
men's education, (Naomi, 2012). Thus, from the 
point of view of economic efficiency, the gender 
gap in education is undesirable. 
 
The contribution of women towards economic 
development can be projected on certain economic 
principles to showcase the growth of any economy 
based on their contributions and one of such 
econometrics projection is adapted from the work 
of Sohail (2014). He presented an estimation based 
on equality of men and women in the work place 
and their contribution towards economic 
development and his logic is presented below; one 
can determine the relationship between economic 
activity Gross Domestic Product (GDP) and 
employment for a given country by using the 
following equation: 
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Per capita GDP = labor productivity X amount of 
work produced per person X employment rate X 
age factor 
Hence, positive changes in labor productivity, 
hours worked, employment rate, and 
demographics all positively affect GDP. A more 
scientific form of the equation looks like this: 
Per capita GDP = GDP/H x H/E x E/WAP x WAP/P 
 
Where: 
GDP/H = GDP/hour worked (labor productivity) 
H/E = hour worked/employment (annual average in 
working hour per employed person) 
E/WAP = employment/working-age population 
(15–64) (employment rate) 
WAP/P = working-age population/population 
(“youth dividend”) 
A 2007 publication by Goldman Sachs (UNESCO, 
2008) calculated the impact that greater female 
participation in the workforce can have on a 
national economy. The paper assumes that raising 
female employment to the male employment level 
in a country would boost the overall employment 
rate by a measurable amount ([male rate-to-overall 
rate]/overall rate) and per capita GDP by a similar 
amount. 
 
Naomi (2012) came up with this argument that 
countries will experience a drop in average hours 
worked across the overall population, as many of 
the women entering and staying in the workforce 
will choose to work part-time. Interruptions in 
employment to take care of family members 
(young and old) also affect the average hours 
worked by an employed person. For the first factor, 
we can use the productivity drag, or the gap in 
productivity between incumbents andnew 
entrants. In general, the productivitydrag 
eliminates 30 percent to 40 percent of the 
potential gain for eachincremental entrant in the 
workforce(or a net increase of 0.6 percent to0.7 
percent per 1 percent increase in employment). 
Applying this to the second formula above 
corresponds to an initial dampening factor of 70 

percent to the gross increase in GDP estimate. For 
the second factor, we assume that a third of all 
entrants to the workforce will work part-time, at an 
average of 60 percent of full-time hours. This 
results in a second dampening factor of 87 percent, 
which should be applied to the gross increase in 
GDP from women entering the workforce. The 
initial calculation (gross impact) and the two 
additional dampening factors (net impact) lead to 
the following conservative estimates for the 
incremental impact on GDP from increasing female 
employment rates. 
 

Recommendations 
From the views and reviews of the economic 
importance of women in the economic recovery of 
every country especially in Nigeria. This paper 
recommends the following; 
 
It should be the concern of all and sundry mostly 
educationist and other stakeholders in education 
to with all intentionality to remove the barriers to 
women education in our country and the only way 
to remove these barriers is through increased 
education for the girl-child/women. 
 
Also, the government of the states and federal 
should roll out programmes that will address the 
inequalities in female education mostly those in 
the rural areas, who often drop out at the primary 
level of education, 
More so, to grow this economy, the Central Bank of 
Nigeria should come up with soft loans for female 
graduates who are interested in investing into 
small-scale businesses as women do far better in 
small scale than the males, this will have an 
exponential effect on the economy. 
 
Furthermore, ratifying the conventions on women 
education into the Nigerian society is of great 
importance as cultural orientations are still a major 
challenge to women education in Nigeria even as 
we are exiting the 21st century.  
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Conclusion 
The contribution of women towards economic 
recovery of the country called Nigeria is largely 
dependent on the involvement of women and the 
biggest part of that is their basic education which 
has often been denied them and this has further 
incapacitated them to make their impact felt 
mostly in an economy like ours that cannot be 
called industrialized. Women empowerment will be 
an empowerment to our economy from the state 
level to the national level. 
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Abstract 
Education has been identified in society as a vital instrument that nurtures individuals into acceptable human 
beings. As part of this transformation, educational institutions and its personnel in Nigeria are expected to 
inculcate organised knowledge and skills for effective functioning of the society. Accordingly, Nigerian 
governments have been formulating national and educational policies aimed at revitalising the economy. 
However, successive governments have paid lip service to greater percentage of such policies. Consequently, 
Nigeria slumped into recession owing to a fall in oil price and reduction in oil production. In response, 
government has again drawn an economic master plan in Economic Recovery and Growth Plan (ERGP), 2017-
2020, possibly to forestall reoccurrence, eliminate accompanying challenges of inflation and unemployment, 
and many more. This paper maintains that in spite of the foregoing, an active educational system, reflected in 
implementation of functional education policies will transform the slow pace of Nigeria’s economy for the 
better. It recommends that government should accordingly revamp educational infrastructure, motivate 
teachers in terms of enhanced welfare and retrain them for relevant skills empowerment to facilitate 
implementation of relevant policies, among others. The manpower gain will eventually be utilized to drive 
economic diversification plan in Nigeria. 
 
Key words: recession, skills, competencies, recovery. 
 
 

Introduction 
Education remains the most vital and potent tool 
invented by humanity to shape and mould man in 
an acceptable form. Any modification identified in 
the behaviour of an individual consequent upon his 
or her interaction with the social environment 
constitutes learning. The history of the globe has 
proved that education ignites changes in the social, 
spiritual, cultural, political and economic domains 
of human life. Education therefore transforms man 
into a rational being, prepares and develops him 

for survival and adjustment within the surrounding 
in a bid to lead his personal and social life 
successfully (Ravi, 2015). 
 
Accordingly, Okeke (2016) identifies education in 
its formal sense to mean a specialised training 
provided in organised manner with the basic aim of 
equipping the individual with the knowledge of 
reading, writing, and calculation as well as 
specialised skills of interest and ability. The 
acquisitions of these skills are adjudged to facilitate 
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one’s achievements of self-development for 
contribution towards societal development. 
 
In a wide range of societies, education aids to 
transmit cultural beliefs, norms and values to the 
generations. Children born in society are presumed 
future leaders in consideration of the fact that 
educational institutions will inculcate organised 
knowledge and skills required for them to be in 
readiness to cope with societal expectations as 
they progress in life. For instance, in Nigeria’s 
developing economy, educational institutions are 
established at various levels to create and define 
new citizenry with fresh values, beliefs, and set of 
behaviour necessary for effective functioning of a 
modern society. 
 
It is in relation to this objective that Fafunwa in 
Mbayuav and Mailumo (2012) observed that 
progression from primitive education to organised 
education was as a result of the immediate needs 
of the early society. For instance, the Greek and 
Roman education systems. Whereas Greece 
emphasised study of philosophy to match their 
leadership needs, the Romans concentrated on 
training of warriors to meet their military needs. 
 
Nevertheless in Nigeria, successive administrations 
had formulated education policies targeted at 
growing and stabilising Nigeria’s economy. 
However, current economic quagmire has proved 
these efforts a wild goose chase. This paper 
therefore reinforces the view that “an active and 
effective educational system will definitely 
transform the Nigerian economy into one of the 
most industrialised economies in the world” 
(Loveday, 2015). The hope of recovery from 
recession lies in the education sector. This is more 
precisely presented below: 
 

To grow and develop the economy 
sustainably, it is imperative to invest 
in the Nigerian people, especially its 
youth… Nigeria has to reposition its 
education sector to prepare its 

young people to cope with the 
changing technological and 
economic environment (Ministry of 
Budget and National Planning, 2017, 
p. 6). 

 
Currently, there is limited access to basic, science 
and technology education, including below 
expectation capacity and sub-standard 
infrastructure at all levels of education. All these 
imply that the workforce in turn lacks the critical 
skills needed to develop the economy. For 
instance, employers in Nigeria today cite lack of 
skills as one of the major impediments to hiring 
personnel in Nigeria. 
 

Theoretical Framework 
This paper is anchored on the functionalist 
perspective of Auguste Comte, Emile Durkheim, 
Talcott Parsons, Robert K. Merton and Marion J. 
Levy, to mention a  few. According to A Dictionary 
of Sociology, cited in Wallace and Wolf (1991), 
functionalism refers to analysis of social and 
cultural phenomena in relation to the functions 
they perform in a socio-cultural system. The 
functionalist perspective accordingly perceives 
society as a living organism, comprising mutually 
dependent parts. This implies that each of these 
constituent parts performs various roles. And just 
as the human body dies, likewise a society. 
Moreover, as a body cannot function properly 
without some of its component parts, the same is 
applicable to society. 
 
However Levy (1952) , cited in Haralambos, 
Holborn, Chapman and Moore (2013, p.954) 
opined that: 

 
A society would cease to exist if its 
members became extinct, if they 
became totally apathetic, if they 
were involed in a war of all against 
all, or if they were absorbed in 
another society. Therefore in order 
for a society to survive it must have 
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means of preventing these events 
from occurring . 
 

 He noted further that for a society to continue to 
exist, there is need for role differentiation and role 
assignment. And to accomplish the foregoing tasks, 
individuals must be adequately motivated to 
perform their responsibilities. This is necessary to 
eschew total collapse of the social system.  
 
 
Additionally, a system of goals and rewards is 
imperative to motivate members of society to want 
to do what they have to do in a bid to maintain the 
system. Functional education becomes strategic in 
inculcating pragmatic knowledge, skills, norms and 
values that equip individual members of the 
workforce which will ultimately transform the 
Nigerian economy.   
 

Conceptual Framework                                                                                                   
 

Functional Education 
The concept functional education is descendent of 
functionalist theory (Scott and Marshall , 2005) and 
it refers to the contributions which education 
makes to the well-being of the society as a whole. 
According to Agbo (2014), functional education is 
any form of education that equips the individual 
with the requisite skills to contribute positively to 
the cultural, social and economic transformation of 
society. Also Obele (2012) views functional 
education as one in which the ability to perform 
production task is more emphasised, and it is the 
key to the development of people’s ability to 
manage and induce change. Similarly, D’Aeth in 
Olulube (2009) notes that the core objective of 
education was to raise the level of skills, especially 
technical and management skills, which are 
required to back up economic growth and provide 
adequate supply of the whole range of professional 
expertise necessary to run a modern economy. 
 
This in a sense means that functional education 
facilitates training of the individuals to enable them  

read, write, calculate figures, be proficient in given 
jobss and be capable of living in a modern, dynamic 
society. What is most significant is the quality and 
type of education planned for the society. A great 
economy is one that can parade enough high level 
and intermediate manpower to direct her labour 
force. Functional education is a sphere which gives 
students enormous opportunity for skills 
acquisition, self-employment and self-reliance. 
Thinking in a similar vein, Mustapha and Greenan 
(2002) cited in Williams and Anekwe (2011) 
observe that the economic competitiveness of a 
nation relies on the skills of the workforce. The 
skills and competence of the workforce accordingly 
depend on the quality of the country’s education 
and training system. By means of this students will 
be equipped with more practical and less 
theoretical knowledge on income generation skills. 
Since employment requirement in most 
establishments are changing owing to 
technological impact, the educational system has a 
responsibility to equip the students involved with 
education that provides required skills. 
Additionally, the possession of skills will restrain 
students from becoming social deviants. To 
Ihebereme (2008), functional education through 
skill acquisition education in Nigerian education 
system acts as a “rehabilitator, re-orientator and 
empowerment for the underprivileged”. 
 
It could be seen that functional education is not 
merely bookish and theoretical, it is pragmatic. It is 
not simply said, it is done. This is the kind of 
education Nigeria needs currently to hasten its 
recovery, having exited recession on 5th day of 
September, 2017 (National Bureau of Statistics, 
2017). 
 

Economic Recovery  
According to the New Webster’s Dictionary of the 
English Language, (2004) “economic” means 
“relating  to or concerned with economics” and 
“useful in the production of wealth or promotion of 
commercial prosperity”, “the regaining of one’s 
balance or control after a mistake or stumble” and 
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“a return to financial well-being after a depression” 
(recession). From the foregoing economic recovery 
occurs when the economy of a country bounces 
back to a normal state after a recession or 
depression, when the citizens begin to enjoy well-
being and prosperity again. Furthermore, economic 
recovery is a period of increasing business 
transaction signaling the end of a recession. 
 
Nigeria was declared in recession in August 31, 
2016, when economic growth rate dwindled for 
two consecutive quarters. For instance, between 
January – March (1st quarter, 2016), the economy 
contracted 0.4% GDP. Also between April – June of 
the same year, it reduced by 2.06% GDP. This 
negative trend ended on first week of September, 
2017 when Nigeria was declared out of recession 
with 0.55% GDP (  FRN,2017 ).  
 
The cause of Nigeria’s slip into recession was 
believed largely to be a result of the slump of oil 
prices in the world market. This was aggravated by 
renewed insurgency in the Niger Delta region in 
2016. The attacks on oil installations disrupted 
production of oil in the region. However, the 
government launched an economic blueprint that 
is aimed at taking the country out of recession with 
a strong emphasis on building the non-oil sector of 
the economy. 
 
One of the most significant recipes proffered by 
experts for sustainable economic recovery for 
Nigeria included, inter alia, the implementation by 
government of Economic Recovery and Growth 
Plan (ERGP), 2017-2020. The ERGP has three broad 
strategic objectives which are stated below: 

 Restoring growth of the economy; 
 Investing in the Nigerian people; and  
 Building a globally competitive economy as 

a blueprint for recovery in the short-term 
and strategy for sustained growth and 
development in the long-term. 

 
In addition, Nwabughiogu (2017) identified five 
execution priorities of ERGP as follows: stabilising 

the macro-economic environment, achievement of 
agriculture and food security; expansion of energy 
infrastructure capacities; improving transportation 
infrastructure; driving industrialisation principally 
through local and small business enterprises; and 
social investment. 
 
Above all, the most important aspect of the 
document prepared by the Ministry of Budget and 
National Planning on ERGP is its accentuation of 
social investment. This encompasses improving 
access to good and affordable health care and 
education, fostering social inclusion, promoting job 
creation and protecting the environment.  
 

Functional Education and Economic 
Recovery 
As stipulated in the National Policy on Education of 
the Federal Republic Of Nigeria (FRN 2013), two of 
the national goals of Nigeria which have been 
considered fundamental to the National Policy on 
Education are: the building of a great and dynamic 
economy and a land full of tremendous 
opportunities for all citizens.  
 
Accordingly, the philosophy of education of Nigeria 
is anchored on the belief that: 
 

Education is an instrument for 
national development and social 
change; education is vital for the 
promotion of a progressive and 
united Nigeria; Education maximizes 
the creative potentials and skills of 
the individual for self fulfillment and 
general development of society. 
(p.1). 

 
Moreso, the National education goals 
recommends, among others, the acquisitions of 
appropriate skills and development of mental, 
physical and social abilities and competences as 
equipment for the individual to live in and 
contribute to development of the society. 
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Correspondingly, section (18, LL 29) of the 1999 
Constitution clearly states as follows: 

Government shall direct its policy 
towards ensuring that there are 
equal and adequate educational 
opportunities at all levels.  
Government shall promote science 
and technology. 
Government shall strive to eradicate 
illiteracy and to this end; 
Government shall as and when 
practicable provide free, compulsory 
and universal primary education…  

 
Nigeria needs to implement her policy on 
education, focusing attention on functional 
education to make for rapid economic recovery. 
Currently there is high level of inflation, 
unemployment and poverty. Students at all levels 
of education, but emphatically from upper basic 
should be taught and trained on practical skills 
such as agric skill, entrepreneurial1 skill, agri-
business, technological and ICT skills, and many 
more. These will pave the way for provision of 
competent manpower that will enable Nigeria 
diversify her economy. At the time being Nigeria is 
mono-economic, with very high reliance on oil 
revenue. However the crash of oil price at global 
market and activities of Niger Delta Agitators are 
eye-openers to Nigeria to look inward for economic 
stronghold. Camdessus (1999) was optimistic that 
Nigeria had created a new opportunity for 
economic progress. This was hinged on the belief 
that around the world, hopes were high that 
Nigeria would recover the momentum of 
development and assume once again its leadership 
in Africa and among developing countries in the 
world. He added that: 
 

The second very element consists of 
changes in economic structure and 
institutions that are needed to build 
competitive and efficient economy 
that is open to the world outside. 
The aim should be to allow the 

private sector to become the engine 
of growth through a diversification 
that also lessons Nigeria’s 
dependence on the oil sector for 
foreign exchange earnings and 
government revenues. (p. 3). 

 
Today in Nigeria, a great percentage of the youths’ 
population agitating for their “rights”, either in the 
form of Boko Haram, Niger Delta Agitators, IPOB, 
among many others are products of poverty and 
unemployment and these are rooted in 
government over negligence of the education 
sector over the years. Because they have no skill 
and “unemployable”, most Nigerian graduates 
from various levels are “hungry and angry”, and 
have transformed into political thugs, touts, 
kidnappers, pipe-line vandals and social misfits, to 
mention a few. These to a large extent contributed 
to the current economic downturn. Functional 
education can create students who can create 
wealth for Nigeria. Highly skilled youths can revive 
the moribund industries, operate “modular 
refineries” and contribute generally to 
repositioning the economy on a higher pedestal. 
 
In the final analysis, Nigeria’s economic recovery 
will require producing personnel that have 
acquired new skills as a result of being taught in a 
new way. This includes learning that involves 
solution to real life challenges, utilising 
interdisciplinary approach and best global content. 
Nigerian educators should therefore redefine the 
educational system and environment through the 
application of technological, creative and 
innovative teaching and learning style. This will 
consequently produce students who have been 
basically taught how to learn, think and lead in 
order to solve the hydra-headed economic 
problems of Nigeria. 
 

Conclusion 
Nigeria’s economic downturn is perceived as a 
consequence of perennial negligence of the 
education sector and over-reliance on a mono 



Nigerian Journal Of Sociology Of Education 

 

169 
 

economic structure. A new leaf for economic 
recovery can be turned through a thorough 
implementation of policies on functional education 
to enable students acquire a wide-spectrum of 
skills for employability and self-reliance. A 
deliberate change to economic diversification 
becomes an added advantage for Nigeria’s 
economic recovery and stability. 
 

Recommendations 
1. Nigerian government should implement her 

national and educational policies, including the 
recent Economic Recovery and Growth Plan 
(ERGP). 

2. There should be effective collaboration 
between the three organs of government at 
policy formulation and implementation stages 
to move the education sector forward. 

3. Teachers at all levels who are the engine of 
implementation of educational policies should 
be motivated by enhanced welfare package and 
retrained on skill empowerment for effective 
transfer of acquired skills to their students. 

4. Government should revamp education 
infrastructure and provide adequate tools for 
practical school work. 

5. Attention should be given to science and 
technical education. 

6. There should be massive improvement of the 
power sector to pave the way for teaching and 
learning of skills involving use of electricity. 

7. The 6:3:3:4 educational policy should be 
considered and vocational education sustained. 

8. Moreover, government should do its best 
possible on Nigeria’s economic diversification 
to forestall further over-dependence on the oil 
sector. 

9. Finally, the short-term measure for economic 
recovery, such as industrialisation, should be 
executed. Additionally, the long-term strategy 
of social investment should see the light of day. 
All these should be incorporated into the 
national education curriculum. 
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Abstract 
The paper examines the issues in the implementation of minimum standards in colleges of education in 
Nigeria, pointing out the implications of these on the quality assurance in the colleges. In doing this, attempt 
was made to clarify the meaning of minimum standards and historical development of colleges of education in 
Nigeria. An overview of the provisions of the latest edition of the minimum standards document for the Nigeria 
Certificate in Education (NCE) teachers was made. Further efforts were made to discuss some of the issues in 
the minimum standards implementation, such as students’ admission requirements, staff quality, class size, 
availability and adequacy of facilities, funding, quality of graduates, accreditation malpractices and internship. 
The paper was therefore,of the opinion that in order to facilitate the implementation of the minimum 
standards and  to enhance the quality of the inputs, process and outputs of colleges of education, there is the 
need among other things, for adequate financial provision, equitable disbursement and judicious utilization of 
allocated funds, scrapping of Pre-NCE programmes and that the National Commission for Colleges of Education 
(NCCE), as the regulatory body, should ensure compliance with the minimum standards by all colleges of 
education in Nigeria. 
 
 

Introduction 
It is generally believed that the quality of teachers 
affects the quality of instruction in any society. 
Consequently, the National Policy on Education 
recognises the need to place emphasis on teacher 
education in national development, ‘’since no 
educational system may rise above the quality of 
its teachers’’ (Federal Republic of Nigeria (FRN), 
2004:39).Similarly, the latest edition of the 
National Policy on Education (FRN ,2013)  stated 
that in recognition of the pivotal role of quality 
teachers in the provision of quality education at all 
levels, teacher education shall continue to be 
emphasized in educational planning and 
development, and that the minimum qualification 
for entry into the teaching profession shall be the 
Nigeria Certificate in Education (NCE). 
 
The policy document, therefore, identifies the 
following as the goals of teacher education: (i) to 
produce highly motivated, conscientious and 
efficient classroom teachers for all levels of our 

education system; (ii) to encourage further the 
spirit of enquiry and creativity in teachers; (iii) to 
help teachers to fit into social life of the 
community and the society at large and enhance 
their commitment to national goals; (iv) to provide 
teachers with intellectual and professional 
background adequate for their assignment and 
make them adaptable to changing situations; and 
(v) to enhance teachers’ commitment to the 
teaching profession. 
 
 Colleges of Education are the institutions 
established to produce NCE teachers, and in order 
to ensure the quality in the process of production 
of teachers at this level, there is the need for the 
maintenance of minimum standards in all facets of 
institutional life as provided for by the National 
Commission for Colleges of Education (NCCE), the 
supervisory agency for Colleges of Education in 
Nigeria, established by Decree (now  Act 13 of 1989 
and amended by Act 12 of 1993), with the mandate 
of setting the standards for the production of 
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qualitative teachers at the Nigeria Certificate in 
Education (NCE) level. 
Therefore, the thrust of this chapter is to examine 
the implementation of minimum standards in 
Colleges of Education with a view to determining 
its implications for quality assurance as manifested 
in programme accreditation. 
 

Concept of Minimum Standards 
The word “standard” according to the Longman 
Dictionary of Contemporary English (2009) is the 
level that is considered to be acceptable, or the 
level that someone or something has achieved. It 
connotes the degree of excellence required for a 
particular purpose. On the other hand, the word“ 
minimum” could mean “the least possible or the 
lowest”. Therefore, minimum standards can 
bedescribed as the pre-determined standards 
which set the yardstick for each organization. As 
observed by Obinaju (2003), in the case of an 
educational system, it takes into consideration, 
factors such as the curriculum, staffing, facilities, 
admission requirements, library holdings and 
funding. Minimum standards mark only the lower 
limitbelow which no organization under review can 
operate. It also provides a silent yardstick 
withwhich to measure how far the minimum has 
grown in some other establishments. 
 
As observed by Nwana (2003), minimum standards 
are characteristics or attributes of the  
educational system which are adjudged by due 
authority as adequate or acceptable for 
the running of the system. The concept of 
minimum standards, therefore, finds expression in  
virtually every aspect of education, such as, the 
content, achievement, methodology, timing,  
target, entry, teachers, materials, location, 
evaluation and management. 
 

Historical Development of Colleges of 
Education in Nigeria 
Teacher education started in Nigeria in 1849 when 
the Church Missionary Society (CMS) established 
what was known as the ‘’the Training Institute” at 

Abeokuta. The institution was moved to Oyo in 
1896 as St. Andrew’s College. The Ashby 
Commission’s Report of 1960 which recommended, 
in part, the establishment of Grade I Teachers’ 
College or institutions for production of “Well 
Qualified Non-Graduate Teachers” (WQNGTS) gave 
a further boost to teacher education, leading to the 
setting up of Advanced Teachers’ College 
empowered with money and expertise of the 
United Nations Educational, Scientific and Cultural 
Organisation (UNESCO), The Nigerian Governments 
(Federal and Regional) started the first generation 
of Advanced Teachers’ Colleges at Zaria (1962), 
Lagos (1962), Ibadan (1962) which later moved to 
Ondo ,Owerri (1963),  Kano (1964) and Abraka 
(1968) (Oyeyinka, 2007). These Colleges soon had 
tremendous growth, quantitatively and 
qualitatively. Several new ones were established in 
1970s. However, the name changed from 
Advanced Teachers’ Colleges to Colleges of 
Education which then implied that the Advanced 
Teachers’ Colleges were the progenitors of the 
current Colleges of Education in Nigeria. 
 
Anikweze, Ojo and Maiyanga(2002) observed that 
the origin of Colleges of Education in Nigeria dated 
back to the work of the Ashby Commission in 1959, 
which observed that many teachers were not 
certificated and were improperly trained. It then 
recommended massive expansion of intermediate 
education of teachers aimed at upgrading the 
existing teaching force in the primary schools and 
the supply of trained teachers for the expansion of 
secondary education.The emergence of the first 
four Advanced Teachers’ Colleges in the early 
1960s to produce NCE teachers was the outcome 
of government’s reaction to the recommendations 
of the Ashby Commission.  
 
In Nigeria, Colleges of education are charged with 
the responsibility of implementing the NCE 
programme. The objectives of the programme 
include the production of NCE teachers who should 
be able to: 
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 discuss intelligently the main ideas that 
have affected and still affect the 
development and practice of education 
generally, and Nigeria in particular; 

 examine the psychological, health and 
socio-economic factors that may help or 
may hinder a child’s educational 
performance; 

 study learners appropriately to 
determine the most effective ways of 
relating to them to ensure maximum 
achievement; 

 professionally combine use of 
conventional and ICT or other 
innovational, instructional/learning 
strategies in generating, and imparting 
knowledge, attitudes and skills; 

 develop, select, and effectively use 
appropriate curriculum processes, 
teaching strategies, instructional 
materials and methods for maximum 
learners achievement; 

 broaden their intellectual perspective 
through the general studies education 
programme; 

 demonstrate desirable attributes in 
moral and character development; 

 discuss intelligently major issues 
affecting teacher education and 
teaching profession in Nigeria; and, 

 demonstrate proficiency in measuring 
and evaluating learning outcomes, as 
well as in carrying out appropriate 
research on educational problems in 
Nigeria (Nwankwo, 2006).  

 
These NCE teachers are mainly expected to teach 
at the basic education level, though, some teach at 
the senior secondary school level. Thus, Colleges of 
Education constitute the industry where the 
“products” very vital for implementing the 
Universal Basic Education programme are 
“manufactured”.  At present, there are 86 colleges 
of education in Nigeria, 22 of which are owned by 

the federal government, 47 are state-owned, while 
1t are of private initiatives (NCCE, 2017). 
 

An Overview of the Provisions of 
theMinimum Standards Document for 
Colleges of Education in Nigeria 
The origin of minimum standards in Nigeria dated 
back to the period before the establishment of the 
National Commission for Colleges of Education 
(NCCE), when various universities, through their 
instruments of affiliation, catered for the academic 
standards and certification needs of colleges of 
education. However, the emergence of the NCCE as 
the third leg of the regulatory agencies of Nigeria’s 
tertiary educational institutions laid down the 
minimum standards for NCE programmes and set 
out “criteria for accreditation of Colleges of 
Education” in Nigeria. The commission has 
continued to monitor and control quality among 
Colleges of Education, and understandably, the 
commission has prescribed and reviewed the 
minimum standards for the training of NCE 
teachers (Isyaku, 2002). 
 
The first version of the NCCE minimum standards 
document was published in 1990, and was in use 
up to1995. The second edition was produced in 
1996 and was operational till 2001; the third 
edition came into being in 2002, and was replaced 
with the fourth edition in 2009, while the latest 
edition became operational effective from 2012. 
The minimum standards according to NCCE (2002), 
was built and reconstructed through a curriculum 
process called the NCCE Curriculum Model 
designed by the NCCE in which the curriculum 
building process was made democratic and 
responsive to the needs of stakeholders. It 
provides, among others, for the quality and 
quantity of staff, provision of space and facilities, 
quality of leadership, teacher-student ratio, 
administrative dimension, quality of student intake, 
staff and students’ welfare, and curricula issues.  
 
The minimum standards document is meant to 
standardise the programmes and activities of 
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Colleges of Education in the country, and the NCCE 
has the responsibility for setting the standard for 
the quality expected of all Colleges of Education in 
the country. To achieve excellence, the Colleges 
themselves have a responsibility for the 
implementation of the set standards (NCCE, 2002). 
The need for minimum standards was also given 
special attention in the NPE (FRN, 2013) as it 
provides that the pursuance of the goals of tertiary 
education would be enhanced by maintaining 
minimum educational standards through 
appropriate agencies. 
 
The minimum standards were produced after 
series of brain storming sessions involving experts 
from Colleges of Education, the universities, and 
ministries of education, other educational 
parastatals and commissions.All NCE – awarding 
institutions irrespective of ownership use minimum 
standards documents produced by the NCCE as 
guide in their academic programmes.  
 
According to Rufai(2013), the need to respond to 
the transformation agenda of the then 
administration of Dr. Goodluck Jonathan and the 
widespread criticism of the existing NCE 
programme as being tunnel visioned, necessitated 
the revision and updating of the existing NCE 
Minimum Standards. 
 
The new NCE programme has been designed 
towards the accomplishment of ‘Education for All’ 
(EFA) as demanded by the Millenium Development 
Goals (MDGs). The new Minimum Standards is also 
targeted towards the production of specialist 
teachers for each of the following five basic 
components of basic education: 

i. Pre-primary Education and Early Childhood 
and  Care Education; 

ii. Primary Education; 
iii. Junior Secondary Education; 
iv. Adult and Non-formal Education; and 
v. Special Education 

 

The latest edition of the Minimum Standards for 
NCE teachers (NCCE, 2012) provides as follows: 

 
The General Admissions requirements to 
colleges of Education in Nigeria are a Senior 
Secondary School Certificate or West African 
Senior Certificate or General Certificate in 
Education O/L with four Credits at a maximum 
of two sittings including English Language and 
Mathematics. Two of the Credits must be 
relevant to the course the candidate wishes to 
offer. 
 
For the facilities, there should be provision of 
Lecture Theatres and Lecture Hall fortified with 
the Public Address System, to accommodate up 
to 500 students at a time where necessary. 
There should also be adequate number of 
classrooms for seminars, group discussion, etc. 
Also, provision should be made for adequate 
staff office facilities, furnishing and equipment 
including computer for Heads of Department. 
 

Laboratory and Equipment 
There should be a well- equipped Centre for 
Educational Technology (CET). Apart from 
putting in place, the college’s Library, there 
should be school and departmental Libraries. 
Vehicles are also to be provided for teaching 
practice supervision in addition to setting up of 
Counseling Centre adequately staffed with 
professional, para-professional, administrative/ 
teaching staff and equipment. 
 

Demonstration Schools 
Colleges are to set up demonstration schools 
which are to serve as laboratories for the Junior 
secondary Education, Primary Education and 
Early Childhood and Care Education which are 
now compulsory. 
 

Books in the Library 
There should be enough books in the library to 
cover all the areas of the subjects in the ratio of 
one student to 10 books. 
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Personnel 
A minimum of Master’s degree with teaching 
qualification is required for appointment as a 
Lecturer in a College of Education. The 
recommended teacher/student ratio is 1:25 for 
education in view of the fact that all students in 
the college offer it. 
 

Graduation Requirements 
The duration of an NCE programme is the 
minimum of three years, and one year 
internship with pay, followed byregistration 
and certification. 

 

Issues in Minimum Standards 
Implementation in Colleges of Education 
There are certain factors that are manifestations of 
the implementation of minimum standards in 
colleges of education. Some of them are discussed 
in this section as follow: 
 

Staff Quality  
Teachers play great facilitative role in the teaching 
-learning process. In spite of the advancement in 
science and technology, the teacher is not yet 
displaced in the classroom nor has his important 
role in education diminished (Awoyele, 2004). 
Similarly, Cavington (2005) remarked that 
academic staff is the mainstay of any institution 
and their number and quality affect the efficiency 
of teaching and learning processes. He described 
them as crucial input in the transformation of 
students and solutions to the societal problems. 
 
The academic staff should be adequate in terms of 
quality. The NCCE Minimum Standard (2013) 
prescribed a minimum of five teachers per single 
major course. By implication, any department 
having below five lecturers is operating below 
minimum standards. When the population of 
students increases steadily, there may be the need 
to employ more staff since five lecturers 
recommended by the NCCE is the minimum. 
 

Experience has shown that some first degree 
holders are being appointed as lecturers in Colleges 
of Education, and worst still, a reasonable 
percentage of them were without education 
background and that this has contributed in no 
small measure to the perceived low standard of 
products of Colleges of education (Adekunle, 
2012). This is therefore, a pointer to the 
institutional managements’ non compliance with 
the provision of the NCCE minimum standard for 
NCE teachers (2013) which provides that a 
minimum of Masters’ degree with teaching 
qualifications is required for appointment as a 
lecturer in a College of Education. 
 

Students’ Admission Requirements  
This refers to the way and manner students came 
in to the colleges as well as the possession of 
requisite entry requirements by students. Uvah 
(2005) confirmed that a fundamental contributor 
to the quality of an educational institution was the 
entry level of its students, and thus, matriculation 
requirements that must be made known and 
subject to regular review. There is a general notion 
that the perceived low quality of outputs of 
Colleges is attributable to the low Admission 
requirements. Though, the latest editions of Joint 
Admissions and Matriculation Board (JAMB) 
admission Brochure (JAMB, 2012) provided that, to 
be qualified for admission into Colleges of 
Education, five O’ level credit passes are required. 
There are some Colleges that waive this 
requirement to admit candidates with three 
Creditsand two passes in some courses. And for 
those who come in through the PRE-NCE 
programme, only five passes are required. This 
admission requirement is, without doubt, low for a 
tertiary institution, most especially teacher 
trainees, since the quality of inputs will to a large 
extent, determine the quality of outputs. Johnson 
(2011) opined that admissions into Colleges of 
Education for teacher-training may not have to be 
based only on pass grades in the Senior School 
Certificate Examinations (SSCE) and the Unified 
Tertiary Matriculation Examination (UTME). This 
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was because of the scandalous heights to which 
examination malpractices had been raised. Often, 
many were candidates who flaunted flamboyant 
grades and scores in the two examinations, but 
proved far too poor in the corresponding aptitude 
tests organized by the institution. Yet, these were 
the people who will graduate as teachers. 
Therefore, reassessment of some sort, to select 
those who have minimum acceptable intellectual 
capacity; those who can cause meaningful 
teaching-learning process to take place should be 
appointed as teachers. 
 
It is true that Colleges of Education like other 
tertiary educational institutions have adopted post-
UTME screening, but the seriousness of such 
institutions in using the screening for quality 
enhancement has to be given attention, so that the 
income generating aspect of it will not erode the 
purported reason of raising standard.  
 

Class Size  
 The size of a class in this context can be measured 
by the number of students taught by a lecturer at a 
particular point in time. The size of a class, whether 
large or small, is related to the academic 
achievement of students as well as to teachers’ 
effectiveness in their pedagogical activities. 
Adekunle (2012) found that in almost all the 
Colleges sampled, large classes were common, 
such that for general courses, a lecturer handled 
over 500 students. This without doubt, affected the 
effectiveness of lecturers, and was actually 
counter-productive to effective teaching and 
learning. This showed that most of the Colleges did 
not comply with the recommended class size by 
the NCCE Minimum Standard (2009) and the 
National Policy on Education (FRN, 2004) as evident 
in large classes. This, therefore made it difficult for 
lecturers to conduct and score tests, assignments 
and projects as required. Difficulties were also 
experienced in ascertaining students’ learning 
problems, as well as ineffective class control. Some 
of the institutions did not have Public Address 
System (PAS) in their large lecture rooms, and 

where available, irregular supply of electricity was 
the hindrance. 
 

Availability and Adequacy of Facilities 
Educational facilities are the material resources 
that facilitate effective teaching – learning process 
in schools. Educational facilities are those things 
which enable a skillful teacher to achieve a level of 
instructional effectiveness that far exceeds what is 
possible when they are not provided. Generally, 
school facilities include school buildings such as 
classrooms, laboratories, hostels, dining halls, and 
assembly hall, reading rooms, furniture and 
equipment, ranging from desk, chairs, chalkboard, 
and cupboard etc (Jaiyeoba&Atanda, 2005). 
 
 The provision both in quantity and quality of 
teaching and learning resources promotes the 
effective realization of set goals of the colleges, 
through the production of quality graduates. 
Adeyanju (2006) reported that most of the Colleges 
of Education in Nigeria had shortage of books, the 
consequence of which include inadequate learning, 
difficulties, in working on assignments, adversely 
affecting quality, quantity and efficiency, low 
chances of passing examination as well as 
encouragement of examination malpractices due 
to inadequate preparation. Similarly, Olusanya 
(2002) observed that usual comments on 
accreditation exercise by the NCCE in Colleges of 
Education concerning the conditions of existing 
facilities in terms of quality and quantity is that 
“there is need for modern facilities and equipment 
for the current and projected students’ enrolment. 
 
Coroborating the above, Adekunle (2012), found 
that in most of the colleges of education sampled, 
some lecturers especially from senior lectureship 
and below shared offices, and such offices were 
not well furnished.In addition, it was also found 
that, though, most of the Colleges had laboratories, 
and resource rooms, but many of these were found 
not to have modern equipment and the required 
facilities to promote effective teaching and 
learning. Also, most of the colleges had Centers for 



Nigerian Journal Of Sociology Of Education 

 

177 
 

Educational Technology, but a very few of them 
had vehicle(s) for the teaching practice as provided 
for in the NCCE Minimum Standards. In addition, all 
the Colleges had libraries most of which were not 
well- stocked with recent materials. 
 

Quality of Graduates  
For any product, the issue of quality has always 
been a focal point. In other words, the 
marketability of any product, to a large extent, 
depends on its quality. Quality in this perspective is 
seen as the standard of a product when it is 
compared with a similar product. Accordingly, 
quality issue at the level of Colleges of Education 
connotes all efforts geared towards maintaining 
the standard of the products in the Colleges 
(Nwankwo, Onyali, &Ezenwanne, 2009). 
 
Nwankwo (2006) noted that the quality of students 
being churned out of schools today cannot be 
compared with what obtained in the past. There is 
therefore the need to revitalize the system. In this 
regard, quality management in Colleges of 
Education can be described as the implementation 
of the NCE programmes as contained in the NCCE 
minimum standard in such a way as to achieve the 
goals of teacher education as stipulated in the NPE.  
 
In the same vein, the labour market report on the 
prospect of Nigerian graduates showed that 
employers complained that graduates of the 
Nigerian higher educational institutions are poorly 
prepared for work. The report affirmed that 
academic standards have fallen drastically over the 
past decades and that; higher institutions’ degrees 
and certificates are no longer a guarantee of 
communication skills and technical competence. As 
a result of this, the Nigerian graduates are viewed 
as half-baked and ill equipped for the labour 
market (Oni &Dabalen, 2000). 
 
Quality assurance is the practice of managing the 
way goods are produced or services are provided 
so as to make sure that they are kept at high 
standard. Since no education system may rise 

above the quality of its teachers; quality assurance 
in Colleges of education becomes an important 
issue. Borishade (2002) stated that poor quality in 
teacher education will be a national disaster which 
we must avoid by insisting on only the best. 
Adegoke (2002) asserted that no meaningful 
development can take place without adequate 
manpower resources, and no adequate manpower 
training can take place without competent 
teachers who are products of good teacher 
education.        
 
One of the goals of teacher education as 
enunciated in the NPE (FRN, 2004) is the 
production of highly motivated, conscientious and 
effective teachers for all levels of the education 
system. Such teachers are expected to be 
professionally and academically qualified to 
perform their duties effectively. In order to 
standardize the quality of the colleges of 
education, Decree No. 5 of 1985 created the NCCE. 
This decree was amended by Decree No. 9 of 1993. 
The NCCE is expected to accredit programmes in 
Colleges of Education, so as to promote quality and 
standardization. It is also expected to enquire into, 
and, advise the Federal Government on the 
financial needs of the colleges; identify and study 
the problems of teacher training and development; 
prescribe, and ensure minimum standards for 
teaching profession. 
 

Funding 
Funding is another important issue in the minimum 
standards implementation in colleges of education. 
This is evident from the fact that some of the 
teacher education programmes such as Special 
Education, Technical, Vocational and the Science 
Education programmes require very costly 
machines, tools, other equipment as well as 
consumable materials whose costs could be very 
high indeed. The entire system also requires the 
provision of adequate infrastructure, such as 
lecture halls, classrooms, workshops, laboratories 
and staff office accommodations. These also 
require huge expenditure of funds for construction 
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and maintenance. Most of the programmes require 
workshop practical/laboratory practical. Stressing 
the need for workshop practice in 
vocational/prevocational programmes, Folajin 
(2007) asserted that vocational subjects should be 
taught primarily as practical subjects. He went 
ahead to conclude that when they are taught 
theoretically, the students cannot relate them well 
to everyday life experiences. The non-availability of 
sufficient and regular financing may constitute a 
serious problem in attaining the provision. 

 

 Accreditation Malpractice 
Accreditation malpractice is a serious issue which, 
in most cases, is taken to be insignificant. It is 
serious in the sense that, for quality to be 
enthroned and maintained in academic 
institutions, accreditation malpractice must come 
to an end (Nwakwo, 2006). One of the main 
reasons for establishing the NCCE is to ensure 
quality in teacher education in Nigeria particularly 
at the NCE level. Accordingly, the Commission 
carries out accreditation and post accreditation 
exercises. Of course no institution would like to 
lose accreditation of its programmes. Experience 
has shown that once the accreditation team leaves, 
most of these standards or structures upon which 
programme accreditation was based would 
disappear and the school would return to the 
status quo. Without doubts, it is the belief of this 
paper that any institution that secures the 
accreditation of its programmes through 
fraudulent means cannot, under normal 
circumstance, boast of quality products. The 
current call for quality assurance requires that 
honesty should be the best policy. A college that 
loses accreditation today may gain it tomorrow 
since the accreditation exercise is to be done on a 
regular basis. 
 

Internship 
The 2012 edition of the minimum standards for 
NCE teachers provides for a year internship for 
graduates of Nigerian colleges of education, before 
they could practice as teachers. It has however, 

been observed that this provision has not been 
adhered to, as there is no evidence of such in the 
country.  
 

Implications for Quality Assurance 
There is the need for policy makers to develop 
policies that will make teacher education in 
general, and at College of Education level in 
particular to be more functional in producing 
enough qualitative teaching force, especially for 
the Basic Education Programme. To do this 
effectively, certain policy measures have to be put 
in place. They include: the need for teacher 
education policy makers to continuously impress it 
on government to increase financial allocations to 
the Colleges of Education. The achievement of 
quality service delivery as well as quality products 
is to a large extent dependent on the availability of 
funds. Therefore, government should continue to 
fund academic research in order to stimulate 
better learning conditions and improve the 
development of academic acumen of lecturers. 
 
As a matter of policy, a monitoring mechanism 
should be established for equitable disbursement 
and judicious utilization of funds allocated to 
Colleges of Education. Institutional administrators 
should also ensure that financial allocations to their 
respective institutions are not misapplied and 
misappropriated. The institutions should explore 
other sources of generating revenue to augment 
the allocation that government provides. By so 
doing, Colleges of Education should strive to 
explore other options to boost their internal 
revenue base. 
 
Policies can be developed to evaluate (or audit) the 
system’s effectiveness. The purpose is to examine 
the extent to which the institutions comply with 
the set standards and to identify areas of the 
system operation to be improved upon. The audit 
will serve as a basis for quality improvement and 
allocation of resources. This is an indication of the 
holistic examination of the entire system.. 
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Similarly, the NCCE, as the national regulatory 
agency for Colleges of Education in Nigeria, should 
enforce compliance with Minimum Standards, 
specifying the quantity and quality of staff, 
students and facilities. In doing this, the 
commission should ensure that academic staff 
recruitment into Colleges of Education is based on 
the possession of professional qualifications. In 
addition to this, placement tests could be 
conducted to screen out the unqualified and poor 
performers. In the same vein, more experienced 
personnel should also be attracted to the place of 
retired lecturers from the system. 
 
In addition, the Commission should continuously 
monitor the performances of colleges of education, 
identify under-performing institutions, and 
mobilise to improve on their weak points. This will 
serve as a catalyst for change and promote public 
confidence in the quality of the products of the 
College of Education system. Therefore, the policy 
to ensure that students’ final results are published 
to the public for the purpose of monitoring 
progress and identifying low-performing 
institutions should be instituted. This will foster 
competition and motivate the authorities to pursue 
excellence. It will also help to ensure that 
institutions are held accountable and are under 
pressure to improve the quality of students. 
 
There may be the need for the decentralization of 
the management structure of the NCCE, by so 
doing, zonal offices can be created at each geo-
political zone of the country, so as to be more 
accessible, and hence, be more effective in the 
performance of its roles. 
 
Institutions that do not comply with minimum 
standards should be denied accreditation, and 
those with declining quality could also be de-
accredited. As a matter of policy, the NCCE should 
make post-accreditation visits to be more frequent, 
while institutions found to be involved in 
accreditation malpractice should be seriously 
sanctioned. Similarly, the Commission should 

provide materials for policy dialogues and 
evidence-based policy decisions. Policy makers 
should create appropriate, participatory and 
transparent tracking mechanisms at all levels as 
well as institutionalization of system (input-
process-output) assessment. 
 
Uniform admission criteria should be used for all 
applicants into the Colleges. The idea of lowering 
the Ordinary Level and Post Unified Tertiary 
Matriculation Examination admission requirements 
for PRE-NCE programme will have implication for 
the quality of graduates of colleges of education.    
Administrators of Colleges of Education should 
admit students based on their institution’s carrying 
capacity in terms of human and material resources. 
 

Conclusion 
The chapter has shown the need to maintain 
standards in education provided by the Colleges of 
education in Nigeria. The Federal Government of 
Nigeria is desirous of improving the quality of 
teacher education as evident in the formulation 
and implementation of different policies in this 
regard. The National Policy on Education (FRN, 
2004) states that since no education system may 
arise above the quality of its teachers, teacher 
education shall continue to be given major 
emphasis…” A great deal of attention needs to be 
focused on the Nigerian Colleges of Education if 
actually; they are to produce the required quality 
teachers, most especially for the basic education 
programme. There is, therefore, the need to 
ensure compliance with the provisions of the NCCE 
Minimum Standards for NCE teachers and other 
regulations on teacher education.  
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Abstract 
This study focused on sustaining gender equality in education for economic recovery with interest on boy-child 
education in Imo state secondary schools. Statistical data of both male and female enrolment figure from 
Planning, Research and Statistics Imo state Ministry of Education between 2012 and 2015 in both the junior 
and senior secondary levels was presented in a bar chart. A survey research design was adopted to test items 
on a questionnaire titled “Sustaining Gender Equality in Education Questionnaire” (SGEIEQ) developed by the 
researcher. The instrument was validated and reliability coefficient of r=0.73 obtained. A random sampling 
technique was used to select 360 respondents from twelve (12) schools in Imo State. A total of 200 boys and 
160 girls were selected to respond to the items in the questionnaire using the four point Likert-Scale rating. The 
results were analyzed using mean variation and rank order to determine acceptance level of the question item 
in the opinion of the respondents. The criterion mean of any response above 2.5 was accepted. z-test was used 
to test the hypothesis on significant differences between mean ratings of male and female responses on the 
challenges and strategies to the sustainability of boy-child education.Therefore, the study concludes that, there 
is difference in the number of male and female students but not high as generalized in the South East region of 
Nigeria. The identified challenges were accepted as obstructions to boy-child school education;and they could 
equally be ameliorated with the identified strategies to sustain gender equality in education. 
 
Keywords: Sustain, Gender Equality, Education, Boy-Child, Economic Recovery. 
 
 

Introduction 
The focus of Universal Basic Education (UBE) 
launched in 1999 is to make Education from 
primary school to junior secondary free and 
compulsory irrespective of Sex, Social status, 
Religion or Ethnic background (FRN, 2013). The aim 
is to provide an enhanced opportunity for the 
Nomads, the girl-child in Northern Nigeria and boy-
child in the South East region to attend school. This 
effort suggests that access to education in Nigeria 
is designed to be gender friendly and as well cater 
for all citizens irrespective of location. However the 
Education For All (EFA) Monitoring Group in the 
view of Unachukwu (2015) have identified and 
reported obstructions to access to education.  
 
In a bold step to confront the issue of low boy-child 
school enrolment and high dropout from schools, 

the Federal Government launched a special 
programme in 2012 termed Back-To-School in 
Enugu. Adamu (2012) explained that the reason 
and expectation of the programme is to boost boy-
child education in the South East region and send 
young boys of school age back to school. This 
intervention programme jolted the governors of 
the five states in the region to take up the gauntlet 
to fight the menace of disparity in gender 
education which the boy-child suffers. The 
governors also decided to activate a synergy 
between the states and the federal government for 
better result in boosting boy-child education 
(Oweh, 2012). 
 
At the state level, the Back-To-School programme 
is strengthened by the re-introduction of boarding 
houses in secondary schools in Enugu and Ebonyi 
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states to discourage loitering and truancy during 
school hours.  Ukwueze (2015) noted the different 
assistance each state in the South East region 
provides to support education. These include, 
Bursary allowance of N100,000 per session which 
Imo State government paid to tertiary students. 
The West African Examination Council (WAEC) and 
National Examination Council NECO) examination 
fees paid annually by the Ebonyi State government 
for final year secondary school students. 
 

Statement of the problem 
There is perceived disparity in favour of the girl-
child in school enrolment and worrisome drop out 
of male students especially from secondary schools 
in South East of Nigeria, Boy-child education is 
suffering a setback in recent times than it were 
before due to current issues of economic down 
turn. Some homes still find it difficult to afford 
minimal fund to augment whatever assistance the 
government renders. The orientation and 
perception of male ascribed bread winner status 
still persists. The materialistic tendencies towards 
wealth acquisition rather  than knowledge 
acquisition is becoming increasingly common 
among the male children.  These observations is 
leading to dwindling rate of boy–child enrolment 
especially from the secondary school level while 
general emphasis encourages girl-child education. 
Meanwhile, every society needs the potentials of 
all her citizens to be developed in the 
contemporary knowledge based economy. It is on 
this basis that this study is focusing on the boy-
child to sustain equality in education for economic 
recovery. 
 

Research Questions 
1. To what extent is there imbalance between 

the boy-child and the girl-child in Imo state 
secondary schools? 

2. What are the challenges that obstruct 
sustained school education for the boy-child 
in Imo state secondary schools? 

3. What are the effective strategies that can be 
adopted to sustain boy-child education for 
gender equality in schools? 

 

Hypotheses 
1. There is no significant difference in the 

mean ratings of the male and female 
students’ responses on the challenges that 
obstruct sustained schooling and education 
for the boy-child in Imo state secondary 
schools. 

2. There is no significant difference in the 
mean ratings of the male and female 
students’ responses Conceptual 
framework: 

 

Concept of gender equality in education  
Gender equality in education and equal 
educational opportunities has received 
tremendous commentary in the recent past, 
probably, more than other issues of universal 
educational discourse (Eke, 2015; Unachukwu, 
2015; Obanya, 2015) The concept of gender 
equality to education explains the principle of 
equal opportunity and equal access to school 
programme for both the boy-child and the girl-child 
to enjoy all available provisions for good education 
program. Okeke (2016) remarks that equal 
educational opportunities should consider all the 
components and not selected few for promotion. 
Gender equality in education should therefore be 
seen as providing equal opportunities, providing 
equal support and removing any obstruction that 
discourage any citizen irrespective of gender in the 
process of enrolment in schools, retention in 
school, completing a cycle of education successfully 
and advancing to higher levels of academic pursuit 
FRN (2013). It is, therefore, important to raise the 
consciousness of boy-child education which is 
currently perceived as facing a downward trend in 
the South-Eastern zone of Nigeria. 
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Theoretical framework 
 
D. D. Raphael’s theory of equality:  
Raphael (Internet n.d.) approaches the explanation 
of equality in three perspectives of succeeding 
levels. Equal consideration; Equal opportunities; 
and Equal satisfaction of  basic needs. The theory 
explains that equal consideration is not satisfactory 
because it may not always be justified. It postulates 
that equal opportunities are an acceptable term 
because all persons are offered equal platform for 
success, but it cautioned that it should not lead one 
to conclude that it is identical opportunity. The 
theory ultimately recognizes difference in 
individuals and the possibility in levels of 
achievement but suggests that these should not be 
a factor to deny any citizen aspiration towards 
achieving his objective.  
 

Methodology 
Two types of data were used in this research work. 
The first was enrolment figure of male and female 
students 2012-2015 in Imo state Secondary schools 
obtained from Planning Research and Statistics Imo 
State Ministry of Education presented in a bar 
chart to indicate the level of school enrolment for 
the three year sessions. The second data is a 
descriptive survey design used to sample opinion of 
respondents to a questionnaire. The population of 
the study consisted of all the senior secondary 
school (SS 2) students in Imo state. The sample size 
was determined using the Taro Yemen’s formula, 
which resulted to three hundred and sixty 
respondents (360) from 12 public secondary 
schools in Imo state. The selected schools are 
represented by 200male and 160 female 
respondents.  The 10 items compiled from 
literature reviewed was distributed and collected 
personally by the researcher. It has two sections. 
One section contains items asking respondents to 
provide their personal data. The other section 
contains items asking questions on challenges to 
boy-child education; and strategies to the 
sustainability of gender equality in education. The 
response mode to the items is a four point Likert 

scale rating of Strongly Agree (4) Agree (3) Disagree 
(2) Strongly Disagree (1). z-test was used to test the 
difference between the male and female students’ 
responses on the subject matter. 
 

Analysis of data 
Research Question 1:To what extent is there 
imbalance between the boy-child and the girl-child 
in Imo state secondary schools? 
 

Senior Secondary School Enrolment 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Source: Planning, Research and Statistics, Ministry 
of Education, Imo State  
 
A bar chart showing male and  female enrolment 
in Imo State Senior Secondary Schools 2012-2015 
sessions. 95,419 and 102,466; 183,913 and 
197,594; 203,145 and 216,374 for the three 
sessions respectively. 
 
Junior Secondary School Enrolment 
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Source: Planning, Research and Statistics, Ministry 
of Education, Imo State.  
 
A bar chart showing male and female enrolment in 
Imo State Junior Secondary Schools 2012-2015 
session 196,041 and 198,188; 217559 and 222,918; 
222,153 and 235,713 respectively. 
 
Table 1: Mean score and rank order of male and 
female student responses on the challenges that 
obstruct sustained school education for the boy 
child in Imo State public Secondary Schools. 

 

Data in table 1 shows the mean scores of male and 
female students’ response on the challenges to 
gender equality in education in Imo State public 
secondary schools. The mean response show that 

S/N Challenges to 
sustained 
boy child 
education   

Male Female Total Decision 

  X Rank X Rank XX Rank  

1 Poverty and 
large family 
size force 
parents to 
send their 
male children 
to learn a 
trade instead 
of completing 
secondary 
education  

2.86 2
nd

 2.95 2
nd

 
 
 

2.90 2
nd

 Agreed 

2 Traditional 
obligation as 
bread 
winners in 
the family 
and 
patrilineal 
inheritan  
inheritance 
culture 
demotivates 
the boy-child 
from 
completing 
school 

2.58 6
th

 2.65 6
th

 2.62 6
th

 Agreed 

3 Disenchanti
ng school 
environmen
t and peer 
group 
influence 
lead the 
boy-child to 
withdraw 
from school  

2.80 4
th

 2.90 3
rd

 2.85 3
rd

 Agreed 

4 Societal 
pressure 
distracts 
the boy-
child from 
school 
education 
towards 
search for 
quick 
money 
making 
ventures 

2.78 5
th

 2.7 5
th

 2.74 5
th

 Agreed 

5 Available 
governmen
t policies do 
not 
guarantee 
job after 
school and 
discourage 
boys from 
continuing 
their 
education 
until 
graduation 

2.84 3
rd

 2.85 4
th

 2.84 4
th

 Agreed 

6 Funding in 
education is 
inadequate 
to give 
opportunity 
for all 
children of 
school age 
to sustain 
their 
secondary 
education 

3.1 1
st

 3.25 1
st

 3.17 1
st

 Agreed 

 Total 2.82  2.88  2.85  Agreed 
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they all agreed to the items in the table with mean 
scores greater than the criterion mean score of 2.5. 
The aggregate mean scores of 2.82 for male 
students and 2.88 for female are greater than 
criterion mean of 2.5. The mean set score is 2.85 
which is greater than the criterion mean of 2.5.  
 
Research Question 2:  What are the challenges 
that obstruct sustained school education for the 
boy-child in Imo state secondary schools? 
Research Question 3: What strategies can be 
adopted to sustain boy-child education forgender 
equality in schools? 
 
Table 2: Mean score and rank order of male and 
female student responses on the strategies to 
sustain boy-child education for gender equality in 
Imo State public secondary schools.  
 

S/N strategies 
to sustain 
boy-child 
education 
for gender 
equality in 
schools 

Male Female 
 

Total 
 

Decision 

  X Rank X Rank XX Rank  

7 Cultural re-
orientation 
will expose 
boys to de-
emphasize 
traditional 
roles as 
bread 
winners 
and 
inheritance 
rights in 
favour of 
school 
education 

2.45 4th 2.63 4th 2.54 4th Agreed  

8 Community 
sensitizatio
n and 
participatio
n in 
promoting 
school 
education 
would 
assist in 
sustaining 

2.86 2nd 2.93 2nd 2.90 2nd Agreed 

school 
enrolment  

9 Implement
ation of 
relevant 
governmen
t policies 
for 
employme
nt would 
enhance 
gender 
equality in 
education 

2.71 3rd 2.73 3rd 2.72 3rd Agreed  

10 Adequate 
and 
appropriat
e funding 
of 
education 
would 
improve 
school 
enrolment 
and sustain 
progressio
n and 
completion 
of 
secondary 
education 

3.0 1st 2.98 1st 2.99 1st Agreed 

 Total 2.76  2.81  2.78  Agreed 

 
Data in table 2 shows the mean scores of male and 
female students’ response on the strategies for 
sustaining gender equality in education in Imo 
State public secondary schools. The mean 
responses show that they all agreed on the items in 
the table except for item 7 with 2.45 mean of male 
responses which is below the criterion mean of 2.5. 
Other item mean scores are all above 2.5, while the 
aggregate mean score for male students is 2.76, 
the aggregate mean score for female students is 
2.81.The aggregate mean set score is 2.78 which is 
also greater than the criterion mean of 2.5. 
 

Test of hypothesis 
Hypothesis 1.There is no significant difference in 
the mean rating of male and female students’ 
responses on the challenges that obstruct 
sustained schooling and education for the boy-child 
in Imo state secondary schools.  
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Table 3: z-test of difference in the mean ratings of 
responses to the challenges that obstruct sustained 
schooling and education for the boy-child in Imo 
state secondary schools 
 

Schools No of 
Respond
ents 

X SD Df Z-
Calculat
ed 

T-
Critical 
Value 

Results 

Male 200 2.82 0.42 358 24.03 
 

2.021 
 

Not 
significan
t 

Female 160 2.88 0.88  

 
Table 3 shows the z-test of difference in the mean 
ratings of the challenges that obstruct sustained 
schooling and education for the boy-child in Imo 
state secondary schools., the mean ratings tested 
at 5% level of significance,(± = 0.05), was not 
significant. The z-calculated of 24.03 was greater 
than the z-tabulated of 2.021.This implies that the 
response on the challenges that obstruct sustained 
schooling and education for the boy-child in Imo 
state secondary schools are unilateral ,this means 
that there is no significant difference in the mean 
ratings of male and female  responses, on 
challenges that obstruct sustained schooling and 
education for the boy-child in Imo state secondary 
schools. 
 
Hypothesis 2: There is no significant difference in 
the mean rating of male and female students’ 
responses on the effective strategies to sustain 
boy-child education for gender equality in schools 
 
Table 4:    Z-test of difference in mean ratings of 
male and female responses to the effective 
strategies to sustain boy-child education for 
gender equality in Imo state secondary schools. 
 

Schools No of 
Respondents 

X SD Df z-
Calculated 

z-
Critical 
Value 

Results 

Male 200 2.76 0.96 358 21.19 
 

2.021 
 

Not 
signific
ant 

Female 160 2.81 1.04  

 
Table 4 shows the z-test difference in the mean 
ratings of male and female students’ responses on 

the strategies to sustain the education for the boy 
child in Imo state secondary schools, the mean 
ratings tested at 5% level of significance,(± = 0.05), 
was not significant. The z-calculated of 21.19 was 
greater than the z-tabulated of 2.021.This implies 
that the response on the effective strategies for 
the sustenance of boy-child education for gender 
equality in schools are unilateral, this means that 
there is no significant difference in the mean 
ratings of male and female responses respectively, 
on the effective strategies to sustain boy-child 
education for gender equality in schools.  
 

Discussion of findings  
The findings of this study based on available data 
show that there exists an imbalance in the 
enrolment of male and female students in Imo 
State public secondary schools. This supports the 
view of Iwuchukwu (2013) which observed that 
there is an emerging gender disparity in school 
enrolment and progression which favours the girl 
child in both primary and secondary schools in the 
South East region of Nigeria. Aiyede, Ezeugwu and 
Ewemooje cited in Ukwueze (2015) observed that 
the secondary school enrolment for girls and boys 
in the South East stood at (54.53%) and (45.47%) 
respectively in 2003. Meanwhile the difference 
between the male and female students is lower in 
the junior secondary and slightly higher in the 
senior secondary. It is the view of Ukwueze (2015) 
that after completing junior secondary, the boy-
child is likely to be withdrawn from secondary 
school. 
 
Interestingly, most of the identified challenges to 
gender equality in education reveal that there is 
need to begin from the home. The poverty level in 
some homes is so serious that priority is given to 
how the next meal will come. The uncertainty of 
survival in harsh economic reality has led some 
parents to withdraw their male children from 
school with the intention of sending them to 
become apprentice in business or trade. In large 
families where the available fund cannot 
adequately cater for all children education. Eke 
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(2015) noted that some children may be selected in 
lieu of others. In some families, the girls are more 
favoured to acquire more education and prepare 
them to attract wealthy suitors while the male 
child would be sent early to engage in 
apprenticeship, make money and also marry a 
prepared, better educated wife. The findings of the 
study supports Dienye (2015) which attributes 
deviant behaviours such as truancy and lateness to 
school as a factor of unpleasant school 
environment which may eventually lead to school 
withdrawal. Ukwueze (2015) lamented that the 
throes of frustration and despair arising from ugly 
situations of dilapidated school structures, pitiable 
decaying infrastructure and uncertainty of 
employment after school all combine in the 
conspiracy of a peer group to abandon school.  
 
The contemporary society which encourages 
flaunting of wealth and worship of material 
possessions distracts the young minds. Uzorma and 
Nwanegbo (2014) remarked that unrealizable 
expectation, from boys by their relatives, societal 
mentality on wealth acquisition and societal 
pressure on young adults to be financially 
independent has been adduced as few of the 
reasons for hostage taking and kidnapping. 
 
Furthermore, the findings of the study show that 
available government polices do not guarantee job 
for students after school. This conforms to Fafunwa 
(1983) that the hiatus between the school and 
world of work in Africa is abysmal, even those who 
complete a cycle or two of their education 
complain about employment challenges. 
 
Finally, the challenge of inadequate funding and 
misappropriation of allocated funds to education 
as captured in Obanya (2015) that resourcing is 
two sided, which involves mobilizing what is 
needed and deploying same to where they can 
make positive effect which regrettably is 
insufficient in Nigeria. 
 

On the strategies to sustainable gender equality in 
education the findings show that a cultural re-
orientation is needed to de-emphasize traditional 
obligation of men as sole providers for their 
families. It must not form the basis to attach less 
value to education in the economic sense because 
it takes sufficient knowledge of school education 
and enough human capital development to 
advance to greater economic level. Amadi (2016) 
recognized the importance of education in 
promoting entrepreneurship amongst the youths. 
Community sensitization and participation through 
available media must be employed to sensitize 
parents on the value of education and its capability 
to afford better life for school graduates in the 
future. Nwanna-Nzewunwa (2009) stressed that 
adequate campaign and creation of awareness by 
the government would assist in stopping gender 
disparity in access and attainment of education. 
Other strategies include proper implementation of 
relevant government policies which should focus 
on how best to give opportunities for young people 
to be in school and reassure them of a better 
future after school education. Iwuchukwu (2013) 
lent support to boy-child education as it will assist 
in their productive capacity by exposing the young 
men to new and better ways of doing things, 
sharpen their business idea and widen their 
horizon and perspective in the world of business. 
Finally, the study shows the potency of adequate 
funding and appropriate allocation of resource to 
education as a strategy to sustainable gender 
equality in education. Oluwuo and Ezeala (2015) 
observed that in 2012 Imo State suffered an 
unprecedented decline in budget allocation to 
education 1.43% which resulted to low enrolment 
in the 2012/2013 session. They further observed 
that 2013 and 2014 fiscal year in Imo State a fresh 
note of increase to 5.3% and 4.6% was recorded 
and this manifested in increased enrolment in Imo 
State public secondary schools. 
  

 
 
Conclusion  
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This study identifies the existence of disparity in 
male and female enrolment in Imo State public 
secondary school, which comparatively is not 
significant, but should attract conscious strategies 
to discourage any imbalance. To sustain gender 
equality in education, the society should not only 
focus on discrimination which the girl-child faces 
but should appreciate the dangers which lack or 
insufficient boy-child education may create in the 
society. Any society with this imbalance will not 
only become backward but lose a sizeable 
population of her people to the world of crime and 
destructive activities. 
 
Nonetheless, this study does not suggest that 
education of the girl-child should be sacrificed in 
the bid to boost boy-child education. Rather, it 
supports that equality to education is worthwhile 
and must be implemented to favour both male and 
female children. Any form of neglect to one gender 
in preference of the other in education would 
amount to having two hands but washing with only 
one. Every society needs the total potential, skill, 
talents and gifts which her citizens are endowed 
with for economic recovery. 
 

Recommendation  
The following recommendations were made: 

 To sustain gender equality in education, 
some of the challenges to school 
enrolment, retention and completion need 
to be adequately addressed and 
appropriately handled. Education gives the 
man and the woman better socialization to 
understand and view the issue of family life 
in a more objective and knowledgeable 
perspective and plan for manageable size.  

 Boy-child education should attract vigorous 
campaign to sensitize people of the South-
East and in Imo State on the need to sustain 
male school enrolment, retention and 
completion. All the institution of the 
society, the family, the religious bodies, 
mass- media and government agencies 
must be activated to re-orientate the 

people to the benefits of sustained gender 
equality in education 

 The UNESCO recommended 26% National 
budgetary allocation to Education should be 
implemented. This will reduce the financial 
burden on children from poor homes who 
could not access school.  

 Diversification of the school curricula to 
make it more interesting, functional and 
entrepreneurial to accommodate different 
choices for school education. 
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Abstract 
The study took a survey research methodology to investigate into the literacy level of Nigerian women and 
their levels of participation in politics and social development, using Imo State as a case study. Recent studies 
reveal that a high percentage of adult female Nigerians are still illiterates, despite the long existence of 
western education in the country. It is verified that Nigerian women have been greatly dominated in political 
participation by the men. Since the inception of democracy in Nigeria in 1999 till date, only 5.2% of National 
Assembly members are women, while 94.8% are men, showing a highly stereotyped and partriachalized 
political and social system against the female gender. The researchers thereby formulated a “Perspective on 
Women Education Questionnaire” (PWEQ) to ascertain the opinion/perspectives of Nigerian women on women 
education and social development. The population comprises about the 1.3 million adult females of Imo State, 
while the sample population was 550 selected by simple random techniques. The questionnaires were 
administered to the sampled population and results gathered showed that majority uphold the fact that 
educated women have contributed in no small measure to the social and economic development of the country 
and that women education should be upheld and sustained, while yet some are still of the view that educated 
women seem to be arrogant and insubordinate, and also that the contribution of the women in social 
development is insignificant. Based on these, the researchers drew some inferences and made some 
recommendations. 
 
Keyword: Gender, Responsiveness, Politics, Social Development, Economic Recovery Women Education. 
 
 

Introduction 
The importance of women education in the nation 
development cannot be overemphasized. A 
common adage referenced by Offorma, and cited 
in Anyanwu, Ewhe and Okporipere (2004) states 
“educate a man, you educate an individual, but 

educate a woman, you educate a nation”. Women 
play important role in the family and society at 
large. They play expressive role in childbirth, care-
giving and socialization of the child. The first 
contact of the child is with the mother, they stay 
closer and longer with the child than the men 
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whose roles are more instrumental, providing 
leadership and order in the family. 
 
Conventionally, if women are adequately educated, 
socialized, oriented and empowered with adequate 
social, economic and political opportunities, it is 
obvious that their contribution to the societal 
growth and development will be certainly 
unquantifiable. This is because they are 
development oriented in nature. This is evident in 
their untiring and optimistic consciousness in 
raising their children in hope of their better future, 
even when the men can easily give up or conclude 
a matter on a negative note. They are passionate 
and affectionate, peace makers. Hence, educating 
a woman is indeed education and development of 
a nation. 
 
However, the education and total emancipation of 
these folks has been greatly challenged in Nigeria, 
owing to several cultural, social, psychological, 
economic and political factors. Nigeria is a 
“patriarchal” society. This men dominated situation 
has placed the overall interest and welfare of this 
soft group in a great subjugation, thereby retarding 
the enormous potentials and positive contributions 
that could have come from them. 
 
Achieving universal primary education, and 
promoting gender equality and to empower 
women are two cardinal goals of the millennium 
Development Goals (MDGs) of the United Nations 
(www.un.org.millenniumgoals). But these ultimate 
goals seem to have a paradox in reality, owing to 
the obvious marginalization of the male folk by the 
patriarchal domination in education, socialization 
and politics. Hence, the females have been 
regarded as a neglected and special target group in 
terms of education and social group. Although 
more females are recorded to have been educated 
or enrolled in schools up to higher level in the 
recent years than some decades back, illiteracy 
rate among the Nigeria women in still high 
(Odionye&Ofoegbu, 2010). It is gathered that 
49.7% of Nigeria females (aged 15 and above are 

illiterates, (www.indexmundi.com). According to 
Wikipedia, currently the female adult literacy rate 
is (15 years and above) for the country is 59.4% in 
comparison to the male adult literacy rate 74.4%. 
 
Statistics show that about 60% of Nigerian women 
are illiterates without good foundational/basic 
education. 47% out of this cannot read or write 
(www.tradingeconomics.com). Odionye and 
Ofoegbu (2010) gathered that women make up half 
of the population of Nigeria and have been known 
to have contributed in no small measure to the 
development and sustenance of the society, yet 
they are hardly there in the political scene. 
 
This inequality in educational opportunities exists 
in virtually all parts of Nigerian society. Virtually, all 
the ethnic groups in Nigeria are highly patriarchal 
and gender biased, marginalizing the welfare and 
education of the girl child. However, Okafor cited in 
Anyanwu, Ewhe and Okponipere (2014) posits that 
education of women in Nigeria depends on the 
part of Nigeria in question, because as at now in 
most parts of Nigeria, there are more opportunities 
for education ofthe girls than that of the boys. 
Social and cultural factors are causing apartheids of 
gender in terms of access to school education. 
 
Iwejuo (2014) posits that encouragement of 
women education, especially in professional 
courses will boost their involvement in politics and 
decision making in the Nigeria society. To enhance 
socio-economic and political development in 
Nigeria, strong motivation should be given equally 
to both the males and females for qualitative 
educational achievement. This will help to 
eliminate the ill mentality (which according to 
Haralambos and Holborn (2008) that some courses 
of learning such as technological work are 
masculine. Recent investigations reveal that more 
women are participating in professional careers 
now than past centuries. Schneeweis and 
Zweimuller (2012) claim that female students are 
doing better in mathematics and science subjects, 
and are more likely to choose these subjects if they 
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are in single sex classes. They further opine that 
coeducational settings reinforce gender 
stereotype. 
 

Concept of Gender 
Though there are several biological differences 
between males and females, the most differences 
on gender roles in the society are socially and 
culturally constructed. This has placed a great deal 
of disparity on the gender role in every society. 
This is portrayed in the gender definition in Kendall 
(2004), referring it as “the culturally and socially 
constructed differences between females and 
males found in the meanings, beliefs and practices 
associated with feminity and muscularity”. 
 
According to Ejifugha (2005), an early definition of 
gender was meant to distinguish social and 
biological aspects of the differences between 
women and men. Lobert cited in Ejifugha (2005) 
views gender as those aspects of women and men 
shaped by social forces or to be meaning that a 
society has given to biological differences. Stoller 
(1968) asserts that “gender” is a term that has 
psychological and cultural connotations; if the 
proper terms for sex are “male” and “female”, the 
corresponding terms are “masculine” and 
“feminine”, these latter might be quite 
independent of (biological) sex.  
 
Oakley (2002) believes that gender role is 
“culturally” rather than “biologically” placed. She 
outlines four basic ways how socialization in the 
modern industrial societies shapes the behavior of 
males and females right from the homes: 

a. “Manipulation” In which the child’s self-
concept is affected by manipulation. For 
instance mothers tend to pay more 
attention to girl’s hair and to dress them in 
feminine clothes. 

b. “Canalization” Which can be achieved by 
directing the interests of the boys and girls 
towards different objects. For example, in 
handling toys, girls are given dolls, soft toys 
and miniature domestic objects and 

appliances to play with, which encourages 
them to rehearse their expected adult roles 
as mothers and housewives, while the boys 
and given toys which encourage more 
practical, logical and aggressive behavior 
such as guns and automobiles. 

c. “Verbal appellations” Which tries to shape 
their attitudes and leads young children to 
identify with either gender and to imitate 
adult of the same gender. For example, 
“you’re a naughty boy”, or “that’s a good 
girls. 

d. “Exposure to different activities” For 
instance girls are more exposed to domestic 
tasks than males, while the boys are mostly 
exposed to manual works than the girls. 

 

Gender Disparity in Education and Labour 
Force 
Adeyemi and Akpotu (2004) assert that the gender 
inequality placed by the social and cultural belief 
and system has affected the level and nature of 
education of the males and females. In most 
ethnics of Nigeria, especially in the North, little or 
no educational opportunities are given to the girl 
child. Even when provided, parental and cultural 
factors mainly limit them to field of arts. The 
concepts that certain technological courses such as 
Engineering and Medicine are masculine have 
widely subdued their mentality and ability. 
 
Survey shows that women who constitute over 
50% of Nigeria population get highly reduced 
number in labour force, especially in the areas of 
science and technology. Adeyemi and Akpotu 
(2004) further reveal that there exist wide gaps 
between male and female enrolment in the 
universities in all aspects of the universities. 
Specifically there is a wide gap in sciences and 
science based disciplines and also between the 
Northern and Southern parts, with higher female 
enrolment in the South than in the North. In the 
view of this certain constraints have been 
identified as factors that militates the education of 
women; as postulated by Kendall (2004). 
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Among these are:  

1. Poverty 
2. Practice of early marriage, which is a 

disincentive for girls to attain high 
education. 

3. The perception that formal education 
interferes with home making which is the 
core mandate of the woman. 

4. The idea that all money spent on girls will 
be to the benefits of families they 
eventually marry into. 

5. The enormous belief that highly educated 
women never finds husbands. 

6. The perception that women are not to be 
breadwinners, but rather home makers. 

7. Parental factor 
8. Cultural factor etc. 

 
However, some surprising evidences have has 
showcased to back up the popular assertion that 
“what a man can do, a woman can do, even better” 
Myra and Sadker cited in Spring(2000) summarize a 
current research on educational discrimination 
against girls. One surprising result of their research 
and analysis of data was that girls are equal to or 
ahead of boys in most measures of academic 
achievements. 
 
In essence, many Nigeria women have made 
outstanding contribution in the socio-economic 
and political development of Nigeria and to the 
international community. Among whom are 
Oluwafunmilayo Ransome-Kuti advocated for 
(female right activist to vote), Obiageli Ezekwezili 
(Co-founder of Transparency International), Late 
Prof. Dora Akunyili (Former DG of NAFDAC), Ngozi 
Okonjo Iweala (Former Finance Minister and 
Foreign Minister of Nigeria noteable to be the first 
woman to hold either of those positions), 
Chimamanda Achichie (a novelty prize winner), 
Agbani Darego (First African Miss World), Margaret 
Ekpo (Nigeria women right activist and social 
mobilize in the 1st republic), Queen Amina (great 
and fierce woman warrior), Flora Nwapa (mother 

of modern African literature), Chinyere 
Onyemucheya (first woman pilot in Nigeria and too 
many others. 
 

Theoretical Background 
The study is anchored on gender theories which 
are aspects of conflict theory. Many conflict 
analysts have come up with the perspective that 
the gendered division of labour within families and 
in work places resulting from male control and 
dominance over women and resources. This 
inequality has raised views from various gender 
analysts. 
 

Theory of Sexism 
Kendall (2004) refers sexism as theory that on the 
subordination of one sex (usually females) based 
on the assumed superiority of the other sex. Like 
racism, sexism is used to justify discriminatory 
treatment. When women participate in what are 
considered gender-inappropriate endeavours in 
work place, at home or in leisure activities, they 
often find that they are the target of prejudice and 
discrimination. 
 

Theory of Feminism 
Feminist hold the belief that women and men are 
equal and should be valued equally and have equal 
rights (Kendall, 2004). Haralambos and Holborn 
(2008) posit that there are several versions of 
feminism, but most share a number of features in 
common. Like Maxists, feminists tend to see the 
society as divided into different social groups. But 
unlike Maxists, they see the major divisions as 
being between men and women rather than 
between classes. Also like Marxists, feminists see 
the society as characterized by exploitation. But 
they see the exploitation to be on women by men 
rather than that of the working class by the ruling 
class as Marxists see. 
 

Research Questions 
1. To what extent does the political 

participation of males and females differ in 
Nigeria? 
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2. What are the generalized perspectives on 
women education in Nigeria? 

 
Research Question I: To what extent does the 
political participation of men and women differ in 
Nigeria? 
Table 1: Number and percentages of male and 
female members of the National Assembly from 
1999 to date 
 

  1999-
2003 
No      
% 

2003-
2007 
No      
% 

2007-
2011 
No      
% 

2011-
2015 
No      
% 

2015-
2019 
No      
% 

Total Total       
% 

Senate Male 106  
97.3 

105    
96.3 

100   
91.7 

102   
93.6 

102   
93.6 

515 94.5 

 Fema
le 

003   
2.7 

004     
3.7 

009    
8.3 

007    
6.4 

007    
6.4 

30 5.5 

House of 
Male 
represen
tatives 

Male  348   
96.6 

338    
93.9 

334  
92.8 

341    
94.7 

346  
96.1 

1707 94.8 

 Fema
-le 

12   3.3 22   6.1 26   7.2 19   
5.3 

14  
3.9 

93 5.2 

Both 
Assembly 

Male 454  
98.8 

443   
94.5 

434   
92.5 

443   
94.5 

448   
95.5 

2222 94.8 

 Fema
le 

15  3.2 26    
5.5 

35    
7.5 

26   
5.5 

21   
4.5 

123 5.2 

 
 
Research Question II: What are the generalized 
perspectives on women education in Nigeria? 
Table 2, Showing the generalized opinions of 
Nigerians social perspective on women education 
 

S/N  SA A D SD X S.D REMARK 

1 Educated 
women have 
contributed 
significantly to 
the social 
development 
in Nigeria. 
 

410 100 38 02 3.66 0.669 Accepted 

2 Societies that 
encourage 
effective 
women 

387 98 50 15 3.55 0.806 Accepted 

education will 
attain better 
stabilized 
economic and 
social 
development. 
 

3 Children 
whose 
mothers are 
well educated 
attain higher 
education. 
 

350 120 64 15 3.46 0.816 Accepted 

4 Well educated 
women seem 
to be arrogant 
and 
insubordinate 
to their 
husbands. 
 

200 180 103 67 2.06 1.031 Rejected 

5 Some women 
who have 
made positive 
records in the 
socio-
economic and 
political 
development 
in Nigeria are 
well educated. 
 

377 121 39 13 3.56 0.762 Accepted 

6 Harnessing 
women 
education may 
not have 
significant 
impact in the 
socio-
economic and 
political 
development 
in Nigeria. 
 

32 94 193 231 1.86 0.912 Rejected 

7 Despite their 
education, 
women have 
not 
participated 
much in the 
socio-political 
development 
in Nigeria. 

281 108 87 74 1.91 1.106 Rejected 
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8 Inadequate 
women 
education 
relegates them 
to the 
background in 
socio-political 
participation. 

382 124 29 15 3.58 0.750 Accepted 

 
Table 2 above showcase the generalized 
opinions/perspectives of some Nigeria adult males 
and females on women education. Whereas some 
vividly support that women education be given 
adequate attention and uphold that educated 
women have contributed immensely in the social 
and political development in Nigeria, others still 
portray some negative notions that women 
education does not have much relevance in spite of 
the age long existence of western education in the 
country. 
 

Discussion 
From table I, data show that whereas 515 (94.5%) 
senators from the fourth assembly (1999-2003) till 
date are men, only 30 (5.5%) are women. Also in 
the Federal House of Representatives 1, 707 
(94.8%) members through the said regimes are 
men while the women are only 93 (5.2%). In the 
both assembly, the total men politicians are 2, 222 
while the women are 123. This shows 94.8% men 
and %.2% women, a highly significant difference in 
the political participation of males and females in 
the Nigeria politics. This agrees in the position of 
Odionye and Ofoegbu (2010) that women have 
been overshadowed in politics by the men folk in 
spite of their notable contributions in the economic 
and social growth with numbers in Nigeria. It 
agrees with the assertion that the Nigeria politics is 
patriarchal and gender stereotyped. 
 
This limits the social growth and relevant 
contributions that should come from the women 
folk who are the key players in the social and 
economic system. From the analysis in table II 
above, despite the wrong conception that well 
educated women seen to be arrogant and 

insubordinate to their husbands, harnessing 
women education may not have a significant 
impact in the socio-economic and political 
development in Nigeria, and that women have not 
contributed much in the social development of 
Nigeria despite their education. Majority agree that 
the women whose contributions and achievements 
have been remarked significantly in the social 
development are well educated. Also majority 
agrees that the education of women play 
important role in their children’s education and 
emancipated them from social relegation. 
 

Conclusion and Recommendation 
Effective women education is of a great 
significance in the social and economic 
development in Nigeria. Women play a very 
important role in every society, and therefore 
should not be relegated to the background. The 
socialization of the children for active and 
functional role taking in the society largely depends 
on the adequate orientation and education of their 
mothers who have longer and closer interactions 
with them than the men. Well educated women 
have made laudable social achievement locally and 
internationally which indicates great potentials of 
these wonderful folk. Nigeria leaders should 
therefore ensure that women education be given 
rapt attention in the policy making. 
 
Effective policy should be made by the government 
to harness women education and emancipation for 
social and economic development. Parents should 
also ensure that their girl children are given 
qualitative education as to their male counterparts. 
Gender parity should be an issue of focus in the 
educational and social system. 
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Abstract  
This paper examined the role of entrepreneurship education as an antidote to economic recovery against the 
backdrop of the current level of graduate unemployment and the prevailingharsh economic situation in 
Nigeria. The aim of entrepreneurship education is to offer functional education to the youths that will enable 
them to be self-reliant and self-employed. This paper therefore examined the concepts of entrepreneurship and 
entrepreneurship education, objectives of entrepreneurship education and the relevance of entrepreneurship 
education to economic recovery in Nigeria. The challenges facingentrepreneurship education in Nigeria and the 
ways of ensuring effective entrepreneurship education in our tertiary Institutions were also examined. On a 
final note, the paper made some salient recommendations, one of which is that successful entrepreneurs 
should often be invited as facilitators on practical sessions with students. 
 
Keywords: Education; Entrepreneurial education, Economic Recovery. 
 
 

Introduction 
Since its shift from agriculture to crude oil and gas 
in the 1960s, Nigeria’s growth has continued to be 
driven by consumption and high oil prices which is 
gradually facing a bleak future. The recent 
economic recession which lasted for 18 months 
until the 2nd quarter of 2017,was in part caused by 
our heavy reliance upon the oil sector for revenue 
and the negligence of the other sectors of the 
economy. The recessionheightened the already 
existing rate of unemployment among youths, 
disengagement of workers in public and private 
sectors, low income, rate of inflation,hunger, low 
productivity, closure of industries, non-payment of 
workers’ salaries as when due, suffering, unrest 
among youths, ritual killings, kidnapping, 
prostitution, armed robbery, and caused a total 
breakdown of the wellbeing of the nation and its 
citizenry.The slow growth of the national economy 
means that in years to come, poverty and the 
unemployment rate will be higher as the economy 
will not be able to expand to enable the public and 
private sectors to employ more people. Sequel to 
this, what actions then do we take to tackle the 
problems of poverty and high unemployment rate 

among Nigerians generally and youths in particular 
in the country today? As suggested by Ojo (2008), 
one of such key actions is that we can begin to 
think of developing appropriate entrepreneurship 
skills among our teeming youths, particularly our 
university graduates, as it is common knowledge 
that many graduates from the Nigerian tertiary 
institutions find it difficult to get employment 
every year. This is the concern of this paper. 
 

Conceptualizing Entrepreneurship and 
Entrepreneurship Education 

 
Entrepreneurship 
The term ‘entrepreneurship’ has a history that 
dates back to 1732, when the Irish economist 
Richard Cantillon used the word in reference to 
individuals with “a willingness to carry out forms of 
arbitrage involving the financial risk of a new 
venture” (Minniti& Lévesque, 2008). Defining 
entrepreneurship is complex and there is no 
universal theory of it. According to Fada (2010), 
understanding of what entrepreneurship means 
owes much to the works of Joseph Schumpeter and 
Ludwig von and Mises and Friedrich von Heyek. 
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Schumpeter (as cited in Fada, 2010) posited that an 
entrepreneur is a person who is willing and able to 
convert a new idea or invention into successful 
innovation. The entrepreneur as an innovator is 
reflected in the definition of entrepreneurship by 
Drucker (1985) as an “innovative act, which 
includes endowing existing resources for new 
wealth-producing capacity”. To Tabije(2007), 
entrepreneurship is a “dynamic process that 
involves a blend of vision, change and creation. It 
involves opportunities and risks and is a fluid 
process that requires adapting to the economic 
state and taking advantage of innovative 
opportunities that arises”.Gana (1995) views 
entrepreneurship as the willingness and ability of 
an individual to seek out investment opportunities 
and establish an enterprise based on the identified 
opportunities. This means that the entrepreneur is 
a risk taker, is focused and energized by an inner 
drive and desire to succeed. The risk taking 
involved in entrepreneurship was emphasized in 
Apagu’s (2004) definition when he viewed 
entrepreneurship as the science and act of 
managing an enterprise that has the prospect to 
gain profit or incur a loss.  
 
Entrepreneurship according to Akilu and Garba 
(2010) involve the following:  

1. Risk bearing: every available investment 
opportunity carries with some degree of 
risk – the likelihood of incurring loss. But 
the successful entrepreneur learns to 
minimize risks rather than taking them. 

2. Creativity: to be creative means to be able 
to take a mental step backward and view 
the total picture and then modifying it to 
enable one achieve goals in a more realistic 
way; 

3. Vision: this means the ability to see what 
others cannot see; 

4. Courage: this is the ability to act regardless 
of great doubts; the belief in oneself and in 
the conviction of the workability of an idea; 
and 

5. Delay of gratification: this entails the ability 

to deny oneself short-term and immediate 
gratification in favour of a greater long-term 
reward. 

 
EntrepreneurshipEducation 
Education has been viewed as the aggregate of all 
processes by means of which a person develops 
the abilities, attitudes and other forms of 
behaviour, which are of positive value to the 
society in which he lives (Fafunwa, 1995). Similarly, 
the Oxford Advanced Learners Dictionary (2006) 
defines education as a process of teaching, training 
and learning especially in schools in order to 
improve and develop skills.It is education that 
offers a child the opportunities necessary for the 
acquisition of knowledge, skills, attitudes and 
values that enables him lead a happy and 
productive life as well as to discharge his social 
responsibilities for the betterment of his 
society.From the various definitions, education can 
be seen as encompassing all those activities that 
lead to positive and deserved changes in all the 
sphere of life of an individual. 
 
Different scholars have defined entrepreneurship 
education in different ways. Entrepreneurship 
education has been defined by Kauffman 
Foundation (as cited in Olorukooba&Lawal, 2010) 
as the process of providing individuals with 
opportunities that others have overlooked and to 
have the insight, self-esteem, and knowledge, self-
esteem, and knowledge to act where others have 
hesitated.Similarly, United States Department of 
Labour (2009, as cited in Yakubu& Abednego, 
2010) defined entrepreneurship education as the 
education that seeks to prepare people, 
particularly youths to be responsible enterprising 
individuals who become entrepreneurs or 
entrepreneurial thinkers by immersing them in real 
life learning experiences where they can take risks, 
manage thelearn from outcomes.Entrepreneurship 
education, therefore, is the acquisition of the 
entrepreneurial skills and knowledge that help the 
entrepreneur to establish and manage his/her own 
business.  
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Objectives of Entrepreneurship 
Educationin Tertiary Institutions in Nigeria 
Entrepreneurship education according to Paul (as 
cited in Ojela, Zarma & Mohammed, 2017) is 
structured to achieve the following objectives: 

a. To offer functional education to the youths 
that will enable them to be self-reliant and 
self-employed. 

b. Provide graduates with adequate training 
that will enable the youths to be creative 
and innovative in identifying good business 
opportunities. 

c. Create employment generation and 
reduction in rural-urban migration. 

d. Provide young graduates with enough 
training and support that will enable them 
to establish a career in small and medium 
sized businesses. 

e. Offer tertiary institution graduates with 
adequate training in risk management to 
make uncertainty almost possible and easy. 

f. To inculcate the spirit of perseverance in 
the youths which will enable them to 
persist in any business venture they embark 
on. 

g. To serve as a catalyst for economic growth 
and development. 

h. To reduce rule of poverty. 
 
According to Zhao and Seibert (as cited in Fada, 
2010) entrepreneurs need educational qualities to 
be able to manage for excellence, face current 
challenges in the management of resources, 
demonstrate their commitment to more effective 
and efficient use of their available resources. Thus, 
the goal of entrepreneurial education is not only to 
shape the mindsets of graduates, but also to 
provide the skills and knowledge that are central to 
developing and entrepreneurial culture. 
Entrepreneurship education provides students 
motivation, knowledge and skills essential for 
launching a successful venture company (Cho, 
1998). Entrepreneurship education should be 
available to all university students regardless of 

major courses and choice of studies to enhance 
competitive advantage, not only for students but 
the societies and nations where they are involved. 
Entrepreneurial education is a gateway to job 
opportunities and job creation. It is globally 
becoming a lifelong learning process, starting as 
early as elementary school and progressing 
through all levels of education. It is aimed at 
equipping tertiary education learners in particular 
competencies in order to be job creators and not 
job hunters (Ekankumo&Kemebaradikumo, 2011). 
 

Relevance of Entrepreneurship 
Educationcomponent in tertiary education 
to economic recovery in Nigeria 
The economic importance of the entrepreneur has 
been recognized for several decades by Sociologists 
and Economists. Thus, Max Weber puts forward 
the thesis that the protestant ethics is the spirit of 
capitalism, while Joseph Schumpeterdescribed 
entrepreneurship as the engine of economic 
development(Scott & Marshal, 2009). No wonder 
therefore that the spirit of entrepreneurship has 
been embraced by almost all the developed 
countries and entrepreneurship education has 
been one of the major driving forces in the growth 
of their economies (Olorukooba&Lawal, 2010).  
 
The fact that the Federal Government of Nigeria 
has made entrepreneurship education one of the 
compulsory general studies for students in 
universities across the country is a positive step in 
the right direction. Since tertiary education has as 
one of its goals to empower both physical and 
intellectual skills which will enable individuals to be 
self-reliant and useful members of the society, it 
would be safe to assume that giving a greater 
emphasis on the entrepreneurship education 
component in tertiary education is a key that can 
propel Nigeria to recover fast from one its worst 
periods of economic recession in its history as a 
nation. It is in consonance with this thought that 
Onyekaba and Asu (2017) clearly stated that “given 
the current socio-economic and political stance of 
the country, a thriving economy would require a 
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greater number of graduates who are willing and 
able to become entrepreneurs; who can launch 
and successfully develop their own commercial or 
social ventures and who will become innovators in 
the wider organizations in which they work” (p. 
135).  
 

Challenges Facing Entrepreneurship 
Educationin Tertiary Institutionsin Nigeria 
Some of the challenges as presented by Adewole 
(2010) and Akilu&Garba, (2010) include:    

a. Time: The General Studies component of 
the degree programmes under which the 
entrepreneurship education belong is 
becoming over-loaded. 

b. Capital intensive: It is one thing to 
undertake entrepreneurship education 
successfully and to have a great business 
idea, but it is another thing to have the 
enabling capital. Some of the ventures are 
too capital intensive for young enterprising 
graduates to venture into. 

c. Finance: Because the entrepreneurship 
education curriculum is largely practical in 
nature, it is quite capital intensive. This 
means that with the present funding 
arrangement, most universities are only 
able to give theoretical training on 
entrepreneurship, which of course is not in 
total agreement with the goals of 
entrepreneurship education. 

d. Infrastructure: Nigeria is known to be a 
country where infrastructural inadequacy, 
especially electricity is rampart. This is 
hampering the entrepreneurial drives of 
many graduates.Policies  

e. Societal preference: there is a strong 
societal preference for scholastic education 
and white-collar jobs and general 
unfavourable attitude to the dignity of 
labour. Many parents don’t want their 
children to be engaged in vocational jobs 
which they wrongly term as menial and not 
fit for their children. This mentality is 
equally held by many university students 

f. Unfavourable Economic Climate: 
Government policies in the form of taxes 
tend to be unfavourable to young 
entrepreneurs. Also, policies involving 
loans, interest rates and repayment periods 
are often stringent. Most new businesses 
tend to operate at a loss for some years 
before they break-even and begin to show 
profit. These and many other financial 
impediments tend to discourage students 
from fully participating in entrepreneurship 
education.  

 

Ways of Ensuring Effective 
Entrepreneurship Education  
For entrepreneurship education in tertiary 
institutions to become an effective vehicle for 
economic recovery in Nigeria, it requiresthe 
following: 

1. Curriculum review: The current education 
curriculum needs to be more extensive so 
as to accommodate entrepreneurship at all 
levels of education. Effective 
entrepreneurship education requires 
developing the entrepreneurial spirit of risk 
bearing, creativity, vision, courage and 
delay of gratification from primary 
education level and continuing it right 
through to the tertiary educational level. At 
each level of education, it is reasonable to 
expect different outcomes as students 
mature and build on previous knowledge. 
Of course, the course content is expected to 
be different ay each level, but the overall 
purpose remains to develop expertise as an 
entrepreneur. 

2. Sensitization: It is important to sensitize 
university and tertiary institution 
administrators, the public and students on 
the benefits of entrepreneurship education. 
Seminars, workshops and campaigns should 
be organized with the aim of enhancing 
their knowledge about entrepreneurship 
and the reasons why it should be 
emphasized as a means through which the 
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country’s economic recovery efforts can be 
achieved. 

3. Programme focus:Programmesand learning 
opportunities for entrepreneurship 
students should give emphasis to individual 
activities over group activities, be relatively 
instructional and present problems that 
require a “novel solution under conditions 
of ambiguity and risk”. Students must be 
geared up to succeed in the “unstructured 
and uncertain nature of entrepreneurship 
environment”. In particular, the programme 
should focus on teaching the 
student/trainee on: 

a. Financial literacy. This is the 
foundation for successful 
entrepreneurship; it involves the 
ability to differentiate an asset from 
liability; 

b. Wealth creation. This is the ability 
to ensure that your asset column 
keeps on generating cash over and 
above the costs incurred through 
contracting liabilities. The 
entrepreneurship student should 
learn how to use his retained 
earnings to purchase more assets 
that yield more money to him; 

c. Communication management. The 
entrepreneurship student should 
learn to reach out to customers 
effectively; 

d. Systems management. The business 
is a complex of inter-operating 
systems that include daily office 
operation systems, product 
development systems, accounting 
systems, manufacturing and 
inventory systems, marketing 
system and human resource 
development system. The The 
entrepreneurship student should 
learn about them particularly on 
how to harmonize them in real life 
situations; 

e. The mission. The entrepreneurship 
student should be asked to state his 
mission; he should be made to 
identify the business ideas lying 
deep in him and to state the 
financial and other requirements of 
the intended business. 

4. Creating an Enabling Environment: The 
entrepreneurship student merely acquiring 
practical entrepreneurial skills without 
having an enabling environment under 
which to operate can put obstacles and 
even cause failure to even a good business 
idea. The government and its agencies 
responsible for entrepreneurship 
development should make friendly policies 
in the areas of taxation, ensuring property 
rights, access to start-up capital and the 
removal of unnecessary bureaucracy that 
often stands as a blockade to effective 
decision making process. 

5. Funding: Agencies such as the Small and 
Medium Enterprises Development Agency 
(SMEDA) needs to address this issue with 
the aim of providing funds to the 
universities and other tertiary institutions 
for entrepreneurship education 
(Akilu&Garba, 2010; Adejimola and 
Olufunmilayo, 2011). 

 

Conclusion 
The contemporary economic condition of the 
country demands that practical steps are taken 
to bring back economic growth and to sustain 
the wellbeing of the Nigerian citizenry. Through 
entrepreneurship education, the spade of 
graduate unemployment is expected to reduce 
drastically, especially as entrepreneurship 
education is considered to be the bedrock of 
modern economic growth and job creation. The 
fundamental importance of entrepreneurship 
in terms of national development strategies is 
now increasingly acknowledged by world 
bodies and international policy makers. The 
rekindling of interest about the relationship 
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between entrepreneurship, education and 
national development is because of 
globalization and emerging issues such as the 
new technologies and increasing number of job 
seekers. Therefore, in order to address the 
nation’s development needs, particularly in a 
period of recovering from its economic 
recession, the university graduate has a vital 
role to play. Thus, entrepreneurship education 
in tertiary institutions has to be given a high 
priority.  
 

Recommendations 
These include: 

1. More practical rather than theoretical 
orientation should be emphasized in the 
curriculum of entrepreneurship 
education in tertiary institutions in 
Nigeria. 

2. Government should increase the 
funding of entrepreneurship education 
in tertiary institutions in Nigeria. 

3. Regular seminars/workshops should be 
organized for lecturers, students and 
general public regarding the importance 
of entrepreneurship education. 

4. There should be more campaign by 
government agencies on the need for 
Nigerians to patronize the services and 
products of enterprising young 
graduates. 

5. Only those individuals who are well 
informed and grounded in 
entrepreneurial education should be 
employed as lecturers to teach and 
head entrepreneurial centers on 
university and tertiary institution 
campuses. 

6. Successful entrepreneurs should often 
be invited as facilitators on practical 
sessions with students. 
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Abstract 
The Nigerian economy is mainly dependent on revenue derived from the petroleum industry. This has been the 
mainstay of the Nigerian economy and therefore affects other social institutions. Budgetary allocations which 
determines the pace of development in various sectors of the Nigerian system is largely dependent on income 
generated from the petroleum industry. However, fluctuating prices in global oil markets has negatively 
impacted on foreign exchange earnings which has lead to dwindling economy. This paper examines the 
prospects of economic diversification through agriculture as fulcrum towards economic recovery. Rural 
communities in Nigeria are predominantly agrarian in characteristic and therefore serve as important platform 
for economic diversification in the bid to actualize meaningful economic turnaround. This paper advocates for 
curriculum responsiveness in schools within rural communities as instruments for capacity building in 
agricultural sector for economic diversification.  
 
Keywords: Rural Communities, Rural Schooling, Nigerian Economy, Economic Recovery, Economic 

Diversification, Curriculum, Agricultural Sector. 
 
    

Introduction 
With a population of approximately 184 million 
inhabitants, Nigeria is characterized by mixed 
economy. It is ranked as the 21st largest economy 
in the world in terms of nominal Gross Domestic 
Product (GDP). This is a basic tool used for 
measuring economic progress. It aggregates the 
value of all economic activities in a country. It is the 
monetary value of all the finished goods and 
services produced within a country’s boarders in a 
specific time period (Chima, 2017). 
 
After contracting for five consecutive quarters, the 
Nigerian economy has finally exited the recession 
(Chima, 2017). Data (Fig.1) on the country’s GDP 
growth rate indicates that the economy grew at 
0.55% in the second quarter (Q2) of 2017. The Q2 
2017 growth rate of 0.55% was 2.04% higher than 
the rate recorded in the corresponding quarter of 
2016 (-1.5%) and higher by 1.46% points from rate 
recorded in the preceding quarters which was 
revised to -0.91% from -0.52% due to revisions to 

crude oil output for March 2017 (National Bureau 
of Statistics {NBS}, 2017). 

 
Fig.1   Real GDP Year on Year Growth      
 Source: National Bureau of Statistics (2017) 
 
Statisticians (Bamiduro, Olubusoye and 
Olanrewaju, 2017) have advised the Nigerian 
Federal Government to review the GDP since 
developed countries no longer rely solely on it as a 
measure for economic progress. Bamiduro, 
Olubusoye and Olanrewaju (2017) stated that 
human living is dynamic, that the methodology of 
using the GDP does not reflect economic reality. 
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They added that such yardstick is not relevant to 
measure economic reality in recent times.  
 
In analyzing the NBS GDP Q2 2017 data which 
claimed that Nigeria’s economy is out of recession, 
Bamiduro, Olubusoye and Olanrewaju (2017) noted 
that going from minus two (-2) to a value greater 
than zero indicating that Nigeria is out of recession 
really calls for concern. They recalled that Nigeria’s 
economy used to grow around 5.0%, 6.0% to 7.0% 
per annum but it suddenly declined to 0.55.  
 
Similarly, Bamiduro, Olubusoye and Olubusoye 
(2017) posited that the Human Development Index 
(HDI) developed by the United Nations 
Development Programmes (UNDP) is a 
measurement of GDP per capital, health and 
education. They added that these issues measured 
are relevant to the country’s progress and 
determines the level of improvement in the 
standard of living in Nigeria. If the base is wrong, 
the figure will be wrong as well. Meaningful 
development of a nation is no longer based on oil 
and gas but on real data. For instance, 
unemployment issue is not just about 
unemployment, it is about how many jobs are 
created on monthly basis, not just the 
unemployment rate (Bamiduro, Olubusoye & 
Olanrewaju, 2017).    
 
The economic quagmire that Nigeria has found 
itself is as a result of fall in global crude oil prices. 
The oil sector generates 95% of Nigeria’s foreign 
exchange earnings and provides 80% of the 
budgetary revenue (Soriola, 2017). This makes oil 
industry the foundation of the economy. Nigeria’s 
economic decline is also attributed to neglect of 
the agricultural sector which dominated Nigeria’s 
export before the civil war. Since the mid 1980s 
there has been a decline in agricultural production. 
The agricultural stagnation contributed to a 
considerable extent of out-migration of rural 
workforce to the city and preference for imported 
food products and other commodities as a result of 

increased revenues from the sale of crude oil 
(Soriola, 2017).    
 

Importance of Agrarian Rural Development 
in Nigeria 
Rural communities in Nigeria are predominantly 
agrarian. The agrarian sector has a strong rural 
base; hence, concern for agriculture and rural 
development becomes synonymous with a 
common denominator. The sector plays a 
dominant role in the food security of the people 
(Ayuk, 2014). If agriculture is to provide one of the 
principal routes out of poverty for the next 
generation of rural dwellers and create the sectoral 
growth that provides non-farm opportunities for 
others, it must be an agricultural practice that is 
productive, profitable and sustainable (Emokaro & 
Oyoboh, 2016). 
 
 In many African countries, food security situation 
at both national and household level is poor. 
Nigeria, like other developing countries is still 
facing persistent food crisis in spite of vast land 
area of about 923,768km2 (Emokaro & 
Edemanrhia, 2014). There is inadequacy in 
production of quantity and quality to feed the 
population. The Nigerian masses especially those 
living in the rural areas that lack access to sufficient 
resources to produce or buy quality food, are 
worse affected by the food security phenomenon. 
According to Eboh (2013), agricultural 
development is a transformation process which 
involves structural changes of an economy from a 
smallholder base to one that is industrial oriented. 
The relationship between rural infrastructure and 
population in the agricultural sector is high and 
complimentary.  
 
Consequently, Eboh (2013) defined agricultural 
development as an integral approach to food 
production, provision of physical, social and 
institutional infrastructure with an ultimate goal of 
bringing about qualitative changes which culminate 
in improved standard of living of the populace. 
Transformation looks for an approach that is 
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characterized by greater partnership between 
federal, state and local government, economic 
entities, private industry and other community 
groups. The process of agricultural transformation 
involves diversification in the agricultural sector to 
meet changing domestic and trade demand. 
Transformation of the Nigerian agricultural sector 
is therefore is therefore a necessary instrument if 
the country is going to achieve increase in domestic 
agricultural productivity (Eboh, 2013). 
 
Agricultural transformation is not only about food 
but also about the economy. The dimensions of 
this transformation are not only economic, but also 
include formal and informal institutional changes 
which are sociological and political in character. 
The process of agricultural transformation involves 
a greater reliance on input and output delivery 
systems and increase in integration of agriculture 
with other sectors of the domestic and 
international economies (Obayelu & Obayelu, 
2012). Agricultural transformation which is 
characterized as a process is often measured by 
significant improvement in land and labour 
productivity, greater market-orientation and 
production, diversification, as well as increased 
domestic and international competitiveness (Diao, 
2010). 
 

Rationale for Rural Schooling in Capacity 
Building 
In the introductory section of this paper, it can be 
recalled that argument was made against the use 
of GDP as a measurement for economic progress, 
however the preference for the use of the HDI as a 
yardstick for measurement of economic progress 
was justified. The Human Development Index is a 
tool which was created to emphasize that people 
and their capabilities should be the ultimate 
criteria for assessing the development of a country, 
not economic growth alone. The HDI is a summary 
measure of average achievement in key 
dimensions of human development: a long and 
healthy life, being knowledgeable and have a 

decent standard of living (UNDP, 2016). These 
dimensions are illustrated in fig.2  

 
Fig.2:  Factors Considered for Human Development 
Index (HDI) 
Source:  UNDP Human Development Report (2016) 
 
In explaining the raison d'être for rural schooling 
for capacity building as a process for economic 
recovery, the education dimension is considered. 
Rural schools operate within the context of their 
communities. Whether or not they operate in a 
socially just way must be seen in relation to the 
opportunities and challenges these communities 
face, both socioeconomically and within an 
education policy arena (Cuervo, 2016). In much of 
the education research and policy; rurality is seen 
as a static notion – usually defined in terms of 
deficit. This ignores the dynamics that shape and 
change rural spaces, the social relations, processes, 
and outcomes for both individuals and 
communities as a whole. Dramatic social changes 
experienced in the last few decades as a result of 
global processes make it timely to analyse the idea 
and practice of rurality, its relevance within the 
political and economic context and in the 
education policy landscape (Cuervo, 2016).     
  
Education is charged with the duty of developing 
programmes to foster entrepreneurship in rural 
areas with the aim of capacity building and learning 
approach for business in order to promote the 
development at rural and national level. The main 
purpose is to encourage the promotion of 
entrepreneurial initiatives that affect the 
revitalization of the economy and national 
development. Rural communities are characterized 
by aging and depopulation factors that determine 
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the abandonment of agricultural activities (Lopez & 
Pastor, 2015).   
 
Rural schooling is faced with some challenges 
which have been experienced globally. Corbett 
(2013) listed several disadvantages embedded in 
rural schooling which include: 

 Lack of efficient transport system to schools 
by rural students due to remoteness and 
geographical isolation of the areas 

 Inferior quality of school facility 

 Lack of access to career counseling or work 
experience; meager advisory and auxiliary 
educational services 

 Poor motivation of students and low levels 
of achievement 

 Difficulties in attracting and retaining 
teachers, lack of continuous and relevant 
professional development for school staff 

 Lack of material resources 

 Non-availability of information technology  

 Lack of extracurricular activities and 
facilities (Corbett, 2013). 

 
In addition to the list of problems, curricula is 
usually found to lack relevance to students in rural 
schools. Rural schools are mostly carbon copies of 
urban schools, neglecting the needs of rural 
communities. These schools face a more complex 
mission than metropolitan schools, such as 
equipping their students for a post-school career 
both in their local and in an alien (the urban) 
environment (Howley & Howley, 2014). 
 

Contribution of Agriculture and Rural 
Schooling to National Economy: A 
Theoretical Perspective 
The development theoreticians of the 1960s 
viewed agricultural growth as the principal force 
driving a nation’s development. For example, Lewis 
(1954) stated that if agriculture is in a slump, it 
offers only a stagnant market and hampers the 
development of the rest of the economy. If 
agricultural development is neglected, it becomes 
more difficult to develop anything else: this is the 

fundamental principle of balanced growth (Lewis, 
1954).  
 
The question was which factors were favourable to 
an increase in agricultural productivity. In one of 
the seminal works of human capital theory, Schultz 
(1961) observed that education explains the 
greater part of total factor productivity, and Becker 
(1964) in the first edition of Human Capital 
formulates this in microeconomic terms. Human 
capital theory regards education as an investment 
like any other, and as a generator of externalities. 
For example, individuals make individual choices 
concerning their education, but this choice has a 
strong economic impact through the resulting 
increase in total factor productivity.  
 
The role of human capital in a country’s growth 
was the subject of prolonged debate, and a 
number of authors have tried to provide an 
empirical demonstration of the relation between 
education and agricultural productivity in 
developing countries (Atchoarena & Sedel, 2001). 
According to human capital theory, the educational 
level of the agricultural labour force has an 
influence on agricultural productivity. This 
relationship may take three forms:  

• education can improve the quality of farmers’ 
labour by enabling them to produce more 
with their available stock of production 
factors (other than labour);  

• education can increase the efficiency of 
resource allocation;  

• education can help farmers to choose more 
effective means of production by adopting 
new techniques (Atchoarena & Sedel, 2001). 

 
Processes of occupational attainment can be 
understood from the contrasted perspectives of 
merit versus aspiration (Brint 1998; Grusky, 1994). 
Consensus theories tend to be rooted in functional 
sociological theory and economic human capital 
theory, and thus attribute variation in outcomes to 
differences in individuals’ cognitive abilities 
(Jencks, C., Smith, M., Acland, H., Bane, M.J., 



Nigerian Journal Of Sociology Of Education 

 

209 
 

Cohen, D., Gintis, H., et al., 1994; Squires, 1977). 
Within this perspective, there is emphasis on the 
importance of individual-level characteristics-
mostly human capital factors such as IQ, ability, 
educational attainment, and personal aspirations – 
in shaping schooling outcomes. Furthermore, 
differences in levels of education are stated as the 
source of much of the variation in occupational 
status attainment (Grusky, 1994; Mincer, 1974). 
Thus, policies emerging from this perspective tend 
to contain programmes that focus on job training 
and education, the assumption being that human 
capital, and the capacity to work, are among the 
most important assets the poor ought to gain 
(IFAD, 2001; Jencks et al., 1994).  Thus, within this 
perspective, rural disadvantage in the labour 
market stems mostly from differences in 
educational attainment. 
 

Conclusion 
This paper examined the current data on the 
national GDP which has come under criticisms as 
an irrelevant measurement of economic reality. 
There was a justification for the utilization of the 
HDI as a tool which captures and determines the 
level of improvement of standard of living of the 
populace. In order to achieve meaningful human 
development, the school system was examined 
particularly at the rural level which is 
predominantly agrarian. The rationale for the 
discussion on rural development is due to the fact 
that agriculture is a viable alternative as a major 
source of national income generation. Therefore 
the need to develop local initiative through the 
school system in rural communities has been 
explained. However, there are several challenges 
facing the process of capacity building in schools 
within rural communities. To this end, the 
following recommendations are being suggested. 
 

Recommendations 
In the face of the challenges being experienced by 
schools in rural communities, the following 
recommendations are proffered in order to 

establish a framework with the aim of ensuring 
effective capacity building through rural schooling: 

 There is need for government to facilitate 
adequate provision and maintenance of 
basic infrastructure, this include school 
buildings and other learning facilities. 

 Most rural communities are characterized 
by remoteness and geographical isolation, 
therefore schools situated in such 
communities should be made accessible 
through efficient and reliable transport 
system while safety issues and condition of 
roads should be addressed.  

 Teachers recruited and posted to rural 
communities should be motivated through 
allowance payment and provision of 
conducive accommodation in order to 
ensure retention and high performance. 

 Government should ensure affordability of 
education through adequate provision of 
reading and learning materials for students. 

 School administration must constantly be in 
good rapport with community stakeholders 
in order to ensure acceptability of school 
education by indigenous children and their 
parents. Languages, culture and history 
should be taught by incorporating 
indigenous learning styles in delivery 
modes. 

 Schools need to be responsive to individual 
needs, local conditions, parents and 
community expectations and each student’s 
aspirations and future prospects.  

 Curriculum must be realistic toward 
vocational education and training.   
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Climate Change Literacy Status: Lagos Residents’ Perception and Implications For Economic 
Recovery 
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Centre for Environmental Studies and Sustainable Development 
Lagos State University 
 
Abstract 
Anthropogenic climate change is real and convincing now than ever.Sea level rise and coastal flooding; 
biodiversity loss, heat waves, droughts, and desertification; forest fires; decreased crop yield and negative 
health impacts are ‘cloud of witnesses’. Climate change literacy and people’s perception are core issues that 
will influence our behaviour for climate action.  The design surveyedthe twenty (20)local government areas of 
the State deploying convenience sampling of one hundred and sixteen(116) respondents. The study retains the 
null hypothesis that there was no significant difference in the perception of male and female citizens on climate 
change mitigation and adaptation.Evidently result indicates that the television, with a frequency score of 50 
and 43.1%, has the highest status of being a first time source of climate change literacy for the respondents in 
this study. The Library ranked second with a score of 20% and friends ranked third with a score of 8.6%. Radio 
and Non-governmental Organisation ranked tie as least.The study also reveals that the TV ranks the highest 
among the list of trusted sources to educate citizenry about climate change followed by the Internet.  Friends 
and Public Library ranks the least respectively. The need for public awareness and enlightenment programme 
using various sources to educate citizenry for the attainment of sustainable development, implications for 
economic recovery was stressed and recommendations were made in line with the findings of this study for a 
more speedy economic recovery for the Lagos State. 
  
Keywords: Climate change; Climate change literacy; Perception; Lagos residents; Economic recovery. 
 
 

Introduction 
Environmental Education has being in the Nigerian 
educational system as far as late 1860's (Okebukola, 
1990). The revival of environmental education in our 
local arena stems primarily from global public 
concern about devastating ecological crisis such as 
pollution, biodiversity loss, climate change and 
ozone layer depletion, availability and utilisation of 
resources (energy) and the general degradation of 
the environment. The perception of Nigerians no 
longer holds the view thatthese phenomena are the 
trait of the developed nations especially on the issue 
of climate change. This perception may be linkable 
to emerging evidences within Nigerian communities 
showing some increase in biodiversity loss; climate 
change and desertification in the north, (Felix-Ezeh, 
2016); water demand and supply challenges, 

erosion and coastal flooding especially in the south 
(Ojo, 2011).  
 
The last December, 2015 United Nations’ Climate 
Change Summit in Paris appears to seal the 
controversy about the debate on the reality of 
climate change with the agreement of 200 nations 
of the World on the need to keep temperature 
increase below 20C. How much awareness of this 
phenomenon and the implications are known to 
the residents of the most populated city in Nigeria 
and second to none in Africa after Cairo (Ahove, 
2017).  
 
Our beautiful blue planet has been experiencing 
devastating weather hazards and the calamities 
associated with climate change. Researchers 
around the world have stressed the need for swift 
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action on the part of individuals, organisations and 
government of nations to address the issues of 
climate change. The failure to act will be a resultant 
catastrophic impact on all of humanity and a 
gloomy planet. Consistent evidences accumulated 
from studies by the global scientific community 
indicate substantial evidence pointing to humans 
as the major factor behind climate change as it is 
currently experienced. Recent data showed that 
the Earth’s surface has warmed by more than 0.8 
°C over the past century, and by approximately 0.6 
°C in the past three decades.  These changes are 
largely caused by human activities, mainly the 
burning of fossil fuels releasing carbon dioxide 
(CO2) that traps heat within the atmosphere. These 
CO2 emissions continue to rise, and climate models 
project the average surface temperature will rise 
between 1.1 °C to 6.4 °C by 2100 (IPCC, 2014). 
 

The Lagos Experience 
The reality of human induced climate change is 
becoming more real and convincing now than ever 
in Lagos, with an abounding ‘cloud of witnesses’ 
such as Sea level rise and its attendant flooding 
along the beaches affecting residents and 
businesses, flooding of several homes off the 
Islands; biodiversity loss; heat waves, decreased 
crop yield; and its consequences of negative health 
impacts such as fever and few other illnesses. 
There is evidence that some high school Nigerians 
students attribute the causes of global warming 
and ozone layer depletion to religion 
(Adelekan&Gbadegesin, 2005; Ahove, 2014; 
Jegede, 2016). Therefore, education should be seen 
as the antidote (Okebukola, 2008), for climate 
change education if our populace are to be well 
informed on the contemporary issues regarding 
climate change especially as it is been discussed on a 
global scale.  
 
The flood experienced in Lagos on 7th and 8th July, 
2011 had disastrous impacts including loss of lives 
and destruction of properties worth millions of 
naira over the Lagos city (Nkwunonwo, Whitworth 
and Baily, 2016). In this light, Akani and Bilesanmi 

(2011) reported how the Lagos flooding 
constrained numerous Lagosian to move, just to 
witness another round of all the more crushing 
exuberant downpour that brought on "more 
lamentable floods in Lagos Metropolis" the week 
after the July 2011 flood (Mordi, 2011). In view of 
these reality and experiences on climate change 
consequences by residents of Lagos, it is essential 
to investigate their perception on of climate 
change. The goal of this article is to assess the level 
of perception of Lagos State citizens’ on climate 
change.  
 
One hypothesis and two research questions were 
articulated for this study as stated below;  
 

Null Hypothesis One 
The hypothesis states that there will be no 
significant difference between male and female 
perception on climate change mitigation and 
adaptation. 
 
Research Question One 
What will be the most common first time source of 
climate change awareness among Lagos State 
citizenry?   
 
Research Question Two 
What will be the most trusted source for climate 
change literacy among Lagos State citizenry?   
 

Methodology 
The research design for this study is the survey 
method. The survey method helps to provide the 
context in which this study appraised as regards 
citizenry climate change literacy perception status 
in Lagos State.  
 

Sample and Sampling Technique 
Convenience sampling techniques was adopted 
because it made it possible to obtain basic data and 
trends regarding this study from respondents 
based on their accessibility and proximity and 
comfort without the complications of using a 
randomized sampling method. Convenience 
sampling, as the name implies is a specific type of 
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non-probability sampling method that relies on 
data collection from population members who are 
conveniently available to participate in study.Thus 
sampling has no inclusion criteria identified prior to 
selection of subjects.  All subjects are invited to 
participate at convenience. 
 
The total number of 116 (62 male and 54 female) 
residents of Lagos was involved in this study 
consisting of adult whose background ranges from 
students, educational sector, financial institution, 
medical sector, construction industry, 
military/paramilitary/security sector and so on who 
were selected by the distribution of questions in 
organizationsaccessible to the researchers. 
 
The instrument deployed in this study was Citizenry 
Climate Change Literacy Status Questionnaire 
(CCCLSQ). This instrument has four sections, 
Section A was on demographic data of the 
respondents with 10 items. This section sort for the 
background information of the respondents on 
items such as; sex, occupation, educational status 
and few others. Section B was onclimate change 
awareness with 14 items. These items were in 
open-ended questions which aim at investigating 
the level of awareness of the respondents in 
respect to climate change, global warming and 
ozone layer depletion as well as the sources of 
awareness and how much trust the respondents 
have on these sources to educate them about 
climate change and related concepts.  
 
Section C was on climate change 
adaptation/mitigation with 16 items placed on a 4-
point Likert type of scale with eight positive and 
eight negative items.It also contain short, clear, 
simple and intelligible structured scale questions 
aimed at investigating to what extent individuals 
adjust in response to actual or expected climatic 
stimuli or their effects, it also covers items on 
beneficial opportunities and individual efforts to 
reduce or prevent emission of greenhouse gases. 
Section D was onvulnerability of residents to 
climate changewith 12 items a sand wishof open 

ended and Likert type of scale items with a view of 
assessing individual vulnerability perception to 
climate change and activities carried out towards 
protecting the environment. For instance they are 
expected to indicate how they feel climate change 
is affecting them what they think could be done to 
address climate change. 
 
The face validity of the research instrument was 
carried out for a cursory review of the items by a 
Science Educator, Environmental Educator and a 
Sociologist. Their comments and corrections 
changed some items, removed some and many 
were modified which gave way to the final version 
of the instrument that was 
administered.Cronbach's Alpha reliability 
coefficient was used in conducting the degree of 
reliability of CCCLSQ. The value obtained was 0.72, 
which denotes that the survey instrument is 
reliable for this study. 
 
The process of interpretation of scores and data 
analysis was conducted as thequestionnaireswere 
marked 001 to 116, scored and prepared for 
analysis. Variables in Section A such as sex was 
scored 1 for male and 2 for female, occupation was 
classified into 16 categories, for instance 
respondents who fall into the category of students 
were scored 1, those  that fall into the category of 
financial institution were marked 2 and so on. In 
section B with open-ended items where 
respondents’ perception were scored in the 
ascending order for instance in describing climate 
change, those that indicated no idea of climate 
change were scored 1; misconception scored 2 and 
good understanding scored 3.The fourteen items 
contains Likert-type of scaleitems on‘very much’ 
was scored 4; ‘much’ was scored 3; ‘A little’ was 
scored 2 and ‘Not at all’was scored 1. In Section C 
the 16 item Likert type of scale items (eight 
positive and eight negative) were scored4 for 
Strongly Agreed; 3 for Agree; 2 for Disagree and 1 
for Strongly Disagree for every positively stated 
item and a reverse scoring for every negatively 
stated items.Section D with 12 items was a sand 

http://www.statistics.com/resources/glossary/v/validity.php


Nigerian Journal Of Sociology Of Education 

 

215 
 

wish of open ended and Likert type scale 
itemswere scored with thesame pattern as in 
section C.  
 
Data entry of scores from each questionnaire 
starting from the first to the last were coded into a 
Microsoft excel spread sheet and was crossed 
checked to eliminate any possibility of human error 
in data entry.The data was subsequently 
transferred into the data spread sheet of IBM SPSS 
Version 20for final labelling, verification and 
analysis of the hypothesis and research questions 
using non-parametric test. 
 

Findings 
The results from the hypothesis and research 
questions articulated for investigation in this 
studyare presented sequentially.  
 
To test the hypothesis, the independent Mann-
Whitney U test was deployed since the hypothesis 
was to compare two independent none parametric 
groups. Mean rank score indicates that female 
respondents had a score of 59.79 while male had a 
score of 57.38 indicating that female respondents 
had higher perception status than their male 
counterpart by a difference of 2.41. Figure 1 shows 
the highlights of the number of female and male 
respondents’ with the histogram summarising the 
frequency count of responses and the mean rank 
scores. It also shows the values of the mean rank 
score. 

 

Figure 1 and table 1: Shows thehistogram, 
frequency, mean rank scores and Mann-Whitney 
descriptive table of female and male citizenry 
perception on climate change mitigation and 
adaptation.(Screen shot from IBM-SPSS) 
 
When the scores of these two groups were 
subjected to statistical analysis using Mann-
Whitney U test a no statistical difference was 
found. Table 2 shows basic details of the 
visualization of the data analysed indicating the 
column and row values that will show significance 
for the Independent-Samples Mann-Whitney U 
Test.Table 3 on the other hand shows the 
hypothesis test summary of the independent-
samples Mann-Whitney U Test, decision taken and 
the significance level for which the decision was 
taken .05. 
 
Table 2: Shows basic details of the visualization of 
the data analysed indicating the column and row 
values that will show significance for the 
independent-samples Mann-Whitney U Test 
 

Column Row  

Test 1 Independent-Samples Mann-
Whitney U Test 

Sig. 1 0.699796534969364 

Decision 1 Retain the null hypothesis. 

Null 
Hypothesis 

1 The distribution of mitigation 
is the same across categories 
of Sex. 

 
Table 3: Showing Summary of the Results of the 
First Hypothesis  
Hypothesis Test Summary 

 Null Hypothesis Test Sig. Decision 

1 The distribution of 
mitigation is the same 
across categories of 
Sex. 

Independent-
Samples 
Mann-
Whitney U 
Test 

.700 Retain the 
null 
hypothesis. 

Asymptotic significances are displayed. The significance level is 
.05. 

 
The result emanating from this hypothesis is an 
indication that male and female citizens in Lagos 
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State appear to share very similar perception on 
climate change mitigation and adaptation. Thus 
gender does not influence perception status 
towards climate change mitigation and adaptation, 
therefore men and women may be said to share 
the same level of perception on climate change. 
The outcome of this study is in contrast with the 
submission of Adelekan&Gbadegesin, (2005) that 
men exhibited higher global climate change 
awareness knowledge than women and that a 
significant difference existed between these two 
groups- what a contrast between Oyo and Lagos 
citizens. Although the 11 years gap between these 
two studies may appear to account for this 
difference. 
 
However some other studies conform to the 
outcome of this research. For instance, previous 
studies of Boyes&Stanisstreet (1992) shows that 
gender do not influence learners’ perception on 
climate change, global warming and Ozone layer 
depletion.  In support of this Ahove, Okebukola, 
Oshun, Okebukola &Bankole (2016) also found that 
female participants exhibited better mean attitude 
than male towards climate change but there was 
no significant difference in the gender response. 
Interestingly this finding was exactly the pattern 
found in this current study. The possible reason for 
this result may be that women are more sensitive 
to climatic changes than men and the African 
women appears to be closer to the environment 
than their male counterpart. 
 
Results from the first question were obtained from 
ten common sources for climate change awareness 
gleaned from contemporary literature, these 
sources are; Television, Radio, Newspapers, Home, 
School, Internet, Books, Friends, Public Library and 
NGOs. Respondents were asked to indicate just 
one source that provided their first time awareness 
on climate change. The responses of the one 
hundred and sixteen(116) participants were pooled 
and subjected to descriptive statistics using 
frequency in order to identify the most populous of 
the ten sources.  Percentage was employed to 

provide a percentage difference among the ten 
sources and finally the histogram was used to 
provide a quick graphics and sense of appreciation 
of the possible variations that may emerge among 
the group.  
 
Table 4: Showing Frequency and Percentages of 
Ten First Time Climate  
 

Change Awareness Sources 

 Freque
ncy 

Percent Valid 
Percent 

Cumulative 
Percent 

Valid 

TV 50 43.1 43.1 43.1 

Radio 1 .9 .9 44.0 

Home 6 5.2 5.2 49.1 

News 
Paper 

7 6.0 6.0 55.2 

Internet 7 6.0 6.0 61.2 

Books 4 3.4 3.4 64.7 

Friends 10 8.6 8.6 73.3 

School 6 5.2 5.2 78.4 

Library 24 20.7 20.7 99.1 

NGO 1 .9 .9 100.0 

Total 116 100.0 100.0  

 
Evidently from table 4 the television, with a 
frequency score of 50 and 43.1%, has the highest 
status of being first time source of climate change 
awareness for therespondents in this study. The 
Library ranked second with a score of 20% and 
friends ranked third with a score of 8.6%. Radio 
and Non-governmental Organisation ranked tie as 
least.  
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Legend on Figure 2 
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Figure 2: Showing the Histogram of the 
Distribution of the First Time Climate 
Change Awareness Sources from 1 to 10. 
To answer the second research question, ten best 
rated sources for climate change literacy were 
gleaned from literature, these sources are; 
television, radio, newspapers, home, school, 
internet, books, friends, public library and NGOs. 
Respondents were asked to rank all the 10 sources 
from the most to the least trusted to provide 
climate change literacy and education. The 
responses of the 116 participants were pooled and 
subjected to descriptive statistics using mean and 
standard deviation to identify the most trusted to 
provide climate change literacy and education to 
the respondent. 
 
The outcome from table 5 shows that Television 
was ranked as the most trusted source, with a 
mean score of 3.39, to provide climate change 
literacy and education to the respondents while 
the Internet was rated second with a mean score of 
3.24. The radio was ranked third with a mean score 
of 3.00. However the Public library was ranked 

least as a source to provide climate change literacy 
and education to the respondents. 
The implication of this result is that the TV appears 
to have been providing in the past most of the 
climate change literacy education to the citizens. 
This may be corroborated by the choice of the 
samples in this study in rating the TV as the first 
most important first time climate change literacy 
source. Thus citizens have built their confidence 
around the TV as a source of literacy. Therefore the 
television as a media must be well grounded in 
climate change literacy to be able to communicate 
to citizens without any form of misconception. 
 
Table 5: Showing Means and Standard Deviations Climate 
Change Awareness Sources in Descending Order of Trust 
 

 N Mean Standard Deviation 

TV 116 3.3879 .74334 

Internet 116 3.2414 .86095 

Radio 116 3.0000 .82357 

Books 116 2.8707 .96486 

School 116 2.8621 .95914 

Home 116 2.8276 1.04902 

News Papers 116 2.7845 .93999 

NGOs 116 2.7759 1.00508 

Friends 116 2.6293 .94667 

Public Library 116 2.5000 .96459 

Valid N (listwise) 116   

 

Conclusion and Implications for Economic 
Recovery 
Climate change generally has huge impacts on the lives 
and properties of residents of Lagos State and the 
global citizens. This study reveals that there is no 
distinction in gap between the male and female 
citizens’ perception on climate change mitigation and 
adaptation strategies. This implies that both share 
practically the same degree of perception on climate 
change mitigation and adaptation strategies to curb 
climate change menace. 
 
The study also reveals that the TV ranks the highest 
among the list of trusted sources to educate 
citizenry about climate change followed by the 
Internet.  Friends and Public Library ranks the least 
respectively.  This shows that citizen’s trust in 
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Friends and Public Library are the lease accepted 
among the Citizens of Lagos State.  
 
The implications of the outcome of this study is 
that the Lagos State government should invest in 
the areas that citizens trust for climate change 
information in reducing the impact of climate 
change disasters, avoid economic disasters and 
conserve funds for speedy economic recovery. 
Adequate information in this media will save the 
residents from economic loss in their businesses 
and homes thus promoting economic gains 
especially among SMES as their business flourishes. 
 

Recommendations 
Thus in view of the findings from this study, it is 
recommended that: 
To enhance a more speedy economic recovery for 
the Lagos State and prevent climate change 
vulnerability, government must channel climate 
change literacy through the most ‘trusted’ sources- 
TV and Internet and radio while concentrate least 
on the least trusted sources.Jingles on television, 
radio and information on the Internet especially 
the social media must be pursued aggressively.  
 
Stakeholders should encourage holding 
enlightenment programme such as drama, movie 
and play on TV, Internet and radioto educate 
citizenry about climate change. These are 
contemporary options referred to as 
‘advertainment’ strategies (Olatunji, 2017). 
 
Climate change Bloggers should be encouraged as 
well as effective use of the social media by our 
formal educational system because the younger 
generation can be made to face their book on 
Facebook. 
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Abstract 
About two centuries after the introduction of formal education in Nigeria, public aspersions have continued to 
trail the Nigerian educational system. This is to a large extent, due to the primordial circumstances that 
characterized the ‘bookish’ missionary education which lacked the requisites hands-on skills for economic 
empowerment. This paper therefore, discussed the place of Vocational Education and economic development 
in Nigeria. The interconnections between vocational training and economic development were laid bare in the 
discourse. The challenges to the expansion of vocational and technical training highlighted in the paper 
include: gender issues, insecurity, poor statistical data, poor remuneration of vocational education teachers, 
lack of facilities and equipment etc. As a result, it was suggested, among other things, that the Federal 
Government should improve budgetary allocation for technical and vocational education in all the states of the 
federation. Banks should provide loan facilities to investors at low interest rates in order to promote vocational 
and technical education in Nigeria. Tangible remuneration and special allowances should be provided for 
vocational and technical education teachers and lecturers in Nigeria as to motivate them to work harder.  
 
Enabling environment should also be provided for interested teachers in other disciplines to enroll into 
vocational teacher education at all levels. The necessary facilities for implementing vocational and technical 
education curriculum should be provided by the government in all schools. Adequate security measures should 
measures should be provided in all technical and vocational education centers. Professional statisticians should 
be trusted with the task of data collection for planning vocational and technical education programmes in 
Nigeria.  The law protecting the girl-child’s right to education should be domesticated in all the states of the 
federation in order to encourage well talented girls to enrol in technical and vocational training.  
 
Keywords: Vocational Education, Economic development. 
 
 

Introduction  
All over the world, education has been generally 
adopted as an effective tool for socio-economic, 
technological and political emancipation. Precisely, 
the Federal Republic of Nigeria (2013:1) made it 
clear in the National Policy on Education that 
“education maximizes the creative potentials and 
skills of the individual for self-fulfilment and 

general development of society.” Quality education 
paves the way for the acquisition of useful skills, 
attitude, beliefs and values for full participation in 
social life. Formal education is one of the greatest 
fruits of British imperialism in Africa. However, the 
general aspersions on missionary and colonial 
education in Nigeria variously point to the shortage 
of hands-on training in the formal school 
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curriculum to cater for the manpower 
requirements in all sectors of the economy.  
 
It will be recalled that in the pre-colonial era, the 
African Traditional Education (ATE) produced 
individuals that never sought for any white collar 
job. Young boys and girls, who received ATE 
especially through apprenticeship in blacksmithing, 
farming, fishing, trapping, weaving, circumcision, 
wood carving, painting, hunting, masonry etc were 
equipped with skills for self-reliance and full 
participation in social life. Thus, the ever rising 
statistics of unemployed youths and crime waves in 
Nigeria and other developing nations of the world 
have been variously tied to the primordial 
circumstances that surrounded the imposition of 
European culture on Africans in the first-half of the 
19th Century. Any significant alteration in a 
society’s education process usually reverberates on 
every other sphere of life. The crux of this 
proposition, therefore, is to discuss the various 
trends in Vocational Education amidst excruciating 
economic recession in the 21st Century Nigeria.  
 

The Concept of Vocational Education  
Education per se involves the systematic 
transmission of useful skills, knowledge, skills, 
attitudes and norms of a society over a period of 
time. Soyemi and Yusuff (2013) therefore, 
conceptualize Technical and Vocational Education 
(TVE) as an integral part of general education, a 
means of preparing for occupational fields and 
effective participation in the world of work, an 
aspect of lifelong learning and a preparation for 
responsible citizenship, an instrument for 
promoting environmentally sound suitable 
development and a method of alleviating poverty. 
Immaculata (2005) in Inyagu (2012) says that 
Technical and Vocational Education and Training 
are learning experiences meant to be imparted to 
an individual systematically in order to get him/her 
adequately equipped for good employment in a 
recognized occupation.  
 

The Federal Republic of Nigeria (FRN, 2013:24) 
aptly describes Technical and Vocational Education 
as “the study of technologies and related sciences 
and the acquisition of practical skills, attitudes, 
understanding and knowledge relating to 
occupations in various sectors of economic and 
social life”. Rashtriya (2007) refers to vocational 
education as the experiences that enable one to 
carry on successfully a socially useful occupation. It 
is a broad term which includes such categories as 
‘trade’ and ‘vocational-technical’ or vocational-
agriculture’ training.  
 
Education in general and technical education in 
particular, is a necessary weapon for surmounting 
ignorance, poverty, disease and producing 
functional citizens with positive attitudes towards 
loving what ought to be loved and hating what 
ought to be hated, Nwanna-Nzewunwa (2010). 
What distinguishes vocational training from liberal 
education is that it is designed to make a person an 
efficient producer while liberal education is 
designed to make a person an efficient consumer 
of goods. In spite of the overwhelming relevance of 
VTET, it is sad to note that many nations of the 
world, including Nigeria still have a very low 
commitment to the advancement of the discipline.  
 
Technical and Vocational Education and Training 
covers all the programmes given in technical 
colleges, vocational enterprise institutions and 
national vocational qualifications framework. It 
follows that Vocational Technical Education and 
Training is requisite for equipping individuals with 
the capacity to perform effectively in the socio-
political and economic life of a nation. It is a tool 
for combating the vagaries of economic recession 
and surmounting poverty. 
 

The Concept of Economic Development 
The term development is a multifaceted concept. 
However, it connotes a change from lower to 
higher level of social attainment. Economy, on the 
other hand, has to do with the state of a nation 
with regard to the amount of money in circulation 
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as well as the production and consumption of 
goods and services. Economic development itself 
has been defined as a worthwhile activity that is 
geared towards job creation, wealth, public and 
private capital investment and the improvement of 
quality of life. It focuses on areas like provision of 
good schools, quality health care, higher education, 
housing, health care, leisure time or amusement 
etc. Economic development also refers to the social 
and political transformation of society as well as 
the qualitative and quantitative improvements in a 
country’s economy.  
 
Economic growth and development are often used 
interchangeably. However it is important to note 
that while growth denotes quantitative increase, 
economic development is qualitative. The earliest 
and most popular indices of economic 
development include Per capita income and other 
social indicators as the levels of literacy, health, 
employment, and reduction in poverty. Other 
modern measures of economic development are 
Human Development Index (HDI) Gender 
Development Index (GDI) Human Poverty Index 
(HPI).  Per capita income is used for classifying 
nations into developed or less developed.  
 
Based on this explanation, it is common for experts 
to qualify the economy of a nation as recessed, 
developed, developing, or under developing. A 
nation’s economy can also be rooted in agriculture, 
industry and other activities and resources. The 
Nigerian economy is based on agriculture and 
crude oil. Hence, there has been public outcry for a 
diversification of the recessed economy to a 
knowledge-based economy and intensification of 
agriculture. 
 
The surest way of achieving this is through human 
capital development. As earlier stated, education is 
a useful tool for the discovery and development of 
human potentials. Research evidence abound that 
there is a positive relationship between a nation’s 
economy and education. This lies squarely on the 
effect of education on the productivity of the 

labour force. A literate labour force has higher 
propensity for effectiveness and efficiency in job 
performance. In addition, education has a spill over 
effect on the productivity level of those that work 
closely with the enlightened.  
The foregoing discussion shows that Vocational 
Technical Education and training is a prerequisite 
for national economic development. This is 
because VTET provides people with employable 
skills and the capacity for self-reliance which leads 
to the creation of a liveable society.  
 

Trends in Technical and Vocational 
Education in Nigeria 

Technical and vocational education and training is 
as old as mankind. In the pre-colonial era, the aim 
of ATE was job orientation and character moulding. 
As such vocational education constituted the core 
of the informal educational system. Members of 
society were trained in areas such as farming, 
animal rearing and care, fishing, food preservation, 
weaving, carving, blacksmithing, boat making, 
priesthood, naturopathy, shrine keepers etc. All 
these skills were acquired through the 
apprenticeship system.  
 
Seyi (2014) recalls that in the colonial era, the 
mission schools, which flourished during the 
missionary era in Nigeria introduced farming, 
bricklaying and carpentry as part of the curriculum 
but such skills were disregarded by the 
stakeholders, that is, both the teachers and the 
learners. For this reason, early missionary 
vocational education programmes could not see 
the light of the day.   
 
A few Nigerians and some West Indians established 
the Blaize  Memorial Industrial School in Abeokuta. 
The Hope Waddel Training Institute, Calabar was 
also founded by by the CMS in 1895 with emphasis 
on carpentry and tailoring.  In 1909, the Nasarawa 
school which was opened by the colonial masters 
witnessed the introduction of some elements of 
technical training such as leather work, carpentry, 
blacksmithing and weaving. In addition, the 1925 
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Education Ordinance also helped to uplift the 
image of vocational education in Nigeria.  The 
Policy Statement obliged the Government to be a 
major stakeholder in the provision of technical 
education in Nigeria. This move required the 
colonial government to procure more expensive 
equipment as well as professionally qualified 
teaching staff to implement the VTET curriculum. 
Further developments in the political sectors also 
led to the expansion of vocational education in 
Nigeria. The attainment of political independence 
in October 1960 and the Nigerian civil war paved 
the way for the first National Curriculum 
conference held in Lagos in 1969. This conference 
culminated in the documentation of a worthwhile 
National Policy on Education and the restructuring 
of the Nigerian education to the 6-3-3-4 system.  
 
This system comprises 6 years primary education, 3 
years junior secondary, 3 years senior secondary 
and 4 years higher education. The first-three year 
of secondary education referred to as the JSS 
curriculum makes adequate provision for 
vocational and technical training of young people 
who may not be able to complete senior secondary 
school or higher education due to circumstances 
beyond their control. Thus, Osuala (2004:8) 
identifies the three levels of vocational education 
as discussed below: 

- The elementary school level: Vocational 
education curriculum at this level is 
designed to provide youngsters with an 
opportunity for the development of 
mechanical skills through handicraft 
centres. 

- The secondary school level: At this level 
apprenticeship training is done in some ten 
areas including motor mechanics, steel and 
metal work, electrical work, painting and 
decoration, wood work, bricklaying, cabinet 
making and carpentry. One of the foremost 
trade centres in Nigeria is the Yaba Trade 
Centre. A good number of craft centres 
have also sprung up over the years. There is 
a vibrant trade centre in the Diobu (the 

New Era/Government Vocational Training 
Center) axis of Port-Harcourt, Rivers State. 

- Post-secondary school level: At this level, 
technical institutions are responsible for 
implementing Vocational education 
curriculum. A good example is the Yaba 
technical Institute, Lagos. It offers the 
following types of programmes: 

i. A two year course for the 
preparation of handicraft 
instructors.  

ii. A four-year pre-professional junior 
technical programme for pupils who 
have completed the full primary 
education. Their orientation is at the 
secondary school level.  

iii. A senior technical programme, 
which admits students who have 
completed the full regular secondary 
education or the junior technical 
course.  

 
The new National Policy on Education has elevated 
vocational and technical institutions to colleges of 
education, polytechnic and the Universities. 
Consequently, in the new National Policy on 
Education (FRN, 2013) it is further stated that the 
goals of VTE in Nigeria shall be to: 

 
Provide trained manpower in the 
applied sciences, technology and 
business particularly at craft, 
advance craft and technical levels; 
Provide the technical knowledge and 
vocational skills necessary for 
agricultural, commercial and 
economic development; and 
Give training and impart the 
necessary skills to individuals for 
self-reliance economically. (FRN, 
2013: 24). 

At present, there are (19 Federal, 152 state and 3 
private) 174 technical colleges, (1 Federal 1 state 
and 10 private) 12 vocational enterprise 
institutions and 9 technical colleges of education 
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for the training of teachers in Nigeria at the 
secondary education level (Okorosaye-Orubite, 
2017).  
 
The prevocational subjects learnt in Nigerian 
primary and junior secondary schools include home 
economics, agriculture, French, cultural and 
creative arts, and Arabic. At the post-basic level, 
emphasis is laid on technical drawing, general 
metal work, basic electricity, electronics, auto 
mechanics, building construction, wood work, 
home management, and food and nutrition. The 
Vocational Enterprise Institutions are also obliged 
to offer vocational and craftsmanship training in 
areas such as the indigenous fabric making, 
artisanship, and apprenticeship in fashion 
designing, catering, welding, sheet metal work, 
industrial and domestic electric wiring, hair 
dressing and beauty treatment/cosmetology.  
 
Population growth and urbanization; poverty and 
lack of income generating capacity and failure of 
graduates from the schools system to secure 
employment (Soyemi and Yusuf, 2012) clearly 
highlights the importance of career development 
which is achievable through TVET in Nigeria.   
 

Challenges to the Effective Implementation 
of  the Vocational and Technical Education 
Curriculum in Nigeria  
The foregoing sections of this paper show that both 
private investors and the government have made 
meaningful attempts at promoting technical and 
vocational education and training. However, the 
Nigerian educational system is encumbered by a 
myriad of issues that frequently abort effective 
implementation of lofty policies and programmes 
at all levels. Misra (2011) laments that the general 
public, representatives from the world of work, 
public authorities and political decision-makers 
often express deep resentment over vocational and 
technical education teacher profession in Europe . 
It is noted that even VTE teachers are often 
overshadowed by their counterparts in general 
education as societies place greater emphasis on 

academic education and credentials. Seyi and 
Osuala (2004) highlight the following as the major 
obstacles to the success of vocational education in 
Nigeria:  

1. Low Level of Funding: Poor funding of the 
education sector and embezzlement of 
available fund is the bane of the  Nigeria 
economy.  Besides this, Vocational 
education is unique in its structure and 
organization. It is more practical oriented 
and requires the use of machines and other 
learning materials for a hands-on training. 
Available literature shows that there are 
only 10 private vocational enterprise 
institutions and 3 private technical colleges 
in Nigeria (Okorosaye, 2017). This confirms 
the slow pace of expansion in vocational 
and technical training as compared to 
liberal education. 

2. Shortage of Qualified Manpower: In 
Nigeria, so much emphasis is laid on liberal 
education and academic credentials. This 
factor creates a poor public perception of  
technical and vocational training all over 
the world in spite of the relevance of 
vocational skills to national economic 
development.  

3. Lack of Equipment and Infrastructural 
Facilities for Teaching and Learning: 
Availability of suitable instructional facilities 
motivates learners. The nature of 
vocational and technical education requires 
facilitators or teachers to provide suitable 
equipment for effective teaching and 
learning. But the poor state of the Nigerian 
education sector does not provide teachers 
with such tools and equipment to facilitate 
learning.   

4. Poor Remuneration of Vocational 
Technical Education Teachers: A productive 
staff is a motivated staff. Remuneration is a 
form of motivation. It is no longer news that 
teachers at the various levels of education 
are being owed salaries up to twelve 
calendar months. This situation 
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impoverishes teachers to the extent that 
they may not even afford to feed or pay 
their fare to school.  

5. Insecurity: cases of kidnapping, armed 
robbery, youth militancy, cultism, Boko 
Haram insurgency and wanton killing of 
innocent citizens by the Fulani cattle 
breeders have claimed the lives of pupils, 
students and staff at different locations. 
Insecurity has also led to the destruction of 
learning facilities especially in rural areas. 
Thus, the implementation of the technical 
and vocational education curriculum for 
economic development remains a white 
elephant project in the face of security 
challenges in Nigeria.  

6. Inaccurate statistical data: The problem of 
overcrowded classrooms and shortage of 
resources result from the use of unreliable 
census data for planning educational 
programmes. This problem often leads to 
understaffing of vocational and technical 
education centres and poor productivity.  

7. Gender issues: Gender has to do with social 
expectation and roles of individuals as a 
result of being male or female. In Africa, 
some jobs are socially ascribed to males and 
others to the female folk. In addition, 
African traditional society places women of 
a disadvantaged position when it comes to 
skill acquisition. In addition early marriage 
and teenage pregnancy prevent the girl-
child from effective participation in 
vocational and technical education. Women 
constitute half of the world’s population 
and being deprived of opportunity for 
vocational and technical education they 
automatically become a burden to the 
family and the national economy.   

 

Conclusion and Recommendations 
It is now obvious that a positive relationship exists 
between vocational education and the state of a 
nation’s economy. This is because a skilled 
population provides productive labour force to 

propel the nation’s economy. Lack of vocational 
and technical education results in liberal education 
which turns out school leavers that are ever hungry 
for white collar jobs. Effective vocational education 
therefore is necessary for the production of well 
skilled producers of goods and services for the 
economic good of the nation. It is suggested that: 
1. Government should improve budgetary 

allocation for technical and vocational 
education in all the states of the federation. 

2. Development banks should provide loan 
facilities to investors at low interest rates in 
order to promote vocational and technical 
education in Nigeria.  

3. Tangible remuneration and special allowances 
should be provided for vocational and technical 
education teachers and lecturers in Nigeria as 
to motivate them to work harder.  

4. Enabling environment should also be provided 
for interested teachers in other disciplines to 
enroll into vocational teacher education at all 
levels.  

5. The necessary facilities for implementing 
vocational and technical education curriculum 
should be provided by the government in all 
schools. 

6. Adequate security measures should be 
provided in all technical and vocational 
education centers.  

7. Professional statisticians should be entrusted 
with the task of data collection for planning 
vocational and technical education 
programmes in Nigeria.  

8. The law protecting the girl-child’s right to 
education should be domesticated in all the 
states of the federation in order to encourage 
well talented girls to enrol in technical and 
vocational training.  
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Abstract 
The Information and Communication Technology (ICT) in education correlates with Nigeria's economic recovery 
by ensuring quality education and the quality of other sectors. Nigeria is yet to lay a solid digital foundation in 
education, which is one of the reasons for Nigeria’s economic recession. This paper called for revitalizing the 
ICT in education as a means for Nigeria's economic recovery. The paper examined previous attempts to curbing 
the Nigeria’s economic recession and the state of ICT integration in Nigerian school system. It also discussed 
some strategies that need to be adopted in revitalizing the ICT in education. The paper concluded that the 
adoption of effective ICT in education is one of the most important driving forces promoting national economic 
growth. The following suggestions were offered as a way forward such as strengthening the public private 
partnership for ICT deployment, need to have institutional collaborations to enable educational institutions 
benefit from the ICT resources they do not have, more ICT capacity building for students, teachers and school 
administrators, need for a separate national policy on ICT in education, and the need to have individuals’ 
collaboration for resources sharing and effective interaction. 
 
Keywords: ICT in Education, Revitalization, Deployment, Economic Recovery. 
 
 

Introduction 
There is no iota of doubt that quality education is a 
solution to societal and sectoral problems. 
Information and knowledge are the new forms of 
wealth and are the driving forces of economic 
recovery. The exponential growth of knowledge is 
brought about by Information and Communication 
Technology (ICT), which makes it feasible to 
generate, store, transmit, retrieve and process 
information (Suleiman& Soetan, 2017). All this has 
implications for lifelong learning, because 
educators now recognize that learning does not 
stop after formal education ends (Anderson, 2010). 
The critical challenge in Nigeria is still how to attain 
quality education, which is the reason why 
governments have made some initiatives on ICT in 
education. The term ICT has been described by 
Anderson (2010) as array of devices and functions 
for capturing, interpreting, storing and transmitting 
information such as radio, television, computers, 

scanners, printers, interactive whiteboards, data 
projectors, video conferencing, modems, voice 
over internet protocol, slates, cameras, flash 
drives, memory cards, netbooks, routers, instant 
messaging, Internet, Wi-Fi, satellite images, games, 
MP3 players, Electronic mail (Email), Global 
Positioning System (GPS), Personal Digital 
Assistants (PDAs), sensors and Bluetooth devices.  
 
ICT gadgets have had an enormous impact on 
society that it would be difficult to imagine how 
any modern society could either continue to 
function without ICT or go back to the old ways 
(Anderson, 2010). Since schools, colleges and 
universities are integral part of any society, it 
would be expected that in the same way ICT 
becomes indispensable to the functioning of 
modern societies, these same technologies are 
equally indispensable to learning institutions. With 
effective ICT in education, instruction has shifted 
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focus away from teacher-centered to learner-
centered approach, and is also shifting from 
instructional medium to use of multimedia for 
instruction to meet up with diverse learning needs 
of new generations (Suleiman& Soetan, 2017). 
Effective ICT in education ensures lifelong learning, 
which drives economic growth, fuels innovation 
and creates jobs. ICT in education refers to any 
hardware, software and network that contribute to 
educational information processing (Oyejola, 
2007). It also refers to adoption of hardware, 
software, applications, network and associated 
services that contribute to having effective 
educational outcome.  The use of ICT in education 
and training has been a key priority in Nigeria in 
the last decade, although progress has been 
unequal (Olaore, 2014). This is due to the fact that 
while some schools have embedded ICT into the 
curriculum, and demonstrated high levels of 
effective and appropriate ICT use to support 
teaching and learning across a wide range of 
subject areas, other schools are, however, in the 
early phase of adopting ICT without any profound 
improvement in educational outcome. 
 
The role of quality education in economic 
development is unquestionable (David, 2010). 
Since no nation could rise above the quality of its 
teachers, in the same way no economy could rise 
above the quality of education. Suleiman and 
Soetan (2017) observed that with the advent of ICT 
in education, classroom instruction has been re-
conceptualized by having support services such as 
recorded classroom material for asynchronous 
settings, discussion groups, laboratory manuals, 
live lectures in synchronous settings, links to course 
specific websites and online tutorials. In addition to 
these benefits, Toro and Joshi (2002) reported that 
ICT in education provides supplementary readings 
and virtual office hours for teacher – student 
consultations. ICT in education helps to relate 
school experiences to work practices, contribute to 
radical changes in schools and provides 
opportunities for connection between the school 
and the real world (Ekerete & Ekanem, 2015).  

 
Discrete Educational Software (DES), Integrated 
Learning System (ILS), Learning Management 
System (LMS), Computer Assisted Instruction (CAI), 
Computer Managed Instruction (CMI), Computer 
Based Test (CBT) are some of the common 
examples in the adoption of ICT in education. 
Studies on CBT have proved both formative and 
summative assessment through ICT to be more 
efficient and cost-effective (Suleiman, Onoja, 
Omoyajowo & Aderoju, 2017). CBT can minimize 
the rate of examinations malpractice, and the 
paperless mode of administration of examination 
can also reduce environmental impact (Suleiman et 
al., 2017). Despite these advantages of CBT over 
the conventional mode of assessment, the Nigerian 
government seems to have only embraced CBT in 
post-basic education even with the national ICT 
policy that cuts across all levels of education in the 
country. This, therefore requires revitalization to 
reconsider ICT for assessment of learning in all 
levels of Nigeria’s educational system. 
 
Previous economic policies in Nigeria did not make 
the country economically developed especially 
with the recent high inflation and collapse of crude 
oil prices and production. The structure of the 
economy remains highly import dependent, 
consumption driven and undiversified (Anthony, 
Chilaka & Ikenna, 2017). This is the reason why the 
Federal Republic of Nigeria (FRN, 2017) in 
collaboration with the Ministry of Budget and 
National Planning launched the Economic Recovery 
and Growth Plan, which is a medium term 
economic planning for 2017 – 2020. It was 
developed for the purpose of restoring economic 
growth, while leveraging the ingenuity and 
resilience of the Nigerian people. Revitalizing the 
education sector in Nigeria through the adoption of 
ICT in education is indeed a viable option for 
restoring Nigeria’s economic growth. It may not be 
feasible for instance, to compare Nigeria with 
developed countries that have become 
economically successful (David, 2010). This was 
reasoned in the report of United Nations 
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Educational, Scientific and Cultural Organization 
(UNESCO, 2010) that Nigeria’s expenditure as a 
share of its Gross National Product (GNP) was only 
0.75. The economy has been engulfed with half-
baked graduates, high cases of official corruption, 
high unemployment and under employment rates, 
and poor academic achievement. 
 
Adedokun-Shittu and Shittu (2013) have described 
the role of ICT sector to Nigeria’s economic growth 
by indicating that the ICT sector contributes to 
9.8% to Nigeria’s Gross Domestic Product (GDP). 
The contribution of the ICT sector to the Nigeria’s 
economy was due to her well defined National ICT 
Policy, which gave birth to the National 
Information Technology Development Agency 
(NITDA) in 2001. With regards to ICT in education, 
there is no separate National Action Plan, and even 
in the National ICT policy education was only 
subsumed under what the Policy Document 
(Federal Republic of Nigeria, 2012) specified as 
vertical policy provisions. Despite different levels of 
education in Nigeria each with its own unique 
demands, the policy considers education in 
sectored needs together with health, tourism 
among others. This, therefore implies that Nigeria 
does have specific national policy on ICT in 
education except ICT in general. 
 
Several economic institutions such as the National 
Bureau of Economic Research (NBER), the Central 
Bank of Nigeria (CBN), as well as the International 
Monetary Fund (IMF) have all established that the 
Nigerian economy has entered into recession and 
asserted that the economy may not regain stability 
too soon going by the low growth rate of 1.5%. As a 
concept, economic recession refers to a significant 
decline in economic activity spread across the 
economy, lasting more than a few months, 
normally visible in a real GDP, income, 
employment, industrial production and wholesale-
retail sales (Anthony et a., 2017). Economic 
recession was however, conceived as a negative 
real GDP growth rate for two consecutive quarters, 
as reported by Anthony et al. (2017) that Nigeria is 

currently in economic recession since her GDP 
growth rate in the first and second quarters of 
2016 were -0.36% and -0.1.5% respectively.  
 
Many researchers have tried to present remedy to 
the current economic recession in Nigeria. For 
instance, the popular slogan of“return to 
agriculture” was generally advocated as a means 
for Nigeria’s economic recovery. Several others 
recommend appropriate management strategies 
for Nigeria’s economic recovery (Jones, 2016). 
Anthony et al. (2017) however advocate for a 
critical remedy to economic recession in Nigeria 
through an ICT-driven model for a sustainable 
economic growth. They therefore affirmed that 
there is need to consider an ICT-driven economy 
and take a critical look at its potentialities to create 
employment opportunities. Revitalizing ICT in 
education will help to achieve an ICT-driven 
economy for Nigeria’s economic recovery from the 
recession. Nigeria needs to partner with more 
stakeholders to lay a solid digital foundation, 
encourage cross-domain cooperation and 
collaborate with the private sector and financial 
institutions to create ecosystem for digital 
transformation to thrive, hence the need for 
revitalizing the ICT in education. 
 

State of ICT Integration in Nigerian School 
System 
Information and Communication Technologies 
(ICTs) in education are applied in teaching, 
learning, research and routine administrative 
duties by teachers, students, researchers and 
administrators in and out of school system. Many 
researchers have tried to establish the state of ICT 
integration in Nigerian school system ranging from 
primary schools to universities. However most of 
the research were empirical studies. Ezeoba (2007) 
carried out an investigation into state of 
instructional media among nursey school teachers 
in Onitsha, and reported available instructional 
media in the schools were less than 20% over 50% 
average. A study on the state of ICT resources in 
Nigerian secondary schools was conducted by 
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Adomi and Kpangban (2010), and the findings 
indicate that basic ICT resources for teaching, 
learning and administration were not available. It 
was therefore concluded that unavailability of 
some ICTs in school hampers teachers’ utilization 
of these resources. This problem as revealed from 
empirical evidence may be due to underfunding 
and training (Enakrire & Onyenenia, 2007) or host 
of other factors like stability of electricity, interest, 
motivation, gender, digital divide and rural-urban 
divide. 
 
A holistic view of the status of ICT resources in 
Nigerian school system was drawn by Busari (2003) 
through a survey on universities, colleges of 
education and Polytechnics in Lagos state. All 
teacher trainers of these institutions formed the 
population of the study, and the findings revealed 
that most of the educators had little ICT support 
from their employers. This affects the adoption and 
effectiveness of ICT in education. Studies also 
established that not much of digital technologies 
are used in pedagogical practices by educators in 
Nigerian colleges of education and other 
institutions of higher learning (Garba, Singh, Yusuf 
& Ziden, 2013). This was attributed to inadequate 
ICT resources in the educational institutions and 
low level of ICT skills by academic staff and 
students (Agbatogun, 2006).  
 
A leading research on the state of ICT resources in 
Nigerian universities was conducted by Aguele 
(2007). The researcher aimed at determining level 
of integration of ICT in Nigeria, and the findings 
revealed that majority (72%) of public universities 
had a website and VSAT for Internet services but 
only few (16%) were providing access to students. 
The findings further reveal that 76% of Nigerian 
public universities do not have technical expertise 
and 69% have inadequate bandwidth. Going by 
levels of technology integration by Anderson 
(2010), Nigeria is likely to fall under emerging stage 
of ICT integration in schools. 
 

In a study on availability and utilization of ICT 
resources for instruction by Suleiman (2016), it was 
established that level of ICT integration in North-
eastern Nigeria is largely ineffective, and most 
lecturers and undergraduates rarely use ICT for 
instructional purpose. This is corroborated with 
another finding thatmost teachers in Nigeria at all 
levels do not have the needed experience and 
competence in the use of computers for 
educational purpose; neither do they have the 
needed skills and knowledge in the use of common 
computer software (Onasanya, Shehu, Oduwaiye & 
Shehu, 2010). Garba et al. (2013) reported that 
integrating ICT in education serves dual purposes 
by facilitating pedagogical practices, and by 
exposing learners to acquire skills and competence 
of using digital technology in their personal and 
professional life. 
 

Strategies for Revitalizing the ICT in 
Education for Economic Recovery in 
Nigeria 
The primary focus of ICT in education is on the 
adoption of ICT in learning, teaching, management 
and administration of school activities. There are 
numerous strategies to adopt in Nigeria for 
revitalizing the ICT in education for restoring the 
country’s economic growth and development. 
Anderson (2010) described several ways for 
improved ICT in education, and recommended that 
school managers and administrators are expected 
to adopt computer software for such tasks as 
accounting, inventory control, communication, 
document preparation and printing, as well as 
specialist software for tasks like timetabling, 
electronic reporting, behaviour tracking and 
student profiling, monitoring attendance and 
library management. School administrators and 
teachers in Nigeria require on the job training and 
other forms of Continuous Professional 
Development (CFD) to be able to develop, install 
and manage applications and programs for 
effective instruction. The need for modern 
societies to have more flexible workforces, 
together with changing patterns of work brought 
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about by ICT, requires employees to be retrained. 
Since workers may need to be retrained several 
times during their work life, it is important that 
these are spelt out vividly in policy planning and 
curriculum reform.  
 
There is need to borrow the idea of “smart 
schools” from the national ICT plan of Malaysia. 
This idea will help to produce learners who are 
both knowledgeable and ICT literate and for the 
learners to be able to use technology for the 
betterment of themselves, their communities and 
their nation. This would help regain the quality 
workforce that is knowledgeable with highly tuned 
thinking skills, ability to use technology and new 
resources optimally, to combine creativity and 
innovation effectively and with a diversity of skills 
and knowledge in the use of ICT (ICT for 
Development, 2002). There are many opportunities 
to harness from the idea of ‘smart schools’ in 
Nigeria such as having a strengthened distance 
education, electronic learning (e-learning), blended 
learning, flipped learning, virtual learning and 
cloud-based learning systems. As these 
opportunities are harnessed, there is no doubt that 
the country’s revenue generation will be increased 
and the quality of work force improved. At 
university level, this idea of establishing ‘smart 
school’ will go in line with the recommendations of 
National Universities Commission (NUC) to have a 
single-mode and dual-mode universities in the 
operation of Open and Distance Learning (ODL) in 
Nigeria (NUC, 2013).  
 
Another important strategy for revitalizing ICT in 
education is that Nigeria needs to follow the 
world’s digital education revolution by increasing 
fund for ICT support in schools and curriculum 
innovation through public private partnership. This 
can be done by setting up revitalization fund for 
deployment of ICT infrastructure and resources not 
only in schools but also in agencies, commissions 
and parastatals of education. Setting up this 
revitalization for the ICT in education is not against 
the existing revitalization fund of tertiary education 

in Nigeria but certain part of the fund can be 
dedicated for revitalizing the ICT in education 
ranging from the basic to tertiary education levels. 
This will increase the level of ICT infrastructure, 
availability, accessibility and utilization of the ICT 
resources in education. Similar to the 2009 
Agreement between the Federal Government and 
the Academic Staff Union of Universities (ASUU) on 
Revitalization Fund, the revitalization fund for the 
ICT in education has to be signed by the Federal 
Executive Council. Both public and private sector 
should be responsible for granting this fund since 
the two sectors manage the country’s education 
system.  
 
To attain the digital education revolution, every 
high school student in the country should be 
equipped with a computer in terms of tablets, 
smart phones and PDAs. Although this initiative has 
commenced at the institutional level like the 
distribution of tablets to 100 level undergraduates 
by University of Ilorin, Nigeria and distribution of 
PDAs to undergraduates of Usmanu Danfodio 
University, Sokoto but many other schools need to 
catch up on this development. This initiative will 
strengthen the CBT system, promoting electronic 
learning (e-learning). An all-embracing online 
registration in schools especially in tertiary 
institutions is vital towards promoting e-learning 
and lifelong learning, which is so germane for 
revitalizing the ICT in education in Nigeria.  
           
Another recommendation was that of professional 
development of teachers, particularly of women 
and of non-mathematics and non-science teachers 
to be accorded high priority (Anderson, 1984). This 
is because literature has already established high 
disparity in ICT adoption based on gender and 
disciplines. There should be policy and initiative to 
empower schools to provide all students (years 2-
12) with at least 30 minutes’ hands-on experience 
with computers per week, and that every school 
should have at least one teacher with sufficient 
computer competence to advise other teachers as 
recommended by Commonwealth Schools 
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Commission in 1983.  Also to meet the ever 
evolving requirements of employers and boost 
employment opportunities, there is need to have a 
separate national policy on ICT in education from 
the National ICT Policy and these initiatives should 
be updated periodically to respond to new 
demands. 
 
Again, the adoption of ICT in Nigerian schools and 
education sector in general is crucial in making the 
country to have a globally competitive economy. 
This is because ICT is the fastest mechanism in 
ensuring symmetry of information across all 
sectors of the economy, and by so doing; it 
guarantees strong synergy among the sectors 
thereby making the economy to witness inclusive 
growth. Growth is inclusive when it is broad and 
across all sectors so that it sustains and reduces 
poverty substantially. Thus, ICT is an effective tool 
in creating job opportunities, reducing poverty and 
sustaining economic growth. These roles together 
with its information-disseminating role could go a 
long way in recovering a crisis-ridden economy, like 
that of Nigeria, and put it back on track of inclusive 
growth. The application of ICT in the school system 
is important to the recovery process of Nigeria 
economy as an ICT-based economy is usually 
friendly to investors for it is known with timely 
dissemination of investment, which is vital for 
investors. It also warrants a highly efficient 
economy that is productive, cost-effective and 
profitable.  
 

Conclusion 
From the forgoing, it is crystal clear that continuity 
and uniformity are the two major drivers of 
Nigeria’s economy despite all policies and 
initiatives by the public sector. It is from the lack of 
continuity that some initiatives on ICT in education 
were not adequately funded leading to inadequate 
ICT resources for teaching, learning, research and 
administration in Nigerian school system. It was 
lack of uniformity that there is unequal adoption of 
ICT in Nigerian schools instead of having uniform 
ICT infrastructural development that will ensure 

national economic growth. It is therefore apparent 
that Nigeria needs to follow the strategies adopted 
by economically developed countries in their 
National ICT Plan on education to be able to 
recover from the dwindling economy. Effective ICT 
in education is one of the most important driving 
forces promoting national economic growth. 
Therefore, revitalizing ICT in education in Nigeria is 
a viable option for the country’s economic 
recovery. 
 
Based on the conclusions made, the following 
suggestions would help toward revitalizing the ICT 
in education for the Nigeria’s economic recovery: 

1. The public private partnership on the ICT in 
education needs strengthening, as one 
sector  alone may not cater for ICT 
deployment and effective utilization. 

2. There should be some kind of institutional 
collaborations to enable educational 
institutions  benefit from the ICT 
resources they do not have. 

3. There should be more ICT capacity building 
scheduled periodically for students, 
teachers  and school administrators 
respectively. 

4. there is need to have a separate national 
policy on ICT in education either to be 
drafted by National Information Technology 
Development Agency (NITDA) in 
collaboration with  relevant stakeholders 
in education or to clearly harmonize and 
update certain parts of the  National ICT 
Policy for the ICT in education.  

5. Last but not the least is that users of ICT in 
education also need to collaborate with one 
 another for resources sharing and 
effective interactions. 
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Abstract 
This paper focuses on vocational and technical educational as a tool for economic recovery in Nigeria. It is a 
common knowledge that Nigeria has slipped into one of its worst economic recession in the history of its 
existence. Recession as noted in the paper is evidenced in lower Gross Domestic Product (GDP), unemployment, 
low economic activities. Nigeria on the other hand is heavily dependent on oil revenue which unfortunately is 
facing down turn in prices worldwide, thereby meaning a drastic fall in Nigeria income. High unemployment 
coupled with low national income is Nigeria predicament in this recession. This paper proposes that effective 
vocation and technical education could help Nigeria step out of this economic recession and forestall it in the 
future. To achieve this, we examines the role vocational and technical education can play in keeping Nigeria 
out of recession and providing employment.  
 
Keywords: Vocation, Technical, Education, Sociology, Economy. 
 
  

 

Introduction 
In a nation like ours, plagued by twin 
polemic problems of unemployment and 
recession, entrepreneurship may be our 
best way out. This is occasioned by the 
nation’s oil dependency, which continues to 
cripple the best effort to make vocational 
and technical education viable. In the face 
of these facts, Anaele, Adelakun, Dem, and 
Barfa, (2014) assert that one of the key 
indices of a sustainable economyis the 
ability of a nation to provide gainful 
employment for its citizens tocontribute to 
nation building. The productivity acumen is 

enhanced through the entrepreneurship 
educationprovided in the curriculum 
sinceno society can rise above the level of 
its educational system.  
 
Okoye and Arimonu (2016) note that 
though vocational and technical education 
has glaring contributions to the national 
economy, Nigeria is yet to accord this type 
of education the attention it deserves. This 
is one of the major reasons for the rising 
unemployment, poverty and unabated 
crimes in the society today.  
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Ozoemena (2013) posits that 
Vocational/technical education is designed 
to offerpeople the opportunity of improving 
themselves in their general proficiency, 
especially in relation to their present or 
future occupation. Nuru (2007) opines that 
changes in any nation’s economy is 
required to prepare young people for the 
jobs of the future of which technical and 
vocational education have crucial roles to 
play. May, Ajayi, Arogundade & Ekundayo 
(2007) observed that technical and 
vocational education are very much still 
neglected in the aspect of adequatefunding, 
personnel, modern facilities, staff 
motivation which consequently are robbing 
the country of the economic development 
to be contributed by graduates of 
technical/vocational education. Asogwa and 
Diogu (2007) maintain that there is an 
urgent need for the Nigeria’s attention to 
be redirected towards self-reliant and 
sustainable means of livelihood which 
technical education provides.  
 
According to Ozoemena (2013),the 
development of any nation hinges on the 
social and economic contributions of her 
citizens. Educational, vocational and 
technical training play a major role at 
promoting community and national 
development (Oguntuyi, 2013). Vocational 
and technical education facilitates the 
acquisition of applied skills andbasic 
scientific knowledge. It is a planned 
programme of course and learning 
experiences that begin with the 
exploration of career options, supports 
basic, academic and life skills, and enables 
the achievement of high academic 
standards, leadership, preparation for 
industry and continuing education.  
 

Ayodele (2006) sees education that focuses 
on theory and oriented towards ‘white 
collar job’ as being irrelevant. In addition, 
government programmes are not designed 
to promote vocational and technical 
education. The level of infrastructural 
development and facilities provided by the 
government are affecting, to a very large 
extent, the level of skill acquisition in the 
country. It is against this back drop that this 
paper is looking at vocational and technical 
educationas an imperative for Nigeria 
recovery from recession.  
 

Concept of Vocational Education 
Okoye and Arimonu (2016) noted that 
technical and vocational education is used 
as a comprehensive term in the educational 
process involving, in addition to general 
education, the study of technologies and 
related sciences and acquisition of practical 
skills, attitudes, understanding and 
knowledge relating to occupations in 
various sectors of economic and social life. 
Momo (2012) sees vocational education as 
a form of education whose primary purpose 
is to prepare persons for employment in 
recognized occupation. In the same vein he 
defines technical education as a post-
secondary vocational training programme 
which the major purpose is the production 
of technicians.  
 
Okoye and Arimonu (2016) argue that the 
terms technical education and vocational 
education are often used interchangeably 
but, they are separate and distinct terms. 
They note that Vocational education refers 
to skill based programmes which are 
designed for skill acquisition at lower level 
of education. Vocational education 
programmes focus on specific vocations for 
entry into defined workplace. Technical 
education, in the other hand is not designed 
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for any vocation but provides general 
technical knowledge. This type of education 
prepares people for entry into recognized 
occupation at a higher level but usually 
lower than the first degree. In fact, 
technical and vocational education is 
usually a merger of technical education and 
vocational education i.e. the inclusion of 
basic technical and scientific knowledge 
with the skill based vocational programme.  
 
Kehinde and Adewuyi (2015) on the other 
hand defines vocational education as a type 
of education or training designed for 
preparing the individual learner to earn a 
living (to be self-reliant).Osuala (2004) 
opines that any education which is 
necessary for effective employment in an 
occupation is vocational, which implies that 
most education we have, which prepares an 
individual for an occupation is a vocational 
education. He further explained that 
vocational education assumes that a choice 
of occupation has been made and that 
appropriate training is needed to enable an 
individual to enter or advance in his chosen 
occupation. This is a more general view of 
vocational education.  
 
UNESCO (1978) defines vocational 
education “as education designed to 
prepare skilled personnel at lower levels of 
qualification for one or a group of 
occupations, trades or jobs. Vocational 
education usually provided at the upper 
(senior secondary, technical school or 
technical college) includes general 
education, practical skills, and related 
theories required by the chosen occupation. 
The proportion may vary considerably but 
their emphasis is usually on practical skills 
training. UNESCO (1978) also defines 
technical education “as education designed 
at upper secondary and lower tertiary levels 

to prepare middle level personnel 
(technicians, middle management etc.); and 
at university level to prepare engineers and 
technologists for higher management 
positions. Technical education includes 
general education, scientific and technical 
studies and related skill training. The 
components of technical education may 
vary considerably depending on the type of 
personnel to be prepared and the 
education level. 
 
Vocational/technical education therefore, is 
not an education to look down upon, seeing 
that even the prestigious engineering 
courses are classified as vocational 
education by UNESCO. In Nigeria we only 
view road side mechanic, tailoring, saloon, 
technicians and so forth as vocational 
education. In fact, we see these vocations 
meant for people who couldn’t obtain 
normal educational degrees and that is one 
of the reasons why it is down played by 
both government and parents, which has 
remained the bane of the development of 
vocational education in Nigeria.  
 

 
Theoretical Framework  
The study is anchored on Structural 
Functionalism whose major proponents are 
Auguste Comte (1789 – 1857), Talcott 
Parson (1902 – 1979), Robert K. Merton 
(1910 – 2003). The functionalist approach 
view society as a living organism which is 
composed of mutually dependent 
components, which performs separate but 
interdependent functions. Therefore, 
anything that affects the functioning of a 
part of the society, will affect the entire 
society. The economic aspect of the society 
was affected as the nation is in a recession 
which affected the whole society. Education 
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in every society is geared towards helping 
the individuals in the society to acquire 
basic skills that will boost the economic 
activities of their country. It is upon this 
theoretical framework that this paper takes 
a sociological review of vocational and 
technical education as a tool for sustainable 
economic recovery in Nigeria.  
 
 

Nigeria Economy and Recession 
In the work of Noko (2016), it was noted 
that the International Monetary Fund (IMF) 
and the Central Bank of Nigeria (CBN) 
asserted that Nigeria is currently in an 
economic recession. Economic recession is 
a significant decline in economic activity 
spread across the economy, lasting more 
than a few months, normally visible in a real 
Gross Domestic Product (GDP), real income, 
employment, industrial production, 
wholesale – retail sales.  
In a paper delivered by Nwankwo (2017)he 
went ahead to note that,after a decade of 
growth of about 6% in the Nigerian 
economy, Nigeria has been adjudged to be 
in the phase of recession following a 
sustained drop in her gross domestic 
product (GDP) of about 2.06 percent in the 
second quarters of 2016 after falling 0.36 
percent in the previous three months. This 
is clearly visible in the indicators mentioned 
above and severe hardship faced by the 
citizenry in the country. Hefurther observes 
that the fall in crude oil price at the 
international market is a major cause of this 
recession.  
 
The argument this paper puts up is that 
Nigeria faces recession not because of the 
fall in crude oil price, but because Nigeria 
depends solely on oil income to finance its 
expenditures and provide jobs for its 
citizenry. There are other countries who 

produce oil, but didn’t go into recession 
because of the fall in oil price, like Saudi 
Arabia, Kuwait and Russia. This is because 
oil is not the only main source of their 
national income. Therefore, if Nigeria 
diversifies its economy and invests in 
providing vocational/technical education, it 
will not depend on oil to provide jobs and 
generate revenue. When people engage in 
entrepreneurial work through skills 
acquired in vocational/technical education 
they will pay taxes, which will contribute in 
boosting the nation’s GDP, which will help 
Nigeria depend less on oil income and 
thereby will not necessarily go into 
recession in the event there is fluctuation in 
oil price.  
 

Features of Vocational/Technical 
Education 
Vocational/Technical education has been 
argued to be an aspect of general 
education, but has its distinct features, 
which differentiates from general 
education. The UNESCO (1974) document 
notes that technical and vocational 
education refers to those aspects of 
educational process involving in addition to 
general education, the study of 
technologies and related sciences, the 
acquisition of practical skills, attitudes and 
understanding, and knowledge relating to 
occupations in various sectors of social and 
economic life. Similarly, Ikpe (2000) notes 
three features of vocational education; part 
of general education, means of preparing 
for an occupational field and an aspect of 
continuing education. Ikpe (2000) 
distinguished Vocational Education by 
arguing that it emphasises theory and 
practical skills acquisition. He notes that it 
offers training in wide range of trades and 
occupations and provides that individual 



Nigerian Journal Of Sociology Of Education 

 

239 
 

with the necessary skill to fit into the world 
of work.  
 

Vocational Education and National 
Economic Growth 
According to Kehinde and Adewuyi (2015) 
to ensure full participation of the Nigerian 
citizenry in the Nigerian economy, the 
Nigerian society requires vocational and 
technical education at all levels of our 
educational system, which will recognize 
the different skills and abilities and give an 
equal opportunity to allchildren to prepare 
for work. The importance of vocational and 
technical education intransforming Nigerian 
economy cannot be over-emphasized. 
Kehinde and Adewuyi (2015) present the 
following ways through which vocational 
education could contribute to economic 
growth in Nigeria: 

i. Vocational and technical 
education helpto solve the 
problems of unemploymentand 
reduces the number of people 
who depend on government for 
job.When the youths and adults 
are trained vocationally or 
technically, it wouldenable them 
to be self-reliantin different 
areas such as electrical, 
plumbing, automobile, 
vulcanizing, computer 
engineering, GSM repairs, cloth 
weaving and so on.  

ii. Vocational and technical 
education is always serving as a 
motivating force in individuals to 
work for the nation because it 
stimulates technological and 
industrial development through 
the production of competent 
and honest workers who are 
capable of utilizing the abundant 

natural and human resources 
available in a country for 
economy and industrial growth 
and development. 

iii. It helps to bring about rapid 
economic development. The 
survival of individuals will ensure 
the survival of the country as a 
nation. To continually meet the 
needs of the present generation 
means there must be continued 
economic growth. The 
commitment of the Federal 
Government to place Nigeria 
amongst the top 20economies in 
the world by the year 2020can 
only be realized when the 
vocational and technical 
education among others is 
harnessed to empower 
Nigerians. 

iv. Through vocational and technical 
education, local technology can 
be developed by indigenous 
technicians and technologists. It 
should be emphasized here that 
every society has its own 
peculiar problems. Therefore, it 
will take the ingenuity of local 
artisans, craftsmen, technicians 
and technologists to design and 
fabricate tools, equipment and 
simple or complex machines to 
solve local problems. This 
eventually will save the nation 
billions of Naira or Dollars 
inforeign currency that would 
have been used in importing 
machines, most of which break 
down shortly on arrival in the 
country because they were not 
designed for our peculiar 
environment. 
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v. In agriculture, vocational and 
technical education play the role 
of directing those in the sector 
towards making the farmer an 
intelligent user of natural 
resources. 

vi. Vocational and technical 
education is needed in every 
aspect of our natural life. The 
problem of juvenile delinquency 
and crime can be reduced if the 
youths are given the necessary 
vocational training that will keep 
them busy. 

vii. Vocational and technical 
education is also needed to 
prevent waste of human 
resources. So far Nigeria has 
given very little attention to 
conservation of human 
resources. It is obvious that the 
waste of labour by improper 
employment can be largely 
avoided through vocational and 
technical training. Such training 
is the must potent remedy for 
unemployment.  

 
Considering the argument above, it is clear 
that the Nigerian economy will experience 
growth as a result two key issues 
highlighted: 
 
First, vocational education will reduce 
unemployment which will in turn reduce 
government expenditurein trying to provide 
jobs and pay wages. This will make it 
possible for government to channel these 
monies towards providing needed facilities 
for businesses to thrive and grow. This will 
invariably result to increase in government 
internally generated revenue, as these 
entrepreneurial businesses will contribute 
to the GDP of the nation.  

 
Second, it will help develop indigenous 
technologies and thereby reducing Nigeria’s 
foreign spending on acquiring technology 
based items, which would then be 
produced through indigenous technologies. 
Therefore, as Nigeria reduces foreign 
spending and improve internally generated 
revenue, the economy is therefore bound 
to face a revamp.  
 

Technical and Vocational Education 
in Nigeria  

Umanadi (2013) provided a historical view 
of vocational education in Nigeria. He notes 
that even before the advent of British in 
Nigeria, many communities and cultures 
had developed their own system of 
informal, formal and vocationaleducation 
system. Vocational education was done 
through the system of apprenticeship, 
whereby young boys and men were 
attached to master craftsmen where they 
learned various trades and skills such as 
carpentry, masonry, blacksmith, foundry, 
carving, textile design and dyeing, etc. Such 
apprentices could spend from three to 
seven years depending on the trades they 
were specializing in, the master's skill, 
competence and exposure, and the ward's 
individual ability and performance. At the 
end of such training, the graduate 
apprentice was assistedby the family to 
acquire necessary tools, and local 
equipment to start his own trade. He would 
recruit other apprentices to work within his 
new set-up.  
 
The advent of British rulein Nigeria brought 
about a change in the learningcurricula, 
which was then based on achieving the 
vested interest of colonial masters. After 
Independence in 1960, it became clear that 
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colonial system of Education was no longer 
suitable for the people of Nigeria as it has 
failedto produce the type of manpower 
necessary for development of the society. 
The expected sustainable youth 
empowerment was not achieved through 
the colonial curricula of education. The New 
National Policy on Education was designed 
to prepare individuals for useful living 
within the society (FGN, 2004). The choice 
of any vocational and technical education 
curriculum model is based on the roles that 
technical colleges or institutions are 
expected to play in the society. This means 
that curriculum must be relevant to societal 
needs as stated by the National Policy on 
Education (2004) in its national objectives.  
 
From the foregoing, it can then be argued 
that once before colonial system of 
education, Nigeria had vocational/technical 
education operating for its benefits, but 
colonial education was meant to serve the 
colonial master, which then divorced 
vocational education from the Nigeria 
educational curriculum. Since after 
independence, Nigeria education has 
continued to resemble colonial system until 
recently when the new National Policy on 
Education brought to the fore the 
importance of vocational/technical 
education.  
 

Strategies for the Implementation of 
Vocational Education in Nigeria 
As put forward by Anaele, Adelakun, Dem, 
and Barfa, (2014), the federal government 
of Nigeria had recognised the importance of 
vocational education in helping reduce 
unemployment and revamp the national 
economy that it introduced across its 
secondary and tertiary education. This was 
done through the National Policy on 

Education (NPE, 2004) which laid down 
ways through which vocational/technical 
education can be implemented in Nigeria. 
The policy provided for prevocational 
education in junior secondary school and 
vocational education in senior secondary 
schools and entrepreneurial courses in 
higher education.  
 
Oviawe (2011) points out that 
entrepreneurship education in schools can 
be achieved through provision of specific 
skills needed for the development of human 
capital,use of professionals/entrepreneurs 
as instructors and mentors, teaching of 
entrepreneurship and creativity at an early 
age. Further, Abdulkarim (2012)argues that 
adequate funding of 
entrepreneurshipprogramme, good 
publicity,establishment of school-
runenterprises and phase implementation 
are necessary strategies for implementation 
of entrepreneurship education in Nigeria.  
 
The Nigerian government based on the NPE 
(2004) introduced vocational education 
through ensuring that prevocational 
subjects are offered in junior secondary 
schools, vocational education offered in 
senior secondary schools and 
entrepreneurial courses offered in tertiary 
education. To ensure a good 
implementation of vocational education in 
Nigeria, the government would need to 
provide needed facilities for schools to carry 
out these various vocational subjects, less it 
simply become a subject taught in class 
without any practical component. If it 
becomes that then the whole aim of 
vocational education will be defeated.  
 
The government must also set up a 
monitoring unit that will ensure that every 
school is implementing its component of 
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the vocational education. Many schools 
may simply squander whatever money 
provided for facilities and other logistics or 
simply ignore its implementation if 
appropriate supervision is not provided.  
 

 
 
Challenges of Vocational Education 
Nigeria 
Vocational education in Nigeria has 
remained low in implementation because of 
certain endemic problems it faces. If we are 
to succeed in having an effective 
vocational/technical  education, which will 
impact positively on national economy, 
these challenges must be addressed. The 
following challenges as put forward by 
(Okoyeand Arimonu, 2016)must be taken 
into consideration:  

1. Inadequate funding of Technical and 
Vocational Education: Inadequate 
funding of vocational institutions 
has caused the turning out of half 
baked graduates because there is no 
fund to build and maintain 
workshops, laboratories or even 
purchase modern equipment. 
Staffing of Vocational technical 
education is generally inadequate 
because of poor funding. 
Experienced and skilful teachers 
may not be employed. Those that 
are employed, because of poor 
remuneration do not stay long in the 
teaching profession, but drift to 
some other more lucrative jobs 
especially in the industries and 
abroad. Consequently, 
inexperienced and unqualified 
technical teachers are employed 
thereby lowering academic 
standard, resulting to wastage in the 

achievement of technical education 
goals.  

2. Inadequate facilities: Most technical 
education departments in Nigerian 
Universities do not have laboratories 
or workshop space, let alone 
useable equipment and where they 
exist, they are grossly inadequate, as 
the workshops only have items or 
equipment that were provided when 
the departments were first 
established of which most of them 
are already obsolete or grounded. 
The available facilities, programme 
as at today areinadequate 
quantitatively and qualitatively and 
besides they are out- dated.  

3. Brain Drain: This refers to the 
movement of technical teachersand 
lecturers of technical education 
which are very much needed for the 
socio-economic and technological 
development of Nigeria from one 
University to the other or to other 
professionswhere they feel will offer 
them better conditions of service.  

4. Staff Training and Retention: 
Training of academic staff is a 
continuous exercise to ensure 
consistent improvement in the 
quality of their products. The 
training can be acquired either 
locally or overseas.Usually, local 
training within the country is 
cheaper than overseas training but 
more strenuous because of 
inadequate facilities, literature and 
distractions rising from the need to 
meet the necessary demands. 
Overseas training requires a lot of 
foreign exchange but the enabling 
environment exist to achieve 
success in a record time. However, 
overtime, it hasalways been difficult 
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to get the trainees back to their 
respective countries after the 
completion of their study. The salary 
and service benefits paid to 
technical education teachers in 
Nigeria is about the lowest inthe 
world. This leads them to migrate 
toother countries for better pay.  

5. Curriculum of Technical Education: 
The curriculum of a subject with 
practical content is generally 
organized into an average of 67% for 
the theoretical classes and 33% for 
workshop. Olunloyo (2002) noted 
that one of the issues confronting 
the designof appropriate curriculum 
for technical education is preparing 
students for the shift from the 
fordist to Information 
Communication and Technology 
(ICT) paradigm in technology 
practice.  

6. Apathy of Political office holders 
(especially law makers): Education 
generally including technical and 
vocational education programme 
have been grossly neglected in 
Nigeria. Technical educators have 
the greatest challenge of convincing 
the law makers on the reason they 
should give priority attention to the 
programme in resources allocation. 
Many options of getting positive 
results have been advocated at 
different fora namely; lobbying, 
participation of technical educators 
in governance, wooing etc, yet the 
government is still playing a lopsided 
attitude to the proper development 
of the programme in 
Nigeria.Therefore, Nigeria will ever 
remain a technologically backward 
and dependent nation if this 

negative attitude and trend is not 
reversed.  

7. Nigerian Value System: In Nigeria 
today too much emphasis is placed 
on University qualifications not 
minding whether the holder 
possesses the required knowledge 
and skill. But in advanced societies 
thosewith technical degrees are 
highly regarded. In fact, the value 
system in those countries depend on 
theperson’s skills and knowledge, 
and not on the stackof academic 
degrees one has. In the public 
service, graduates of technical 
education are often discriminated 
against and their career prospect 
limited. For this reason, secondary 
school leavers and parents prefer 
University education to technical 
education. 

 

Conclusion  
Vocational and technical education be it as 
it may, will immensely contribute to 
economic development in two key ways; it 
will reduce unemployment and it will 
contribute to Gross Domestic Product 
(GDP). In these two key ways, it is bound to 
impact positively on the economy and help 
Nigeria stay out of recession. If we continue 
to maintain colonial style education, for 
white collar job, we will continue slide in 
and out recession. If eventually crude is no 
longer a sort after commodity, Nigeria will 
face its nightmare of economic recession.  
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Recommendations 
For the success and survival of vocational 
and technical education as a viable tool to 
economic  
development, the following 
recommendations areoffered:  

a. Government should increasethe 
budgetary allocation to vocational 
and technical education. As we 
know that government cannot do it 
alone, corporate organizations, 
parents and alumni associations 
should assist in providing some of 
the equipment needed in the 
training of vocational and technical 
students. 

b. Efforts should also be made by the 
government to see that there is full 
implementation of the policies 
concern vocational and technical 
education. They should make this 
possible by promulgating laws or 
sanctioning each state that fails to 
adopt or implement the policy fully. 

c. Government should encourage 
interested persons by giving 
scholarships to students and 
technical teachers for furtherstudies 
in vocational and technical courses. 
Technical Teachers Training 
Programme(TTTP) should be revive. 

d. Youths should be given the 
necessary vocational training that 
will keep them busy in order to 
reduce crime and juvenile 
delinquency. 

e. Seminars and Workshops should be 
organized to enlighten the public 
about the importance of vocational 
and technical education 
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Abstract  
This study examined functional legal system and its impact on economic recovery of rural 
communities in Delta state. Descriptive survey research design was adopted to conduct the 
research since there was need to work with a selected number of participants to use same for 
generalization of the findings. Two research questions were raised to guide the study. The 
population comprised male and female teaching staff, from tertiary institutions in Ika North 
East and Oshimili South Local Government Areas. Stratified random sampling technique was 
used to select 450 respondents from different ranks. A structured questionnaire of 12 items was 
designed and used for data collection which was carried out by the researchers with the help of 
lecturers from the chosen institutions. Analysis of data was carried out with frequency counts, 
percentage, chats, mean scores and standard deviation. The results revealed among other 
things that there several reasons for the ineffective legal system. It was recommended among 
others that serious attention should be made by the grassroots to criticize the corrupt judicial 
system.   
 
Keywords: Legal system, economic recovery and rural communities.  
 
 

Introduction  
Every society has expected pattern of life that 
forms the norm, values and customs which guide 
the life styles of her members. These identifiable 
and adopted modes of existence is subject to 
compliance of members of society for the purpose 
of maintaining acceptable standard of life and 
living that befit the global best practices. To 
maintain law and orders in society, the need for 
the judicial organ becomes sacrosanct. Where 
there is no law, there would be room for 
lawlessness or anarchy. Law offers the pivot upon 
which human actions revolve. For the legal system 
to serve the purpose for which it is meant, it should 
be functional in every sense. That is, it should be 

able to meet the needs of society and her members 
for which it was instituted. More especially, the law 
should be able to provide for and protect the 
interest of the ordinary men in communities this 
way corrupt Local Government official would be 
checkmated (Egunjobi, 2013).  
 
Unfortunately, most legal systems particularly 
those of developing countries which Nigeria is 
among, seem to serve and protect the interest of 
up class members of society. In most cases, the rich 
and affluent commit heinous crimes and are 
exonerated while the poor surfer in the hands of 
the law and its enforcement agencies. From the 
position of the rule of law, all men are supposed to 
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be equal before the law but this appears untrue in 
actual legal service delivery (FitW, 2016). Political 
office holder or appointees often take advantage of 
their statuses to accumulate wealth for 
themselves, their family and relations at the 
expense of the disadvantaged masses without the 
law taking its course as stipulated. Corruption is 
endemic in all strata of the country and the local 
communities are not spared yet the judiciary 
appears to be redundant. President Muhammadu 
Buhari simply defined corruption as the greatest 
form of human rights violation. This suggests that 
corruption deprives citizens of certain rights.  
 
There have been cases of official misuse of funds 
and resources with the advent of public 
administration and oil and gas discovery posing as 
two key element that have escalated the wave of 
corruption in Nigeria. The nation’s economy keeps 
dwindling almost on daily basis as result of corrupt 
practices yet the judiciary which ordinarily ought to 
be the common man’s hope appears to be a key 
player in impoverishing the economy by refusing to 
prosecute the people that perpetrate economic, 
political and social crimes against tax payers. 
Institute of Development Research (2003) 
identified Nigeria Police, Political parties, National 
and State Assemblies, Local and Municipal 
governments, Federal and State Executive Councils, 
Traffic Police and Federal Road Safety Corps (FRSC), 
Power Holdings Company of Nigeria (PHCN), 
Nigerian National Petroleum Corporation (NNPC), 
Nigeria Customs Service (NCS) and Federal Inland 
Revenue Services (FIRS) as the front line corrupt 
institutions in Nigeria.  
 
Local Governments are created to ensure that 
development gets to people at the grassroots since 
the State and Federal governments are relatively 
far from the common masses particularly at the 
local communities. Regrettably, people who are 
either elected or appointed to represent various 
constituencies and communities often seem to 
consider themselves as fortunate to having the 
opportunity of getting their share of the national 

cake and ‘defrauding the common man’ which a 
functional judicial system should curtail (Ajie & 
Wokekoro, 2012). Hence, funds meant for the 
development of local communities are 
misappropriated or embezzled with impunity and 
none of the identified corrupt government officials 
is prosecuted. However, anti-corruption legal 
frameworks developed by Nigeria have very weak 
enforcement strategies to address several cases of 
corruption.  
 
As at now, it is estimated that Nigeria will be losing 
37% of her Gross Domestic Product (GDP) by 2030 
if, corruption is not curtailed 
(PricewaterhouseCoopers, 2017).  
 
The implication is that the nation’s economy will 
continue to recede and possibly giving poverty the 
chance to  becoming an acceptable contemporary 
tradition in a country that ironically has abundance 
of natural and human resources that ought to have 
positioned her among the league of world 
economies as Ade and Awoniyi (2011) seem to 
observe. Economic recovery refers to a period of 
advancement in the economy after a downturn or 
recession in the economic activities in a society. It 
is a period of abnormally high growth in the Gross 
Domestic Product, employment, corporate profits 
and other indicators reducing the widespread in 
spending (an adverse demand shock) within a given 
social system (Krugmen, 2009). Part of economic 
recovery should be the responsibility of the judicial 
system which is expected to prosecute and 
sentence corrupt persons who misuse public funds 
for selfish interest to deter intending other. The 
funds recovered from this process would be 
injected to grow the economy.  
 

Statement of the Problem 
The state of the nation’s economy is on the verge 
of recession while many political and other office 
holders continue to aggravate the situation by 
mismanaging and embezzling public funds without 
remorse. It is amazing that most the public office 
holders accused of corruption are hardly 
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prosecuted or sentenced to jail. In the light of this 
many people who represent the masses at the local 
levels take advantage of this lacuna to embezzle 
public funds at the expense of the economic 
recovery and development local communities. The 
problem remains that the judiciary seems to be 
helpless when ordinarily it is required to rescue the 
common man from corrupt political office holders. 
This study examines the impact of functional 
judicial system on economic recovery of 
communities in Delta state.   
 

Study objectives 
The main objective of this study is to examine the 
extent to which functional judicial system can 
impact on economic recovery of communities in 
Delta state. Specifically, the study will: 
2. Find out ways of making the judiciary functional 
to promote economic recovery of communities.  
 

Research questions 
1. What extent will functional judicial system 

impact on the economic recovery of 
communities in Delta state? 

2. How will the judiciary be made functional to 
promote economic recovery of 
communities in Delta state? 

 

Significance of the Study 

The findings of this study would be beneficial to 
communities in the study local and beyond as some 
of the funds that were and are still looted by 
politicians and other public office holder be 
recovered and used in creating more opportunities 
for the economy and people to grow. 
Judiciary would equally benefit from the results of 
this study particularly in the area of rising to the 
occasion in the discharge her statutory duties. 
 
The findings will also senseitise the public on the 
need to insist that the judiciary prosecute and 
sentence corrupt office holder without fear or 
favour of statuses. 
 

Furthermore, it will add to existing literature in 
functional judicial system and economic recovery 
of communities.   
 

Theoretical Framework 
Functionalism has its origin in the work of Emile 
Durkheim. This theory sees each part of society in 
relation to its contribution to the stability of the 
whole. Functionalism according to Durkheim 
perceives society as more than the sum of its 
component parts and each part is functional by 
contributing to the existence and stability of 
society. Using the family as an example, it serves 
more than one function such as reproductive, 
social protection and economic support of 
members among others (Andersen & Taylor, 2005). 
Functionalism posits that everything in society is 
useful as all contribute to society sustainability. 
Thus functional legal system which is part of 
society is expected to help in the maintenance of 
social order in order to create avenue for smooth 
running of society. So if the legal system is in order, 
chances are that much would be achieved in terms 
of development but there would be problem of 
societal disorder once the legal system is deficient 
(Eitzen & Baca, 2004).  
 

Methodology  
Descriptive survey research design was use to carry 
out this investigation while the population 
comprised male and female teaching staff of 
selected tertiary institutions in Ika North East and 
Oshimili South Local Government Areas of Delta 
state. Stratified random sampling technique was 
used to select 450 participants from different ranks 
for data collection.  A 12 item structured 
questionnaire was designed and validated by two 
research experts of sociology and measurement 
and evaluation from Delta state university Abraka 
and Federal College of Education (Technical), Asaba 
Delta and used for data collection. The 
questionnaire was divided into two parts with 
section ‘A’ taking care of demographic details while 
section ‘B’ focused on subject items with a view to 
answering the research questions earlier posed.  
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Cronbach alpha statistic was used to measure the 
reliability of the instrument to ascertain its internal 
consistency and 0.78 was obtained as reliability 
coefficient score. This indicated that the 
instrument was reliable. Copies of the 
questionnaire were distributed to participants by 
the researchers with the help of four lecturers from 
the selected institutions. Data generated were 
analysed with chats, percentages, frequency 
counts, means scores and standard deviation.  
 
 

Results 
Demographic data analysis 

 
Figure 1: Sex Distribution of Participants  
 
Figure 1 above, shows that female respondents 
were 201 (47.9%) while the male respondents were 
219 (51.0%). 
Figure 2: Institutions affiliation of Respondents  

 
 
Distribution of Participants by Institutions   
Figure 2 above reveals that respondents from Delta 
State university Abraka were 124 (29.5%), those 
from Delta State College of Education Agbor were 
140 (33.3%) while Federal College of Education 
(Technical), Asaba had 156 respondents.   
Analysis of research questions  
 

Table 1; Research question 1: How will functional 
judicial system impact on the economic recovery of 
communities in Delta state? 
 
S/N ITEMS: 

Functional 
judicial system 
will: 

SA A D SD Mean Decision  

1. Prosecute 
corrupt officials 

160 220 30 10 3.3 Agree  

2. Stop corrupt 
officials from 
leaving   with 
their looted 
funds.  

280 98 14 28 3.5 Agree 

3. Educate 
communities on 
citizens’ rights. 

167 178 50 25 3.2 Agree 

4. Pass judgment 
without fear or 
favour. 

246 102 62 10 3.4 Agree 

5. Not allow the 
interest of the 
masses in 
society to be 
denied. 

127 209 40 44 3.0 Agree 

 Grand Mean     3.3 Agree  

 
Table 1 above shows that the respondents were in 
agreement with all the items from item 1 to 5. The 
grand mean score of 3.3 further reveals that a 
functional judicial system will impact positively on 
economic recovery of communities to a great 
extent.   
This finding agrees with the views of (Ajie & 
Wokekoro, 2012), that a functional judicial system 
should curtail excesses of political office holders to 
improve live of people in society.  
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Table 2; Research question 2: How will the 
judiciary be made functional to promote economic 
recovery of communities in Delta state? 
 
S/N ITEMS: 

The judicial 
system will be 
made functional 
by: 

SA A D SD Mean Decision  

6. Exposing lawyer 
to international 
conferences on 
global best 
practices. 

202 98 70 50 3.1 Agree 

7. Paying attractive 
remunerations 
to judicial 
officials.  

187 174 48 11 3.3 Agree  

8. Not denying the 
judiciary of 
absolute 
independence.  

232 79 68 41 3.2 Agree 

9. Exposing corrupt 
judicial officials. 

210 95 67 48 3.1 Agree  

10. Sentencing 
corrupt judicial 
personnel.  

189 148 53 30 3.2 Agree  

 Grand Mean     3.2 Agree  

 
 
Table 2 above reveals that the respondents 
admitted that lawyers should be exposed to 
international conferences that have to do with 
global best practices in the judicial system; that 
attractive remunerations should be paid to judicial 
officials and allow the judiciary to maintain 
absolute independence of all other arms of 
government and any other influence. Judicial 
officials who are corrupt should face the wrought 
of the law without prejudice as ways of making the 
judicial system functional in Delta state and the 
country in general.     
 

Conclusion  
This study made critical exploration on the impact 
of a functional judicial system on economic 
recovery of communities in Delta state. Various 
literatures were reviewed to providing 
justifications for the investigation. Thus, the role of 

functional judicial system was externalized to the 
point that it became clear that any judicial 
apparatus that is up to its duties and 
responsibilities would be capable of providing 
positive solutions to issues that bother on 
economic recovery and societal development.    
 

Recommendations  
Based on the results of this study, it was 
recommended that: 

- The judiciary should be restructured by the 
government to enable her serve the 
purpose for which she was constituted and 
help in sanitizing the political sphere of the 
state. 

- Effort should be made by the government 
and all the stakeholders of the judicial 
system to make it become in tune with the 
global best practices which will facilitate 
economic recovery on the state and nation 
at large. 

- Serious attention should be made by civil 
society organisations towards sensitising 
the grassroots to criticize the corrupt 
judicial system.   
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